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Abstract 

Study abroad programmes have become popular among students around the world 

nowadays. Thanks to the participation in the exchange, students are able to improve 

their intercultural skills, which may be beneficial for them in their future careers. This 

study investigates students’ development of intercultural competence and identity after 

spending one semester at the university in Hong Kong. Its main focus is to analyse how 

study abroad programmes impact students’ abilities in intercultural communication by 

analysing their self-reflections towards their re-invented identities as well as the overall 

experience of living and studying in a different country. The whole study is also based 

on the concept of linguistic repertoire, which is here being updated in the context of 

globalisation. In order to collect the data, four participants from the Netherlands, 

Germany and Canada were asked to fill in initial contact forms by providing 

information about one specific intercultural encounter that they have experienced during 

the study abroad period. This information then acted as the background knowledge used 

in the following interviews with each participant, where their opinions have been further 

developed in more detail. The results show that the participants further developed their 

skills in intercultural competence as well as enhanced their already interculturally-

oriented identities. As for the impact on their linguistic repertoires, the interesting 

finding shows that the linguistic repertoires of the participants with English as a second 

language might have been affected slightly more than those of the native speakers. In 

the end, these results agree with the previous research on the development of 

intercultural skills after the study abroad period and highlight the importance of 

participating in study abroad programmes as students become prepared for their future 

careers in the highly globalised world. 
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1. Introduction 

The world has become highly globalised nowadays, encouraging people to work in 

companies whose environments are not limited by national boundaries. This, however, 

requires employees to be able to adapt to the workplace culture by being competent not 

only in language use but also by having the knowledge of different cultures and 

societies around the world. This is why, it has been argued, educational institutions 

around the world should promote a global perspective for students in order to enhance 

their abilities to work and grow in the future (Achterberg, 2003). 

Study abroad programmes (SA) become more popular every year with the number of 

students enrolled at the universities outside their home countries growing from 0.8 

million in 1975 to 4.5 million in 2012 (OECD, 2014, p. 344). Students from around the 

world decide to spend one semester or one academic year in a different country on an 

exchange. This opportunity provides them not only with the chance to improve their 

communicative skills in a particular language but also in learning about the world and to 

enhance leadership capabilities. The students who take part in an exchange may grow 

into more mature and autonomous people who are not easily influenced by negative 

stereotypes and distortions about different cultures (Achterberg, 2003, pp. 18-19). 

Intercultural communicative skills are thus needed upon graduation from the university 

in order to be prepared for upcoming challenges and to be successful in future careers 

under the conditions of globalisation. 

This thesis investigates the effects of SA programmes on students’ abilities, focusing on 

three main concepts: intercultural competence, intercultural identity and the linguistic 

repertoire. All of them impact each other in situations where students have to try to 

adapt to the new environment while studying abroad. Before moving abroad to further 

their education, students may be used to living in one place only; thus, SA programmes 

may help in developing their cultural competence, identities and language. This is 

further described in the following sub-section where the concepts connected to 

intercultural communication are presented in more detail. 

More specifically, this study focuses on investigating the self-awareness of the students 

who have spent one semester abroad, in this case, Hong Kong, in terms of the 

development of their intercultural identities and competence. The project’s main interest 

is concerned with the students’ own feelings towards their re-invented identities after 

spending time with people from other countries and with different cultural backgrounds. 

Thus, the research questions that will be answered are as follows: 

 What are the effects of the study abroad period on the development of students’ 

intercultural competence and identities? 

 How do students feel and experience the changes in their linguistic repertoires? 

 

1.1 Intercultural communication and Study Abroad programmes 

Due to globalisation, various governments and individuals look for ways of improving 

students’ skills in intercultural communication in order for them to understand the 
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world’s languages, cultures and business methods (OECD, 2014, p. 342). Achterberg 

(2003) describes the advantages of SA programmes in the highly globalised world and 

presents a model which can bring these advantages to students who are not able to travel 

abroad. The author supports the idea of SA by highlighting the reasons why students 

should receive education from a global perspective, as it is one of the most important 

aspects of today’s world. Even if the model focuses on establishing a programme for 

students who may not have a chance to travel and experience SA themselves, it still 

provides a solid background by emphasising the usefulness of being a competent future 

employee in a global society. It also presents a revised version of a traditional SA model 

into an expanded version. In Achterberg’s Expanded Twenty-First-Century Model 

(2003), she introduces the ideas that may influence students’ learning processes, e.g. 

students will be able to gain more if SA not only concentrates on language emphasis but 

also on the experiential part of it, when they can learn from the experience of being part 

of a global society. 

The interest in SA programmes grew larger after the events of September 11th, 2001 

(Hunter, 2004). It became clear that higher education must provide opportunities for the 

exchange of faculty, administrators and students between different countries in order to 

create an understanding of people and cultures beyond the borders of one’s country. 

Thus, being globally competent has become one of the most crucial skills in the era of 

globalisation. If students are only domestically competent, they may not be prepared 

enough for work nowadays (Hunter, 2004). SA programmes help in developing required 

skills in order for students to become globally competent people who have knowledge 

about current events around the world, can emphasise with people with different 

cultural backgrounds and are competent in at least one foreign language (Hunter, 2004). 

Additionally, because of the development in technological communication, which made 

it possible to stay globally connected with the rest of the world, people are expected to 

know more about other cultures, societies and political systems (Morey, 2000). Morey 

(2000) argues that higher education should improve its curricula in order to prepare 

students for the globally interdependent world where cultural backgrounds are diverse. 

Therefore, students who experience SA programmes may look at different events and 

tasks at their future workplaces from a wider perspective. It also helps to create a 

globally competitive workforce which understands not only one’s but also others’ 

cultures or religions (Morey, 2000). 

Moreover, even if home universities state that every student has a chance to go abroad 

for studies, there are certain traits that students should have in order to be able to take 

full advantage of their exchange period. This idea is emphasised by Memorial 

University in Canada, which has published the Exchange Student Handbook and made it 

available on their website1. Students can read more about who is eligible for SA 

programme and what they should take into consideration before applying for the 

exchange. There are five qualities listed in the handbook, which are desirable and 

required from students and these are: independence, open-mindedness, looking on the 

bright side, sense of adventure, and flexibility. With these characteristics in mind, it is 

                                                      

1 Exchange Student Handbook retrieved from http://www.mun.ca/ceuep/who_euro.html 

http://www.mun.ca/ceuep/who_euro.html


 

 3 

easier to analyse students’ perceptions of themselves before and after the study abroad 

period. 

The concepts of intercultural competence, intercultural identity and the linguistic 

repertoire, mentioned in the introduction, are notions that are interconnected in 

complicated ways and may impact the student’s experience of the period of exchange. 

Intercultural competence is an ability to communicate effectively with people from 

different cultures. It has been defined as a set of behaviours, knowledge, attitudes, 

skills, values and policies, which enable individuals and organisations to communicate 

effectively and appropriately in intercultural settings (Byram & Guilherme, 2014). 

Intercultural identity, on the other hand, is an identity acquired through the 

communicative interactions with a new cultural environment (Kim, 2001, p. 191). It is 

thus an ability to grow beyond the boundaries of one’s original culture by getting to 

know and embracing the values of another culture. In the process of acquiring this 

identity, the individual has to move from a passive self to an actively constructed self, 

from cultural self to intercultural self (Kim, 2001). Both intercultural competence, as 

well as intercultural identity, become integral parts of the evolution of a person making 

them closely connected to the linguistic repertoire. 

As speakers enter new communication spaces in different moments of their lives, they 

encounter new types of formulating messages, which have different rules, orders of 

discourse and language ideologies (Busch, 2015, p. 4). The concept of the linguistic 

repertoire was first introduced by Gumperz (1964), who argued that it “contains all the 

accepted ways of formulating messages” (pp. 137-138). This implies that speakers 

choose between different varieties of a language whenever they have to decide what 

kind of meanings they wish to convey. This idea can be expanded further in the context 

of studying abroad since whenever a person relocates themselves to another country, 

changes appear both in their life world, as well as in the linguistic environment (Busch, 

2015, p. 2). These changes can make a person develop skills in different linguistic 

practices, discourses and rules that are normative to the particular environment. 

Students travelling abroad, who are exposed to different cultures and languages, can 

broaden their knowledge, create new horizons and opportunities, experience different 

challenges and most importantly re-invent themselves as speakers of a language (Busch, 

2015, p. 2). In fact, there is ample evidence showing the effects of SA programmes on 

students’ language development in terms of improved pronunciation or grammar, but 

the main concern of this study is to investigate the emotions that students experience 

while being abroad. According to Busch (2015), this perspective on the linguistic 

repertoire is still under-researched and thus it is important to consider the question of 

how students feel and experience the linguistic changes that occur in the exchange 

country. Furthermore, the concept of the linguistic repertoire introduced by Gumperz 

needs to be updated in the context of globalisation (Busch, 2015, p. 5); this essay 

intends to make a contribution towards this precise direction. 
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2. Theoretical and methodological framework 

A model for investigating speaking and experiencing a given language is developed by 

Busch (2015). Her research focuses on what kind of effects occur in people’s linguistic 

repertoires after they enter a different space, which may include, for example, moving 

abroad for studies. These spaces may very well differ in terms of familiarity and social 

rules, which might prove to be a challenge for the students not accustomed to them. An 

important question in this type of research revolves around how the speaker can 

construct a sense of belonging or of feeling excluded in the new linguistic and social 

environment, how this context is experienced by the speaker. Busch (2015) provides a 

theoretical framework that consists of three components: (1) the ‘baggage’ or the 

linguistic repertoire that speakers bring with them to a given interactional moment, (2) 

the dominant discourses and linguistic ideologies in that context and how speakers are 

positioned by them, and (3) the feelings that speakers experience in their new 

environment, the more emotional and lived side of interactions. In her research, Busch 

(2015) describes the experience of a female student changing her school environment 

from one town to another. According to Busch (2015), the moments of lived experience 

of language (Spracherleben2, in her terminology) become inscribed in the linguistic 

memory of a person who was exposed to them as the feeling of not belonging 

linguistically to the new group of people. The author claims that this is an example of a 

remembered moment of lived experience of language, which becomes a significant part 

of the linguistic repertoire later. According to her, it is because such moments of lived 

experience represent a special event, such as moving from one place to another, or 

because such things occur repeatedly. In the case of the present study, the remembered 

moments of lived experience of language are connected to the period of living and 

studying abroad, in a country that is very different from what the speakers are used to in 

their countries of origin. Additionally, by using language in a particular way, speakers 

position themselves in different relations to the world as well as to other people. That is 

why the concepts of Spracherleben and the linguistic repertoire are essential in the 

analysis of self-reflection. 

Methodologically, this study is based on narrative analysis, which focuses on the ways 

in which people make and use stories to interpret the world. Using narratives to present 

the experiences of the past may have an impact on the production and further 

development of identities (May, 2002). Narrative analysis investigates the construction 

of subjectivities through stories, the link between self- and other-understanding as well 

as micro-perspectives on people’s identities (De Fina & Georgakopoulou, 2015, p. 2). 

