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Abstract 
The extensive reading approach and its inclusion in foreign language classroom curricu-
la has gained growing interest in the recent years. Such growing interest is seen as ”a 
result of insights from second language acquisition studies into the role and nature of 
input in the learning process” (Hedge, 2000, p. 200). Second language acquisition studi-
es have shown many potential advantages of extensive reading on the process of lear-
ning a foreign language (Macalister, 2010). At the same time, there are some concerns 
regarding extensive reading practices which may result in teachers' reluctance to apply-
ing such practices in their classroom curricula (Day & Bamford, 1998). So far, relati-
vely few studies have focused on investigating foreign language teachers’ attitudes to-
wards extensive reading practices in order to find out how they perceive such practices 
and why. This study investigates extensive reading approaches from the perspective of 
EFL teachers who apply or have previously applied any kind of extensive reading 
practices in their classroom curricula. The qualitative research method used in the study 
was an open-ended questionnaire which was seen as a form of ”written interview”, in 
which the participants had an opportunity to give more thorough and detailed answers. 
The questionnaire was answered by 23 participants, all EFL teachers from various upper 
secondary schools from across Sweden. The findings of this study show that there are 
many challenges regarding the implementation and execution of extensive reading 
practices in a classroom environment. The research also shows that, regardless of these 
challenges, the vast majority of EFL teachers have a positive attitude towards applying 
extensive reading practices in a classroom curricula and perceive them as beneficial for 
foreign language learning. 
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1. Introduction 

The importance of extensive reading practices in foreign language acquisition (FLA) 
has been either overlooked or simply ignored for a long period of time (Yoshida, 2012). 
However, such practices have now, at last, started to gain well-deserved acknowledge-
ment and appreciation due to their many advantages (Macalister 2010). In the process of 
learning a new language through reading in the classroom environment, the main goal is 
usually to acquire new vocabulary (Yoshida, 2012). However, an extensive reading ap-
proach is much more than just a way of learning vocabulary. Krashen (1993, p. 12) de-
monstrates that "extensive reading not only enhances reading comprehension and incre-
ases vocabulary, but also improves grammatical performance and output”. Thus, lear-
ning a new vocabulary through extensive reading may be more of ”a positive side ef-
fect” or simply one of many goals of this method, as opposed to a main goal on its own. 
Nevertheless, are the growing recognition and the numerous advantages of extensive 
reading reflected in teachers’ attitudes towards this approach? 

Despite the growing recognition of the effectiveness of extensive reading practices in 
foreign language (FL) classrooms (Elley & Mangubhai, 1981; Dupuy & Krashen, 1993; 
Rodrigo et al., 2004, Shih & Reynolds, 2018, to name a few), relatively few studies 
have investigated the relationship between teachers’ attitudes and the teaching of rea-
ding in a foreign language, particularly in relation to extensive reading practices. Most 
of the studies investigate solely student attitudes towards any kind of reading in a forei-
gn language and thus omit entirely the teacher’s perspective on this matter.  Therefore, 
the aim of this qualitative research is to investigate EFL teachers’ attitudes towards in-
corporating extensive reading practices into EFL classrooms in order to find out whet-
her EFL teachers are eager to implement reading practices of this kind, what type of 
practices exactly and why. It is also interesting to investigate whether extensive reading 
practices are perceived by EFL teachers as beneficial for foreign language learning and 
what the challenges of implementing such practices are. In order to investigate EFL te-
achers’ attitudes towards extensive reading practices, a qualitative questionnaire has 
been created and distributed to upper secondary school teachers from across Sweden. 

According to Macalister (2010), while beliefs related to the language learning benefits 
of extensive reading are generally positive, these beliefs do not necessarily result in the 
inclusion of extensive reading practices in a classroom curricula. However, this paper 
aims to gain new insights into teachers’ attitudes towards extensive reading practices in 
cases when such practices were applied. In other words, the questionnaire was open 
both to participants who currently apply extensive reading practices and to ones who 
have applied them previously.  

Moreover, as teachers’ attitudes towards extensive reading in FL classrooms might actu-
ally be a factor contributing to students’ (positive or negative) attitudes towards reading 
in a foreign language, it is an important topic worth thorough investigation in its own 
right. By showing how teachers themselves approach extensive reading practices in 
such classrooms it is hoped that this study will contribute with new insights regarding 
this issue. 

                                                                                                                                                                          
!1



1.1 Aim and research questions 

The aim of this research is to investigate EFL teachers’ attitudes towards extensive rea-
ding practices in Upper Secondary Education in Sweden. This research is expected to 
produce an accurate and deep understanding of how EFL teachers who apply or have 
applied extensive reading practices perceive such practices, as well as an understanding 
of the challenges that the implementation of extensive reading practices might entail. 
Furthermore, it is equally interesting to find out whether the inclusion of extensive rea-
ding practices in the classroom curricula might help pupils to achieve their language 
goals, i.e. contribute to an effective and successful foreign language learning. Hopefully, 
the findings of this research will show whether more foreign language teachers should 
consider inclusion of such practices in their classrooms. As it is teachers’ attitudes that 
are of main interest in this research, this issue will be studied solely from the teacher 
perspective. 

