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Training for museum education and learning from a perspective of cultural 

and artistic diversity 

Anne Lidén 

Background 

During 2006 many museums in Sweden started intercultural and educational projects in order to 

increase the number of new groups of visitors to museums and art exhibitions. A common theme for 

these projects was The Multicultural Year 2006. Some evaluations of this national cultural campaign 

are now presented at the Swedish Art Council (www.kulturradet.se). The main goals were not only 

cultural diversity and social inclusion, artistic expression and diversity, but also to improve an 

increased engagement from audience and visitors. Among the results and publications from The 

Multicultural Year 2006 a report from the national coordinator on cultural diversity and the Swedish 

government is now published, Diversity is the Future (SOU 2007 :50, Mångfald är framtiden).  

Some intercultural and educational projects have been realised in cooperation between museum staff, 

school teachers and university students in our training courses at The Stockholm Institute of 

Education. From January 2008 our institute will be a part of Stockholm University (www.su.se). 

University students in the different training courses in Art Education and Museum Edcuation have 

been participating in several projects at many museums around Stockholm county. In order to live up 

to the Unesco conventions all our courses now have mandatory syllabus objectives concerning cultural 

and artistic diversity and intercultural competence, according to the ”Bologna guidelines” in Higher 

Education of Europe. Now we look forward to the challenges and possibilities of next year, The 

European Year of Intercultural Dialogue 2008.  

One starting point are the Swedish national cultural objectives, ”3. The goal of diversity: to promote 

cultural diversity, artistic renewal and quality ” and ”5. The cultural heritage objective: To preserve 

and make us of our cultural heritage ”. -- ”This applies to children and young people and their own 

historical identity.  --  This applies to people of immigrant and refugee origins who should be able to 

bring their cultural identity with them and incorporate into their lives in Sweden.” (Prop. 1996/97 :3 

Culture committee Report 1996/97 :Kr U1). The national Curriculum for the compulsory school 
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system (Lpo94. www. skolverket.se) has similar words: ”developing and passing on our cultural 

heritage ”. The word ”develop ” could be seen as an invitation to students from immigrant origins to 

participate in cultural life and to influence the new cultural heritage.  

When children and young students have a good learning experience from a visit at a museum or a 

museum-project at school, their parents sometimes become more interested in participating in the 

cultural life than before. If schools are welcoming a cultural development, artistic expression and 

diversity, it will give museums possibilities to find new groups of visitors in this process. Furthermore, 

when museum educators are focusing on issues of the visitor´s right of interpretation and social 

inclusion of new groups, they also start a process where they can discover new perspectives of their 

own cultural heritage and their professional education practice. For the same reason our university 

students in The Teacher Education Programme are trained in critical analyses of Swedish national 

heritage. This is a theme for a museum education project in a compulsory corse Cultural analyses in 

school areas, led by university teacher M.A. Annika Bergsland and museum educator Petter 

Ljunggren at The Museum of National Antiquities in Stockholm (Bergsland & Ljunggren 2007; 

www.shmm.se).  

In our international exchange course Museum Education the groups of exchange students from many 

different countries have quickly developed an intercultural competance. All students carry out 

comparative studies between educational settings at museums in their native countries and at Swedish 

museums they visit in Stockholm (www.stockholmsmuseer.se). Meeting new cultures and traditions 

increase an awareness of their own cultural and historical identity, something that can become a basic 

strength in their global identity. Probably, they discover so much more about themselves in the eyes of 

others. As we know, empathy between self and others is an essential part of a pedagogical 

relationsship. In this way our students will be able to contribute to intercultural dialogue and 

international cooperation and they will also help to increase the number of new visitors at the 

museums in their professional work at home. Hopefully, these examples mentioned above of 

cooperation network and partnership between the professional educators and students at universities, 

museums and schools will become a contribution to future intercultural dialogue and democratic 

cultural development.  

At this conference I will give some more examples of cooperation projects between museums and a 

schools or pre-schools, concerning young visitors from areas and suburbs with a developing tradition 

of immigration, cultural and religious diversity. First I want to present two of our Masters students 

2007, Karin Levander and Anna-Vera Nylund, both from a Swedish background. Their Masters theses 

are now available at our website and E-archive (www.su.se). Then I present some of other students 

projects, one example with Swedish teachers and children from immigrant and refugee origins, and 

some examples where the teacher trainee students themselves come from an immigrant background. 
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Other similar students project reports from our courses concerning accessibility, linguistic and cultural 

diversity will be published further on in our series Papers in Museum Education. 