All of these can have an impact on the analysed texts to view them as socioculturally 

shaped practices. Looking at the narratives is to see how participants use them as well 

as how they position themselves in connection to the contents of the storytelling. 

Furthermore, these narratives can be shaped by contexts, ideologies as well as social 

relations and agendas in different communities, times and spaces (De Fina & 

Georgakopoulou, 2015, p. 3). Stories themselves can be seen as sequential activities that 

                                                      
2 ger. Spracherleben – the lived experience of language 
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are co-constructed between the teller and the audience, as the narrative analysis is 

connected to the conversation analysis (Georgakopoulou, 2015, p. 257). By using 

storytelling, tellers can self-reflect over time on their identities and actions. The 

language that is used in the stories performs and is shaped by the actions that describe 

events in different environments (Georgakopoulou, 2015, p. 257). In connection to the 

current study, it is important to analyse the stories about SA programme in order to gain 

insight into the processes of self-reflection of the participants. Using the narratives to 

tell a story about one particular event in intercultural settings can influence the way the 

participants see their actions and their identities after a long period of time. By asking 

them to remember certain aspects of the events, the participants have to think carefully 

about what and how they want to convey these messages. 

There are three levels of narrative analysis and all of them look at different aspects of 

storytelling. Georgakopoulou (2015) mentions ways of telling, sites and tellers as three 

stages which are separable but still interrelated in every story (p. 258). Ways of telling 

focus on the communicative ways of storytelling, which include the semiotic and verbal 

choices of a story and how it is socioculturally shaped. Sites are viewed as means of 

looking at the social spaces where the story takes place and in what context it is present. 

As for tellers, it is natural that the participants of the communicative activity are as 

important as the other two aspects. Tellers provide information about their roles in a 

certain event, introducing themselves to be the main characters of the story, who belong 

to different social and cultural groups and are individuals with diverse habits, beliefs 

and hopes (Georgakopoulou, 2015, p. 259). The analysis of the stories through these 

three levels provides access for investigating the effects of SA programmes on students’ 

linguistic repertoires as well as intercultural competence. 

Research shows that identity is also closely related to the narratives because the stories 

that people tell shape them into who and what they are (De Fina, 2015, p. 351). 

Narratives can be used to present both individual as well as collective identities, which 

consist not only of the characteristics of one-self but also of the images of selves and 

others that are constructed by people themselves. As people present themselves and 

their stories in a particular way, their own reflections on their self-identities are shown. 

These, in turn, develop into broader and more complex images of themselves in 

connection to other people. De Fina (2015) argues that identity can be presented 

through two different approaches, namely biographically or interactionally oriented (p. 

352). Firstly, the biographical approach emphasises the construction of a self, a process 

that has a positive effect on self-identity. By creating an image of oneself, a person can 

self-develop in ways that create a positive sense of self and which can act as a device 

that helps in coping with difficult life events (De Fina, 2015, p. 352). On the other hand, 

the interactionally oriented approach concentrates on the way in which identity is 

constructed. In this case, it is important to look at the strategies that are used by tellers 

to create and to achieve specific identities (De Fina, 2015, p. 352). This current essay, 

however, is more focused on the self-development rather than the specific actions that 

are used in storytelling. Thus, the biographical approach is more relevant to the research 

about the self-reflection on the development of intercultural identities during the SA 

period. 
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2.1 Data collection 

In order to collect all the needed data, two instruments were used to elicit information 

from four participants. Firstly, a contact form was sent to the participants including a 

number of open-ended questions where the informants introduced one relevant event 

that would be further discussed during the in-depth interview, the second instrument 

used in this study. These two methods of data collection have been chosen because of 

their relevance to this type of study as well as because of the participants who could 

only be approached to take part in this research through that method. The contact form, 

resembling a short questionnaire, enables quick data collection, which provides a 

relatively large amount of information. This information can then act as the background 

for the development of the interview questions later on. By conducting interviews with 

the participants, it was possible to acquire more information, which had not been 

mentioned earlier. Interviews act as an appropriate complementary method, by which 

the background provided in the contact forms could be expanded further by looking at 

the answers from every possible angle and by actively engaging with all of the 

participants to acquire more elaborated views on presented matters. 

Both the contact form and most of the questions in the interviews used The 

autobiography of intercultural encounters developed for the Language Policy Division 

of the Council of Europe by Byram et al. (2009)3. The contact form asked specifically 

about one specific intercultural encounter with someone from a different country that 

participants had experienced during the study abroad period in Hong Kong. Participants 

were asked to focus only on one particular event or experience during their SA 

programme and to provide as much information and in as many details as possible (see 

Appendix A). By describing only one particular event, the participants could focus on 

most of the details that shaped the experience into being memorable and thus being 

applicable for this study. If the questions concentrated on the whole SA period instead, 

the answers might have been too general and might have consisted of too many fillers, 

which in turn would not contribute to the study. This being said, the questions in the 

contact form served as preparation for the interviews that took place later. 

Some of the interview questions were prepared together with the contact form, while 

some of them were individually formulated to suit the answers of the participants. The 

general outline of these questions can be seen in Appendix B; however, given the semi-

structured nature of the interviews (Hoffman, 2013), there were also some questions 

that came out as result of what the participants said in order to maintain continuity of 

the topic. Because of that, it was possible to acquire more in-depth perspectives on the 

information provided by the participants. 

The contact form was sent to the participants by e-mail together with the consent form 

(see Appendix C). Interviews were conducted online using Skype and Whatsapp as the 

preferred applications. The data collection occurred within the span of one week 

between collecting the contact forms and conducting the interviews. The interviews 

took between thirty-five to forty-five minutes and were recorded for later use and 

                                                      
3 The autobiography of intercultural encounters retrieved from 

http://www.coe.int/t/dg4/autobiography/Source/AIE_en/AIE_autobiography_en.pdf 

http://www.coe.int/t/dg4/autobiography/Source/AIE_en/AIE_autobiography_en.pdf
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analysis. All of the interviews were transcribed with the help of some commonly used 

conventions (see Appendix D). It must be noted that this study does not use 

Conversational Analysis as its method, thus the material is transcribed in a simpler 

manner. A line-by-line reading of both the interview transcripts and the answers 

provided in the contact forms was conducted (McCarty, 2015). The goal was to detect 

the emerging themes from the material, particularly from the interviews, which enabled 

the analysis of the experiences reported by the participants. 

In order to get relevant results, the study was piloted before the contact form was sent to 

the chosen participants and before the interviews were conducted online with them. 

Following the piloting stage and in view of the feedback received, the contact form was 

revised and shortened so that the answers would provide more relevant information that 

could be used in the analysis. 

 

2.2 Participants 

Four participants were recruited, one from Munich (Germany), one from Rotterdam (the 

Netherlands), one from Montréal and one from Niagara Falls (Canada). All of them 

were students who had spent the autumn semester of 2016 at City University of Hong 

Kong. Although in general, the majority of exchange students majored in business, the 

participants in this research studied media and communication (German, Dutch, 

Canadian from Montréal) as well as the English language and literature (Canadian from 

Niagara Falls) as the courses corresponded to their programmes at home universities. 

Only the participants from Canada are native speakers of English while the other two 

stated that English is their second language. The participants have communicational 

skills in other languages, including German, French, Dutch, Spanish, Greek and 

Mandarin. All of the participants were female, aged 19-23. Male participants were 

asked to participate as well; however, due to incompatible schedules, they were not able 

to take part in this investigation. In order to keep the identity of the participants 

anonymous, they are given different names: Anna from the Netherlands, Mary from 

Germany as well as Jane (Montréal) and Kate (Niagara Falls) from Canada throughout 

the paper. 

 

 

3. Results and discussion 

3.1 Contact forms 

As previously mentioned, the role of contact forms was to give the participants an 

opportunity to provide background information about the specific encounter of their 

choice. The general information acquired provides an insight into the self-reflection of 

the students. In order to establish their identities, the first question asked the participants 

to introduce themselves in a way that would show how they think about themselves and 

how they want other people to see them. As the table below shows, all of the 
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participants consider themselves to be open-minded, tolerant and able to adapt to new 

environments. In these short self-introductions, the participants show that they possess 

qualities that are desirable in order to participate in SA programmes. These qualities are 

also linked to the ones mentioned in the Exchange Student Handbook. 

 

Table 1. Participants’ identities as seen by themselves 

 Anna Mary Jane Kate 

Defining 

themselves as 

open-minded 

international 

creative 

quite social 

not afraid to 

meet new 

people 

not afraid to 

speak up 

pretty self-

confident 

very happy 

optimistic 

tolerant 

friendly 

polite 

easy-going 

out-going 

able to adapt to 

any situation 

able to get along 

with any person 

enjoys being in 

situations out of 

her comfort 

zone 

democratic 

progressive 

tolerant 

 

As has been mentioned, the five most desirable qualities that are listed in the Exchange 

Student Handbook are as follows: independence, open-mindedness, looking on the 

bright side, sense of adventure, and flexibility. All of the characteristics that the 

participants have could have impacted the way they perceive their study abroad period 

making it the most rewarding. These traits develop further during the exchange and help 

in acquiring intercultural skills needed to become a globally competent person in the 

future (Hunter, 2004). 

Since all of the participants come from European and North American countries, being 

exposed to a very diverse culture of Asia made a strong impact on their perceptions of 

local people. Thus, the events that are described focus on one of the first encounters 

with Hong Kong people. Anna focused on the first lecture at City University of Hong 

Kong and how she was able to talk to local students for the first time. Mary described a 

cooking evening prepared on one floor in the dormitories on campus where she lived. 

During this event, she was able to meet new people from Hong Kong as well as other 

international and exchange students. Jane chose to share an encounter that she had with 

local students in the dormitories in the first few days after arriving in Hong Kong. 

While all of these experiences are connected to Hong Kong students at City University 

of Hong Kong, the experience presented by Kate differs from them as it focuses on the 

encounter with a Hong Kong employee in a hotel during the first morning after her 

arrival. After being asked about the purpose of sharing this particular experience, all of 

the participants stated that they found it the most interesting as the culture clashes that 

they have experienced at that time have left an impact on their perception of Asian 

people. It should be noted that while Anna and Mary introduced positive encounters 
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which made them feel “happy”, “enthusiastic”, “interested” and “welcome”; Jane and 

Kate concentrated on encounters, which at first were considered to be negative since 

they made them feel “shocked”, “cranky”, “turned off” and “confused”. However, after 

elaborating on these events further in the following interviews (further presented 

below), both Jane and Kate agreed that they consider the experiences to be positive 

instead. 

