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Abstract 

English is used worldwide as a native, second and foreign language and as a language of 

international communication. The uses and status of English in Sweden have been 

discussed in terms of its influence and ubiquity, with its presence in daily life leading 

some to consider English could be better described as a second, rather than foreign, 

language in the country. This study analyses how English is presented in the Swedish 

educational television series Pick a colour and considers how this can be related to the 

status of English as a global language and specifically the use of English in Sweden. This 

paper uses an approach drawing on nexus analysis, together with content analysis, to trace 

the key language ideologies surrounding English presented in Pick a colour and its 

surrounding texts, and to locate them within the context of the existing discourses in 

place. Analysis reveals that the series and related documents make attempts to move away 

from traditional native speaker British English and American English models of the 

language, and towards a “Global English” not linked to any specific geographical region 

and with a focus on communicative competence. However, as British English and 

American English and native-speaker models of the language are not directly challenged 

in the documents, and are given the greatest prominence in the series, it seems moving 

away from the status quo is still difficult in practice. The Swedish settings shown in the 

series, and emphases on the use of English in pupils’ daily lives allude to English being 

approached in a way more similar to a second, rather than foreign language in Sweden.  
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1. Introduction 

English today is seen as the global language (see Kachru, 1988, 2006; Crystal, 2003) 

and is spoken and taught worldwide, as a native, second and foreign language. The 

traditional models of English - which rotate around native-speaker, British and 

American English – are being challenged and models based on World Englishes, or 

English as a language of communication (Melchers & Shaw, 2011; Graddol, 2006) are 

being foregrounded. These discourses are also visible in current discussions surrounding 

the use of English in Sweden. Cabau (2009), Josephson (2014) and others have 

described how English is viewed in Sweden as a language of domains such as education 

and business, and is part of daily life in the country, meaning young learners are 

exposed to English even before starting school (Lundberg, 2011). Such factors have 

caused some researchers to question whether English would be better categorised as a 

second, rather than foreign, language in Sweden (Josephson, 2014; Hult, 2012). 

Although there has, therefore, been general interest in how English is viewed and used 

in Sweden, there has been little interest, if any in how English is presented in 

educational broadcasting in Sweden, or how this can be related to the status of the 

language in the Swedish context. The aim of the present paper is to analyse how English 

is presented in the Swedish educational television series Pick a colour and to link this 

analysis to the current discourses surrounding the use of English in Sweden.  

 

The present study uses an approach drawing on nexus analysis, together with content 

analysis, to look at how ideologies around the English language are presented in the 

series and surrounding documents. The educational TV series Pick a Colour is placed at 

the centre of the nexus analysis, as the site where interconnected threads in the analysis 

intersect to reveal discourses in place and links between documents and scales, as well 

as links to the current discourses surrounding the status of English.   
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2. Theoretical framework 

The main aim of this section is to give a brief overview of the status of English as a 

global language and the status of English in Sweden today. It will begin with a 

discussion of English as a world language and introduce the main models of World 

Englishes. I will then discuss the various models of English proposed, including the 

discussion of native speaker and non-native speaker authority and varieties.  This 

chapter will conclude with an overview of the status of English in Sweden at present, 

together with some historical background on the status of English as a language and as a 

school subject in Sweden. This provides the necessary context and background on 

which to place the analysis presented later in this paper.  

 

 

2.1. English as a world language 

According to latest estimates, there are 983,522,920 English speakers worldwide 

(Ethnologue, 2017). Of these, 371,959,910 have English as their first language and the 

remainder have English as their L2 (ibid). Graddol (2006) has forecast the numbers 

learning English to be at 2 billion in the near future. The use of English is almost 

ubiquitous in a range of contexts and English has gained a status as the global language 

(see Kachru, 2006; Crystal, 2003; Graddol 2006; Seidlhofer, 2011, among others).  

English, therefore, has gained a special status amongst the world’s languages as a tool 

for international communication and as an international lingua franca.  This chapter will 

first consider models of English as a global language, with a focus on Kachru’s (1988) 

Circles model of World English.  

 

As is clear from the figures above, L1 speakers of English are heavily outnumbered by 

L2 speakers. This brings up questions of authority and ownership of the language. 

Although native speakers, and especially native speakers of the two main prestige 

varieties of the language (namely British English – BrE – and American English – 

AmE) have long been held up as ‘model speakers’ of English, it must be considered if 

this is still the case, or still relevant, in a world where English learners may no longer 

prioritise communication with English native speakers as a goal. The topics of native 

speaker (NS) authority and models of English will therefore be discussed.   

 

2.2. World Englishes 

Bolton (2004, p. 186) has described how the term “World Englishes” can be used in 

different ways. It may be used as “an umbrella label referring to a wide range of 

differing approaches to the description and analysis of English(es) worldwide.” For 

example, it may be used in either the singular (“World English”) or the plural (‘World 

Englishes’) to describe the use of English around the world, as an international language 

or as used in different contexts. “World Englishes” is often used to refer to the many 

varieties of English around the world, e.g. “new Englishes” such as African Englishes 

and Asian Englishes which have more recently been codified. Thirdly, “World 
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Englishes” can be used to describe the “World Englishes paradigm” (ibid), which has 

most famously been described by Kachru (1988, 2006). Bolton (2004, p. 186) states that 

“the Kachruvian approach has been characterized by an underlying philosophy that has 

argued for the importance of inclusivity and pluricentricity in approaches to the 

linguistics of English worldwide, and involves not merely the description of national 

and regional varieties, but many other related topics as well.” 

 

Kachru’s major contribution to the field is his ‘Circles’ model of World Englishes: 

The current sociolinguistic profile of English may be viewed in terms of three concentric circles 

. . . The Inner Circle refers to the traditional cultural and linguistic bases of English. The Outer 

Circle represents the institutionalised non-native varieties (ESL) in the regions that have passed 

through extended periods of colonisation . . . The Expanding Circle includes the regions where 

the performance varieties of the language are used essentially in EFL contexts.  

(Kachru, 1985, pp. 366-367, in Kirkpatrick, 2007, p. 28)  

 

The model is widely used but has been subject to some criticism. Brutheaux (2003) 

comments that the model ignores variation within varieties and questions where one 

should draw the lines between the three circles. He points out that the lines between the 

Inner, Outer and Expanding Circles (and hence ENL, ESL and EFL) are blurred. Bolton 

(2004) has pointed out that Kachru accepted that the lines between the Outer and 

Expanding Circles were likely to change over time. Melchers and Shaw (2011, p. 37) 

have commented, “some expanding circle countries have greater proportion of (high-

proficiency) English speakers than outer circle countries.” They also point out that 

English is used as an intranational and international language across the circles, which 

may cause the model to lose some of its relevance, an argument which has also been put 

forward by Seidlhofer (2011).  

 

Graddol (2006) and Modiano (1999) suggest alternative models focussed on language 

proficiency rather than NS/ESL/EFL categories or nation states. Modiano (1999) has 

suggested a centripedal circles model of English as an International Language (EIL). In 

the inner circle of his model would be proficient speakers of EIL, whether as an L1 or 

L2. The second circle would be occupied by those who have native and foreign 

language proficiency: he gives the example of “L1 speakers of excessive regional 

accents and dialects, for example, who are incapable of code-switching into EIL”, as 

they would have reduced communicative competence in EIL, p. 25. In the third circle 

would be learners of English and outside of the circles would be people who do not 

know English. However, this model does raise some questions, for example, what 

would be classified as an “excessive regional accent”? This does not rule out the 

continuation of a norm or model which is based on Standard (BrE or AmE) norms of 

English.   

 

The Three Circles provide a useful way of thinking about the different ways English is 

used in different countries linked to their status and history, and so the Inner, Outer and 

Expanding Circles will be referred to in this paper. Though we should bear in mind that 

the model has limitations and the boundaries between circles are not hard borders but 
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blurred lines, which can also be said of the distinctions between native speakers, second 

language users and foreign language users of English. These terms will be dealt with in 

the next section.  

 

2.3. Models of English  

I will now consider some of the major models of English, which are of importance both 

in the World Englishes paradigm (as above) and in language teaching – the three main 

key terms being English as a native language (ENL), English as a second language 

(ESL) and English as a Foreign Language (EFL). These terms can then be linked to a 

discussion on models used in English language teaching (ELT). I will first discuss ENL, 

specifically the role of the native-speaker in discussions about English.  

 

The native speaker (NS) has a special role in Applied Linguistics. As Kachru (1988, p. 

6) states, “the ‘native speaker’ has been accepted as a cardinal concept” and as “a sacred 

cow carrying immense attitudinal and linguistic burdens.” Ferguson (in Kachru, 1988) 

describes the “special place [given] to the ‘native speaker’ as the only truly valid and 

reliable source of language data.” This ‘special place’ preserved for NSs means that 

they have historically held an elevated position among English speakers and been 

regarded as model speakers, “a gold standard; as final arbiters of quality” (Graddol, 

2006, p. 114) as an “ideal” in English language teaching (ELT) contexts (Phillipson, 

1992, p. 138).    

 

The ‘ideal’ of the native speaker is entrenched even in theories of second language 

acquisition (SLA) as Ortega (2009, p. 140) has described: the “monolingual native 

speaker... is held to be the ultimate yardstick of linguistic success.” She describes how 

learners’ competence can be described in relation to “native-speaker baselines.” (p. 19). 

One study quoted in Ortega (2009) compares learners’ grammatical judgements to those 

of a “true monolingual native speaker” (p.20). These terms raise the question of exactly 

what is meant by “native speaker.” If the only “true” native speakers are monolingual – 

how should we think about English speakers who are bilingual, multilingual, or 

multidialectal? Davies (2003, p. 96) maintains “that it is possible to be a native speaker 

of more than one language as a ‘bilingual’ under certain conditions, for example 

adequate exposure to each language before the critical age.” He also challenges the 

notion of a “true” monolingual, as (nearly) all speakers have some knowledge of 

different varieties, languages and dialects of language.  

