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IN THIS PAPER, I WILL EXPLORE THE CONSEQUENCES OF (PHILOSOPHICALLY) CONSTRUCTING 

THE WAY A TEACHER APPROACHES HER STUDENT AND HER ASSIGNMENT WITHIN THE 

CONCEPTUAL FRAMEWORK OF CALLING AND RESPONS(E)IBILITY. ACCORDING TO MARTIN 

BUBER'S PHILOSOPHY OF DIALOGUE, EXISTENCE SHOULD BE UNDERSTOOD AS AN 

EXISTENTIAL DIALOGUE COMPRISED OF SUMMONS AND RESPONSIBLE RESPONSES. 
PEDAGOGICAL CREED MIGHT, ACCORDING TO THIS NOTION, BE CONCEPTUALIZED AS A 

QUESTION OF THE TEACHER BEING SUMMONED BY AND RESPONSIBLY RESPONDING TO THE 

STUDENTS' UNDERTAKINGS, PREDICAMENTS AND NEEDS AS WELL AS THE CRAVINGS OF HER 

SUBJECT AND ASSIGNMENT. THE SUGGESTED CONSTRUCTION OF PEDAGOGICAL CREED 

MADE IN THIS PAPER, SUGGESTS THREE DEMANDS ON THE TEACHER. THE FIRST DEMAND IS 

ABOUT HER PAYING HEED TO THE ADDRESS, WHICH IN TURN WILL BE SEEN AS COMPRISED 

OF THE TEACHER TALKING AUTHENTICALLY AND OF HER SERVING THE STUDENT. THE SECOND 

DEMAND IS ABOUT RESPONDING IN A RESPONSIBLE WAY, WHICH ACCORDING TO BUBER 

WILL BE PUT FORWARD AS A QUESTION OF EMBRACING A LOVING LEADERSHIP; WHILST THE 

THIRD DEMAND SAYS THAT THE TEACHER OUGHT TO ADDRESS THE PREDICAMENTS AND 

NEEDS OF THE STUDENTS, DEMANDING THE TEACHER TO PROVOKE AND TO DARE TO TAKE 

RISKS. BY CONSTRUCTING PEDAGOGICAL CREED IN THIS WAY, THE PAPER OFFERS NEW WAYS 

OF DISCOVERING, ARTICULATING AND DISCERNING QUESTIONS RELATED TO PEDAGOGICAL  

ATTITUDE AND INTERACTION. 
 
This paper summarizes a theoretical study that intended to discover, 
articulate and discern the notion of pedagogical attitude. Pedagogical 
attitude was in the study understood as a way of relating to another person 
– or, for that matter, to a phenomenon, a thing or an assignment – rather 
than as a matter of actions undertaken towards a person, thereby applying 
pedagogical attitude within the notion of relating rather than that of 
interacting. 

FRAMEWORK OF THE STUDY  

The discovering, articulating and discerning of the notion of pedagogical 
attitude was in the study undertaken within a framework of a secularized 
notion of vocation put forth as Calling and Respons(e)ibility. Calling and 
Respons(e)ibility represents a notion of existence as a matter of existential 
callings – that is , experiences of phenomenons in the world summoning you 
– and existential respons(e)ibilities – manifested as appearances of 
responsible responses to these callings. Applied to the question of teacher 
attitude, this notion of existence turns pedagogical attitude into a question 
of paying heed to, responding responsibly to and calling, and that goes for 
the student as well as the subject and the assignment allotted and entrusted 
the teacher. By using the concept of Calling and Respons(e)ibility, the notion 
of pedagogical attitude  conveyed in the study became impregnated with 



 

2 
 

Paper presented at NERA’s 37th Congress in Trondheim, 5-7 of March 2009 

normative, relational and existential traits, since these are the essential traits 
underpinning the concept of Calling and Respons(e)ibility. By outlining the 
essence of these traits, I intend to show what this impregnation implies 
about the way pedagogical creed might be conceived.  