 

Museum programs for minority cultures and immigrants.  

Two of our Masters students have developed programs for art and museum education that are focusing 

on social inclusion and cultural diversity. Karin Levander works a museum educator officer at 

Västerås Art Museum and she has presented and evaluated a project where the art museum is used as a 

pedagogical tool in an education programme for new immigrants called Swedish for Immigrants (Sfi) 

(Levander 2005; www.vasteraskonstmuseum.se). Results from this project show that the art collection 

of the museum can not only be used as a didactical tool for multilingual competence but can also 

become a source for individual cultural access and social integration.  

The museum educator officer Anna-Vera Nylund at the open-air museum Skansen in Stockholm has 

analysed the new Sámi information project at Skansen, about the Sámi people, an indigenous people 

with a Swedish minority language (Nylund 2007; www.skansen,se). Her analyses show how the role 

of the museum educator in this kind of project many times is a balancing act between all the different 

cultural and interdisciplinary actors in a museum organisation. The open-air museum Skansen is 

working in close connection to the national museum Nordiska museet in Stockholm. In november 

2007 the new exhibition Sápmi.Sameland about the Sámi people and cultural heritage was opened at 

the Nordiska Museet (www.nordiskamuseet.se).  

 

Developing an audioguide for young students together with children from immigrant families.  

At The Royal Armoury in Stockholm the museum educator officer Åsa Marnell was leading a project 

around a new audioguide for children. She was planning the project together with teachers working at 

schools in one of the sothern suburbs of Stockholm, Botkyrka. A majority of the children were coming 

from families with immigrant origin. The cooperating teachers made a didactical teachers guide and 

other didactial material for the young students before and after the visits to the museum. The children 

created their own material. They made a museum treasure-box with exhibition objects, which then 

were used as tools for their treasure hunting at the museum visits together with the new audioguide. At 

the end of the project their parents were invited to the museum. In this way the museum visits were 

truly integrated not only in school learning processes but also in family learning processes. 



 6 

After the visits this project was evaluated by the teachers, who were participating students in one of 

our continuing museum education courses. According to the goal to provide a tool for integration for 

immigrant families into cultural heritage and cultural life in the new country, the project was 

considered to be a sucess and a also valuable contribution to the cultural development of the schools in 

this area.  

 

Projects by university students in museum education with immigrant origin 

Some other teachers students with an origin from Spanish-speaking countries, South-America and 

Latin-America, have chosen museum education projects, where they evaluate young students learning 

during visits at the Museum of Ethnography in Stockholm (www.etnografiska.se). They all work as 

teachers in suburbs where immigrant families are in majority. Exhibition themes were about different 

world cultures, Indian american culture, Mexico, South America and also African countries. Clearly, 

the children were learning more about world cultures and to respect other different traditions, to be 

more openminded and tolerant. The teacher students evaluation analyses show how both the museum 

teachers guide with didactic material and the museum educators discussion during the education 

sessions were passing on many critical views from archeologists and other scholars about the museum 

collection and acquisition, sometimes related  

Students with an Iranian background have carried out intercultural projects and presented comparative 

analyses of educational meetings with new traditions and religions in relation to their own origin, such 

as christian, jewish, islamic or other religious and cultural traditions. Other students have been 

focusing on how young children from immigrant origin in the suburbs of Stockholm think today about 

of culture and art, and how they can have access to cultural life and influence in society. What are their 

wishes, ideas and concepts of culture and cultural heritage? Will their own family heritage get a proper 

place in the new Swedish society? 

The Museum of Mediterranean Area and Near Eastern Antiquities has been focus for several student 

projects and school programs, which deal with the classical Greek and Roman Mythology 

(www.medelhavsmuseet.se). Education programs on islamic issues at the museum was of great help 

for the teachers student projects on didactical programs for religion school curriculum. Another 

successful example concerns a teachers student with Hungarian background, who established a better 

job position through her museum education developing plan for a school area. Many of the university 

students with immigrant backgrounds are struggling with many obstacles on their path into Higher 

Education in Sweden, not only the new language and culture.  
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By building bridges and partnership between education staff members at museums and universities 

around common education programmes we can support increased accessibility, democratic and 

cultural development in Higher Education. Museum and art venues with multimodal settings could 

give the immigrant students many valuable possibilities in their studying career and personal learning 

process. Today, accessibility to cultural heritage is a mandatory goal for all Swedish cultural 

institutions, and it is seen in a broader sense than just physical access (Break the barriers). We can not 

only regard access to buildings and objects as the sufficient democratic right of access to a museum or 

a collection. In order to reach the goal of social inclusion it is important to provide access to all kinds 

of information at the museum, an to all cultural heritage information of society.  