 

 

Phillipson (1992, p. 138) has described that “the native-speaker ideal dates from a time 

when language teaching was indistinguishable from culture teaching. All learners of 

English were assumed to be familiarizing themselves with the culture(s) that English 

originated from, for contact of some form with the culture(s).” This has also been noted 

by Graddol (2006, p. 82), who states that “EFL tends to highlight the importance of 

learning about the culture and society of native speakers.” EFL thus places non-native 

speakers as ‘others’ who are aiming to gain access to NS language and culture. This can 

be contrasted with the teaching of English as a second language (ESL), which 
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“recognises the role of English in the society in which it is taught” (Graddol, 2006, p. 

84). Rather than placing focus on the use of English in native-speaker contexts and 

interacting with English NSs, ESL focuses on the use of English in the home country or 

in international contexts, interacting with other non-native speakers (NNSs). This 

distinction between EFL and ESL is something which will be discussed in the Swedish 

context below.  

 

This link to the culture was invariably a link to British and American culture, as British 

English and American English may be regarded as the “two main standard varieties” 

(Trudgill & Hannah, 1994, p. 1) which have traditionally had the greatest prestige and 

most often been used as models in English teaching. Pennycook (1994) describes the 

nineteenth century beliefs that “England and the English language were superior and 

thus intrinsically worthy of their growing pre-eminence” (p. 8). Pennycook (ibid) also 

describes how English has been spread by popular culture, academic knowledge and 

global capitalism emanating from the UK and US.  

 

 

English is being used ever more as a language of international communication in 

contexts where no native speakers are involved (see e.g. Graddol, 2006; Melchers & 

Shaw, 2011, among others). Ortega (2009, p. 141) has stated that “native speaker is not 

the point of reference for L2 learning in many contexts of international communication, 

which is carried out almost exclusively among non-native speakers.” If the aim of 

learning English is not to speak with or as a native speaker, then the suitability of ENL 

models of language teaching and testing can be called into question. The use of English 

as a common language among speakers who do not share the same L1 is a topic which 

has gained much attention in the past two decades, as English as a Lingua Franca (ELF) 

has become a recognised phenomenon with its own domains of use and features, which 

have been described by, for example Seidlhofer (2011) and Jenkins (2002).  

 

The possibility of teaching ELF to learners of English has been discussed by Graddol 

(2006, p. 87), who states that in ELF “the target model…is not a native speaker but a 

fluent bilingual speaker, who retains a national identity in terms of accent, and who also 

has the special skills required to negotiate understanding with another non-native 

speaker.” Trudgill and Hannah (2008, p .8) have described one way in which ELF could 

develop into a teaching model: “it may be that there are developing in some parts of the 

world varieties that we can call ELF – English as a lingua franca – in the sense that, say, 

the way Europeans speak English to each other may be taking on a relatively stable 

common form, different from EngEng [English from England], which could be 

described and taught to learners if they so wish.” The process of description is already 

underway. For example, Jenkins (2002) has identified phonological features that seem 

to be common to ELF communications. This ‘Lingua Franca Core’ identifies features of 

pronunciation which are common to this type of interaction and, although differing from 

NS norms, do not seem to cause any issues with intelligibility, for example the 

substitution of [f] for [Ɵ]. Seidlhofer (2011) has further identified grammatical features 

common to ELF interactions. Although these two researchers would likely not call ELF 
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a ‘variety’ as is alluded to by Trudgill and Hannah above, their findings could prove 

useful to teachers of English with a focus on international intelligibility rather than on 

ENL models.  

 

Related to ELF are terms such as English as a global language, English as an 

International Language (EIL) and Global English. These terms are used variously to 

describe the use of English as a language of communication worldwide and to refer to 

an ‘International Standard’, or standardized variety, of English which could be codified 

and taught as an international model (see e.g. suggestions by Trudgill and Hannah, 

2008; discussion in Melchers and Shaw, 2011). However, this is not on the horizon just 

yet as, as Melchers and Shaw (2011, p. 33) have observed, “there is no such thing (at 

present) as a Standard English which is not British or American or Australian and so 

on.” Graddol’s (2006) use of the term ‘Global English’ throughout his report English 

Next is interesting. This is a suggested approach to teaching English, with the target 

variety being described as having a “[f]ocus on internationally intelligibility rather than 

a specific variety; carry-over of some L1 characteristics; expected to maintain national 

identity through English; need for receptive skills in a range of international varieties.” 

He describes learners’ motivations as being “to get jobs in own country; to 

communicate with non-native speakers from other countries.” This seems to have clear 

links to both ELF and ESL. Although the term “variety” is used in the description, it 

seems like what is being referred to is closer to the current conception of ELF – that is, 

English being learned for international NNS-NNS communication, rather than the 

traditional EFL model.  

 

2.4. English in Sweden  

English has been the compulsory first foreign language taught in Swedish schools since 

1962, and since 1991 it has been part of the curriculum from the first grade (Lundberg, 

2011). The status of English in the school curriculum, combined with US and UK 

cultural influences, means that Swedes generally have a high level of competence in the 

language.  In the 2012 Eurobarometer survey, 86% of Swedes reported they were able 

to have a conversation in English, and 97% of Swedes believed that English was the 

most important foreign language to learn. The status of English in Sweden was 

recognised in the government report ‘Speech: Draft action programme for the Swedish 

language’, which states that “English has won an increasingly strong position 

internationally, thereby also becoming a more and more important language in our 

country” (SOU, 2002, p. 1). The English language has generally positive connotations, 

being seen as modern and dynamic (Kristiansen, 2010). 

 

According to Kachru’s model, Sweden would tend to be placed in the Expanding Circle. 

English has traditionally been taught as a foreign language and does not have a history 

or official status as a first or second language in the country. However, the everyday use 

of English, and the permeation of US/UK culture in Sweden have led some researchers 

to conclude that it is better categorised as a second, rather than foreign language in 

Sweden, leading to issues as pointed out by Brutheaux (2003) regarding the blurriness 

of the lines between EFL and ESL. Josephson (2014, p. 109) has noted, “At least since 

the 1990s, English could perhaps better be described as a second language: it is learned 
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through social interaction outside school as much as in school and it is a prerequisite for 

participation in everyday social life.” He names globalization as a source of this shift to 

ESL, citing for example EU membership since 1995, the prevalence of English-

language programming on television (with only programming for the youngest children 

being dubbed), English as the language of the Internet, and the globalized economy. 

English is also the predominant language in higher education (except in law, foreign 

languages and education – Cabau, 2009).  Cabau (2009, p. 140) has also remarked that 

English is considered as a second language in Sweden “because of the overwhelming 

exposure found in the Swedish daily context.” She has emphasised the Swedish 

attraction to Anglo-American culture and an interest in the USA, and goes so far as to 

comment that “to a certain extent, to be knowledgeable in English is part of the Swedish 

cultural and linguistic identity, particularly among the youth” (ibid). This could be 

further supported by Sharp’s (2007) observations on Swedish-English language mixing 

in the business domain and in informal conversation among young people, where 

English words were used in Swedish conversation and could be seen as signs of English 

being used as an “auxiliary language” (p. 238).  

 

This “overwhelming exposure” (Cabau, 2009, p.140) to, and the ubiquity of the English 

language in popular culture mean that most children are familiar with English before 

starting school (Lundberg, 2011). This leads to an interesting dilemma for schools – 

should English be taught as a foreign language or as a second language? This issue has 

been described by Hult (2012) in terms of English being a “transcultural language” in 

Sweden, indexing both global and local meanings (p. 234), and how this is related to 

teaching of English in Swedish upper secondary schools. Children arrive in school with 

knowledge of English from TV, the Internet and computer games and are used to 

English being used in everyday life. The relevance of teaching EFL in the traditional 

sense, with a focus on ENL and Inner Circle varieties and cultures may then be 

questioned.  

 

Traditionally, British English has been the model variety in Swedish schools. According 

to the Swedish school curricula from 1969 and 1980, teachers were expected to use and 

teach British English pronunciation in class (Skolöverstyrelsen, 1969, 1980). In 1994, 

this requirement was relaxed somewhat, and “clearly spoken British or American 

English” were named as the models for pupils’ pronunciation 

(Utbildningsdepartementet, 1994, p. 17, my translation). This can be seen to reflect the 

ever-growing influence of American culture in Sweden and greater acceptance of 

different English varieties. The 2011 update to the curriculum removes any reference to 

a geographically-specific model of English and states that students should understand 

“clearly spoken English” (Skolverket, 2011, p. 33) and be able to “express themselves 

simply, relatively clearly and relatively coherently” by the end of sixth grade (ibid). An 

in-depth analysis of the 2011 curriculum will be provided in the results section of this 

paper, but here it is worth mentioning that the Swedish National Agency for Education 

(Skolverket) has shown a move away from strict ENL BrE models for teaching, to an 

acceptance of American English and most recently towards a focus on intelligibility. 

This can be clearly linked to the development of the World Englishes paradigm and 
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more recent moves towards understanding English as a language of international 

communication and ELF, as described above.  

 

It may even be possible to consider if there is a form of ‘Swedish English’ developing. 

As stated above, English is used in Swedish daily life, for example in academia and 

business domains, and Swedes have a generally high competence in English. English-

Swedish language mixing has been observed by researchers such as Sharp (2007) and 

Josephson (2014) and sometimes been referred to (not entirely seriously) as 

“svengelska” (or ‘Swenglish’). Ferguson made some comments on features of “Swedish 

English” in a short paper published in 1994. He begins by commenting on the 

“amazingly high level of competence in spoken and written English” (p. 420) of Swedes 

and pointed out some phonological features typical of the English spoken in Sweden, 

for example the use of Accent II, producing a ‘sing-song’ quality to the pronunciation, 

difficulties in pronouncing the voiced /z, zh/ sounds of ENL and a mixture of typically 

British English low back vowels (‘broad a’) and typically American English rhotics. He 

also notes the variant use of prepositions, for example, confusion of “in time” and “on 

time” (p. 423). Of course, any survey of Swedish English completed today would likely 

find different results, probably with a more pronounced American influence as US 

cultural influence has continued to grow.   