Thus, the focus of research questions lies on EFL teachers’ general attitudes towards 
extensive reading practices, the importance of such practices in regards to foreign lan-
guage acquisition, as well as on the benefits of such practices and various challenges 
that teachers have to encounter while applying extensive reading in the classroom cur-
ricula. The collected data regarding problems and challenges that EFL teachers encoun-
ter might serve as an explanation to why other teachers perhaps choose not to adopt ex-
tensive reading practices.  

The questions are as follows: 

1. What are the teachers’ attitudes towards extensive reading practices in EFL class-
rooms? 

2. How do teachers perceive the role of extensive reading practices in foreign language 
acquisition? 

3. What are the challenges that EFL teachers face when applying extensive reading 
practices in EFL classrooms? 

In order to get as deep and accurate picture as possible, it is only EFL teachers who app-
ly or applied extensive reading practices themselves who participate in this research. 
Given the participants’ familiarity with such practices, it is hoped that each participant 
will be able to answer all the questions included in the research questionnaire. Thus, the 
answers should be based on the participants’ personal experiences and therefore more 
in-depth. In order to get an insight into a wide range of different experiences regarding 
extensive reading, the research participants are chosen from various upper secondary 
schools from all across Sweden. In other words, it is necessary that all participants share 
their personal experiences, albeit from various perspectives.  
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2. Background and literature review 

This section is divided into five subsections and provides a detailed background infor-
mation as well as a previous research review regarding reading comprehension and rea-
ding strategies in general and extensive reading practices in particular. 

2.1 The Swedish school system and its policies  

The Education Act (2010, p. 800) states that the main goal of education in the Swedish 
school system is to enable pupils to acquire and develop long-lasting knowledge and a 
will to learn. However, it is not exactly stated how this long-lasting development should 
occur. The current situation in Swedish upper secondary schools and their idea of te-
aching and learning can be viewed in the Swedish curriculum Lgy11 (Skolverket 2013, 
p.4), which states that ”school should be open to different ideas” and ”teaching should 
encompass a range of different approaches”. This suggests that teachers should have 
enough room for improvements and for trying new teaching methods and approaches, 
which could be seen as a strength.  

In the syllabus for the subject of English in Upper Secondary schools it is stated that 
”teaching English should aim at helping students to develop knowledge of language and 
the surrounding world so that they have the ability, desire and confidence to use English 
in different situations and for different purposes”. To reach this goal pupils should be 
given an opportunity to develop ”understanding of spoken and written English, and 
also the ability to interpret content”. The English syllabus for Swedish upper secondary 
education emphasizes also that pupils need to be be able to read and understand diffe-
rent types of texts such as: ”literature and other fiction” (English 5 and 6), ”contempora-
ry and older literature and other fiction in various genres such as drama” (English 7), as 
well as ”texts of different kinds and for different purposes” (English 5, 6 and 7).  

Haider and Akhter (2012, p. 126) claim that "among the four macro skills of English, 
reading is often challenging for the learners to develop” and they perceive teaching rea-
ding ”a complex task as it requires a combination of skills and sub skills that pervade 
enormously while processing information from a text”. Such a challenging task may be 
easier to tackle if reading practices get enough space in classroom curricula. However, 
despite the fact that understanding written English is one of the requirements in upper 
secondary education, the school syllabus does not give the the topic much attention. For 
instance, it is not mentioned in what way teachers can include various reading appro-
aches and strategies in their classroom curricula in order to improve pupils’ reading 
skills and sustain their desire to read. In other words, the way in which the regulations 
and requirements are formulated does not provide enough support for developing vari-
ous reading strategies. Thus, although the curriculum and the syllabus emphasize the 
importance of reading comprehension for further knowledge development, the vague 
formulations regarding the importance of pupils’ understanding of written English do 
not necessarily match that reality. On the other hand, it does not however limit teachers’ 
opportunities to explore and apply such approaches on their own. 
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2.2 Reading comprehension and approaches to reading 

The issues regarding pupils’ reading comprehension and how that can affect further de-
velopment has been an ongoing discussion. The discussion often revolves around test 
scores and results in reading comprehension carried by organizations like OECD and 
PISA. The results presented in years 2009-2016 show that Swedish pupils often score 
lower in comparison to pupils from other countries, e.g. Singapore (OECD, 2016, p. 
379). Therefore, teachers need to be aware of various strategies and approaches so that 
their pupils have the possibility to enhance their reading skills and develop foreign lan-
guage knowledge in the best possible way.  