 

Projects for a short success or a long-term development with a deeper quality in the learning 

experience? 

Classroom today is multicultural, multinational and multilingual and this fact is a challenge to every 

teacher and educator, as well at university and museum as in schools. Our training courses in art and 

museum education have shown many good results. The museum visit is an inspiration and an aesthetic 

experience, a learning space for all senses and learning styles, and it also provides means for improved 

communication skills. But we know too little about the impact during a longer learning process. In 

conclusion, I want to put this problems into questions. 

As far as I am concerned, we can not be satisfied to see these student projects in museum education as 

a catalogue of succes stories in short terms. Will these kind of projects really lead to a more profound 

integration process on a long term basis? Did these projects lead to the families right to an independant 

interpretation of the Swedish cultural heritage? How can we measure quality of learning experience in 

the museum education projects and the development of cultural and artistic diversity? Consequently, 

to get an answer to such questions more research studies on a long term basis are requiered.  
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Appendix  

Anne Lidén Conference paper in Rome 2006 In the conference report: 

”Teachers and students are useful resources in evaluation and assessment of learning in museums”, (p. 

287-293) In the conference report Thinking, evaluating, re-thinking. Cultural mediation in museums, 

Paper at conference ICOM/CECA Rome 3-7 October 2006. Ed. Prof. Emma Nardi, Univ. d. studi 

Roma Tre, Dipart. Di Scienze dell´ Educatione. Rom. (2007). 

 

1. Teachers and students are useful resources in evaluation and 

assessment of learning in museums. 
 

by Anne Lidén 
 

 

 

 

 

 

 

Introduction 

 

During the period 2001-2006 The Stockholm Institute of Education has provided courses in 

Museum Education, Art Education and Cultural Environment Education, both in campus and distance 

learning. 1 In the different programmes and disciplines of the National Teacher Education Programme 

visits to museums are also often integrated in teaching and learning activities. The institute is situated 

in the middle of Stockholm, a city that has a large numbers of museums. 

Since the spring semester 2006 an international intermediate course is offered in the International 

Teacher Education Programme, Museum Education (15 ECTS). Beside these courses we also give a 

professional education programme, a Master course in Museum Education (60 ECTS), where the 

students are working as educators in museums in different parts of Sweden and in other Scandinavian 

countries.  

Several museums and cultural institutions around Stockholm are our partners in this educational 

field, and the students perform their practice project in co-operation with museums. These courses are 

building bridges between the schools and the cultural institutions. The student project reports are sent 

to the museums. After the courses are finished many teachers become members of museum teacher 

workshops or reference-groups, and they start a regular co-operation program with their own school. 

The teachers and the students become key workers. 

 

In these courses the students, museum educators and teachers from different schools, have been 

working together with joint projects that include assessment and evaluation of learning processes. The 

students are not only graduate teachers working in the pre-school, compulsory school or municipal 

culture/music school but also museum educators or educational staff from different cultural 

institutions. These continuing courses are also open for trainee teachers in the Teacher Education 

Programmes for different parts of the Swedish school system, from pre-schools and leisure-time 

centres, compulsory schools and upper secondary school up to adult education. They can also make a 

part of their practice work and work-place training with the educational division at a museum. The 

                                                 
1 The Department of Social and Cultural Studies in Education. www.lhs.se/courses. Högskoleverkets rapportserie 2004:27R. 

p.88. National Agency of Higher Education. (www.hsv.se). All courses are now developed within the Bologna-process of 

Higher Education in Europe, and they have no tuition fees. 
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supervisor at the museum must then have a background as a graduate teacher or a degree in 

educational sciences. 

 

 

Teachers as useful resources in evaluation of learning in museums. 

Evaluation within the learning process in school 

 

The results of our courses during the period 2001-2006 show many examples of evaluation and 

assessment from teachers and students. Some of the student projects have been focused on the role of 

the museum exhibitions within the learning processes or aesthetic learning in the class-room work. 

They have followed and studied the development of learning before, during and after the visit to the 

museum. In that way they can observe how the group is behaving at the museum visit and then they 

can follow the impact of the visit in their learning development. Not the least, they can also evaluate 

the impact on their own teaching practice.  