 

 

3. Methodology 

3.1. Research design 

The aim of this paper is to analyse how English is presented in the educational series 

Pick a colour and consider how this can be related to language ideologies surrounding 

the use of English as an international language and the status and uses of English in 

Sweden. To do this, I analyse how English is presented in the series itself, together with 

how English is referred to in related documents, specifically the Swedish compulsory 

school curriculum and the teachers’ notes for the series, and responses from interviews 

with policy actors. I use an approach drawing on nexus analysis (see Scollon & Scollon, 

2004; Hult, 2015) in order make connections and trace language ideologies through the 

different texts. As Hult (2012, p. 237) has stated, “nexus analysis is especially well 

suited to the kind of multi-layered track called for” in such an analysis, as it “focuses 

the researcher’s attention to the circulation of discourses from large scales (e.g. national 

policies) to small scales (e.g. daily interaction in classrooms) and how they can be 

traced by ethnographic and discourse analytic means.” Nexus analysis, then, provides a 

way to trace discourses and language ideologies present in the texts and interview 

responses through the nexus of Pick a colour. The approach used in the current study 

could be described as a reduced version of nexus analysis and is used in conjunction 

with content analysis to identify the salient discourses in the documents and the series 

and to trace them through the different levels of analysis.  
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Figure 1 Intersection of discourse types in nexus analysis of language policy. (Hult 2015, p. 224) 

 

A schematic model of a nexus analysis of policy documents can be seen in Figure 1. 

The policy action is at the nexus of the schema and language ideologies can be traced 

between different scales and levels, always through the lens of the policy action at the 

nexus. In this analysis, the policy (in) action at the nexus of the analysis, which may 

also be referred to as the “key incident” (Hult, 2015, p. 223) is the educational television 

series Pick a colour.  

 

The concepts of discourse in place and historical body are used as a way of focussing 

the analysis. Scollon and Scollon (2004, p. 14) describe how all (social) places are 

“complex aggregates of (or nexus) of many discourses which circulate through them,” 

and “use the term discourses in place to call attention to all of these discourses and to 

the need to study empirically which discourses are relevant or foregrounded and which 

discourses are irrelevant (for the moment at least) or backgrounded for the social 

action(s) in which we are interested.”  Here discourse refers to “Discourse with a capital 

‘D’” (Gee, in Scollon & Scollon, 2004, p. 4), which refers to ways of thinking and 

acting, and ways of seeing the world (ibid). Källkvist and Hult (2016, p. 3) also refer to 

Scollon and Scollon (2004) as they describe discourses in place as “socially situated 
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discourses that provide a conceptual foundation for individuals’ actions.” It is, then, an 

important facet of the analysis to identify the discourses in place surrounding English at 

the various levels.  

 

The “historical body” is described by Källkvist and Hult (2016, p. 4) as “the role played 

by individual lived experiences and human agency.” As can be seen in Figure 1, 

historical body also includes analysis of the actor’s beliefs about language, or language 

ideologies, their status or position and their experiences with policy. We might consider 

that the speakers in the series are fictional characters, so it is not possible to access 

historical bodies for these figures. However, the historical bodies of the producer and 

other policy actors involved in the creation and use of the series are relevant, and I 

attempt to access these by the use of interviews (see below). The interaction order is 

alluded to in the analysis, for example by the consideration of which speakers are given 

more prominence in the series and the norms of language use presented. However, the 

main foundations of the analysis are the discourses in place and the historical bodies. By 

using these factors, it is possible to locate and trace language ideologies are presented in 

the series and related documents.  

 

 

3.2. Language ideologies 

Silverstein (1979, p. 193) provides perhaps the best-known definition of language 

ideologies, describing them as “sets of beliefs about language articulated by users as a 

rationalization or justification of perceived language structure and use.” This 

articulation does not have to be explicit, however as Woolard (1998, p. 20) makes clear, 

describing language ideologies as “[r]epresentations, whether explicit or implicit, that 

construe the intersection of language and human beings in a social world.” Language 

ideologies therefore refer to attitudes and ideas about language and language use among 

its users. Woolard (ibid, p. 28) goes on to discuss where language ideologies may be 

uncovered, listing “linguistic practice itself; in explicit talk about language, that is, 

metalinguistic or metapragmatic discourse, and in the regimentation of language use 

through more implicit meta-pragmatics.” All of these facets are considered in the 

analysis of the texts as described below, to reveal both the explicit language ideologies 

as described by policy actors in interviews and to consider the implicit language 

ideologies revealed by close reading and analysis of the texts. The methods described 

below have the main purpose of revealing the language ideologies surrounding English 

as revealed in the series Pick a colour and related texts.  

 

 

3.3. Choice of materials 

The main object of analysis for this study is the English language educational series 

Pick a colour, which was produced in 2015 by Swedish state educational broadcaster 

Utbildningsradio (UR) for use in schools. This series was chosen for a number of 

reasons. Firstly, there has been very little research on how the English language has 

been presented in educational broadcasting in Sweden, so this was taken as the starting 

point for investigation. When considering the materials available on the UR website, a 
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number of different audio and audio-visual materials were found to be available and an 

initial evaluation was completed. Pick a colour was a particularly interesting example as 

not only were supporting teachers’ notes available, these explicitly mention the concept 

of ‘Global English’. An investigation of how this concept was approached in the 

programme and supporting documents could provide useful results from the 

perspectives of World Englishes, approaches to language education, and the status of 

English in Sweden. The series was produced very recently and all episodes were freely 

available on the UR Skola website, meaning it would be possible to produce an analysis 

of an aspect related to the present situation in Sweden. With the series at the centre of 

the analysis, related documents and responses to email interviews were also included in 

the study in order to trace the language ideologies within and between scales and to link 

these to the discourses as identified in the theoretical framework. The materials chosen 

are listed in Table 1, which also provides information on the stage of production and 

scale at which each document is located.  

 

By analysing documents from different stages of production and different scales, it was 

possible to trace the conception of English throughout these levels, paying particular 

attention to the concept of ‘Global English’ as it has been described by the series 

producers. This analysis was then placed within the context of the current discussions 

surrounding the use of English as an international language and specifically, English in 

Sweden.  

 

Table 1 – Stages of production and documents for analysis 

Stage Scale Documents for analysis 

Policy National 

Institutional 

(Skolverket) 

- Swedish school curriculum (2011) 

Planning and 

production 

National 

Institutional (UR) 

Individual (each 

person’s beliefs 

about language) 

- Episodes – audio-visual content 

- (Scripts) 

- Teacher’s notes 

- Email interviews with producers, 

academic advisor, writer/actor 

Practice/reception Local 

Institutional 

(school) 

Individual (beliefs 

about language) 

(teacher) 

- Email interview with teacher 

 

3.3.1. Curriculum document 

The curriculum document analysed is from the 2011 curriculum for the compulsory 

school, published by Skolverket, Swedish National Agency for Education. I analysed 

specifically the syllabus for the subject English, looking at years 1-3, as this was the 
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target age for Pick a colour. The school curriculum provides the official government 

‘line’ on how English should be presented and taught to schoolchildren.  

 

 

3.3.2. Teachers’ notes 

The teachers’ notes were written by the producers of Pick a colour, informed by 

discussion with academic advisers and teachers, to be used together with the series. 

They provide background information, summaries of each episode, suggestions for 

classroom activities and the lyrics for the featured songs. Analysis of this document 

gave more information on the producers’ intentions and underlying language ideologies 

during the creation of the series.   

 

3.3.3. Email interviews 

Email interviews with people involved in the creation of the programme and a teacher 

using the series in the classroom were conducted in the period February – May 2017 to 

uncover these actors’ explicit language ideologies, intentions and experiences of the 

programme. The informants were a producer, the academic adviser to the series, an 

actor/writer, and a teacher. These informants were chosen as they could give insight into 

how the series was conceived and understood at various stages of its production and 

use. They were also available to answer questions by email. The questions were 

different for each informant, based on their roles and with regard to the research 

questions of the present study, and can be found in Appendix B. The interview 

responses were provided in both English and Swedish and my translations are provided 

when the original response was in Swedish. 

 

3.3.4. Pick a colour 

The text at the centre of the analysis is the educational television series Pick a colour. 

This was produced by UR (Utbildningsradio, the Swedish educational broadcaster) in 

2015 and is available on their website. The series is separated into ten episodes, each 

dealing with a different theme which would be familiar to and relatable for children in 

preschool and first grade. These themes include ‘My name is’, ‘Family’, ‘Body’, etc.. 

Each episode begins with the theme tune “Say a number, pick a colour, tell me what 

you see. I am the flying Flea.” The main characters are two paper fortune tellers, Flea 

and Bug (see Figure 2). These two characters are featured in multiple framing scenes in 

each episode. These framing scenes ‘set the scene’ by providing a simple narrative 

related to the topic of the episode, which is followed throughout the episode. Each 

episode has two children’s panels, in which questions relating to the theme are 

answered by children who “live in Sweden, [and] are multilingual with English as one 

of their languages” (teachers’ notes, p. 2, my translation). There is also a clown/comedy 

sketch scene with the clowns ‘Gordon’ and ‘Penny’ in each episode, and each episode 

has a song relating to its themes. Each episode is 14 minutes 30 seconds in length. A 

typical episode has the following structure: 

 

1. Opening credits (Flea) 
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2. Flea & Bug 

3. Children’s panel 

4. Song (music video) 

5. Flea & Bug 

6. Children’s panel 

7. Gordon & Penny 

8. Flea & Bug 

9. Song (recording studio)/closing credits 

 

 

Figure 2 The main characters, paper fortune tellers Flea and Bug, on the park bench. Episode 1, 

'My name is' (11:38). Image credit: UR (2015a) 

 

3.4. Analytical methods 

3.4.1. The curriculum document and the teachers’ notes 

Hult (2015) provides a framework for nexus analysis of language policy (see fig 1) 

which I have adapted for use in the current analysis. To analyse policy documents, the 

most relevant part of the nexus analysis approach is that of ‘discourses in place.’ As 

seen in fig 1, this includes considering the language ideologies present in the texts, 

sociohistorical concepts and shared knowledge. One way to identify salient discourses 

in place is through the use of a content analysis approach.  