Although teaching English as a foreign language may involve many different appro-
aches to reading, there are two main reading styles which stand out: intensive reading 
(IR) and extensive reading (ER). The focus of this research is on the latter. The imple-
mentation of extensive reading practices in EFL classrooms started in the 1990s but was 
at first used for ”out of class reading utilizing library reading programs in class across 
the United States” (Bowman 2017, p. 54). It is common that IR and ER are either con-
fused with one another or seen as exchangeable, but are in fact two quite distinct appro-
aches (Yoshida, 2012). While the IR focuses on accuracy, detailed study of language, 
extracting information and grammatical rules in shorter passages of a text, ER does not 
and was for this reason often overlooked or simply ignored for a long period of time 
(Yoshida, 2012). Haider and Akhter (2012, p. 126) claim that ”the second language cur-
ricula of most developing countries put stress mainly on intensive reading leaving the 
idea of extensive reading ignored”. Similarly, Urquhart and Weir (1998, p. 224) present 
a number of international studies from various countries which show that there was no 
place for extensive reading in the classroom curricula and that ”continued reading is 
rare and the reading activities tended to occur only in short bursts of about 15 minutes 
and were connected with other forms of classroom communication, eg. writing”. Thus, 
intensive reading was commonly used at the expense of extensive reading in foreign 
language classrooms but, as the view on language acquisition and methods of teaching 
reading has evolved even further, extensive reading practices started to become an im-
portant element of foreign language acquisition as well (Yoshida, 2012). 

2.3 The meaning and purpose of extensive reading in foreign langu-
age acquisition 

Macalister (2015) points out that ER has no strict definition and could be realized in 
many different ways depending on the main goal of such reading, e.g. the amount of 
text or the amount of time that pupils spend on reading. Nevertheless, according to Ellis 
and Shintani (2014, p. 184) ”extensive reading is claimed not just to develop reading 
skills but also linguistic competence”. Day and Bamford (1998, p. 6) describe extensive 
reading as supplementary where the main goal is to ”develop the point of enjoyment of 
the ability to read the foreign language” and claim that ”a reader’s attention should be 
on the meaning, not the language, of the text”. Thus, instead of excessive focus on 
vocabulary and grammar ER focuses on pleasure of reading itself. As mentioned above, 
extensive reading practices are quite opposite to intensive reading practices. Cambridge 
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Dictionary (2008) defines the word extensive as "covering a large area; having or being 
a large amount" which is opposite to IR’s detailed focus on a shorter text. Nakanishi 
(2014, p. 9) points out that there are great differences between IS and ER in terms of     
”the quantity of reading, the difficulty level of the reading, the freedom students have to 
choose books, the degree of autonomy enjoyed by the students, and the motivation to 
continue reading”. As attention in extensive reading should be meaning-oriented, it is 
not solely looking for specific information or words in a hastened manner, which means 
that pupils learn how to read for meaning, which in turn contributes to improved reading 
comprehension in general (Urquhart & Weir, 1998). Furthermore, Nakanishi (2014, p. 
10) claims that ”learners who enjoy reading read faster, read more, and eventually com-
prehend better”, which is also in accordance with Day & Bamford (1998), who argue 
that extensive reading has been proven to be effective when reading is interesting and 
effortless for foreign language students. Moreover, there are ten established rules of an 
effective extensive reading approach (Day & Bamford, 2004, pp. 2-3): 

1. The reading material is easy. 
2. A variety of reading material on a wide range of topics is available. 
3. Learners choose what they want to read. 
4. Learners read as much as possible. 
5. Reading speed is usually faster rather than slower. 
6. The purpose of reading is usually related to pleasure, information and general un-
derstanding. 
7. Reading is individual and silent. 
8. Reading is its own reward. 
9. The teacher orients and guides the students. 
10. The teacher is a role model of a reader. 

Thus, as extensive reading should bring enjoyment and engage students in the process, 
it is suggested that pupils not only are able to choose what they want to read for them-
selves but also should be ”encouraged to stop reading if material is not interesting or if 
it is too difficult” (Bamford & Day, 2004, p. 1). By letting pupils decide what they wish 
to read end explore their interests it is evident that ER focuses on pupils’ long-lasting 
engagement in reading, and by doing so also on sustaining their desire to read. 

2.4 The benefits of extensive reading  

There is a significant amount of research which supports the inclusion of extensive rea-
ding practices in FL classroom curricula. By discussing and demonstrating various be-
nefits of extensive reading, the researchers highlight its important role in foreign langu-
age acquisition. Davis (1995, p. 335) claims that ”any EFL classroom will be the poorer 
for the lack of an extensive reading program of some kind, and will be unable to promo-
te pupils’ language development in all aspects as effectively as if such a program were 
present”. Indeed, in a study comparing IR and ER groups, Mart (2015) found that pupils 
in the extensive reading program made more progress than pupils in the intensive rea-
ding program. 
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According to Nakanishi (2014), the main focus of research regarding extensive reading 
has been on lexical knowledge and its development, and she agrees that extensive rea-
ding which enables meeting the same lexis frequently can be very helpful in foreign 
language learning. The importance of meeting the same vocabulary in reading is also 
pointed out by Nation (2009, p. 51) who stresses that ”such opportunities should be re-
peated and should not be delayed for too long”. Moreover, Day and Bamford (1998) 
claim that their research showed no evidence of extensive (easy) reading being inferior 
to authentic texts. Overall, research studies show that by applying extensive reading in 
the classroom curricula, pupils ”become better and more confident readers, they write 
better, their listening and speaking abilities improve, and their vocabularies get 
richer” (Day & Bamford, 2004, p. 1). The research studies, besides advocating extensi-
ve reading practices in EFL classrooms, demonstrate various benefits that ER might 
have not only on pupils’ reading skills but on all macro skills of English altogether. Ha-
fiz  and Tudor (1990), who studied the effectiveness of extensive reading on English 
skills among students from Pakistan and the UK, discovered that both groups of stu-
dents improved their writing skills while reading extensively. Similarly, Mason and 
Krashen (1997) showed that extensive reading not only significantly improved writing 
ability among Japanese students studying English, but also boosted motivation and con-
fidence as well as promoted positive attitudes towards reading. Such positive attitudes 
towards reading were also observed in studies conducted by Leung (2002) and Asraf 
and Ahmad (2003). Moreover, applying extensive reading in EFL classrooms might 
contribute to improved listening ability (Ellen & Mangubhai, 1983), better vocabulary 
acquisition (Pigada & Schmitt, 2006, Mu & Carrington, 2007), as well as to better 
world understanding and general knowledge of various topics (Iwahori, 2008). Furt-
hermore, extensive reading develops pupils’ language proficiency in general (Maley, 
2005) and reading proficiency, fluency and better reading habits in partciular, (Camici-
ottoli, 2002, Shih & Reynolds, 2018). Other studies showed that ER helps readers be-
come good spellers (Krashen, 1993) and contributes to better reading speed and com-
prehension (Bell, 2001).  