In regards to linguistic competence in English, the participants stated that in their 

encounters with Hong Kong people, they automatically started to use a more simplified 

English, spoke slower and lowered their vocabulary level as their interlocutors 

expressed difficulties in understanding what they were saying. Mary added that 

sometimes it was hard to understand what Hong Kong students were saying as they had 

a strong accent and only a small amount of vocabulary, thus it made her feel as if they 

were also ashamed of their English level. Even with its long history of being under the 

control of Great Britain and with the fact that English is the second official language in 

Hong Kong, exchange students may still experience difficulties in communicating with 

local people. The emphasis on English is not as big as it used to be as China promotes 

the use of Mandarin in schools after Hong Kong was returned to Chinese control in 

1997 (Chen, 2012). English is still the language widely used in business industries and 

administrative matters but the majority of the citizens declare that their knowledge of 

English is average, not so good or non-existent (Census and Statistics Department, 

2014). 

In the end, only Anna and Mary admitted that the whole SA programme changed them 

as people. Even if they already portrayed themselves as “open-minded”, “international” 

and “tolerant”, the exchange period enhanced these skills even further. Anna 

emphasised that she became “a more knowledgeable person”, especially in regards to 

Asian context, as she did not have any knowledge about Hong Kong people and their 

culture prior to the exchange. She highlighted that it made her more connected to the 

world and that it opened new horizons for her. On the other hand, Mary concentrated on 

how SA programme taught her to be “tolerant and accepting of other people’s 

opinions”. Throughout the contact form, she mentioned that there were instances where 

she felt that the differences between her and local students are big and that sometimes it 

was hard to adapt because of the differing senses of humour. As stated in the Exchange 

Student Handbook, people may be tempted to react negatively to the culture if they do 

not accept the fact that foreign cultural norms are different instead of being wrong. 

Thus, the encounter described by Mary also shows her understanding that people around 

the world are different, even if they belong to the same or similar age group, but that the 

most important thing is to respect their ways of doing things while being conscious that 

European ways are fine as well. 

Counter to that, Jane and Kate did not feel as if the experience changed them as people; 

however, they acknowledge the fact that the encounters helped them in setting the tone 

for the friendships made (Jane) and in navigating around the city (Kate). Even if these 

changes are not explicitly described as in the cases of Anna and Mary, acquiring such 

competence is a skill required for becoming interculturally competent. By setting the 

tone for the friendships with people from different countries, Jane enhanced her abilities 

to adapt to any situation and to get along with any kind of person. On the other hand, by 
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learning how to navigate through different means of transport in Hong Kong, Kate 

further developed her quality of having the sense of adventure, mentioned as one of the 

desirable traits in the Exchange Student Handbook. She understood that being able to 

get around the city in a more proficient way can make her feel more as a part of the new 

environment. 

All in all, the initial contact forms provided useful and relevant information about the 

participants in the study. The analysis of what they wrote in the form creates the ability 

to see the kinds of events they decided to focus on and the kinds of personalities they 

portray of themselves. Generally, two more adaptive and two more resisting types of 

personalities emerged from the first analysis. Next, the intercultural events introduced in 

the initial form are further explored in the interview data in more detail. 

 

3.2 Interviews 

All of the encounters shared by the participants require certain skills in intercultural 

communication in order for both parties to mutually understand each other. These skills 

are needed to enable an active engagement with people from other ethnic, cultural, 

religious and linguistic backgrounds (Byram et al., 2009). In contact with other people, 

the first thing that is noticed is the person’s appearance and behaviour. This may also 

have an impact on the perception of people’s identities. Thus, in order to obtain a more 

in-depth perspective on people encountered by the participants, one of the first 

questions asked focused on things and traits that were noticeable about them. 

In terms of the appearance of all of the people encountered by the participants, all of 

them agreed that Hong Kong people were very similar: 

Anna: they- they- they basically looked the same as all the 

other people 

Anna, Mary and Jane, whose interlocutors were students at City University of Hong 

Kong, described them as young looking with very similar dressing styles. As the 

participants mentioned that the local students wore more comfortable clothes, it may 

show that they felt more relaxed and at home since they were living on campus and 

treated the university as the part of their living space. Mary elaborated further that 

students faces looked the same which probably might have made it impossible for her to 

distinguish between them at the beginning; however, the participants acknowledge the 

fact that they were able to differentiate between them later on: 

Mary: yeah (.) well (.) I think about them they were pretty 

small because I’m tiny or they- you know they’re maybe 

even smaller than me ((laughter)) a:nd as well- well 

(.) they all (.) kind of looked the same (in all sorts 

of ??) a:nd (.) the- like similar kind of face 

Equally, the man working in a hotel that Kate stayed at during her first week of the 

exchange was older than the students that Anna, Mary and Jane met at the university; 

however, she mentions some of his characteristics that are similar to those mentioned by 
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the rest of the participants. In her view, the man that she met was “a little Chinese guy” 

who “looked like a dad” and “looked friendly”. Seeing him as “a dad” may wake 

warmer feelings which may be associated with the feelings of being friendly and nice. 

By saying that he was “little”, she may also point to the same thing mentioned by Mary 

in the extract above, where she calls the local students “pretty small”. The man’s 

behaviour is then similar to the behaviour of the local students, as the rest of the 

participants also agreed that they were “shy at the beginning” but friendly if one gets to 

know them better. Mary also highlights one of their traits that was visible for her, 

namely that they were childish. Even if the local students are around the same age as 

she is, they still seemed to be younger and their behaviour differed from what she is 

used to in her environment in Germany. This view is also similar to Jane’s opinion 

about her Hong Kong roommates, which may show that the differences in behaviours 

may lead to certain assumptions about people: 

Jane: that’s fine (.) so yeah they I thought they they (.) 

one was- they looked very young 

Interviewer: mhm 

Jane: and I find (0.2) a pun impression they acted very young 

too 

The fact worth mentioning is that all of the participants’ views may also be considered 

to be stereotypical. As Zhu (2016) mentions, stereotypes are based on different traits 

such as intelligence or personality, as well as on physical attributes such as skin colour 

or gender. By describing the interlocutors with adjectives as “shy”, “small” and “little” 

as well as by mentioning that they “all looked the same”, the participants oversimplify 

the characteristics of people who belong to one nation or one ethnic group. 

Consequently, it may be important to note how all of the participants in this study 

perceive their interlocutors as well as themselves as it may have an impact on the 

development of their identities. 

Furthermore, later in the interview, Anna mentions that all of the students were shy and 

would not talk to her as she was the only Caucasian in the classroom. She admits that it 

made her feel “out of place” as they all interacted with each other (in Cantonese only) 

and she could not understand what they were saying which made it impossible for her to 

join the conversation: 

Anna: oh I and I felt a bit out of place 

Interviewer: yeah 

Anna: and then em: (.) you know I basically sat down and 

people started sitting next to me but I didn’t really 

talk to them cause they were all interacting with each 

|other| 

This example is also similar to the one described by Busch (2015). When Anna 

mentions that she felt out of place, she not only draws this conclusion from the fact that 

she was the only Caucasian in the classroom but also because she was the only one who 

did not speak Cantonese. The inability of communicating in the same language is 
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something that made her feel different. This sentence acts as a remembered moment of 

lived experience of language when Anna felt that she did not belong linguistically to the 

new environment. 

The reason why all of these descriptions are important to the overall analysis of 

intercultural competence is the fact that by describing these people, all of the 

participants acknowledge the identities of people they interacted with. Even if the locals 

showed some of the differences in appearances and behaviours, the participants had no 

difficulties in interacting with them. This shows that the participants are able to accept 

ambiguity and be open to otherness (Byram et al., 2009). This is mostly evident in 

Mary’s case because she mentions the childish behaviour of the local students often in 

the interview; however, she also shows that she accepts that and adapts to this situation 

as she is the visitor in their space. This is shown in more detail in two extracts below: 

Mary: I think it’s also the way they dress as well and also 

(.) wha: I I don’t know also the way they’re thinking 

about their life and you know if you ask them what they 

want to be in the future they don’t really know and 

they don’t really care about university as you know 

they’re sleeping all the time and they are late and all 

those things that I think that are not really 

responsible like people here they study they’re really 

taking it serious almost the people are taking it 

really serious and are really working hard and they 

have a job and you know 

Mary: because I thought they wanted to talk that way so I 

tried to adjust as well because I- yeah I wanted to 

integrate to their group and (.) you know get to know 

them better and I think you have to walk slowly towards 

them and you can’t (.) yeah you have to be really 

patient I think it really (.) been ?? 

Byram et al. (2009) argue that interacting with people from other cultures may create 

uncertainty and unpredictability for an individual. Having the ability to acknowledge 

and tolerate the ambiguity of other people is essential in building relationships with 

them. Mary accepted the difference in humour between her and the local students and 

found the solution to behave in a way which would not create any unpleasant or 

threatening situation. She highlights the fact that she wanted to integrate with their 

group and adjust to their ways of communicating. This is also an example of how her 

linguistic repertoire might have been affected by this encounter. In order to cohere with 

the new group of people, she adjusted her way of talking to them. In one of the 

questions in the initial contact form, which acted as the background information for the 

question in the two extracts above, Mary writes, “I usually just accept traditions and 

things as they are. And sometimes I just pretended to laugh and tried to get into their 

funny conversations”. She confirms that she is able to look at the behaviour of Hong 

Kong students from a different perspective, where she is able to grasp the ideas, feelings 

and intentions of these girls. According to Byram et al. (2009), there is a possibility of 
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accepting and respecting other people’s behaviours without impacting their actions 

towards the individual’s beliefs, values and behaviours. Such competence is required in 

a successful intercultural interaction. 

Furthermore, all of the participants were aware that they found themselves in an 

environment which differs considerably from the environment in their home countries. 

This led them to realise that they did not share the same first language with Hong Kong 

people and that they had to adjust their language levels accordingly in order to be 

understood. Taking into consideration other people’s proficiency in another language is 

an aspect of communicative awareness, which is an ability to recognise different 

linguistic conventions and to adjust for an appropriate intercultural communication 

(Byram et al., 2009). 

Anna and Mary, who have English as a second language, express that they were more 

understanding of possible troubles that the local students might have had in interacting 

with them. They both state that they have noticed the difficulties in understanding what 

they were saying because of which they have immediately switched to an easier 

comprehensible level of English. This shows a little bit more of understanding that 

English is neither party’s mother tongue; thus, both sides had to adapt their speech in 

order to communicate better. Their attitudes toward the local students’ ability in English 

further empower the previously mentioned the adapting type of personalities that they 

represent: 

Anna: (0.2) u:m I think that the first sentence I probably 

said normally but then I immediately hear that they 

have trouble like (.) communicating |better| 

Interviewer:                              |mm| 

Anna: and also um (.) they would also ask like what do you 

say and then I would just immediately slow down 

 

Mary: yeah yeah I talked to her I think so because- yeah (.) 

I always try to speak really- yeah slowly and you know 

?? so to make sure that they understand it because I 

don’t want to make them feel bad because they don’t un- 

understand what I’m saying but I tried to- yeah really 

(.) talk in an easy way so that they really can 

understand me and can answer then- don’t feel bad if 

their English is not perfect 

On the other hand, the resisting type of personalities is represented by the other two 

participants, who are native speakers of English. Both Jane and Kate admit that they 

also used a more simplified English, as they mentioned in the contact forms as well; 

however, their reasons differ slightly from the reasons introduced by Anna and Mary. 