 

Specifically, a summative content analysis approach was used. This approach “starts 

with identifying and quantifying certain words or content in text with the purpose of 

understanding the contextual use of the words or content” (Hsieh and Shannon 2005, p. 

1283). This method is qualitative and “goes beyond mere word counts to include latent 

content analysis,” which refers to “the process of interpretation of content (Holsti, 

1969). In this analysis, the focus is on discovering underlying meanings of the words or 

the content (Babbie, 1992; Cantanzaro, 1988; Morse & Field, 1995)” (ibid, pp. 1283-

1284).  This approach is therefore particularly suitable for the objectives of my analysis. 



 

 

14 

 

As my aim is to uncover the underlying meanings and ideologies surrounding English in 

the texts, this method provides a framework in which I could systematically consider 

the uses of the term ‘English’ throughout the documents under analysis and in order to 

identify language ideologies present and pinpoint the salient discourses in place in the 

texts.   

 

Hsieh and Shannon (2005) and Kirchhoff et al (2003) have described how a summative 

content analysis can be carried out. The first step is to read through the text/s thoroughly 

to become familiar with the content. The researcher considers which concepts or 

words/phrases should be the object of analysis and locates all instances of the 

keyword/s. All occurrences of the keyword/s are then located in the text/s and can first 

be quantified to ascertain how frequently the word/phrase occurs. While paying 

particular attention to these occurrences, a coding system can be developed to ‘code’ 

each instance according to its use and it is possible to look for patterns of use. As Hsieh 

and Shannon (2005, p. 1286) describe, “[a]n analysis of the patterns leads to an 

interpretation of the contextual meaning of specific terms or content.” 

 

The current analysis followed the method described above. The curriculum document 

was available in English, but the teachers’ notes were available only in a Swedish 

language version. This Swedish version was analysed and my translations are included 

in this paper. The keyword of interest was “English” (or “engelska” and related 

compounds in the Swedish-language texts analysed). All occurrences of “English” in 

the texts were located. I then considered how the word was used and what properties 

were given to it in each instance and in each particular context. I was then able to 

identify three main categories of use of the word and used these three groupings to code 

each occurrence of “English” in the texts being analysed. This made it possible to see 

which are the most common underlying meanings and ideologies surrounding “English” 

in the documents surrounding Pick a Colour. These language ideologies (or discourses 

in place in the terminology of nexus analysis) could then be linked to the current 

research regarding models of English and the use of English in Sweden.   

  

In the current study, the focus is on the text/discourse element, the analysis of which 

also draws on discourse analytical methods (e.g. Fairclough, 2003; 2010) to consider the 

ways in which English is discursively constructed, and the presuppositions and social 

practices evident in the texts. This is used in conjunction with the content analysis 

approach described above in order to consider what is revealed about language 

ideologies and their position in the discourses surrounding the use of English in 

Sweden.  

 

3.4.2. Email interviews 

In order to uncover language ideologies held by creators and users of the series, it was 

particularly useful to approach a number of informants directly to carry out brief email 

interviews. As Fairclough (2010, p. 57) has pointed out, “it is not possible to ‘read off’ 

ideologies from texts. This is because meanings are produced through interpretations of 

texts and texts are open to diverse interpretations, and because ideological processes 

appertain to whole social events.” We can relate this to Woolard’s (1998) discussion of 

implicit and explicit language ideologies – the researcher may interpret the implicit 

language ideologies in their own way, unless they are made explicit by the actors 
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involved. I approached a number of informants who were closely linked to the series. 

These included the producer, who was also the writer of the teacher’s notes; the 

academic advisor to the series; a writer/actor; and a teacher who uses the series in the 

classroom. This meant it was possible to follow the language ideologies held by actors 

at various stages of the series’ lifecycle. These included the intentions of the creators at 

the series’ inception, how a creative worker received and interpreted those instructions 

and an end user’s view of the use of language and how the series is used in a real-life 

scenario.  

 

When considering users’ personal language ideologies, it is possible to make links to 

both language policy and planning research (Johnson, 2015) and to the concept of the 

‘historical body’ as found in nexus analysis (Hult, 2015; Scollon & Scollon, 2004). As 

the interviews conducted in the present study were rather short, not all of the aspects in 

Hult’s framework (Fig 1) could be taken into account. However, it does provide a useful 

starting point for analysing the interviews, which had as a focus beliefs about the 

English language and specifically the informants’ understanding of varieties of English, 

with specific reference to ‘Global English’. Hult’s (2015) discussion of nexus analysis 

in LPP research also focuses on social action – what participants actually do, and how 

this reveals or reifies language policies (written or unwritten). These aspects were 

important to consider when analysing the interviews and I hoped to gain access to the 

language ideologies as they were explicitly expressed by those involved in the creation 

and use of the series itself.   

 

It was my aim to uncover the informants’ views regarding the use of English in 

education, specifically which varieties should be used in language teaching. I was also 

interested to find out if ‘Global English’ was understood as a concept and, in that case, 

how it was conceived. As Johnson (2015, p. 175) writes, “qualitative research methods, 

like interviewing and participant observation, uncover how and why policies are 

recontextualized in particular ways in particular settings.” The use of interviews thus 

made it possible to consider how the policies stated in the curriculum document were 

understood and recontextualized by the series’ creators, and how the creators’ intentions 

and the series itself were understood and recontextualized by a user in the classroom.  

 

3.4.3. Pick a colour 

The series was analysed at the level of the text. The focus of the analysis was what is 

said, how it is said and by whom. In this way, I hoped to reveal the implicit and explicit 

language policies present in the audio-visual material itself, with a particular focus on 

the forms of English used and how this reflects the producers’ intentions to present 

‘Global English’, and how this could be seen to work ‘in practice’ as presented in the 

series.   

 

The series was first analysed at a macro level. This involved considering the structure of 

the series, the topics covered and the speakers involved in the series. At this level, I 

considered the general presentation of varieties of English both regarding accent and 

dialect features. I also analysed the settings and places featured in the series and what 
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these can reveal about which uses English can have for the viewers, as well as cultural 

references made throughout the series. For this part of the analysis, I used discourse 

analytical techniques (see e.g. Fairclough, 2003) to analyse the text at the levels of lexis, 

phonology, and social context and to reveal the implicit and explicit ideologies and 

attitudes revealed. An analysis of speaking time for each character was also carried out 

on two episodes in order to inform the analysis.  

 

3.5. Putting it all together – tracing language ideologies  

 

The series Pick a colour was at the centre of the analysis and acts as the nexus of the 

nexus analysis, or key incident, through which the various texts and discourses intersect. 

After first identifying the especially salient discourses in place and the language 

ideologies to which they relate using content analysis and discourse analysis, these can 

be traced throughout the different levels analysed and considered together with the 

answers provided in interviews with policy actors to consider how their historical 

bodies interact with the discourses.  

 

Johnson’s (2015) work on intertextuality and recontextualization in language policy 

research and Fairclough’s (2003) writing on intertextuality are of particular use in the 

analysis. Johnson (2015) states that “[a]ny text created and interpreted in one context, or 

level of social organization, will be recontextualized in the new context, with earlier 

versions either expanded upon, added to, filtered, and/or suppressed.” This provides a 

way of thinking about the links between texts, as it provides a framework for analysing 

how what is presented in one text or medium can be reformed and re-presented in other 

texts or media. This provides a way of following discourses and ideologies between 

levels and to consider how their presentation at different levels is related. In the terms of 

nexus analysis, we can think about “cycles of discourse” (Scollon & Scollon, 2004, p. 

23), which reveal links to historical and future discourses. Discourses have to be 

considered in their specific time and context, within “cycles of history and of 

anticipation” (ibid p. 27). We can therefore consider which discourse cycles are visible 

in the texts and which social actions/practices converge at the nexus of the series (cf. 

Figure 1, above), for example the context of the present discussion on the use of English 

in Sweden.  

 

As Fairclough (2003) has described, ideologies can be identified by considering which 

assumptions are present in the texts and what is seen as ‘common knowledge’, stating 

that “implicitness is a pervasive property of texts and a property of considerable social 

importance” (p. 55). Thinking about the assumptions made in the texts, for example 

regarding the readers’ shared knowledge (of other texts and discourses) can also be 

connected to power and authority, as “seeking hegemony is a matter of seeking to 

universalise particular meanings in the service of achieving and maintaining dominance, 

and this is ideological work” (ibid, p. 58). Hult (2015) has also written about the 

importance of considering not only explicit language ideologies, but also what is 

implicit, quoting Fishman (2006, p. 125): “a ‘no policy’ policy … is always a silent vote 

for the continuation of the status quo and of those who benefit thereby” 
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The final part of the analysis involved considering my findings regarding language 

ideologies and the construction of English in the series and related documents on the 

background of the theoretical framework. In analysing the texts according to the 

frameworks detailed above, I considered the societal and historical context in which 

they were produced and was able to discuss the discourses in place regarding the role of 

English as an international language, native-speaker norms and the role of English in 

Sweden.  

 

3.6. Ethical considerations 

For the analysis of policy texts and the series itself, there were no anticipated ethical 

problems. The texts and the series are available freely online and can be accessed by the 

general public. No special permission would therefore be required to use or analyse 

these texts. However, for the email interviews, it was important to inform interviewees 

what the purpose of the communication would be and that their answers could be used 

in the current study. Informants were informed that this paper would consider the use of 

English in Sweden in an educational series. They were given the option of not 

responding and of remaining anonymous (as far as possible, as it may be able to trace 

the informants due to their roles in the production of the series). All communication was 

via email so their consent was in the form of their email responses.  