However, according to Nakanishi (2014, p. 7), in spite of a great amount of research on 
the topic of extensive reading, the results need to be approached with caution since most 
of them ”have been conducted independently of one another, and generally they have 
been relatively short-term studies”. Thus, it might be challenging to establish ”the ap-
propriate level” of extensive reading effectiveness and therefore, more long-term studies 
that are connected with one another would be necessary. Nevertheless, the results of ex-
tensive reading studies conducted so far clearly indicate that it is advantageous to en-
gage in such practices. 

2.5 Concerns regarding extensive reading  

Despite the significant number of benefits related to extensive reading demonstrated in 
various studies, some studies point out various concerns as well. For instance, Krashen 
(1993) and Davis (1995) think that applying extensive reading practices for a short peri-
od of time will not give the desired results and will not be beneficial for foreign langu-
age learners. On the other hand, Krashen (1993) as well as Day and Bamford (1998), 
suggest that this issue could be easily solved by applying long-term programs. Soliman 
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(2012, p. 29) points out some concerns ”in relation to practicalities of implementation 
and the teachers complaints of lack of time, costs and issues regarding monitoring stu-
dents’ reading” and also suggests that these issues could by overcome by organizing and 
prioritizing time and required resources.  

Nevertheless, according to Bowman (2017, p. 57) , ”ER is not sufficient on its own to 
provide the entire L2 lexicon”, which is in line with a study conducted by Mart (2015, 
p. 89) who found that ”a perfect mastery of the target language cannot be achieved wit-
hout detailed comprehension” and thus recommends that extensive and intensive rea-
ding should be complementary as ER ”aims at fluency” and IR at ”accuracy”. However, 
Renandya and Jacobs (2012) discovered that teachers pay considerably more attention 
to grammar and vocabulary (IR), rather than reading fluency (ER) which, it is believed, 
will emerge naturally from intensive reading only. Day and Bamford (1998, p. 46) list 
various reasons for why extensive reading is applied less frequently than IR. These rea-
sons are as follows:  

”cost, the work required to set up a program, the difficulty of finding time for it in the already-
crowded curriculum, the different role of the teacher, the ”light” nature of the reading materi-
al, the dominance of the reading skills approach, especially in ESL academic preparation pro-
grams, the belief that reading should be delayed until students can speak and understand the 
second language, confusion between extensive reading and intensive reading.” 

”The different role of the teacher” is especially interesting matter as it indicates that 
some teachers are reluctant towards ER only because they fear losing control and not 
being able to make decision in a classroom context. Renandya and Jacobs (2002) claim 
that most teachers prefer to be leaders in their own classrooms and are therefore resi-
stant to the independence and freedom that extensive reading provides the pupils. On 
the other hand, Bowman (2017, p. 57) claims that ”some students prefer to be taught 
and that ”ER may not be a match to many students’ individual preferred learning style 
or learning strategy”. Interestingly, Watkins (2018) analyzed extensive reading from a 
learner’s perspective and concluded that there is a chance that foreign language learners 
do not necessarily perceive reading as a pleasurable and enjoyable activity at all. Bow-
man (2017, p. 57) points out that ”ER may not be a match for the new culture of non-
readers”. In such case, applying a substantial amount of extensive reading activities 
could be a real challenge for foreign language teachers. 