EXIST EN CE AS  A MATT ER O F CA LLIN G  AN D  R ES PONDI NG  

RESPO NSI B LY  

Taking a departure in Martin Buber’s philosophy of dialogue1  the concept of 
Calling and Respons(e)ibility was in the study coined by (what in the study 
was delineated as) an existentially normative dialogicity, by that having in 
mind a dialogicity incorporating and transcending two other (in the study 
delineated) dialogicities, namely a communicative one recognizable within 
Mikhail Bakhtins2 writing and an ontological one derived from Martin 
Heidegger’s3 ontological hermeneutics.  The communicative dialogicity thus 
incorporated in the concept of Calling and Respons(e)ibility puts forth 
existence as a dialogue of the world addressing and man responding. In 
other words, living is conveyed of as a dialogue manifested on the one hand 
in man’s experiences of things, people and phenomenon addressing her and 
on the other in appearances she makes manifesting her responses to these. 
The ontological dialogicity incorporated in the concept of Calling and 
Respons(e)ibility in the conceptualization undertaken instead puts forth 
dialogue as a matter of articulating one’s understanding of one’s being-in-
the-world. According to this hermeneutical way of conceiving, living is a 
matter of being linguistically immersed in the world, which makes 
experiencing the world and appearing in it into a matter of coming to 
understand and putting into words one’s being-in-the world and. The 
existentially normative notion of dialogicity underpinning the concept of 
Calling and Respons(e)ibility in the study, transcends these communicative 
and ontological notions by putting forth these addressings of the world(s 
phenomenons)as existential experiences of being summoned by it (a person, 
a predicament, an assignment etc) and man’s responses undertaken as 
appearances articulating but also taking responsibility for her being-in-the-
world one wishes for. 

CO MMI TTIN G  TO  NO RMATIVIT Y  

The study’s commitment to normativity was in the study explicitly clarified as 
being of an ontological kind. Following Göran Björks4 conceptualization of 
normativity as something that might appear on ontological, theoretical and 
practical level and Charles Taylors5 notion of man committing to “higher 
goods” telling her whom she wants to be(come), the normative traits of the 
concept of Calling and Respons(e)iblity could be understood as being 
comprised of a beacon (swe; ledstjärna) guiding the pedagogical attitude of 
the teacher by answering the question of whom she wants to be(come). In 
contrast, theoretical normativity is, according to this  conceptualization of 
normativity, understood as comprised of theoretical doctrines guiding our 
conduct by answering the question of why I ought to behave in a certain 

                                                           
1 See Buber, Martin 1961; 1967; 1990; 1993a; 1993b; 1993c; 1994; 1995a; 1995b; 1996. 
2 See Bakhtin, Mikhail M 1981; 1986; 1993; see also Kepnes, Steven 1992; Todorov, Tzvetan 
1984. 
3 See Heidegger, Martin 1992a; 1992b; see also Gadamer; Hans-Georg 2000. 
4 Björk, Göran 2000; see also Bengtsson, Jan 1997. 
5 Taylor, Charles 1989. 
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way, or as practical recipes6, simply telling us how to go about, without 
motivating it  further. This means that the conceptualization of pedagogical 
attitude compiled in the study was put forth as a pedagogical creed (swe; 
kredo, trosbekännelse) rather than as an ethical code or moral rules of 
conduct. 

FROM A  R ELATION A L P ER SP ECTIV E  

The relational character of the framework used in the study highlighted two 
aspects important for the way pedagogical attitude was constructed . Firstly, 
it highlighted a point of departure in disregarding punctual entities such as 
individuals, phenomenon or things per se, instead conceiving of relations 
between a person and a person, phenomenon or thing as the realities of 
reality.  In turn, this means that a person, a phenomenon or a thing – as for 
example the “I” of a person, an experience or knowledge – is thought of as 
constituted in and by the relation between the person and another person, 
phenomenon or thing. Secondly, this relational perspective highlighted the 
fact that it is the relation and not the interaction between the teacher and 
the student that is the subject of interest. More precisely put, the relational 
perspective accorded the study to focus on the way the teacher ought to 
relate – that is; be or exist (swe; relatera, vara) – to her student, not the way 
she ought to interact – that is; behave (swe; inter-agera, göra) – with her. 