 

 

 

4. Results and discussion 

In this section, I will detail the analysis and findings of the present study. First, I will 

present the content analysis of the curriculum document and the teachers notes and 

analyse which main discourses were present in these texts. I will then present the 

analysis of the series Pick a colour. This can be identified as the “key incident” in the 

nexus of practice (see Hult, 2015, p. 223) and the analysis of the series can be seen as 

the point where the different discourses in place in the texts and the linguistic ideologies 

and historical bodies revealed in the interviews intersect. For this reason, the analysis of 

the series will also form the basis for the discussion of topics which could be recognised 

as ‘discourses in place’ (Källkvist & Hult, 2016) and the ways these are 

recontextualized (Johnson, 2015) between levels. Here I will also discuss what could be 

uncovered regarding the language ideologies implicit in the texts and explicitly 

presented by the interviewees (cf. Fairclough, 2010).   

 

4.1. Analysing the curriculum document 

4.1.1. Content analysis 

There were fourteen occurrences of the word ‘English’, which could be sorted into in 

three categories: English as a language/tool for communication (7 instances); English as 
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a school subject (5, including the two headings) and English as a more abstract concept 

(2), e.g. “the English language.” I will look at each of these three categories in turn.  

“English” is most often referred to as a language or as a tool for communication. In four 

cases, this usage occurs as part of the phrase “where English is used”, for example on 

page 32 (emphasis added): “Teaching of English should aim at helping the pupils to 

develop knowledge of the English language and of the areas and contexts where English 

is used, and also pupils’ confidence in their ability to use the language in different 

situations and for different purposes.” The first part of this sentence refers to English as 

a school subject, but it is then made clear that ‘English’ is a tool to be utilised. This 

phrasing also suggests that English is used in various domains and places around the 

world (“areas and contexts” above), which reinforces the idea of the utility of the 

language both within and outside Sweden. The curriculum does not, however, state 

which forms of the English language should be used, or if there is any standard or norm 

to aspire to. 

 

There are no geographical places specified. The closest the document comes to this is 

the use of the phrase “parts of the world where English is used.” It may be inferred that 

even Sweden can be counted as a place where English is used, as it is a global language 

which “surrounds us in our daily lives”. There is also no reference to native speakers or 

mother tongue use of English throughout the document. This may be linked to the 

omission of any reference to a standard or ‘correct’ variety of the language.  

 

Connected to the idea of English as a tool is the link made between language and 

communication throughout the document. English is often mentioned in close proximity 

to communication, as one of the aims of teaching in English should be to give pupils the 

ability to “express themselves and communicate in speech and writing.” The link 

between language and communication is reinforced by the suggestion that pupils should 

be able to “use language strategies to understand and make themselves understood.” 

Throughout the document, such references place a focus on the importance of the ability 

to communicate. It seems that communication is a more important goal than meeting a 

specific standard or emulating a specific variety.  

 

The second most common category for references to English was as a school subject. 

This category includes the headings and subheadings of the document, which give the 

name of the curriculum subject. When referring to English as a school subject, it is 

referred to as something to be taught or learnt, for example “Teaching of English”. 

English is presented as a field of knowledge, which can be developed and taught in a 

classroom, for example in sentences such as “knowledge of English.” 

 

I also included the third category of English as a concept. This included the use of the 

phrase “the English language.” In these cases, the text seems to be referring to English 

as an abstract actor or concept, for example “The English language surrounds us in our 

daily lives.” Here, it seems English is treated as an idea or state of being which can 

“surround us.”  
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4.1.2. Language ideologies surrounding English 

English is seen as something positive and as a means to increased opportunities in life. 

It is stated that “Knowledge of English thus increases the individual’s opportunities to 

participate in different social and cultural contexts, as well as in international studies 

and working life.”  This reflects the high status of English as presented elsewhere in the 

document, for example domains of use are named as “politics, education and 

economics”, and we may consider that English is used prominently in these areas even 

within Sweden (see Josephson, 2014; Sharp 2007).  We may also reflect on the fact that 

the document names these high-prestige areas of use, but not the areas where school 

pupils are most likely to encounter English in their daily lives, for example online, on 

television, on the radio or through video games (Lundberg, 2011). The reference to 

“international studies” is also interesting in the example above. It does not specifically 

reference study in English-speaking countries, but international studies more generally, 

which we can link to discussions surrounding NNS-NNS English and the phenomenon 

of ELF in higher education (Björkman, 2013). However, here we may note that English-

speaking countries are the most popular destinations for Swedish university students 

studying abroad (Statistiska Centralbyrån, 2016).   

 

The curriculum document states that “The English language surrounds us in our daily 

lives.” We can consider who is referred to by “us” in this sentence. We may assume it 

refers to Swedes (see for example Cabau’s 2009 discussion on the presence of English-

language media in Sweden and Hult’s 2012 description of English as a “transcultural 

language” in the country) but it could have a more global meaning and allude to the fact 

that English is a global language which has influence worldwide (Crystal, 2003, among 

others).  It is also interesting that the curriculum acknowledges that English is widely 

used and ever-present in the daily lives of Swedish pupils and teachers, something 

which has also been identified by Lundberg (2011).  

 

English (and language in general, perhaps) is seen as a way for pupils to formulate their 

thoughts and develop ways of thinking. It is also seen as a way into cultures and ways 

of life. It is therefore of interest that the cultures and ways of life alluded to are not 

developed in any detail and it seems the teacher has freedom to choose how they will 

interpret these sections of the curriculum and which areas and ways of live they will 

cover in class. In this way, it seems the English language is separated from specific 

geographical regions and cultures and treated more as a tool for effective 

communication in a range of contexts, rather than as a medium to convey British or 

American culture, as would be typical of EFL teaching (Phillipson, 1992). The approach 

taken in the curriculum could therefore be seen to have stronger ties to ESL approaches, 

if we compare it to Graddol’s (2006) descriptions.  

 

4.2. Analysing the teachers’ notes 

4.2.1. Content analysis  

As with the curriculum, a content analysis approach was taken with the teachers’ notes 

produced in conjunction with the series. Again, I looked at each mention of the word 
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“English” in the text. There are 43 instances of the word ‘English’, which includes the 

use of English whether on its own or part of a compound. Upon analysing the text, the 

same three coding categories as found in the analysis of the curriculum document were 

also found to be relevant to this text. The following instances were identified: English as 

a language/tool for communication (24 instances); English as a school subject (11) and 

English as a concept (10). These categories will be dealt with below.  

 

English was most frequently referred to as a language or as a tool/code for 

communication. I coded instances where English was the object of an action, in 

sentences such as “In a world where everyone speaks English,” “the children hear 

English”, or where it was clear English was being used as a medium for 

communication, as in “English words and phrases” and “Help the children to find out 

what their favourite food is called in English.” In these instances, English is presented 

as a useful tool for communication. It is presented as a code that can be either written or 

spoken. In the series, the focus is on the spoken mode and “children hear English 

spoken and sung.” 

 

The second most frequent category of the use of the word ‘English’ was as a school 

subject. This is present in the title “Beginners’ course in English” and in phrases such as 

“teaching of English.” I also coded examples where English is presented as an area of 

knowledge to be developed into this category. This would include such examples as 

“specific knowledge of English” and “desire and curiosity to learn English.” However, 

in the second example, I was initially unsure whether this should refer to the language 

itself. I decided that as this was related to developing a specific set of knowledge, it 

would fit in well with the idea of English as a school subject as something to be learnt.  

 

The third category was English as a concept. Here, I coded phrases such as “Global 

English” and “immersion in English”. These usages seem to treat English as a broader, 

more abstract entity with its own properties and agency. This seems to hold especially 

true for instances of “Global English.” This phrase is used for example in “Global 

English can have many different sounds.”  “Global English” is dealt with in greater 

detail below. 

 

4.2.2. Language ideologies surrounding English  

English is portrayed positively in the document. For example, it is stated in the text that 

six and seven year olds often display a “desire and a curiosity to learn English.” In this 

way, English is presented as a subject for which children are almost naturally interested 

in and which can awaken their curiosity.  It is also stated that Flea and Bug “open up to 

play in English.” can provide fun, amusement and interest for the pupils, and is not 

simply a neutral tool for communication. This is a contrast to the curriculum document, 

where English is presented as a tool needed to gain access to work and study 

opportunities.  

 

The text also states that “By starting early with English, you are laying a good 

foundation for further studies in the subject.” This is an encouragement for the teacher 
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of younger children and can be linked to the curriculum, which mentions education as 

an area where English is important, and the opportunities in work and studies which 

English provides. We may also consider the fact that English is used as a language of 

higher education in Sweden (Cabau, 2009).  The use of the term “Global English” and 

mentions of English independent of geography, together with descriptions of the 

speakers’ different geographical backgrounds make it clear that English is an 

international language which is used in different contexts and regions. “Global English” 

can be identified as a particularly salient discourse in the text and is dealt with in greater 

detail in the next section.  

 

 

4.2.2.1. Global English  

The first thing to notice about the term “Global English” in the text, is that it is 

consistently written in English despite the text being written in Swedish. This may be in 

order to present it is as a known or established concept with an English-language name. 

The name “Global English” may be seen to give more authority or weight than if the 

term had been translated into Swedish. We might also link the usage of an English 

phrase to debates surrounding the use of English in Sweden more generally. It has been 

claimed that Swedish is suffering from domain loss, as English words are used instead 

of Swedish terms in certain fields, and a tendency to use English in academic contexts 

(see e.g. discussion in Josephson, 2014).  