Jane openly states that one of the main reasons that she switched to an easier to 

understand level of language was the fact that she did not have enough patience to 

explain herself to the local students. She did not want to explain the words that she used 
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while talking to the local students all the time, even if she knew that it might have 

helped them in learning English. She is also aware that her actions may portray her in a 

negative way as she did not try to learn their native language, Cantonese, while the local 

students tried to and wanted to learn English from a native speaker, such as herself. She 

confirms that by saying: 

Jane: they were trying really hard to speak to me in my 

native language and I made no attempt so that really 

shows like ignorance on my side and and (.) ignorance 

and more of like I don’t know I had reasons to 

On the other hand, Kate agrees that the concierge at the hotel had “very good English” 

but she was not sure whether he could understand her Canadian accent. She admits that 

she consciously chose to speak to him in an easier way, without elaborating and making 

her question complicated, which she would do with a native speaker of English, perhaps 

in order to sound politer. It also shows the acknowledgement of the fact that people 

used to hearing just one accent of English, may have troubles in understanding a 

different one. This way, keeping her utterance as short and clear as possible, Kate was 

able to interact with the man in a successful way: 

Kate: yeah um from the beginning I I think I tried to keep my 

question as like condensed as possible |so| 

Kate: but (.) in terms of like being used to hearing (.) like 

Canadian accent it was very different so (.) I wasn’t 

sure (.) at the time of his level of English so when I 

interrupted him I was just (.) I was more trying to 

like steer the conversation in the direction like where 

I kind of wanted it to go 

Despite the fact that their reasons might have been slightly different, all of the 

participants were able to successfully interpret difficulties in their interactions and to 

adapt accordingly to them. This confirms that they possess both communicative 

awareness as well as knowledge of how different social groups and social identities 

function. According to Byram et al. (2009), knowledge of another person’s world is 

useful as it provides essential information which can then be used in the actual 

conversation. By noticing possible difficulties in communication and by being able to 

see how misunderstandings can arise, the participants were successful in implementing 

their intercultural competence in their interactions. This might also have had an impact 

on their linguistic repertoires as they gained new cultural and linguistic knowledge 

which differs from what they are used to. Moreover, the ability to accept and respect 

other cultures and countries is the basis for social interaction (Byram et al., 2009). The 

participants were able to understand opinions and arguments of others, tolerate variety, 

accept mistakes and differences as well as find compromises that enabled them to have 

a successful interaction with people coming from different backgrounds. 

Lastly, the participants’ perceptions of SA programme as a whole also introduce very 

similar key concepts. The general questions about their own thoughts and feelings 

toward the idea of SA programmes and their benefits for students’ development in the 
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context of globalisation, help in analysing their self-reflections on their growth. All of 

the participants admit that the exchange contributed to their development in intercultural 

competence and identity; however, it was only Anna and Mary who state openly that the 

experience changed them as people. Both of them admit that they have gained self-

confidence, independence, more tolerance as well as more knowledge about Hong Kong 

people and Asian people in general. They state that the study abroad period prepared 

them for work with both Asians as well as people from other countries since apart from 

spending time with the local students, they were also able to get to know more 

international students as well: 

Anna: (0.3) hm: I feel like because I’ve worked together with 

lots of Hong Kong people now I can definitely work 

together with Asians (.) better in the future 

Self-confidence, tolerance and teamwork are also skills which were further developed 

during their stay in Hong Kong. They admit that they see the change in how they work 

with different people nowadays: 

Mary: because I- now I’m in my internship I’m always trying 

to you know make (.) proposal and bring new ideas and 

(.) maybe before I wouldn’t have done that because it 

would like oh (.) I don’t think they will like it and 

now I’m just like oh I’m just going for little ?? and 

if they don’t like it that’s fine as well 

These skills make it possible for them to work more efficiently with other people in a 

multinational environment later on. Their self-reflections confirm the results of 

Achterberg’s (2003) research which shows that SA programmes contribute to the 

development of intercultural skills that students need in order to work effectively in a 

globalised workplace. 

On the other hand, even if Jane and Kate mention that the educational part of the study 

period was underwhelming, the overall experience made them proud and appreciative of 

what they encountered and learned in Hong Kong. They do not elaborate on how the 

exchange changed them as people, as they do not feel that much of a difference. Both of 

them agree that taking part in the SA programme contributes towards the preparation for 

work because, as Jane mentions, “it looks good to put on my CV”. This perception of 

the SA programme also agrees with Achterberg’s research (2003). Participation in SA 

programme shows for the future employer that students travelled outside of their 

comfort zones and experienced possible difficulties in communicating with people who 

possibly could not understand them: 

Kate: I think that (.) communication especially being living 

in a country where you don’t speak the native language 

I think being able to (.) say that you’re able to 

navigate and communicate with people for four months 

and not having any like dark situations happen (.) um 

for I think for future employers that’s good to know 
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The interesting finding is the fact that the participants who indicate that they did not 

gain that much from the SA programme are native speakers of English as they both live 

in Canada. It may be because, in all of the intercultural encounters, they were always 

speaking their native language. Their interlocutors had to adapt to their ways of 

speaking in order to communicate effectively. This differs from Anna’s and Mary’s 

encounters in which all of the participants had English as a second or third language; 

thus, there might have been no pressure in talking, which may be present when a second 

language speaker talks to a native speaker. It may be connected to one of the main 

concepts covered in this paper, namely the linguistic repertoire. As has been previously 

mentioned, Busch (2015) states that the linguistic repertoire may be impacted by 

important events, such as SA programme, where speakers are exposed to different 

languages in a different environment. In the case of native speakers, their linguistic 

repertoires are not affected in the same way as for second language speakers. Even if 

they are strangers in the space of their Hong Kong interlocutors, they have the comfort 

of speaking their native language, which may make them expect other people to adjust 

to them instead. This process may happen unconsciously, especially since both Jane and 

Kate showed their intercultural skills in communication, such as communicative 

awareness and knowledge about other nations and cultures. 

Overall, the interviews complemented the answers provided in the contact forms with 

more details. In their in-depth explanations, all of the participants showed how their 

intercultural competence has improved after spending one semester in Hong Kong. 

Their views on the benefits gained from SA programmes also bring more perspectives 

on the advantages of taking part in the exchange. The analysis of the interviews further 

supports the emergence of two different personalities within the group of the 

participants and shows that all of them improved their skills in intercultural 

communication on different levels. 

 

 

4. Conclusions 

This study investigated students’ development of intercultural competence and identity 

after one semester abroad in Hong Kong. Its main focus was to analyse the effects of 

SA programme on students’ development of intercultural communication by analysing 

their self-reflections towards their re-invented identities. Another important aspect was 

concentrated on how students feel and experience the changes in their linguistic 

repertoires after spending time with people from different cultures and backgrounds. 

The results show that the intercultural competence of all the participants has improved 

after spending one semester in Hong Kong. By describing one intercultural encounter 

that they have experienced, the participants showed how actively they behaved towards 

their interlocutors with different backgrounds. Both the contact forms and the 

interviews display the improvements in intercultural skills. Equally, their intercultural 

identities have also been developed in terms of acceptance, tolerance as well as 

teamwork. All of the participants agree that they have acquired skills, which may be 
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beneficial for them in their future careers. Only one participant was more reluctant in 

her opinion about this, however, the analysis shows that she also benefited from this 

study period. Although there are two different personalities that emerged in the first 

analysis, one more adaptive and one more resisting, it is also clear that their already 

interculturally-oriented identities were further enhanced during the study abroad period. 

It should be noted that there is no drastic change in the participants’ re-invented 

identities, as all of them were interculturally prepared for the exchange. Their self-

introductions presented traits that from the beginning were considered to be required 

from students who wish to experience an SA programme. Lastly, it has been shown that 

the linguistic repertoires of the participants with English as a second language (Anna 

and Mary) may have been impacted slightly more than the linguistic repertoires of the 

participants who are native speakers of English (Jane and Kate). This may be due to the 

fact that the native speakers always used their native language in every intercultural 

encounter; thus, their degree of awareness of being in an intercultural encounter might 

have been lower. In addition, it may be argued that it was their interlocutors who had to 

adapt to them, rather than the other way around, even if the local students were in their 

own environment. 

It is also important to mention that even if this study has been carefully prepared, 

possible limitations and shortcomings of this research may still persist. Even if the 

participants have been reminded about giving their answers in as many details and as 

honestly as possible, there is no assurance that their statements are presented in such a 

way since all of the intercultural encounters happened half a year prior to the moment of 

collecting the data. Participants themselves stated many times during the interviews that 

they did not remember some of the things because of the time that had passed since they 

happened. In that case, possible future research may consider collecting the data during 

and shortly after the study abroad period, as the potential participants may experience 

different intercultural encounters on another level while still living in a new 

environment. 

This study contributes to the ongoing research on the importance of SA programmes in 

the context of globalisation. By focusing on the concepts of intercultural competence, 

intercultural identity and the linguistic repertoire, it is possible to investigate students’ 

own perceptions and self-reflections on the time spent in the country of exchange. These 

feelings and experiences may provide important and relevant information, which can be 

used in order to improve the curricula and stages of SA programmes globally. In such 

case, students will be able to improve their intercultural skills further in favour of 

becoming more competent in their future careers. 
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Appendix A 

INTERCULTURAL ENCOUNTERS 

This questionnaire uses The Autobiography of Intercultural Encounters developed for the 

Language Policy Division of the Council of Europe by Byram, M., Barret, M., Ipgrave, J., 

Jackson, R. & del Carmen Méndez Garcia, M. (2009). Retrieved from 

http://www.coe.int/t/dg4/autobiography/Source/AIE_en/AIE_autobiography_en.pdf 

This questionnaire focuses on the analysis of a specific intercultural encounter with someone 

from a different country with e.g. a different language, religion, from a different ethnic group 

etc., which you have experienced during study abroad in Hong Kong. Please focus on one event 

or experience which you have had with someone different from yourself during your study 

abroad period. Feel free to write as much as you want, however, avoid generalisations and 

fillers. Concentrate only on important information. Try to answer the questions as honestly as 

possible. It does not matter whether the experience is positive or negative. 

 

1. How would you define yourself? Things that are important to you in how you think about 

yourself and how you like others to see you. You may wish to include the following 

elements, if you find them to be an important part of your identity: your name, age, gender, 

nationality, ethnic group, country, religion, languages, etc. 

 

 

 

 

2. Tell me about your encounter. What happened? When did it happen? Where did it happen 

and what were you doing there? 

 

 

 

 

3. Describe how you felt at the time by completing the following sentences. 

My feelings or emotions at the time were… 

 

 

 

My thoughts at the time were… 

 

 

 

What I did at the time was… (e.g. did you pretend you had not noticed something that was 

strange? Did you change the subject of the conversation which had become embarrassing? 

Did you ask questions about what you found strange?) 