3. Theoretical perspectives 

This section presents foreign/second language acquisition theory in relevance to exten-
sive reading as well as a short discussion regarding attitudes.  
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3.1 Krashen’s Input Hypothesis  

According to Brown (2000, p. 274) a language theory is ”an interrelated set of hypothe-
ses and/or claims about how people become proficient in a second language”. One such 
hypothesis that is relevant to the matter of extensive reading is the input hypothesis pre-
sented by Krashen (1985), which manifests itself in that extensive reading focuses on 
input rather than output. Krashen (1985) claims that the language acquisition happens 
when a learner receives an input that is comprehensible and which is somewhat above a 
learner’s present level of competence (i+1), where i is the present level of knowledge 
and +1 is the level that occurs immediately afterwards, when moving in a natural order. 
Thus, learners should be reading texts that are comprehensible at their own i+1 level 
and should be initially focusing on acquisition (input), rather than production (output), 
according to Krashen (1985). Moreover, Krashen (1985) claims that all new knowledge 
is acquired by means of contextual information and that the learner should be able to 
use such contextual information as well as general world knowledge to fill in the gaps 
and understand the whole context. This suggests that the amount of input and the level 
of its comprehensibility are key factors that have an influence on language acquisition. 
Thus, in order to acquire new linguistic knowledge, the input needs to be comprehensib-
le and, which is of great importance, both the level and quantity of such input need to be 
chosen in accordance with learners’ present knowledge. Furthermore, this hypothesis 
suggests that language acquisition will only take place if a text is not too advanced but 
also not too easy for the learner. Krashen (1985) also points out that the learner needs to 
be engaged in the message at such a level that she or he forgets about reading and/or 
hearing a foreign language and the focus on form should be reduced to minimum. Ac-
cording to Krashen (1985, p. 4), if these requirements are fulfilled, the language acquisi-
tion is ”inevitable, ”unavoidable” and ”cannot be prevented”.  

However, Krashen’s input theory has been criticized by other researchers for being va-
gue and ambiguous (Liu, 2015). The criticism refers mainly to the notion of ”compre-
hensible input” and lack of clear definition and/or explicit information regarding its me-
aning (Liu, 2015). For this reason, the meaning of the Input Hypothesis was subject to 
open interpretations undertaken by many researchers, including Swain (2000, p. 98) 
who interprets it as meaning that “the cause of second language acquisition is input that 
is understood by the learner”. Moreover, it has been questioned by other researchers 
whether that it is solely comprehensible input that contributes to language acquisition 
(Liu, 2015). Nevertheless, Liu (2015, p. 145) stresses that Krashen’s Input Hypothesis 
”offers some inspiring insights that both researchers and teachers can draw on” and is 
one of the models concerning second language acquisition (SLA) that brings its ”contri-
bution to SLA research in general”. The hypothesis is also the most relevant one to ex-
tensive reading and clarifies the ways in which comprehensible input is attained by le-
arners in order to build up and develop their further knowledge. 

3.2 Attitudes 

This subsection presents a short discussion regarding attitudes and how the teacher’s 
attitudes may influence the students’ attitudes towards language learning. According to 
Bizer et al. (2003, p. 247), ”attitudes are conceptualized as relatively stable constructs 
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comprising cognitive, affective and behavioral components”. In short, these cognitive, 
affective and behavioral components determine whether something is perceived as ne-
gative or positive.

Many researchers have studied how teachers’ positive or negative attitudes  towards te-
aching affect students' academical success. The results of the research conducted by the 
Organization for Economic Co-operation and Development (2009, p. 89) suggest that 
teachers’ attitudes ”shape students’ learning environment and influence student motiva-
tion and achievement”. Similarly, Blazar and Kraft (2017, p. 1) state that teachers’ atti-
tudes not only influence students’ test scores but ”are equally important to their long-
term success”. Furthermore, Arenas (2009, p. 625) claims that the great amount of em-
pirical evidence only confirms that the teachers’ attitudes regarding what students 
should learn and their approach to teaching ”is closely related to the resulting quality of 
teaching”.  

According to McCoss-Yergian and Krepps (2010), the teacher’s attitudes can have an 
impact on pupils’ reading comprehension, as well as their general engagement in litera-
cy. McCoss-Yergian and Krepps (2010) examined how teachers’ reluctance towards lite-
racy within their subject area affect pupils’ reading comprehension and she found out 
that teachers who do not devote enough time to literacy in the classroom curricula con-
tribute to pupils’ low achievements in regards to reading proficiency. The results sho-
wed that in such classrooms only 29 percent of boys and 34 percent of girls in eight 
grade could read at a proficient level, or above. McCoss-Yergian and Krepps (2010) 
concluded that the teacher’s positive attitudes play a crucial role for the pupils’ literacy 
development, especially when it comes to middle school and upper secondary school. 
Regarding upper secondary EFL classrooms a study conducted by Sánchez and Gavilá-
nez (2017) show that the teachers who apply extensive reading practices influence lear-
ners’ attitudes towards literacy and foreign language reading positively. Similarly, End-
ris (2018, p. 1) found out in his study that EFL students score significantly better in both 
reading comprehension and attitudes ”when the time for reading was extended and mo-
tivating activities were included”. 