 

The way “Global English” is described also calls for comment. It is stated that “The 

term stands for an English which is not connected to Great Britain, the USA or any 

other geographical region regarding pronunciation and word choice.” This formulation 

suggests that the English used in the programme is free from geographical 

links/nuances. However, the next sentence states that “English can have many different 

sounds” and, a few sentences later: “In the TV series Pick a colour, English speech 

from different areas of the world is represented.”  Further in this section, the 

backgrounds of the accents of the four main characters in the series are listed: “The 

paper fortune tellers Flea and Bug have American and British pronunciation, 

respectively. The clown Gordon’s accent has origins in Canada and Penny’s English has 

roots in Zimbabwe and South Africa.” In contrast to the claim that “Global English” 

should not be linked to any geographical place, here the geographical origins of the 

English spoken in the series are given the main focus. This therefore acknowledges the 

existence of geographical variation and accents in English. The inclusion of these 

specific varieties is also interesting. We may assume all the speakers are native speakers 

of their respective Englishes - the producer states that all participants “have a 

connection to the English language, [and] have roots in an English-speaking country in 

the world” -and these are all Inner Circle L1 varieties. British and American English 

especially have traditionally been held in high prestige in language classrooms, both in 

Sweden (see Skolöverstyrelsen 1969, 1980 and Utbildningsdepartementet, 1994) and 

around the world, having been identified as the “two main varieties” (Trudgill & 

Hannah, 1994, p. 1). It is therefore noteworthy that the two main characters in the series 

speak with AmE and Br ENL accents.  
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The English spoken by the children’s panel is also described: “The children who take 

part live in Sweden, [and] are multilingual with English as one of their languages.” This 

presents the idea of English as a language as part of an individual’s linguistic repertoire, 

rather than the preserve of monolingual English L1 speakers. However, later in the text, 

the following is written “Twice in every episode, common English words are presented 

by 6-7 year olds who have English as their mother tongue or who are bilingual.” This 

creates a contrast between monolingual English native speakers and bilingual speakers, 

and could be interpreted to mean that a bilingual’s linguistic competence does not 

correspond to that of a monolingual native speaker, which we can link to Davies’ (2003) 

discussion on whether it is possible to be a native speaker of more than one language 

(he states that it is, if the speaker is exposed to both languages early enough). It is 

therefore unclear how the idea of the linguistic repertoire and multilingualism fits into 

the language ideology presented in this text.  

 

As it is stated in the text: “part of the term [Global English] is to encourage 

communication in English without letting a specific accent stand in the way.” We can 

consider what is meant by letting an accent “stand in the way.” There is a parallel to 

Modiano’s (1999) discussion of intelligibility and his statement that “excessive regional 

accents and dialects” may hinder successful communication. The statement may also be 

a way of refuting previous edicts in the Swedish curriculum (e.g. Skolöverstyrelsen, 

1980; 1994), that teachers and pupils should strive to use British English, or native 

speaker standards, which may not have been feasible for learners. Instead, the focus in 

this document (and the 2011 curriculum) is on communication, not on emulating a 

specific accent or dialect. 

 

 

4.3. Analysing the series Pick a colour  

In this section, I place the series Pick a colour as the “key incident” (see Hult, 2015, p. 

223) at the centre of the nexus analysis, as it is through the series that the discourses 

running through the curriculum document, teachers’ notes and interview responses 

intersect. I attempt to trace the main language ideologies, identified in part through 

content analysis as presented above, which can be identified as salient discourses in 

place (Källkvist & Hult, 2016) throughout the different levels. I will also attempt to 

access the historical bodies of the policy actors interviewed and excerpts from their 

email interview responses will be included in this section. Through this analysis, I aim 

to uncover the predominant language ideologies surrounding English presented in the 

series itself, and how these are linked to both the surrounding documents and to the 

current situation of English in Sweden and internationally, drawing on the theoretical 

framework as developed in Section 2.  

 

4.3.1. The concept of English and English as a tool for communication 

4.3.1.1. Accent and dialect features 
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Figure 3 Pick a colour titles as shown onscreen. Image credit: UR (2015a) 

 

There are no explicit references to varieties of English or the (geographical) 

backgrounds of the speakers in the series. However, despite attempts to avoid 

geographically-situated language varieties, it is possible to trace links to regional 

varieties of English by analysing the use of written and spoken language in the episodes. 

For the most part, the language used in the series conforms to the norms of Standard 

British or American English and there is some mixing of forms from these two varieties. 

The title of the series is ‘Pick a Colour’, this is shown on screen several times in each 

episode (see Figure 3) and is always spelled in this way. This spelling of the word 

‘colour’ is typical of British English and this might be seen to set the tone for the usages 

in the whole series. For example, when the word “favourite” is written onscreen, it is 

spelt in the ‘British’ way with the u (e.g. in episode 4, ‘Food’). However, there are 

instances of both typically British English and American English usages throughout the 

series.  In ‘Family’ the word “mummy” is used, which is typical of dialects influenced 

by British English. In episode 5, the word “pants” is used (not the BrE “trousers”) and 

in episode 8 “math” is named as a school subject (not BrE “maths”). An instance of a 

word being used which does not appear to be part of the standard lexis of BrE or AmE 

is the use of “kick bike” in episode 9 (‘Move Around’). This appears to be a literal 

translation of the Swedish word ‘sparkcykel’ (scooter). Its inclusion in the programme 

is therefore noteworthy as it seems to imply the acceptance of non-native language 

coinages. This is, however, an exception. In general, ENL norms of use are followed 

regarding the lexis used by the speakers.  
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Figure 4 "A kickbike." Episode 9 'Move around' (02:29). Image credit: UR (2015a) 

 

The songs in each episode are performed by their Swedish songwriter and child back-up 

singers. The accents used in these songs may be described as ‘Mid-Atlantic’ but have 

perhaps closer ties to American English. Typical US English usages can be heard in the 

songs, for example “c’mon”, “gonna”, and in the song in episode 5 (‘Clothes’), the 

AmE term “pants” is used (not the BrE “trousers”). However, the song lyrics include a 

mixture of British and American terminology, sometimes within one song. This can be 

seen in the excerpt below, from the song in Episode 2 ‘Family’. Here, the typically BrE 

term “Mummy” is used together with the more typically AmE “c’mon” in the same 

verse: 

 

(1) Episode 2 (03:31) 

Mummy’s hanging upside down 

Daddy´s fishing in the tub 

grandpa is still asleep,  

he´s been sleeping for a week (that’s my family) 

(Everybody sing)  

Hi- Ho can´t you see / this is my family 

(c’mon, a little bit crazy) 

Hi- Ho can´t you see / this is my family 

 

There is no metalinguistic discourse in the series itself, but analysis of the language use 

in the series can reveal the concept of English being presented in the programme. The 

absence of references to geographically-situated models of English in the series mirrors 

the omission of named regional varieties of English in the curriculum document. It can 

also be linked clearly to descriptions of Global English in the teachers’ notes, which 

state that is it a form of English “not connected to the Great Britain, the USA or any 

other geographical region regarding pronunciation and word choice”, the academic 

adviser’s description that “Global English in this context means not geographically 

specific” and the producer’s statement that “it is not important which accent is spoken.” 

As well as making claims that Global English could be geographically neutral, the 

statement in the teachers’ notes also can be seen as explicitly trying to create distance 

from the two major prestige varieties of English, i.e. BrE and AmE. We can connect this 

aspiration to move away these varieties to eh historical bodies of the academic adviser 

and the teacher interviewed. The academic adviser’s statesthat the use of Global English 

in the series is “a way of playing down the so-called Downton Abbey accent which 
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belongs to another generation and a class system which children can’t identify with.” 

This seems to suggest experience of this variety being used as a model and desire to 

move away from it. The teacher states that she uses “a mixture” of British and American 

English in class, though does refer to the fact that British English was required in 

schools before and thinks “it is easier now as we are so influenced by American English 

via the media.” So it is clear that BrE and AmE still exert their influence in the 

classroom, although the academic adviser and teacher’s descriptions of BrE do seem to 

suggest it is seen as old fashioned (and even irrelevant) to today’s young learners, and 

especially the teacher acknowledges the ever-increasing influence of US culture and 

language in Sweden (cf. Cabau, 2009). However, we might also consider the historical 

bodies of these two actors, and other adults involved in the production of the series, who 

would have been educated under previous versions of the Swedish curriculum, which 

placed BrE (and, to some extent AmE) in an elevated position as models of the English 

language. The hegemony of these varieties may therefore be said to be deep-rooted in 

the historical bodies of policy actors in Sweden.   

 

We can therefore consider that the absence of emphasis on geographical varieties of 

English in the curriculum document, and the discourses surrounding English as a world 

language more generally have been recontextualized in the series and teachers’ notes 

and is presented as “Global English”, which may be the most salient discourse in place 

in this analysis. This is a concept which can be linked to World Englishes and EIL 

discourses, in accordance with policy actors’ own stated beliefs about how English 

should be taught and presented. This can be placed in the context of Modiano’s (1999) 

attempts to recategorize Englishes with regards to speaker proficiency and 

intelligibility, rather than geography, and discussions surrounding the teaching of 

English as a Lingua Franca or English as an International Language (eg Graddol, 2006; 

Melchers & Shaw, 2011), rather than teaching British or American English models. 

Attempts to move away from a geographically-specific variety of English are therefore 

being discussed and it seems the stated use of Global English and the avoidance of 

naming specific models in the series is a reflection of this, though apparently with some 

limited success as regards influencing the practice of education professionals.  

 

The geographical origins of the main characters are, despite claims that Global English 

is not connected to any particular geographical place, explicitly stated in the teachers’ 

notes. The academic adviser also lists the geographical origins of the main speakers and 

the producer states that everyone involved onscreen in the series lives in Sweden but 

“has roots in an English-speaking country in the world.” The teachers’ notes state that 

Flea speaks American English, Bug speaks British English, Penny’s English has “roots 

in Zimbabwe and South Africa” and “Gordon’s accent has its origins in Canada”, and 

these variations can be heard in their speech. Bug’s British English departs in some 

ways from RP, for example in the pronunciation of “mum” in episode 2 as closer to 

/mʊm/ than /mʌm/ and we may consider similarities to the pronunciation common in 

the English midlands, for example in the word “morning” as /ˈmɔːnɪŋg/, as in example 2 

(see Wells, 1982). 
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(2) Episode 2 (00:40) 

Good morning Flea! What a lovely day! 