 

 

http://www.coe.int/t/dg4/autobiography/Source/AIE_en/AIE_autobiography_en.pdf
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4. When you think about how you spoke to or communicated with the other people, do you 

remember if you made adjustments in how you talked or wrote to them? If yes, what did 

you do? 

 

 

 

 

5. If, when you look back, you draw conclusions about the experience, what are they? 

I liked the experience for the following reasons… 

 

 

 

I disliked the experience for the following reasons… 

 

 

 

There were some things which I approve of and these are my reasons… 

 

 

 

There were some things which I disapprove of and these are my reasons… 

 

 

 

6. Did the experience change you? How? 

 

 

 

 

 

Thank you for your contribution!  
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Appendix B 

The general outline of interview questions 

 

1. Could you say something more about the encounter? 

2. What was the first thing you noticed about these people? What did they look like? What 

clothes were they wearing? 

3. Were they older/younger than you? Did they belong to a different nationality? 

4. Is there any other thing you think is important about them? 

5. Why have you chosen to share this particular experience? 

6. How do you think the other people felt in the situation at the time? How did you know? 

7. What do you think they were thinking when all this happened? 

8. How do you see your own thoughts, feelings and actions now, when you look back? 

9. Were you aware, at the time, of any similarities or differences between you? What were 

they? 

10.  Looking back at the situation, after all of the experience that you have gained, are you 

aware of any other similarities or differences now? What are they? 

11. How did you adjust your language? Why did you decide to talk to them like that? Did you 

do it from the beginning? 

12. Did you already have any knowledge about the culture or previous experience with local 

Hong Kong people? 

13. There may have been things in the experience which puzzled you and you tried to find out 

more about the reasons behind certain behaviour at the time. If you did so, how did you do 

it? 

14. Are there things that still puzzle you even now? 

15. People often compare things in other groups or cultures with similar things in their own 

culture. Did you do this? 

16. Try to imagine that you are telling someone you know well about this. Do you think they 

would have the same opinions as you? Would they approve and disapprove of the same 

things for the same reasons? 

17. Did you decide to do something as a result of this experience? What did you do? 

18. How do you feel about your study abroad period now? 

19. Do you think it made you gain something? Did you acquire skills that will be beneficial in 

your future career? 

20. How do you perceive the study abroad programme, in general, in the context of 

globalisation? 

21. If you had to describe your study abroad period as a whole in one word, what would it be? 

22. Is there anything else you would like to add? 
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Appendix C 

Consent Form 

 

The study abroad experience: self-reflecting on the development of intercultural 

competence and identity after one semester abroad. 

 

Researcher Patrycja Wysocka 

E-mail: p.wysocka03@gmail.com  

 Human Ethics Comm. Approval Code: Research conducted as part of the Bachelor Course in 

English (EN30H1) 

 

 

Information: 

My name is Patrycja Wysocka and I am a student at Stockholm University, currently enrolled 

on the Bachelor Course in English. During this semester, I am writing my bachelor degree about 

the development of intercultural competence and identity after one semester abroad. This letter 

contains information about my study and what is required from the participants. 

 

The study’s purpose and implementation: 

The study focuses on investigating the self-awareness of the students who have spent one 

semester abroad in terms of the development of their intercultural identities and competence. Its 

main interest is concerned with their own feelings towards their re-invented identities after 

spending time with people from other countries and with different cultural backgrounds. 

In order to conduct this study, I will distribute a questionnaire with questions about your 

experience during study abroad period in Hong Kong. I would like you to answer these 

questions in as many details and as honestly as possible, avoiding writing in general. Your 

answers will be analysed with the help of the narrative analysis, which will help me in 

investigating how you perceive the world through the use of story-telling. After reading your 

answers in the questionnaire, I would like to schedule an online interview with you through 

Skype, Whatsapp etc. for approx. 40 minutes to 1 hour at most. During the interview, I will ask 

more in-depth questions about what you have written in the questionnaire earlier. In order to 

analyse the data, the interview will be recorded for later use. 

 

Participation, ethics and confidentiality: 

Participation in this study is voluntary. The study follows closely the ethical regulations for 

good research. All collected materials are treated with utmost care and stored securely. The 

material will be used only for research purposes and all participating students will remain 

anonymous in the communities where the study was presented and published. Before I begin 

working with the collected material, I will de-identify the participants, which means that their 

names will be replaced with a code. The study is conducted in cooperation with my supervisor, 

Prof. Josep Soler, and is included in regular education. 

If you have any questions or want more information about this project, please contact me via e-

mail: p.wysocka03@gmail.com  
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Consent: 

I have read the information letter and any questions that I have asked have been answered to my 

satisfaction. I agree to participate in the research on the understanding that I can withdraw from 

the research at any time and without consequence. 

 

I have been given a copy of this form to keep. 

 

 

_____________________________________ _______________ 
Name of the participant    Date signed 

 
_____________________________________ 
Signature 

 

 

 

 

Patrycja Wysocka_______________________ 02.03.2017______ 
Name of the researcher    Date signed 

 
_____________________________________ 
Signature 

 

 

 

 

Thank you for returning this form to us. 
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Appendix D 

Conventions used for interviews’ transcriptions 

 
For this study, the conventions used for transcriptions of the interviews were taken from 

Kiesling, S. F. (2005). Homosocial desire in men’s talk: balancing and re-creating cultural 

discourses of masculinity. Language in Society, 34(5), 695-726. doi: 

10.1017/S0047404505050268. 

 

Symbol Meaning 

((text)) Description of actions that are not talk 

?? Speech or speaker identity that was not comprehensible to transcriber 

(text) Speech that was uncertain to the transcriber 

wor- Dash indicates a word that was stopped short before being completed 

wor:d Colon indicates the preceding segment in lengthened 

[word] The actual word has been replaced for anonymity reasons 

(0.2) Time in seconds in which the participants do not speak 

|text| 

|text| 

Lines spoken simultaneously are denoted by vertical lines at the point of 

overlap 

TEXT Words spoken with much greater intensity than surrounding speech 

text Bold typeface indicates an important section for analysis 
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Appendix E 

Transcription of the interview with Mary 

 
01 

02 

03 

04 

I: let’s start then (.) um so in the questionnaire (.) you 

focused o:n a cooking event in your hall (.) in at City 

U (.) s:o you said that there were (.) thirty girls 

involved (.) in |this| 

05 Mary:                 |yeah| 

06 

07 

I: event (.) a:nd the first question would be did everyone 

show up (.) was this actually (.) thirty people there 

08 

09 

Mary: yeah I think- I’m not sure if it was exactly thirty but 

it was a who:le floor was invited 

10 I: mhm 

11 

12 

13 

14 

15 

16 

17 

18 

19 

Mary: and I think people who were there were maybe something 

between twenty-five and thirty so it was pretty crowded 

in the kitchen and (.) we had- um three tables with 

three hot pots but not everybody could stand at the 

table at the time because there was so many people that 

we had to like switch place all the time and then 

someone put the stuff in hot pot and then went away 

again and yeah- but I think (something like) twenty-five 

|thirty| 

20 

21 

22 

23 

24 

I: |mhm| mhm so what was the first thing that you’ve 

noticed about them (.) about these people what did they 

look like what clothes were they wearing for example 

just you know their appearance the assumptions maybe 

that you had 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

Mary: yeah (.) well (.) I think about them they were pretty 

small because I’m tiny or they- you know they’re maybe 

even smaller than me ((laughter)) a:nd as well- well (.) 

they all (.) kind of looked the same (in all sorts of 

??) a:nd (.) the- like similar kind of face and (.) also 

they’re dressed like really comfortable like wearing 

just a t-shirt and some yeah (.) pants that are really 

soft and really comfortable I think and (.) yeah I don’t 

think they really dressed up in a fancy way they were 

just wearing comfortable clothes because they are at 

home 

36 I: mhm 

37 

38 

Mary: and they would all like ?? ((laughter)) a:nd yeah (.) 

that’s what I thought about them 

39 

40 

I: okay so they they were all females right (.) no |no 

guys| 

41 Mary:                                                 |yeah| 

42 I: mhm 

43 Mary: girls only (.) yeah 

44 I: and um were they older or younger than you do you know 

45 Mary: ee I think they were younger than me yeah most of them 

46 I: okay (.) |um| 

47 Mary:          |maybe| nineteen to twenty years old 

48 I: mhm mhm and did they belong to a different nationality 
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49 

50 

or religion for example like were they only Hong Kong 

locals or more (.) exchange students as well 

51 

52 

53 

54 

55 

56 

57 

58 

Mary: no they were- most of them were from Hong Kong but there 

were two girls from Malaysia (.) one girl from South 

Korea a:nd sou- I think four girls from Mainland China 

(.) a:nd one girl from the U.S whose parents are from 

Hong Kong and she came to Hong Kong with them (.) a:nd 

but I think- yeah that’s it and then like (.) me and 

[Amelia] and two other girls from Germany and one girl 

from New Zeeland 

59 I: mhm 

60 Mary: and (0.2) yeah that was it 

61 

62 

63 

I: okay (.) ee so (.) is there any other thing that you 

would think is important about them about these people 

that- would you like to introduce them 

64 

65 

66 

67 

68 

69 

70 

71 

72 

73 

74 

75 

76 

77 

78 

Mary: um well I think that they’re really funny they’re 

laughing a lot but about different things that in my 

opinion like really childish things for example if (.) 

ee suddenly a guy from another floor came in and they 

were all like ((imitating giggle)) and you know be like 

really (.) like really young girls maybe twelve they 

behave like twelve year old baby and- yeah they’re 

really like ((giving a high pitch sound)) all the time 

and- yeah (.) really shy as well in the beginning if you 

try to talk to them they’re just like yeah- no- mm- and 

yeah but then I think they they’re- yeah (.) they 

probably do communicate more and then they ?? they 

explained all the stuff to us and yeah interviewed about 

the hot pot things because I have never done it before 

|so| 

79 I: |mhm| mhm 

80 Mary: yeah (.) they were really friendly 

81 

82 

I: okay so um what did you talk about (.) when you were 

sitting there 

83 Mary: well actually standing but- |((laughter))| 

84 I:                             |ah okay| 

85 

86 

Mary: um we talked about um the food and also (.) like- 

because I don’t eat meat as you know 

87 I: mhm 

88 

89 

90 

91 

92 

93 

94 

Mary: and they were asking about that and just that it’s hard 

to find food and if (many) people in Europe do that and 

(.) and what I eat normally and yeah what I eat and we 

talked about what they eat and what if- what what hot 

pot is for and they told me that it’s- they usually do 

it on like festive days with the family (.) yeah so that 

kind of stuff so nothing too deep more like 

95 I: mhm 

96 Mary: small talk 

97 

98 

99 

I: mhm and have all of them talked to you all of the girls 

or were they were there also like groups that just kept 

together  

100 

101 

Mary: yeah there were groups definitely some of them were (.) 