W ITH  AN  INT ER EST  O F EXIST EN TIA L KIN D  

Taking its departure from an understanding of existence as a matter of 
Calling and Respons(e)ibility, the overriding question put forth in the study 
concerned the way a teacher ought to pay heed to, responsibly respond  and 
call the realms of life allotted and entrusted her as teacher, those being her 
student, her subject and her assignment. This overriding question was 
specified in five themes7 occurring in existential philosophy albeit – in 
accordance with the dialogical underpinnings of the study – dialogically 
coined. The themes thus explored in the study was the notion of man 
existing in communion, existence as value- and meaning laden, the demand 
for responsible responses, truthfulness as a matter of speaking authentically, 
and the matter of accepting the existential anxiety inevitably belonging to 
existence while at the same time alleviating this anxiety by means of one’s 
beacon. Accordingly, the questions explored in the study was formulated in 
the following terms: In what way ought the teacher commune with her 
student, her subject and her assignment? What significance might the value 
and meaning of existence be given inside the notion of pedagogical creed, 
when pedagogical creed is conceived of as calling and respons(e)ibility? In 
what sense could the teacher be said to be responsible, when responsibility 
is understood as a matter of existentially responding, while at the same time 
being responsible for that response? How ought the teacher’s truthfulness 
shine through, when truthfulness is understood as a question of talking 
authentically? And finally, what is the role of the existential anxiety and the 
alleviation of that anxiety by means of a beacon, in the context of teacher-
student/subject/assignment-relationship? These questions was in the study 
elaborated upon within the notion of pedagogical attitude as a matter of the 

                                                           
6 Concerning the notion of pedagogical recipes, see Kvernbekk, Tone & Strand, Torill 2004. 
7 The five themes of existential philosophy is, according to e g MacDonald (2000) about man’s 
existence in relation to freedom, absurdity, responsibility, authenticity and anxiety. 
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teacher paying heed to, responding responsibly and calling the student, her 
subject and her assignment. 

A  DIALOGICAL PEDAGOGICAL CREED  

When in the study applied to pedagogical attitude, the concept of Calling and 
Respons(e)ibility was conveyed as a sequential matter of paying heed to, 
responding responsibly and calling. Paying heed to was in its turn conveyed 
as comprised of the two concepts of talking authentically and serving while 
the concept of responding responsibly was put forth as a matter of 
embracing a loving leadership and the concept of calling as a question of 
provoking and daring to take risks.8  
Resting on a notion that thinks human relations as an existential and 
normatively coined dialogue, the philosophical construction of pedagogical 
creed undertaken in the study accordingly put forth the introductory phase 
of this existential dialogue as the teachers experience of being called 
on/summoned by her students predicaments, the needs of her subject or the 
requirements of her assignment, therefore paying heed to these callings. The 
paying heed to urges, in its turn, two things, namely talking authentically and 
serving. Talking authentically demands the teacher to what in the study is 
amplified as a matter of approaching the student in complete truthfulness, 
unreservedly self-contributing and appearing in one’s authenticable being. 
Furthermore – since talking authentically is a mutual phenomenon – the 
teacher needs to create conditions necessary for the student to be able to 
talk authentically, a requirement accomplished by promoting and sustaining 
a context of what has been denoted and amplified as a community of 
difference9. The demand to serve the student, the subject and the 
assignment, requires the teacher to acknowledge an obligation to influence 
her student’s being, her subject and her assignment, yet not interfering. 
According to Martin Bubers philosophy of dialogue, influencing without 
interfering is a claim put on the teacher that enables the student to decide 
herself, that is ; decide whom she wants to be(come), thereby defining her 
beacon. 
The second phase of the existential dialogue used as an underpinning notion 
in the study, is about the teacher responding in a responsible way to the 
calling of her student, her subject or her assignment. This responsible 
responding was in the study conceptualized as a matter of embracing a 
loving leadership, by that having in mind a leadership characterized by one-
sided experience of inclusion, that is, by the teacher experiencing the 
pedagogical relationship from both sides, the student, on her behalf, not 
being supposed to experience the situation from the perspective of her 
teacher, since that would turn their relationship into friendship. The notion 
of embracing a loving leadership was – in accordance with Martin Bubers10 
philosophy of dialogue – conceived of as comprised of an I’s responsibility for 
a Thou (which is the notion of love embraced by philosophy of dialogue)  
combined with a conscious lack of purpose (which is the notion of leadership 
embraced by philosophy of dialogue). 