In contrast, Macalister (2010, p. 59) showed in his study that positive attitudes need not 
imply that the teachers make enough room for developing pupils’ literacy, which is a 
current issue in a higher education context as well. The results of the study conducted 
by Macalister (2010) concerned the teachers’ attitudes towards extensive reading and 
showed that ”while teachers expressed positive beliefs about the language learning be-
nefits of extensive reading, these beliefs did not generally result in the inclusion of ex-
tensive reading in the classroom program”. These findings indicate that teachers should 
not only have the right attitude towards reading - the equally important aspect is for te-
achers to become the students’ role models (Day and Bamford, 2004). According to Lu-
nenberg et al. (2007), the ways in which teachers perform their teaching determines 
whether they become role models for their students. Thus, if teachers behave in the way 
that they would like their students to behave, then there is a great chance that the stu-
dents will adopt such behavior as well. As the teachers’ positive attitudes influence stu-
dents’ attitudes, teachers who promote literacy and motivate and engage students in ex-
tensive reading can develop pupils’ positive attitudes towards reading and show them 
how to become successful readers. 
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4. Methodology 

This section presents method and materials of this study. The first subsection starts with 
presenting the selected method as well as its strengths and weaknesses. The second sub-
section presents the selection of the participants and the participants’ background. The 
next subsection describes how the research method was applied in practice, including a 
pilot study. In addition, the ethical aspects of the study are taken into consideration and 
discussed. Finally, the last subsection describes how the data collected in the study was 
processed. 

4.1 Method selection and limitations 

The method chosen for this research is a questionnaire designed in a written form. Codó 
(2008, p. 39) claims that the advantage of a written questionnaire is ”their relative ano-
nymity” which contributes to the fact that ”informants may feel more free when they are 
not talking in front of an interviewer who they may want to please with socially desirab-
le answers”. Some additional advantages regarding written questionnaires are high-
lighted by Bulmer (2004) and include the relatively fast pace of data collection, and  the 
high level of objectivity. As questionnaires can be viewed as either a qualitative or a 
quantitative method, it is the nature of questions that determines the actual method, 
where close-ended questions are usually used for quantitative data collection and open-
ended questions for qualitative data collection. The questionnaire in this study is a qua-
litative questionnaire with a majority of open-ended questions, which can provide dee-
per and more detailed answers. Mackey and Gass (2012, p. 215) claim that qualitative 
research ”refers to descriptive data which, unlike quantitative research, does not always 
and/or regularly use statistical approach”. Furthermore, Bulmer (2004) argues that 
open-ended questions may contribute to more interesting, valuable and extensive rese-
arch. Thus, a qualitative questionnaire appears to be an instrument that is well suited to 
the specific goal of this study, i.e. to gather more extensive and objective data in order 
to get a detailed description of the topic that is the focus of this research.  

The questionnaire consisted of 14 questions, which were prepared specifically for the 
purpose of the study (see Appendix 2) and revolve around participants’ attitudes to-
wards extensive reading. Codó (2008, p. 39) points out that questions regarding attitu-
des ”should not be asked only in a direct way (’what is your attitude towards . . . ?’), 
since there is a fair chance that answers will not be reliable”. Furthermore, Codó (2008) 
stresses that the language needs to be comprehensible, straightforward and unambigu-
ous for the participants. Therefore, a short pilot study was designed to ascertain that all 
linguistic inaccuracies were excluded prior the actual study. Bulmer (2004) claims that a 
potential limitation of this research method is the lack of possibility for participants to 
express some other thoughts regarding the topic because a questionnaire might be 
missing some relevant questions. For this reason, the last question in the questionnaire 
is designed in a way that gives the participants an opportunity to express additional and 
relevant comments. Another limitation, according to Bulmer (2004), could be the risk 
that the participants choose random answer choices. In order to reduce the risk of 
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misunderstanding, the number of close-ended questions is limited and the language is 
carefully verified, as already mentioned above.  

4.2 Participant selection and background 

The questionnaire was sent to 23 participants. In addition to the ordinary questions, the-
re were some further questions that aimed to gather background information about the 
participants. Thus, all the participants are upper secondary EFL teachers who apply or 
have applied any kind of extensive reading practices in their classroom curricula. Natu-
rally, such participant selection may lead to a potential selection bias, although, for the 
purpose of this study, it is a practical way to collect data. In other words, by deciding 
who is going to be studied, there is also a risk of skewing the study results in a certain 
direction. 

Among the participants, twenty teachers stated that they apply extensive reading practi-
ces ”of their own will”, whereas three teachers stated that they were obliged to apply 
such practices as their classrooms were enrolled in extensive reading programs organi-
zed by the schools’ management. The communication with the participants suitable for 
the purpose of this research was established with the help of various Facebook groups 
designed for English teachers in Sweden. The participants came from different parts of 
the country and varied in terms of age, gender and length of professional experience. 
The participants taught English in upper secondary schools across Sweden, ranging 
from Boden in the north and Ystad in the south. In total, the participants came from fif-
teen different locations. Four participants came from Stockholm, two participants came 
from Göteborg and additional two participants came from Örebro. There were great dif-
ferences in the number of participants working in public schools compared to partici-
pants working in independent schools. Interestingly, only five participants were working 
in independent schools, whereas eighteen participants were working in public schools. 
At the same time, regarding the school year 18/19, there were 1307 public Upper Se-
condary schools as opposed to 434 independent Upper Secondary schools in Sweden 
(Skolverket, 2019), which may explain such uneven representation of the participants 
from the given schools. The majority of participants were female (18 of 23)  and the 
average age was 47, ranging from 28 to 69. Five participants were retired teachers, still 
working part time. Four participants (all of them female) lacked official teacher certifi-
cation but had a solid teacher working experience and therefore were included in the 
study as well. It is hoped that such a wide range of participants will contribute to greater 
diversity regarding teachers’ purposes of including extensive reading practices in EFL 
classrooms.  