 

The student projects cover all kind of topics, themes and subjects of the compulsory school 

curriculum, such as history, language, art or natural sciences. Some studies deal with optional school 

program in culture and aesthetic learning, while other deal with adult education in multicultural, 

intercultural and democratic perspectives. Mostly the assessment is carried out with qualitative aims 

and methods, both in formative assessment-as-procedure and in summative assessment as 

retrospective evaluation. In their professional pedagogical work the teacher use many scientific 

methods, observation, interviews, questionnaires, inquiries, didactical conversation, interpretation and 

assessment according to professional criteria. 

 

The teacher assesses and evaluates from many perspectives, not only as an individual visitor and 

interested citizen, but as an expert on: 

 
- varieties of knowledge and methods in several disciplines 

- pedagogical and didactical use of information and design 

- teaching and learning processes 

- creative and playful learning 

- teaching and learning design for both groups and individuals 

- learning problems and disabilities 

- responsibility for the child or young pupil and the whole group 

- contacts and communication with guardians and families, society 

- the schooling system as part of life-long learning  

 

According to Generic learning outcomes (GLOs) 2 the teachers from upper, lower secondary and 

primary schools have in their evaluations shown interest in the question if knowledge, understanding 

and skills have increased, and if there has been a change in attitudes or values. On the other side the 

teachers from aesthetic disciplines and subjects, primary schools and pre-schools have focused more 

on the enjoyment, inspiration and creativity in the museum learning. Regardless of categories, all 

teachers all students have noticed changes in action, behaviour and progression in development. Most 

of the teachers and students are also commenting on their increased knowledge of museum educational 

organisation and how they have been inspired to involve museums in their future didactical planning.  

 

 

Assessment related to national school goals and cultural objectives 

 

All schools are obliged to follow the goals and guidelines that are set by the National Agency for 

Education, e.g. in the Curriculum for the compulsory school system (LpO94)3, goals to strive for and 

goals to attain, for the school and for the disciplines. There are no mandatory words about “museums” 

                                                 
2 Black, G. (2005). The engaging museum. Routledge. London. p. 153. 
3 Curriculum for the compulsory school system, the pre-school class, and the leisure-time centre Lpo 94. (SKOLFS 1994:1) 

(SKOLFS 2003:17). Skolverket. Stockholm. National Agency for Education. (www.skolverket.se).  
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in any curriculum text, neither for pre-school and primary school, nor for lower or upper secondary 

school. But some of the general goals and guidelines in the curriculum could be applied on the use of 

museum education. 

In a learning process or a creative process there should be a variety of ways of attaining these goals. 

The teacher must promote learning and creativity by stimulating the individual into acquiring 

knowledge in many different ways. The child and the young pupil should also be given the 

opportunity to participate actively in social life. The school is a social and cultural meeting place, with 

open discussion and cultural diversity. A mandatory goal to attain for the school concerns the role of 

the museum, since a young student should have 

 
“developed their ability to express themselves creatively and become more inte- 

rested in participating in the range of cultural activities that society has to offer” 4 

 

Other parts of the national curriculum text say that the teacher should “involve developing and 

passing on our cultural heritage – values, traditions, language, knowledge”. Knowledge is seen as “a 

complex concept which can be expressed in a variety of forms – as facts, understanding, skills and 

accumulated experience”. Many words in the national curriculum could be applied in museum 

exhibitions. The education must give opportunity to “expression of these different forms of knowledge 

as well as creating a learning process where they balance and interact with each other to form a 

meaningful whole for the individual pupil”. You can compare the system of assessment in the Swedish 

school with similar system in other countries in Europe (GLOs). In Higher Education today all 

universities of Europe is involved in the “Bologna-process”. 

Some of these general goals in the national curriculum are similar to the National Cultural policy 

objectives of the Ministry of Culture.5 Among the objectives are “freedom of expression, participation 

in cultural life and creative activity, cultural heritage and cultural exchange, and also cultural 

diversity and artistic renewal”. Since 1974 the co-operation between the school and the cultural 

institutions, museums and art galleries, has been built around these common fundamental values for a 

mutual cultural and artistic life.  

During the changes of society today both the museum educators and the teachers must discuss the 

internationalisation and globalisation, closer cross-cultural and cross-border contacts and international 

solidarity. The questions of cultural diversity within the country and the duty to counteract traditional 

gender roles are issues for all citizens. Cultural diversity has been the theme of the year 2006 and a 

mandatory accessibility goal is set to year 2010. Now we are looking forward to the European Year of 

Intercultural Dialogue 2008. 