                                                           
8 The amplification of these concepts was in the study substantially derived out from Martin 
Bubers  writings in On Education (1993b). 
9 Beside Buber (1993b) this concept has been elaborated upon by Jean-Luc Nancy (2000) and 
Gert Biesta (2004b). 
10 See Buber, Martin 1993b. 
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The third and concluding phase of the existential dialogue, the one where 
the teacher calls on her student, her subject or her assignment was in the 
conceptualization made put forth as a claim for the teacher to provoke while 
daring to put herself at stake and taking risks. Provoking the student calls for 
the student being placed in front of a community of difference as well as  
new knowledge, accompanied by the teacher holding on to that what needs 
to be said, welcoming instead of avoiding the potentials that are inherent in 
conflicts. According to the conceptualization made, this is the attitude to be 
used in order for the teacher to influence her student in the right way, that 
is, the way that demands action from her student and inflicts destiny upon 
her. The daring required of the teacher to call her student, her subject and 
assignment, is about the teacher wholeheartedly participating in the 
student’s (or her subjects or her assignments) being with her whole being. 
This daring carries a demand for the teacher to accept the order of the I-
Thou-world, relinquishing from interpreting the signs of the world, in favor of 
embracing them, daring to trust her beacon, confining in her destiny and 
responding in a responsible way. The concept of daring to take risks thus was 
conceptualized as a matter of the teacher daring to recognize the calling 
from the student, the subject and the assignment, responding to this calling 
in a responsible way and in turn calling these realms of life allotted and 
entrusted her. This daring demands an attitude of paying heed, thereby 
allowing the world to summoning/call on her. Furthermore, there is a 
request for the teacher to ground her responsibility in the guidance afforded 
by her beacon, rather than in ready-made ethical codes, as well as for her to 
use her personal experiences and beacon when guiding the student in her 
accomplishment of deciding herself. All in all, this third phase is about taking 
responsibility for representing a particular and selected influence of the all-
and-ever-influencing-world, as a particular influence that should pertain to 
the student deciding herself. In the framework used, this is understood as a 
matter of accepting one’s teaching vocation. The consequence of daring to 
take risks is, finally, about the teacher engaging herself with the realms of life 
allotted and entrusted her in a way that requires her to take action and in 
turn inflicts destiny upon her. 

CONCLUDING REMARKS  

Using a methodological approach of philosophical conceptualization 
suggested by Gilles Deleuze and Félix Guattari 11, the study reported on here 
reused the old concept of vocation talking of calling, paying heed to and 
responding responsibly. This way the notion of pedagogical attitude was 
explored from out normative, relational and existential underpinnings, by 
that conceptualizing pedagogical attitude as pedagogical creed. As such, the 
intention of the study was to contribute to the ongoing conversation 
concerning teacher-student-relations.12 

 
 
 

                                                           
11 See Deleuze, Gilles & Guattari, Félix (1994). 
12 Thereby responding to writers such as Biesta, Gert 1999; 2004a: 2004b; Björk, Göran 2000; 
Karlsen, Geir 2003; 2004; Landahl, Joakim 2006; Todd, Sharon 2001: 2003a; 2003b; von 
Wright, Moira 2000. 
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