(more shy) than the rest so yeah it’s not- the girls 
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102 

103 

104 

105 

106 

107 

around us they talked to us and explained everything to 

us and they helped us to put the stuff into the hot pot 

but (.) yeah some of them didn’t really talk that to me 

just- yeah I don’t know if they’re just shy or if they 

don’t- they think their English is good enough or I 

don’t know 

108 

109 

I: mhm mhm okay (.) so why have you chosen to share this 

experience this particular one 

110 

111 

Mary: ee because I thought it was (.) a really nice 

intercultural experien|ce| 

112 I:                       |mhm| 

113 

114 

115 

116 

117 

118 

Mary: because we had (.) the people from different nations 

there and we tried the local food and also we did it in 

this fifth ?? (.) it’s also very typical for me now (.) 

and that’s Hong Kong and (.) yeah I think it was really 

nice (.) evening and a really nice experience and yeah 

so that’s why I decided to share that part 

119 

120 

121 

I: okay (.) um so I asked you about your emotions and 

thoughts at that time (.) ee but now try to imagine 

yourself in their position (.) 

122 Mary: |mm ??| 

123 

124 

125 

I: |in these girls-| (.) so how do you think the other 

people these girls have felt in the situation at that 

time 

126 

127 

128 

129 

130 

131 

132 

Mary: hm I think they were kind of interested at us like the 

exchange people and (.) maybe they felt a little bit 

yeah shy because I- as I said already I think some of 

them think their English is really bad and they don’t 

really dare talk to us (.) and I think some of them (not 

at all want to) talk to us because they’re just not 

interested or they don’t want to get in touch with 

133 I: mhm 

134 

135 

136 

137 

138 

Mary: exchange people at all and (.) yeah but some of them 

were really friendly and they were welcoming us and yeah 

they were showing us their culture so (.) yeah I think- 

yeah I think they were happy as well and I think it was 

interesting for them 

139 

140 

I: okay (.) can you (.) repeat the last thing because the 

connection went lower like- 

141 

142 

143 

144 

Mary: oh well the last thing that the- they were really 

interested as well and that they I think really liked it 

as well and they were welcoming us really nicely and 

yeah (.) I- they made me feel really really welcome 

145 

146 

147 

148 

I: okay so how did you know that like- was it easy to: to 

notice that they their emotions their their thoughts 

like from their- the way they were behaving and body 

language 

149 

150 

151 

152 

153 

Mary: yeah I think so they were smiling all the time and (.) 

yeah as I said laughing a lot and yeah they were yeah 

they were really coming towards us and helping us and 

yeah offering their help as well and (.) yeah that was 

really nice 

154 I: okay so um (0.2) well (.) mm this is what you just said 
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155 

156 

and here um- yeah you wrote that you were happy (.) and 

that you felt welcome you also said that a minute ago um 

157 Mary: yeah 

158 

159 

I: u:m but you also mentioned respect (.) in the 

questionnaire 

160 Mary: yeah 

161 

162 

163 

I: ee so in what way were they respecting you was it 

because of your different culture or was it also because 

you’re vegetarian (.) what do you mean |by that| 

164 

165 

166 

167 

168 

169 

170 

171 

172 

Mary:                                        |yeah| I think 

other things but mostly because I’m vegetarian and I 

looked to them as really strange that people that won’t 

eat meat because for them it was just normal and (.) so 

when I told them because they were putting food and they 

were asking me what I want to have and I said oh (.) I 

take the noodles and the tofu and the the cabbage and 

everything and they were like oh with no meat it was 

like in McDonald’s ((laughter)) 

173 I: mhm 

174 

175 

176 

177 

178 

179 

180 

Mary: and and I was like no no I don’t I don’t eat meat and 

they were like wo:w okay okay why: and I explained it to 

them they would- you know that what do you like and then 

we just explained all foods and they were like oh you 

can eat that one as well because it’s without meat and 

you just can eat that or two and oh we have something in 

the fridge and you can eat that ?? you know 

181 I: mhm 

182 Mary: something like that 

183 I: mhm 

184 

185 

Mary: that was really nice so that- so that- like they respect 

it and me 

186 

187 

I: so do you think they were (.) like their thoughts were 

positive towards your vegetarianism 

188 

189 

Mary: we: well I I’m not sure if they really understand it 

|but| 

190 I: |mhm| 

191 

192 

193 

194 

195 

Mary: um I don’t think they thought it’s a good thing but I 

(like) that they didn’t make it with meat or didn’t tell 

me- oh you can eat that also it’s meat and I would have 

trust them and then would have eat it you know what that 

mean 

196 I: mhm |mhm| 

197 

198 

199 

Mary:     |and| yeah so I’m not sure what they think about it 

but (.) at least they were really interested and they 

were asking me why and- yeah 

200 

201 

202 

203 

204 

I: okay so how do you see your own thoughts feelings and 

actions now when you look back (.) at what happened 

would you still (.) ee (.) act the way you acted you 

know (.) do you think you had- you would have the same 

feelings the same emotions as back then 

205 

206 

207 

Mary: yeah probably I would I mean I- I would look at them a 

little bit different because now I know them better and 

that was in early beginning so (.) at that time 
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208 

209 

210 

211 

212 

213 

everything was new and crazy and you know all the things 

and now I’m just like oh it’s just that girl with crazy 

Chinese ((laughter)) people in my floor but yeah (.) I 

think I would look at them different now but yeah I 

wouldn’t look at them in a (.) worse or better way that 

I did at the time 

214 I: mhm okay 

215 

216 

Mary: I feel like I understand them a lot better now than I 

would- before I came to Hong Kong 

217 I: okay yeah of course (.) after spending half a year there 

218 Mary: yeah 

219 

220 

221 

I: so you also wrote that there were some things like for 

example their senses of humour (.) a:nd the- how they 

handle food that were strange to you (.) |ee| 

222 Mary:                                          |yeah| 

223 

224 

225 

226 

I: so looking back at the situation now after all the 

experience that you’ve gained are you aware of any other 

similarities or differences between (.) your culture and 

their culture 

227 

228 

229 

230 

231 

232 

233 

234 

235 

236 

237 

238 

239 

240 

241 

Mary: I think there are many many many differences 

((laughter)) especially the food as you know they eat 

almost anything um especially when it comes to like meat 

and also the chicken feet and all that kind of stuff I 

think that’s a really big difference and yeah I think 

also their- yeah the way the people act and the way they 

are is just really different because I think we’re a lot 

more grown up than they are and also the way university 

(.) is a part of their life like they live on campus 

they are in their societies and stuff like that like 

here (.) people go to university but they have a job and 

they have other friends and they have you know other 

things to do and it’s not all just about university so I 

think their- it’s a- yeah it’s a different (.) 

universities are more important than it for us I think 

242 I: mhm 

243 Mary: but the things like grade and all that kind of stuff 

244 

245 

246 

I: mhm so (.) these are the: differences but do you think 

there are similarities as well after you got to know 

them more 

247 

248 

249 

250 

Mary: mm yeah I I’m sure there are some similarities as well I 

mean they’re also just young people like we are and they 

want to have fun and they want to get to know other 

people and to go out and have a good |time| 

251 I:                                      |mhm| 

252 

253 

254 

255 

256 

257 

Mary: and travel as well so they were really ?? about 

traveling as well (.) and yeah I think there are some 

similarities but I have to admit that I think they’re 

pretty different I think most of the young people in the 

world are more similar to us than that- the Chinese 

people ((laughter)) 

258 

259 

260 

I: ((laughter)) okay interesting so um (.) then I also 

asked you about the adjustments that you’ve made aa when 

you talked (.) to the people 
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261 Mary: yeah 

262 

263 

264 

I: u:m so (.) can you tell me how did you adjust like (.) 

because you mention that you tried to talk in a more 

friendly way |a:nd| 

265 Mary:              |yeah| 

266 I: only about nice topics so |what| 

267 Mary:                           |yeah| 

268 I: are these nice topics in your opinion 

269 

270 

271 

272 

273 

274 

Mary: yeah well I wouldn’t talk about to them about like 

alcohol or getting drunk or you know that kind of thing 

and- or relationships with boys I don’t think they want 

to talk about it really I think they want to talk more 

about (.) food or I don’t know (0.2) university or 

shopping or you know things like that 

275 I: |mhm mhm| 

276 

277 

Mary: |but not| not ?? maybe (.) because I think (.) it 

working 

278 I: (0.2) okay it’s working now yeah you |can continue| 

279 Mary:                                      |okay| 

280 I: ((laughter)) 

281 

282 

283 

284 

285 

286 

287 

288 

289 

Mary: okay ((laughter)) okay so yeah (.) yeah th- the topics 

as I said I think you have to talk more (.) (primarily) 

to them or (.) yeah childish and that- we would talk 

about things but yeah even they really- I also I tried 

to ask them a lot and s- show them that I’ve been 

through this as well and you know they asked about 

something I would always talk back (.) so they did not 

think that they’re only ones for asking and I’m just 

like uh I don’t care about you ((laughter)) 

290 I: ((laughter)) 

291 Mary: yeah I tried to ?? about interests as well and yeah 

292 I: mhm 

293 Mary: that’s it I think 

294 

295 

I: okay so um (.) why did you decide to talk to them like 

that 

296 

297 

298 

Mary: because I didn’t want them to think that I’m maybe 

strange or to- I didn’t want them to not like me from 

the very beginning ((laughter)) 

299 I: mhm 

300 

301 

302 

303 

304 

305 

Mary: because I thought they wanted to talk that way so I 

tried to adjust as well because I- yeah I wanted to 

integrate to their group and (.) you know get to know 

them better and I think you have to walk slowly towards 

them and you can’t (.) yeah you have to be really 

patient I think it really (.) been ?? 

306 I: |mhm| 

307 Mary: |yeah| yeah that’s all 

308 

309 

310 

311 

312 

I: okay and did you ha- did you already have any knowledge 

ee about their culture or previous experience with like 

Chinese people or Hong Kong locals that might have (.) 

you know impacted your decision ee about communication 

with them 

313 Mary: I I’m ee had a like a ?? la- the semester before I went 
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314 

315 

316 

317 

318 

to Hong Kong so I (didn’t) care about the: um ?? who 

came on the exchange to Munich a:nd so I didn’t spend 

that much time with them but we met every now and then 

and only thing I knew that Chinese people don’t drink at 

all and- once we had like um a beer with the lemonade 

319 I: mhm 

320 

321 

322 

323 

324 

325 

326 

327 

328 

Mary: I don’t know if you know that and she’s the one- after 

one of them she was so: like drunk already and I was 

like oh my goodness ((laughter)) and she was really shy 

as well in the beginning and also I asked where she 

wanted to go out to or dancing or something like that 

and she was like no: I don’t want to dance I am not 

(greatest) and I’m just horrible and I’m like oh nobody 

cares and she was- yeah really really shy as well so (.) 