4.3 Implementation and ethical aspects 

The four ethical guidelines presented by the Swedish Research Council (2002) have 
been taken into consideration while conducting this research. These aspects include 
requirements for consent, information, confidentiality and the use of collected data. The 
participants were informed regarding these ethical aspects in a written form which was 
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attached to the front page of the questionnaire. Thus, the informants remained anony-
mous and informed about the purpose of this study. The participants were also informed 
that the collected data would not be used for any other purpose than this research pro-
ject. The participants were also aware that they had the right to cancel their participation 
in the study at any time without being obliged to give the reason for this. A consent 
form (see Appendix B) was attached to the questionnaire and signed by all the partici-
pants.  

As already mentioned, the preparations started with a small pilot study. Three EFL te-
achers, who later participated in the actual study, were asked to fill in the questionnaire 
one week before the actual questionnaires have been sent out. The aim of the pilot study 
was to monitor the level of questionnaire comprehensibility in order to rephrase or 
change some of the questions if necessary (Codó, 2008). The questions turned out to be 
comprehensible and thus only minor improvements were executed (such as spelling and 
minor rephrasing). Moreover, one additional question was used in the pilot study asking 
the participants about the time they spent on filling in the questionnaire. All of the parti-
cipants estimated that it took approximately 15 minutes to fill in the questionnaire. 
Thus, completing the survey was calculated to take roughly 15 minutes, depending on 
how much information the participants were willing to share. 

4.4 Data processing  

The collected data have been analyzed and grouped into similar themes. The focus of 
the analysis was on the content that was most relevant to the research questions. Thus, 
irrelevant information that somewhat deviated from the issue of extensive reading was 
sorted out. During the data analysis, some recurring themes that were most relevant to 
the research questions and the aim of this study have been noted. This helped to structu-
re the content as well as to group the questionnaire responses thematically. It was furt-
her considered that some statements will not be presented in their exact, i.e. longer ver-
sion as some of the statements needed to be shortened and adjusted to the format of this 
research. Moreover, due to space limitations and the fact that there was a high number 
of informants participating in the study, only the most relevant and significant issues 
have been selected, sorted and further analyzed. The analysis and results of these issues 
are presented in the next section. 

5. Results and analysis 

This section presents the results and analysis of the questionnaires filled in by the parti-
cipants. As mentioned above, the recurring themes that were noted during data analysis 
directly or indirectly refer to the research questions and the aim of this study and are 
divided into four separate subsections. Each section includes and discusses some ques-
tions asked in the questionnaire, which are most relevant to a given topic. These ques-
tions are usually highlighted with a number of selected quotes. Thus, the subsections of 
this chapter are arranged according to themes with regard to research questions and all  
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the participants are addressed under the same theme, but are usually discussed separa-
tely. 

5.1 The attitudes towards applying extensive reading in EFL 

 classrooms 

This subsection covers questions 1, 2, 10 and 11 and mostly focuses on the participants’ 
attitudes towards the inclusion of extensive reading practices in the classroom curricula. 
In addition, question 10 concerns the participants’ perception of their students’ attitudes 
towards this approach. Interestingly, regarding the first question (Why did you decide to 
apply extensive reading practices in your classroom?), three participants stated that the 
decision about the inclusion of extensive reading was not their own and that they were 
obliged to follow the instructions given by the schools’ management (see examples 1 
and 2 below). 

(1) ”I have received an e-mail from the school principal saying that English, Spanish and 
German teachers are going to be introduced to the extensive reading approach. We were parti-
cipating in three seminars which were preparing us for using this approach in our FL class-
rooms over the next three months.” 

  

(2) ”My school enrolled in some sort of extensive reading program that involved using a great 
amount of various reading materials in our EFL classrooms. We (English teachers) received all 
the necessary reading materials as well as guidelines from the school’s management, which 
was very helpful.” 

Nevertheless, the vast majority of the participants (20 of 23) decided to apply extensive 
reading practices ”of their own will”. The reasons for applying extensive reading among 
those participants varied only to a small degree, and the majority of the participants (16 
of 20) stated that they were interested in trying a new approach to foreign language ac-
quisition, which might suggest that FL teachers keep themselves up to date regarding 
various approaches to second and/or foreign language acquisition.  

(3) ”A fellow teacher recommended ER as a great method for language learning.” 

(4) ”I wanted to try some new approach to language learning for the upcoming academic 
year.” 

Moreover, two of those participants pointed out that they were interested in trying an 
approach that can boost, beside the students’ foreign language skills in general, the stu-
dents’ reading skills in particular. 
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(5) ”I was looking for some language learning method that will engage students in more rea-
ding.” 