        /ˈmɔːnɪŋg/ 

        

 

In this way, the series could be said to be successful in distancing itself somewhat from 

the “Downton Abbey accent” (which is referenced by the academic adviser), as British 

RP models are not presented, but it still holds on to ENL Inner Circle models of English 

for its main speakers. We can also take into account that Flea and Bug are the 

individuals who receive the greatest share of speaking time in each episode (see 

appendix 1), meaning BrE and AmE ENL varieties receive the greatest share of air time 

(and exposure?) in the series and may be seen as the most likely candidate for a “model” 

or “standard” of English, despite the fact that no model is explicitly named. Again, we 

can link this to an implicit acceptance of BrE and AmE standard English varieties as 

models of the language, which can be seen as deep-rooted in the Swedish educational 

system, as evidenced by previous iterations of the curricula, and as referenced by the 

policy actors interviewed as part of this study.  

 

The interview with the writer/actor seems to support the assumption that the producers 

did not explicitly name or enforce the use of any particular model of English. They state 

that “[t]hey [the producers] didn’t give any directions re: pronunciation or accent,” and 

that “I guessed that since they’d cast me, and didn’t suggest I should change my 

style/pronunciation, that they wanted my accent as it was,” so there was no desire from 

the producers for speakers to alter their speech to conform to any particular norm and 

this  suggests this writer/actor was hired for their professional skills, with the 

accent/dialect of English spoken being less important. This echoes the recurring 

discourse in place as identified through the content analysis of the curriculum and 

teachers notes: English should be a tool for (international) communication. This is 

supported by the statement of the academic adviser: “if you can make yourself 

understood your English is good.” The programme’s focus on everyday communication 

and everyday situations could also be seen to emphasise the use of English for 

communication, and intelligibility (Modiano, 1999) rather than focussing on teaching 

English in order to emulate a specific variety. This can be clearly linked to Graddol’s 

(2006) Global English and ELF discourses (e.g. Seidlhofer, 2011), which emphasise the 

use of English for international communication, which may include NNSs retaining L1 

accent features.  

 

The children in the children’s panel have a range of accents. Some may be identified as 

British English or American English. Others have features of European or specifically 

Swedish English pronunciation. There is a mixture of rhotic and non-rhotic accents in 

the panel in the episode ‘Body’, which can be heard when the different children 

pronounce “shoulders” and “arms”. As these were part of one-word utterances in these 

instances, more specific examples are not provided. Words such as “these” and “nose” 

are pronounced with the unvoiced /s/ rather than the voiced /z/ phoneme, for example in 

example 2 below. The words “with” and “this” are pronounced by some children as 
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/wɪd/ and /dɪs/, with the voiced dental fricative of BrE and AmE L1 varieties replaced 

with a voiced dental stop (see examples 4 and 5, below).  

 

(3) Episode 3 (03:23) 

These are my feet 

/ðɪs/ 

 

(4) Episode 5 (07:19) 

This is my favourite dress. With flowers and a pink ribbon. 

/ðɪs/                                    /wɪd/ 

 

(5) Episode 5 (07:46) 

This is my favourite dress. 

/dɪs/                                     

 

The features described above may be seen as typical of ‘Swedish English’ (Ferguson, 

1994) or ELF usage, with the latter being mentioned in Jenkins’ (2002) ‘Lingua Franca 

Core’ as a feature common in ELF communication.  In the episode ‘Body’, children 

point to and name different parts of the body, and the word “tummy” is pronounced 

with the vowel sound [ʌ], i.e. /ˈtʌmi/, typically associated with Standard Southern 

British English norms.  

 

 

Although the speakers in the children’s panel do exhibit more variety and evidence of 

NNS features in their speech, it is interesting that they are described as having “English 

as their mother tongue or bilingual” in the teachers’ notes. The producer also stated that 

they all had at least one parent from an English-speaking country. This can be linked to 

discussion of the ‘true’ or ‘legitimate’ native speaker (see Ortega, 2009; Davies, 2003) – 

is it expected they will be a monolingual speaker from a country which gives the 

language an official status? So although the inclusion of bilingual children suggests 

some acknowledgement of a multilingual repertoire and gives exposure to NNS or ELF 

usages, we can consider that there is a latent acceptance of native speaker authority 

made evident by the teachers’ notes and the producer’s own beliefs about language, 

which may be linked to historical bodies of those involved in creating the series.  

 

Despite the attempts made to separate language and geography as detailed above, this 

does not seem to be possible in practice. Speakers reveal their geographical background 

when they speak through their accent. The use of Standard English (BrE/AmE) lexis, 

and pronunciations which are recognisable as BrE and AmE reinforces the fact that 

these have long been the prestige and model varieties of English, both in Sweden and 

internationally. Until the latest version of the Swedish curriculum was published in 

2011, BrE and AmE were still prescribed as models (Utbildningsdepartmentet, 1994) 

and this reflects the longstanding influence of these countries and their varieties of 

English (see e.g. Pennycook, 1994; Trudgill & Hannah, 2008), which prevail despite 

attempts to pluralise the English(es) presented to learners. We could also consider here 
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the teacher’s understanding of Global English as “a ‘standardised’ English which is 

used all over the world.” This seems to contrast with the World Englishes models of 

plurality alluded to elsewhere in the teachers’ notes and the interviews with the 

academic adviser and producer, and express sentiments expressed by Trudgill and 

Hannah (2008), that an international standard English may emerge which can be used in 

teaching. However, as Melchers and Shaw (2011, p. 33) have remarked: “there is no 

such thing (at present) as a Standard English which is not British or American or 

Australian and so on.” The omission of a named geographical model of English in the 

curriculum document might be said to be a “no-policy policy”, which, as Fishman (2006 

in Hult, 2015, p. 221) explains, can be regarded as “a silent vote for the continuation of 

the status quo and of those who benefit thereby.” This status quo seems to be Inner 

Circle native speaker varieties, which are presented as models in the series and in 

classrooms. However, there is some evidence of ELF (Jenkins, 2002, as discussed 

above) and Swedish English (see Ferguson, 1994) usages in the children’s panels, 

which may be an indication this position is slowly changing.  

 

4.3.1.3. Settings and place 

No geographical setting for the series is explicitly named. Flea & Bug meet on a generic 

park bench in a generic park (studio set) (see Figure 2). Gordon & Penny’s sketches are 

played out by the side of a lake or in a non-descript, all-black studio set. The children’s 

panel is filmed in a studio with colourful props. The only scenes which have identifiable 

settings are some of the music videos. In episode one (‘My name is’) the song is 

performed in a generic school gymnasium, which would be familiar to viewers in 

Sweden (though perhaps it would be difficult to call the design specifically Swedish). In 

episode 2 (‘Family’) the song is performed at a typical red and white Swedish house’s 

garden, with a Swedish flag flying on the side of the house (see Figure 7). In episode 6, 

the music video is filmed in a meadow with typical Swedish flora and scenery. The 

song about animals (episode 7) takes place in a house and housing district which is 

typical of Swedish towns, and it can even be identified that it was filmed on Södermalm 

in Stockholm due to the scenery shown (Figure 5) . Episode 8’s song about school is 

performed on Swedish streets and a typical Swedish classroom (which includes both 

English and Swedish written material).  The video for a song about holidays (episode 9) 

shows a Swedish street with typical Swedish street signage, a boat with a Swedish flag 

flying, and Swedish buses and trains passing by Stockholm scenery. It is interesting that 

all songs are entirely in English but performed in typical Swedish settings. We can 

connect this to discourses surrounding the status of English in Sweden. As Cabau 

(2009) and Josephson (2014) have discussed, it seems that English is used more like a 

second language in Sweden as it is used in everyday interactions within the country. We 

might identify this as a further salient discourse in place in the nexus analysis: that 

English is used every day and has a universal, almost banal presence in Swedish life. 

This discourse was visible in the curriculum: “the English language surrounds us in our 

daily lives” and in the teachers’ notes, which describe the setting of Pick a colour as “a 

world where everyone speaks English.” As Lundberg (2011) has discussed, children are 

often familiar with English even before starting school. The inclusion of English in 
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familiar, typically Swedish settings may be a way to reinforce that English can be used 

for communicative purposes within the country.  

 

 

Figure 5 The setting of the music video in episode 7 ('Animals') is clearly the south of Stockholm 

(04:56). Image credit: UR (2015a) 

 

The song about holidays mentions four destinations: London, New York, Finland and 

Spain (example 6). These are the only geographical locations mentioned by name in the 

series. Despite the Swedish settings and production, no places in Sweden are mentioned 

in the series. We may also consider that two of the places mentioned are English-

speaking, and in fact represent the ‘homes’ of two major prestige varieties of the 

English language. i.e. BrE and AmE. It is interesting that two countries which are not 

English-speaking have been chosen. These may have been chosen as they are likely to 

be familiar to the audience, as they are popular holiday destinations for Swedish 

travellers. There may also be the underlying suggestion that English can even be used in 

these settings. We might link these holiday destinations to the observation that English 

is increasingly used by NNS to speak to NNS (see e.g. Graddol, 2006; Seidlhofer, 2011) 

and consider if this suggests that English can be used for international communication.  

 

(6) Episode 9, (05:10) 

Let´s take a bus, or maybe a train 

London, New York, Finland or Spain 

we´re going on a holiday you and me! 

we´re going on a holiday you and me! 