The government and the Ministry of Culture have been focused on museum education since 2001, 

and a lot of museum projects around the country has been reported and evaluated since then. During the 

free-entrance reform 2004-2006 the number of visitors has increased at many museums. Therefore 

many of our students have chosen to participate in different projects at some of the regional and state-

aided museums. In that case the museum educator becomes a co-teacher in the course and the museum 

a partner to The Stockholm Institute of Education. In this way we can also recruit high educated 

lecturers from the museums to the courses in the general Teacher Education Programme. 

One of the differences between the museum education and school education is the relations to 

groups and individuals. The museum educator is meeting a group and must be an expert on dealing 

with group dynamic processes, many groups or random groups in a free and irregular work. The 

schoolteacher is working together with fewer groups or classes under strong regulations and laws. The 

teacher in school follow the young child during a long period of time, often many years, which give 

the teacher a specific position to evaluate the impact of learning in museums in integration with 

pedagogical development in a longer perspective. It would be very good for the children and the 

young pupils if the two different professional educators could come to a better understanding of each 

others specific educational role and recognise each others expertise. 

                                                 
4 Lpo94,  2:2 p. 10 
5 Prop. 1996/97:3. Culture Committee Report 1996/1997. Swedish National Council for Cultural Affairs. Museums & Art 

Galleries 2005. (www.kulturradet.se) 
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If the research in educational sciences could do more systematic surveys on how the teachers and 

students evaluate the impact of the educational design of museum education in the learning processes 

during a longer period, there will probably be better answers to our questions of how we can learn and 

experience in museums. We will also get a rich material for analyses and interpretation of educational 

museum exhibitions and educational museum programs for schools. The Department of Social and 

Cultural Studies at The Stockholm Institute of Education is working together with Centre for learning 

and teaching at Stockholm University (UPC) with research projects. 6 

 

 

Teachers in the museum courses at The Stockholm Institute of Education.  

Research programmes. 

 

Among the interdisciplinary staff in our museum education courses are several PhDs, beside myself, 

ass. prof. Hans-Ingvar Roth, senior lecturers Jesus Piqueras and Lars-Olof Jiveskog and two doctorate 

students in Museum Education, Eva Insulander and Berit Ljung. Licentiate master and doctoral 

student Berit Ljung has contributed in these courses with different theories and methods of evaluation 

that have been tools for the students. Her dissertation deals with the formation of museum educational 

staff as a profession and museum education as an academic field for research. She has also participated 

in the ICOM/CECA Rome 2006 conference. Doctoral student Eva Insulander is in her dissertation 

focused on visitors´ studies, the interaction and meaning-making in the museum exhibition. Her 

research survey of museum and learning: Museer och lärande- en forskningsöversikt. Statens Museer 

för världs-kultur. (Engl. transl. in pdf-file: www.smvk.se). She is also participating in a research 

project in interpretation and communication of museum exhibitions, The Museum, the exhibition, the 

visitors: Meaning-making in a new arena for learning and communication, a new project led by prof. 

Staffan Selander (didaktikdesign.nu) (financed by Swedish Research Council. www.vr.se)  

Prof. Lars Lindström is head of the research of the aesthetic disciplines and portfolio evaluation of 

creative processes at The Stockholm Institute of Education. He has been working together with prof. 

Howard Gardner and Ellen Winner in research of the impact from art and aesthetic education in 

learning processes. Lars Lindström´s survey of art education (1998): Nordic Visual Arts Research, 

Stockholm Library of Curriculum Studies 2, Stockholm Institute of Education Press. 

 

 

Reports and Research publications 

 

Research reports and student reports from the courses will be published in the series Papers in 

Museum Education (ISSN 1652-9766) and Studies in Museum Education (ISSN 1652-9774), Dept. of 

Social and Cultural Studies in Education, The Stockholm Institute of Education. Stockholm.  

 

 

 

 

 

 

                                                 
6 Ekecrantz, S. (2006). Assessment of learning as acts of interpretation: an experimental study of challenges of holistic 

assessment and grading. Paper at Third Biennial Joint North./EARLI SIG Assessment Conference. Northumbria University 

(UK) 2006. (www.upc.su.se). 

Rust, C. (2003). Improving Student´s Learning by Developing their Understanding of Assessment Criteria and Processes. 
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