I kind of knew how they would be more or less 

329 

330 

331 

I: mhm (.) was there anything um (0.2) that you noticed or 

knew about their use of English as well did it make- you 

know did it impacted your decision as well 

332 Mary: how good their English was 

333 I: yeah 

334 Mary: or |what do you mean| 

335 

336 

337 

I:    |yeah yeah| exactly it- if you knew (.) ee if you had 

to talk in a certain way because English is not their 

like strongest point or 

338 

339 

340 

341 

342 

343 

344 

345 

Mary: yeah yeah I talked to her I think so because- yeah (.) I 

always try to speak really- yeah slowly and you know ?? 

so to make sure that they understand it because I don’t 

want to make them feel bad because they don’t un- 

understand what I’m saying but I tried to- yeah really 

(.) talk in an easy way so that they really can 

understand me and can answer then- don’t feel bad if 

their English is not perfect 

346 

347 

I: okay (.) all right (.) so you you also said that you’ve 

asked a lot of questions |ee| 

348 Mary:                          |yeah| 

349 

350 

I: when you did not understand something like for ex- for 

example why they put cabbage ((laughter)) |in| 

351 Mary:                                           |yeah| 

352 

353 

I: the boiling water um but did you get all the answers 

that you wanted to other questions of course as well 

354 

355 

356 

357 

Mary: yeah I think I did but I didn’t (.) yeah ask like the 

craziest questions ever but before- yeah like I told you 

before more like (.) yeah (.) ?? (.) yeah it wasn’t 

|too| 

358 I: |like neutral| 

359 

360 

361 

362 

Mary: |too deep| yeah yeah it was more superficial and you 

know like oh what’s the food about and when do you 

usually have that kind of food and of course they 

answered all that but- yeah 

363 

364 

365 

I: okay so are there still things that puzzle you even now 

th- that you think are strange (0.2) about |their 

culture| 

366 Mary:                                            |now| 
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367 I: yeah 

368 

369 

Mary: I think I- (.) I got used to so many things so 

((laughter)) nothing will shock me anymore ((laughter)) 

370 I: ((laughter)) 

371 

372 

373 

374 

375 

376 

377 

Mary: but u:m yeah I think it’s like- I think the food is 

still weird I think like the chicken feet for example I 

probably ?? they’re disgusting I don’t know (.) but yeah 

I think (.) the rest is completely usual for me I got 

used to all those crowds and (.) the people being likely 

unfriendly in lots of (work) for example or yeah I got 

used to that ((laughter)) 

378 

379 

I: okay ((laughter)) wait I’m checking- yeah it’s recording 

(.) I just wanna be sure ((laughter)) 

380 Mary: yeah for sure ((laughter)) 

381 

382 

383 

384 

I: so um people often compare things in other groups or 

cultures that are similar (.) with similar things in 

their own ee culture did you do this did you compare 

Hong Kong culture with y- German culture for example 

385 

386 

387 

388 

389 

390 

391 

Mary: yeah (.) of course I think you always do that that’s 

just normal and I you know you compare (.) for example 

the fact that they all (.) eat with the sticks with the 

chopsticks that’s the first that you compare of course 

and then as well that they all eat from the same hot pot 

which (.) we don’t really do everybody have their own 

plates here 

392 I: |mhm| 

393 

394 

395 

396 

397 

398 

399 

Mary: |so| yeah that’s the thing as well (0.2) and yeah (.) 

also I think they eat a lot (.) I was already full and 

((laughter)) usually I’m the one who eat a lot 

((laughter)) and they were still eating although they’re 

all so tiny and they were (.) keep going on and eating 

eating eating (.) a:nd (.) yeah but- (.) yeah that’s- 

yeah that’s the only thing I can think of right now 

400 

401 

402 

403 

404 

I: mhm and did it- did this comparison help you in 

understanding what was happening when you when you: (.) 

you know when you had your (.) exchange like at the 

event exchange in in speaking in you know talk and food 

|and all that| 

405 

406 

407 

Mary: |yeah| (0.2) a:nd yeah I think (.) I would- before I 

went to the exchange they told us (.) that we shouldn’t 

compare (.) like our culture and theirs 

408 I: |mhm| 

409 

410 

411 

412 

413 

414 

415 

416 

Mary: |that| to just look at theirs and be like okay that 

that’s how it is and that’s okay so I always try to not 

compare but (.) but I don’t know just just look at it 

and watch it and (.) just like that th- the way it is so 

(.) yeah of course you always compare everything I think 

but (.) I- it’s not th- (.) obviously now that I’m back 

and all is like oh the mtr in Hong Kong was always on 

time so now I’m comparing as well ((laughter)) 

417 I: yeah it’s true ((laughter)) 

418 

419 

Mary: so I yeah I think it’s the other way around now that 

comparing the things from there to here so I think 
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420 that’s normal everybody does that 

421 

422 

423 

I: mhm okay (.) ee and you also wrote that you approve of 

the way how the locals were enthusiastic about you being 

there (.) |then that| 

424 Mary:           |yeah| 

425 I: then that they made you feel welcome basically 

426 Mary: yeah 

427 

428 

429 

430 

I: um (.) how would you (.) and- like (.) any- I also agree 

with you when you wrote um that one cannot experience 

this kind of things while traveling for vacations for 

example to 

431 Mary: yeah 

432 

433 

434 

I: another country so how would you compare these two 

different experiences like traveling versus studying 

abroad like what can you learn from both 

435 

436 

437 

438 

439 

440 

441 

442 

443 

444 

445 

Mary: I think (.) when you travel you see only the positive 

side of for example the people that work in the hotel 

they are really friendly and they will always help you 

and they try to make your stay as nice as possible but 

when you for example (.) now we lived on on: the 

residence at night you couldn’t sleep because they were 

running around and singing and (.) our in bathroom a 

girl was blow-drying her hair at three am so you know 

it’s a different kind of meeting the people just living 

together is different than being in a hotel and (.) you 

know getting your breakfast 

446 I: mhm 

447 Mary: but um |wha-| 

448 I:        |mhm| 

449 

450 

451 

Mary: that’s all yeah I think you can’t really hide anything 

when you’re really living together but that’s a really 

different experience 

452 

453 

454 

455 

I: mhm (0.2) okay and the- do you think that there are (.) 

some things that they (.) Hong Kong locals students 

could have made better in their interactions with 

exchange students from different cultures 

456 

457 

458 

459 

460 

461 

462 

463 

464 

Mary: hm I can’t really complain about them an- I mean tha- 

we’ve been (through) that much with them but (.) 

obviously I wanted to spend time with international 

people as well so (.) it was fine I think they did 

everything they could we went up every night there in 

the floor and we had (.) some activities as well and our 

in our bathroom they all would ask that- us if we do- if 

we need any help or anything at all so yeah I think they 

did really well 

465 

466 

467 

I: okay but on the: um like not one but- on the other hand 

there are things that you found weird like what you’ve 

mentioned that they are childish (.) in |your| 

468 Mary:                                         |yeah| 

469 

470 

471 

I: eyes ee so what make what makes them childish is it only 

the jokes and the way they’re giggling or is it 

something more 

472 Mary: I think it’s also the way they dress as well and also 
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473 

474 

475 

476 

477 

478 

479 

480 

481 

(.) wha: I I don’t know also the way they’re thinking 

about their life and you know if you ask them what they 

want to be in the future they don’t really know and they 

don’t really care about university as you know they’re 

sleeping all the time and they are late and all those 

things that I think that are not really responsible like 

people here they study they’re really taking it serious 

almost the people are taking it really serious and are 

really working hard and they have a job and you know 

482 I: mhm 

483 

484 

485 

486 

Mary: so I think also that their attitude toward the education 

is a little childish I feel like they’re now like I was 

in like I don’t know eight grade when I was like I don’t 

want to go to school and they are just like that 

487 I: |mhm| 

488 Mary: |yeah| a little bit 

489 I: mhm |do| 

490 Mary:     |yeah| 

491 

492 

I: do you think it’s somehow connected to the pressure from 

the society 

493 Mary: (0.2) in their society or in |ours| 

494 

495 

496 

497 

I:                              |yeah| their society like 

because (.) there’s- it’s obvious that they’re like 

expected to have (.) best grades and you know (.) best 

so: work later after that and etcetera etcetera 

498 Mary: yeah 

499 I: so do you think it’s like (.) rebelling 

500 

501 

502 

503 

504 

505 

506 

507 

508 

509 

510 

511 

512 

Mary: (0.2) yeah maybe maybe (.) well it would be- I heard 

that (.) they have a lot pressure in school and then 

when they get their (.) place at the- in the university 

and the degree (.) they’re like okay now it doesn’t 

matter anymore I can relax now because I will- I don’t 

have to have that degree somehow and it doesn’t matter 

if I have a good grade or a bad one (.) so I- yeah I may 

(.) relax more relax and they’re like oh I have worked 

so far in school so now I can relax a little bit more 

and also I think that’s the first time for them living 

away from homes and they want to kind of you know (.) 

get in touch with boys and do all those things that we 

did (.) earlier ((laughter)) 

513 I: ((laughter)) 

514 

515 

Mary: but they just can’t and yeah that’s maybe that’s why 

they’re (.) different 

516 

517 

I: mhm (.) a:nd was t- and- (.) when you had this u:m (.) 

eating event |ee| 

518 Mary:              |yeah| 

519 

520 

521 

522 

I: was there a visible difference between Hong Kong 

students and other exchange students (.) ee (.) in terms 

of being childish were were the exchange students more 

like you know just (.) |calm| 

523 Mary:                        |yeah| 

524 I: and you know 

525 Mary: yeah I think the exchange people were really calm in a- 
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526 

527 

528 

529 

530 

I mean it was [Amelia] and me and two other girls from 

Germany and one girl from New Zeeland who was (.) I 

think is three years older than me so she was even more 

adult than I am (.) so yeah (.) yeah there was a 

difference for sure 

531 I: mhm 

532 Mary: we were yeah (.) a lot more calm and yeah 

533 I: okay 

534 Mary: there was a difference 

535 

536 

I: ((laughter)) u:m (.) oh (.) also when you talked about 

their eating habits (.) |ee| 

537 Mary:                         |yeah| 

538 

539 

I: that you found strange you wrote that you had to pretend 

that you liked something that they did (0.4) 

540 Mary: ((laughter)) (0.3) 

541 

542 

543 

544 

I: (another person interrupted the interview here for 0.18) 

so um when you talked about their eating habits that you 

found strange you wrote that you had to pretend that you 

liked (.) something that they did 

545 Mary: yeah 

546 

547 

I: ee so why did you decide to do this (.) why |did you 

decide to pretend| 

548 

549 

550 

551 

552 

553 

554 

555 

556 

557 

558 

559 

560 

561 

Mary:                                             |yeah 

because they were| um they were preparing a soup for us 

for dessert and (.) they were just preparing it for all 

exchange people to try it and to make a- you know 

experience and food and (.) they just prepared it for us 

and they were super excited about it like oh we cooked 

the soup for you and you have to try it you have to try 

it and they gave us like a really big bowl of soup 

((laughter)) and I was just like oh (.) it’s not bad 

it’s not bad ((laughter)) but I- if I- I would (.) not 

want to make them sad not want them to be disappointed 

because they were so excited about it and so proud and 

they cooked it just for us and then (.) you know y- you 

don’t want that they know 

562 I: mhm 

563 

564 

Mary: or you don’t wanna say oh I hated it (.) say it’s 

horrible ((laughter)) 