 

 

4.3.1.4. Cultural references 

There are no explicit textual references to “British culture” or “American culture” (or 

any other practices linked to specific geographical settings). However, the series 
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displays influences from British and American cultural practices. For example, there are 

references to US hip-hop culture and rap music in the episodes ‘Body’ and ‘Clothes’. It 

is notable that Bug wants to identify as a ‘hip-hopper’ and has a cap and sneakers (of 

Air Jordan type, according to the script) in order to fulfil this ambition. The use of break 

dancing, gold chains and fashion choices, together with the performer’s American 

accent, in the ‘Dance’ song in episode three also shows clear influences from American 

hip-hop culture (Figure 6). A number of the songs may be said to owe a debt to 

American pop music. 

 

 

Figure 6 The influence of US hip-hop culture is reflected in the clothing and dance style featured in 

the music video in episode 3, 'Body' (05:41). Image credit: UR (2015a) 

 

In episode 10, ‘The week’, Flea and Bug try to make plans to have afternoon tea, which 

is an import from England. Otherwise, what may be seen as cultural references are those 

which would be familiar to children growing up in Sweden, for example in the episode 

on food (episode 4), typical Swedish children’s food, for example meatballs, hot dogs 

and pancakes are included as examples. In the music video in ‘Family’, the family 

gathers for typical Swedish ‘fika’ (lingonberry juice and cookies see figure 7) and in 

general the settings of the music videos (as discussed above) seem to be typically and 

visibly Swedish in some cases, suggesting the series purposely aimed to show the use of 

English in a Swedish context, again bringing to mind the discourse of English as an 

almost constant presence in Swedish everyday life. 
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Figure 7 Swedish 'fika' in the garden of a traditional Swedish house, in the music video in episode 2 

'Family' (05:08). Image credit: UR (2015a) 

 

As Graddol (2006) and Phillipson (1992) have described, EFL teaching is often 

characterised by a teaching of both NS language norms and NS cultural norms. 

However, that doesn’t seem to be happening here and we may consider it is only 

alluded to in the curriculum, which states that pupils should be made aware of “areas 

and contexts where English is used”, without specifying ENL contexts. The Swedish 

settings and Swedish cultural allusions in the series may be considered to show an 

approach closer to Graddol’s (2006) descriptions of ESL teaching, which focuses on 

how the language can be used in the home culture and environment. The inclusion of 

references to UK and US culture may reflect the influence these cultures have had on 

Sweden more generally (cf. Cabau, 2009) and present something the viewers are 

familiar with, rather than being an attempt to introduce children to US or UK culture, as 

it can be presumed they have already been exposed to these influences before starting 

school and English lessons (cf. Lundberg, 2011). This can bring up an uncertainty for 

educators as to whether they should approach English teaching as a foreign or second 

language in the Swedish context (cf. Hult, 2012).  

 

4.3.2. English as a school subject  

The series itself does make some reference to the teaching of English as a school 

subject. Children are shown in a classroom with English text visible, and repeating 

English numbers after their teacher (in the music video in the episode ‘School’). English 

as a school subject was also clearly visibly as a discourse throughout the curriculum 

document and teachers’ notes, which also provides suggestions for activities related to 

the programmes.  Although English is shown in use in everyday situations outside of the 

school in the series, we can consider that it is also shown as a subject to be taught and 

learnt in the classroom, not only through leisure activities. This may be included as a 

relatable moment for the viewers, who are presumably also in an English language 
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lesson while watching the series. We can consider how the guidelines for teaching 

English as a school subject set out in the curriculum document are recontextualized into 

plans and scripts for the series, which in turn shows a typical English teaching scenario 

to its viewers.  

 

 

5. Conclusion 

This paper has used an approach drawing on nexus analysis, together with content 

analysis, to analyse how English is presented in the series Pick a colour and its 

surrounding texts. With the series at the centre of the analysis, it was possible to identify 

the salient discourses and trace them through the different texts at different levels to 

consider how English was presented, what this revealed about implicit language 

ideologies and how this is related to the policy actors’ explicitly stated language 

ideologies, and the current discourses surrounding the use of English as a world 

language and, more specifically, its status in Sweden.  

 

Through the use of content analysis on the curriculum document and the teachers’ notes 

accompanying the series, English could be classified in three ways: a tool for 

communication, a school subject and as an abstract concept or idea. These themes were 

also visible to some extent in the series itself. The nexus analysis also identified two 

especially salient discourses in place. The first was that around the use of ‘Global 

English’ as a way to create distance from the traditional BrE and AmE NS models for 

English teaching in Sweden. Another discourse in place was that surrounding the use of 

English in Sweden as something which is accepted, everyday and almost banal and 

something closer to a second rather than foreign language. 

 

The “Global English” used in Pick a colour is explicitly described in the teachers’ notes 

“an English which is not connected to Great Britain, the USA or any other geographical 

region” and described similarly by policy actors interviewed. This ideology seems to be 

rooted in discourses surrounding English as an International Language (Modiano, 

1999), by focussing on intelligibility rather than a specific variety, and could be traced 

throughout all levels of the analysis. However, local accents can be heard and, in this 

way, it is not possible to escape geography when using or describing language use, as in 

the teachers’ notes descriptions of the characters’ Englishes, suggesting the explicitly 

stated language ideologies and those implicit in what is actually presented in the series 

are not perfectly aligned. It is also difficult for the series to distance itself from BrE and 

AmE varieties when the two main characters use these varieties, so the hegemony of 

Inner Circle NS models is not challenged, a point made by Ferguson when discussing 

“no-policy policies,” which do not challenge the status quo (in Hult, 2015). The 

historical bodies of policy actors and the deep-rooted position of BrE and AmE in 

Swedish schools create further difficulties when trying to challenge the position of these 

varieties. 
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The series does, however, present a plurality of both NS and NNS Englishes and so 

reflects models of English from the World Englishes paradigm as described by Kachru 

(1988, 2006). The inclusion of NNS pronunciations and coinages can also be related to 

ELF (Seidlhofer, 2011), which also fits well with the focus on using English for 

communication regardless of the accent chosen. In this way, we may be beginning to 

see World Englishes and ELF discourses being presented as part of primary school 

English language teaching in an Expanding Circle country. This relates to discussions 

on using ELF models in teaching made by Trudgill Hannah (2008), and for which 

Jenkins (2002) has provided an initial phonological framework. It will be interesting to 

see how the use of NNS or ELF features is further developed in language education, 

especially at the primary level.  

 

The world of Pick a colour is one “where everyone speaks English”, according to the 

teachers’ notes, and this might not seem so far from reality for young Swedish pupils. 

English is shown in use in everyday situations, and in specifically Swedish settings in 

the series, and the curriculum states that “English surrounds us in our daily lives.” This 

is one of the two most salient discourses in place identified, and the series reflects 

English as a language of everyday communication in Sweden (cf. Cabau, 2009; Sharp, 

2014). This can be linked to Hult’s (2012) discussions on English as a transcultural 

language in Sweden. We may consider that the approach the series takes has much in 

common with Graddol’s (2006) descriptions of ESL teaching and may reflect the 

changing focus from EFL to ESL in education (or at least in educational broadcasting) 

in Sweden today.  
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Appendix A – Screen time and speaking time 

Table A1 Analysis of screen time in the episodes 'Family' and 'Clothes' 

Scenes Screen time (s) 

in ‘Family’ 

Screen time 

as % of 

running time 

Screen time (s) 

in ‘Clothes’ 

Screen time as 

percentage of 

running time 

Opening credits 

(Flea) 

28 3.2 28 3.2 

Flea & Bug 264 30.1 217 25.0 

Gordon & Penny 150 17.1 180 20.7 

Children’s panel 164 18.7 146 16.8 

Songs  270 30.8 268 30.8 

 

 

 

 

Table A2 Analysis of speaking time in the episodes 'Family' and 'Clothes' 

Character Speaking time (s) 

in ‘Family’ 

% of 

speaking 

time in 

episode 

Speaking time (s) 

in ‘Clothes’ 

% of speaking 

time in episode 

Flea 107 31 143 37 

Bug 90 26 93 24 

Penny 16 5 32 8 

Gordon 7 2 8 2 

Children’s panel 122 36 110 28 
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Appendix B – Email interview questions 

Producer 

- Why was 'Global English' chosen for the series? 

- What is meant by Global English and how do you think it should be presented to 

viewers? 

- How were the speakers/voices chosen for the series? 

- How was the development of the series informed by the curriculum and other 

policy documents? 

 

Acadmic adviser 

- Why was 'Global English' chosen for the series? 

- What is meant by Global English in this context? 

- How was the development of the series informed by the curriculum and other 

policy documents? 

- Did you have a specific theoretical framework in mind when describing Global 

English (for example in the teachers' notes)? 

- How were the speakers/voices/ varieties chosen for inclusion in the series? 

 

Writer/actor 

- What information were you provided with before writing/creating the scenes? 

- Were you advised on what forms of English should be used (e.g. which words 

and phrases, which pronunciation/accent)? Please give details if possible. 

- Did you feel it was important to use a specific style/pronunciation/variety of 

English in the scenes? 

 

Teacher 
- På vilket sätt använder ni av serien/materialet? Tittar ni på avsnitten bara eller 

gör ni aktiviteter relaterade till teman? [In what ways do you use the 

series/material? Do you just watch the episodes or do you do activities related to 

the topics?] 

- Använder ni av lärarhandlendningen? Vad tycker du om handledningen om du 

använder den? [Do you use the teachers’ notes? What do you think about the 

teachers’ notes if you do use them?] 

- Hur anser du att serien kan kopplas till läroplanen? [How do you think the series 

can be linked to the curriculum?] 

- Vad tycker du om engelskan som används i serien? [What do you think about 

the English that is used in the series?] 

- Känner du till begreppet 'Global English'? Vad tycker du om detta? [Do you 

know the term ‘Global English’? What do you think about it?] 

-  Vilken sorts engelska tror du ska användas i undervisningen? [What type of 

English do you think should be used in lessons?] 
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