565 

566 

567 

568 

I: okay (.) um so (.) try to imagine (.) that you’re 

telling someone you know well about all of this it can 

be a friend a family member like y- you certainly did 

that (.) |aa| 

569 Mary:          |mm| 

570 

571 

I: so do you think that (.) they would fou:nd (.) like they 

would have the same opinions as you about things 

572 

573 

574 

575 

576 

Mary: (0.2) well I think (.) yeah I don- I’m not sure I think 

they’d still think oh from what I would tell them that 

everybody was so friendly and it was such a nice 

experience (.) they’re still pretty yeah (.) sceptic 

about Asian people and about (.) all those (.) |yeah| 

577 I:                                                |mhm| 

578 Mary: all those things so I think I can only tell them about 
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579 

580 

the experience but I’m not sure if they really believe 

it and if they (.) you know (.) change their mind but 

581 I: mhm 

582 Mary: yeah 

583 

584 

585 

I: so do you think it would somehow impact their 

stereotypical views or (.) it would just |add new 

information| 

586 

587 

Mary:                                          |I think it 

would-| 

588 I: but not really (.) |um| 

589 

590 

591 

592 

593 

Mary:                    |I think| it would add a little bit 

because I mean I’ve been here for such a long time and 

most of them haven’t been here at all so (.) yeah 

probably it doesn’t affect their opinion but (.) not not 

completely I think a little bit maybe 

594 

595 

I: mhm okay um would they approve and disapprove of the 

same things for the same reasons do you think 

596 Mary: no probably not ((laughter)) 

597 I: ((laughter)) 

598 

599 

600 

601 

602 

603 

604 

605 

606 

Mary: most of my friends are really (.) yeah I wouldn’t say 

really- (.) yeah they’re not as open as I am I would say 

I’m more I’m just as I told you I’m just accepting 

everyone and everything now and most of them are really 

yeah sceptical and (.) not that open so they probably 

wouldn’t enjoy it that much and they would be like oh I 

don’t like the food and they are so weird and I don’t 

wanna talk to them I don’t know what to talk to them so 

(.) and I I’m just more yeah optimistic and (.) yeah 

607 I: accep|ting| 

608 Mary:      |so| I think they- it’d probably different for them 

609 

610 

611 

I: okay (.) mm ee at the end of the questionnaire you said 

that the experience changed you in a way that you have 

learned to listen to other people |and| 

612 Mary:                                   |yeah| 

613 

614 

I: I find it very democratic when you mention that both 

ways of doing something are fine (.) |um| 

615 Mary:                                      |yeah| 

616 

617 

618 

I: because you show that you understand that it is 

important to tolerate and respect other (.) people so 

|um| 

619 Mary: |yeah| 

620 

621 

I: my question is did you decide to do something as a 

result of this experience (.) did it- 

622 

623 

624 

625 

626 

627 

628 

629 

630 

631 

Mary: um hm well I- I I really learned is that in like the 

whole time not only that evening but the whole time I 

was there (.) yeah that- that they’re- ah because I 

don’t know if you thought the same but I always thought 

that we a- are in a good position and that we have a 

better life I don’t know here in Europe I- I don’t know 

but- (.) yeah I just really learned that they have 

things that are better there than they are here actually 

and (.) yeah that you can’t really judge it and then you 

can’t really say it’s better or worse somewhere or in 
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632 

633 

other place but (.) yeah it’s (kind alike) everywhere 

you just what you’ll need some 

634 I: mhm 

635 Mary: right thing out of it I think 

636 

637 

638 

I: mhm um so (0.2) well for example did you: (.) decide to: 

like learn more about their culture or their language 

or- I know y- you speak a little bit of Mandarin right 

639 Mary: yeah 

640 I: but |did it-| 

641 

642 

Mary:     |but I didn’t| (decide) to learn Cantonese to be 

honest ((laughter)) 

643 I: mhm yeah 

644 

645 

646 

647 

648 

649 

650 

Mary: but yeah I still learn about the language a little bit 

maybe and also about the food and every time I went into 

the common room and I saw someone cooking for example 

(.) I asked them oh what are you cooking today and how 

they (.) prepared and yeah I tried to learn I mean I 

didn’t (.) read books or anything about it but I tried 

talk to them and you know 

651 I: mhm 

652 Mary: learn about what I can from them 

653 

654 

655 

656 

657 

I: mhm and now when you’re back in Germany (.) do you adapt 

some of these things that you learned (.) like for 

example food (.) d- d- (.) do you eat like Chinese- do 

you try to (.) you know cook something like what you’ve 

eaten in Hong Kong 

658 

659 

660 

661 

Mary: ((laughter)) no not really but I I hardly ever cook so 

that’s probably my fault but actually I brought some 

chopsticks for all my friends so I invited them for a 

chopstick dinner ((laughter)) 

662 I: ((laughter)) 

663 

664 

Mary: and I forced them to eat with them so it ended up no one 

eat anything ((laughter)) 

665 I: okay 

666 

667 

Mary: and also (.) um yeah what else I mean I always liked the 

Asian food and I still like it 

668 I: mhm 

669 Mary: um but yeah (.) I didn’t really adapt a lot I think 

670 I: okay 

671 Mary: I do have (.) souvenirs but- yeah 

672 I: it’s just memory 

673 Mary: yeah 

674 

675 

676 

I: okay um so (.) more of a general question now um how do 

you feel about your study abroad period now when you 

when you look back 

677 

678 

679 

680 

681 

Mary: (0.2) I think it was the best thing I ever did it was 

such a great experience and I yeah I enjoyed it so much 

and now that I’m back in my normal life I’m like o:h 

((imitating crying)) it was so nice and every time I 

look at the pictures I want to go back immediately 

682 I: mhm 

683 

684 

Mary: and I I I sometimes even feel a little bit homesick like 

(.) yeah (.) 
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685 I: mhm 

686 Mary: homesick to Hong Kong ((laughter)) 

687 I: ((laughter)) 

688 

689 

690 

Mary: yeah so (.) yeah probably was the best decision I’m so 

proud I did it and I’m so happy I got the chance to do 

it and yeah 

691 

692 

I: mhm and do you think it made you gain something did you 

gain something from th- the: 

693 Mary: yeah 

694 I: study abroad 

695 

696 

697 

698 

Mary: for sure I gained a lot of self confident and a lot of 

friends as well and tolerance a:nd yeah I’ve- yeah I- 

and I’m not worrying that much anymore and I know more 

what I want in life and what I don’t want and (.) |yeah| 

699 I:                                                   |mhm| 

700 Mary: so (.) thought it was just perfect  

701 

702 

703 

704 

705 

I: okay and um (.) you’ve mentioned how it changed you 

you’re you’re that you’re more independent in a ways (.) 

um but did you also acquire skills that will be 

beneficial for you in your future career for example did 

it help you somehow 

706 

707 

708 

709 

710 

711 

712 

713 

714 

715 

716 

717 

718 

719 

Mary: yeah for sure I think (.) also like the self confidence 

is crucial in job as well I think because I- now I’m in 

my internship I’m always trying to you know make (.) 

proposal and bring new ideas and (.) maybe before I 

wouldn’t have done that because it would like oh (.) I 

don’t think they will like it and now I’m just like oh 

I’m just going for little ?? and if they don’t like it 

that’s fine as well and I’m a lot more yeah outgoing and 

a lot more open but then exactly accepting people a lot 

more than I did before that even if they they’re doing 

things that are crazy or annoying for me I’m like okay 

(.) that’s fine if they if they do it that way they do 

it that way and (.) so I think I I’m I’m better in team 

as well 

720 I: |mhm| 

721 

722 

723 

724 

725 

726 

727 

Mary: |when| I’m working with other people I’m- it’s easier 

for me to: yeah (.) to: I don’t know how to say it but 

to think in their way and to you know not only think 

that what I do is a right thing but I always try to 

understand what they want to do as well so (.) yeah it 

taught me for team and also my English got better and 

(.) yeah 

728 

729 

730 

731 

732 

I: okay so do you think that you also acquired skills in 

intercultural competence like if you have to work (.) 

with people from different (.) countries different 

cultures do you think that the exchange (.) prepared you 

for that 

733 

734 

735 

736 

737 

Mary: yeah I I’m sure it prepared me because it wa- I didn’t 

only meet the people the locals from there but also 

international students from everywhere and I also got to 

talk to them (.) about their problems and (.) you know 

points of view and (.) yeah tho- yeah I think it helped 
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738 

739 

740 

741 

742 

a lot and- I- if I imagine now I would go to Hong Kong 

for like I don’t know some kind of business meeting (.) 

I would know how to talk to (.) the Hong Kong people 

more than I did before and (.) I would know (.) what 

kind of things they want to talk about and you know 

743 I: mhm and what you can expect from them 

744 Mary: yeah 

745 

746 

747 

748 

749 

750 

I: okay (.) u:m (.) one more general question (.) aa how do 

you perceive the study abroad programme in in general 

not only this event but general aa in the context of 

globalisation do you think is it helpful for people to: 

to go on on an exchange to different countries and (.) 

experience these things 

751 

752 

753 

754 

755 

756 

757 

758 

759 

760 

Mary: yeah I’m sure it’s really helpful I me:an yeah I- I 

think we’re the best example look at us now we’re 

talking about your bachelor thesis ((laughter)) and (.) 

I mean we’ve met in Hong Kong and you’re back home and 

I’m back home but we’re still in contact and (.) and 

that’s yeah I think it really helps I think it’s 

actually a good thing and I think everybody who gets the 

chance to do it should do it because it’s just (.) such 

a great experience I (.) yeah I recommend it to everyone 

now oh don’t you want to go on an exchange ((laughter)) 

761 

762 

763 

764 

765 

I: ((laughter)) okay so is there anything else that you 

would like to add (.) to to your your questionnaire is 

there anything- or your interview is there anything that 

you might have forgotten to: to write but now when you 

think about it you just (.) come up with an idea 

766 

767 

Mary: no I don’t think so I think I told you everything you 

had so many questions ((laughter)) 

768 I: ((laughter)) sorry 

769 Mary: no: that’s fine it’s fun 

770 

771 

772 

773 

774 

775 

I: um okay so one last (.) last question if you had to: (.) 

describe (.) this experience (.) of being abroad in Hong 

Kong (.) in one word in one like emotion or thoughts (.) 

of like- more like um yeah you know what I mean ee what 

would it be what would be the word that you’d like to 

use to describe (.) the experience 

776 Mary: hm (0.2) hm: maybe life changing ((laughter)) 

777 I: okay (.) in what way life changing 

778 

779 

780 

781 

Mary: (0.2) I think in so many ways I mean I saw so many 

countries I met so many people I (.) yeah I brought so 

many things and I learned so much and (.) yeah (.) I 

don’t know it- for me it was really really great 

782 I: okay (.) all right (.) I think we’re done 

783 Mary: yay 

784 I: thank you so much 
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