(6) ”My students struggled with reading comprehension so I decided to apply ER because it 
supposed to help improve students’ reading fluency and expand their vocabulary.” 

 

Furthermore, four participants replied that the main reason for applying extensive rea-
ding was the fact that they previously heard or read about ”some positive aspects” of 
extensive reading.  

(7) ”Me and my colleagues was curious about extensive reading for a long time and we had 
read many positive things about this approach.” 

In summary, the participants answers indicate that the most important reason for apply-
ing extensive reading practices is the teachers’ interest in trying new approaches to fo-
reign language learning, whether they discovered extensive reading on their own or he-
ard about the approach from others. The answers indicate also that the teachers might 
feel concerned regarding the students’ reading proficiency in foreign languages, and 
thus wish to improve their skills by applying extensive reading practices. 

Regarding the second question (What kind of extensive reading practice do you usually 
apply and why do you apply this particular extensive reading practice?), fourteen parti-
cipants stated that they usually apply the approaches which are the most appreciated by 
their students.  

(8)”My students appreciate ’timed reading’ the most, which means that I choose some pages 
for them to read during a set amount of time which helps a lot with increasing their reading 
speed.”  

(9) ”I usually arrange reading lessons or reading sessions in which students engage in nothing 
but reading the books they have chosen themselves to read. I think that my students really 
appreciate those moments where they can engage in reading for pleasure in the classroom, not 
only in obligatory reading homework”.  

(10) ”My students really enjoy working in groups. For instance, when each group choose a 
novel for other group to read.” 
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Seven participants stated that they usually apply an approach which is the most benefi-
cial for language acquisition. Worth noticing here is the fact that, in every case, the stu-
dents are able to choose the reading materials on their own. 

(11) ”Students choose a short novel and perform a review writing, which improves both their 
reading and writing skills in English. I have noticed that it works much better when students 
can write about something they choose themselves to read”. 

Interestingly, two replies indicate that some approaches might be chosen due to the par-
ticipants’ own convenience and preferences; although, in one of two cases, students are 
still allowed to choose their own reading materials. 

(12) ”I appreciate working with various articles. Usually one or two students prepare an artic-
le, which we read together and discuss in the classroom.” 

(13) ”I usually choose a book that I think will be comprehensible (easy) enough for my stu-
dents. The students read the same book, chapter by chapter, as a homework which they di-
scuss, orally or in written form, in the classroom. This approach gives my students the oppor-
tunity to engage, besides reading, in speaking and writing as well.” 

Regarding question 10 (What is the students’ attitude towards the extensive reading 
practices that you applied in your classroom?), nine participants answered that the stu-
dents’ attitudes were positive from the beginning, whereas fourteen participants an-
swered that the attitudes had shifted from negative to positive as the students acquainted 
themselves with the approach better. Thus, according to the participants, it appears that 
some students were mostly negative to extensive reading only in the beginning when 
they were unfamiliar with the approach and did not know what to expect.  

(14) ”When I introduced extensive reading to my students they were dissatisfied with the fact 
that there will be more reading involved. However, they changed their attitudes pretty quickly 
when they realized that they can choose what they want to read, which means that the readings 
are both interesting and usually not extremely demanding. ” 

(15) ”My students were kind of negative in the beginning but only because they did not know 
what extensive reading entails. They thought that they will be obliged to read ’long, boring 
and demanding books’. When they noticed that the readings are fun and usually involve some 
interesting activities, they engaged in their readings and did not complain whatsoever.” 

Regarding question number 11 (Would you recommend the extensive reading practices 
that you applied to other EFL teachers and students? Why? Why not?), all of the 23 par-
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ticipants answered yes. However, worth noticing here is the fact that some of the parti-
cipants stated that they would recommend this approach only if certain requirements 
were first met. Thus, nine participants pointed out that it is crucial to receive support 
from the school’s management, usually in form of supplying classrooms with some ne-
cessary materials and resources, which can otherwise be too expensive to purchase on 
one’s own.  

(16) ”I would definitely recommend this approach now when I know that it really is helpful 
and appreciated by most of the students. However, I did not expect any support from the 
school’s management which was a mistake because extensive reading requires a lot of (costly) 
resources, such as books and other reading materials so make sure that you have all the sup-
port you can get before you can proceed with ER.” 

  
(17) ”Unfortunately, our library is not properly equipped and extensive reading is not a cheap 
approach to language learning so if you do not have any financial support from the school’s 
management do not engage in it on your own”. 

 

(18) ”Yes, teachers and students should definitely experiment with extensive reading but, first 
of all, teachers need to be realistic and need to require help from the school, when it comes to  
purchasing books and other materials.” 

Thus, when selecting an appropriate extensive reading practice, most of the participants 
choose to be either guided by the students’ interests or by the benefits that such practice 
might have on language acquisition. Rarely are the participants guided by their own pre-
ferences. Interestingly, the majority of the participants experienced some reluctance 
from students towards extensive reading in the beginning, which they all not only ma-
naged to prevent with time, but also were able to turn into something positive. Although 
all of the participants expressed their eagerness to recommend the approach to other te-
achers and students, a great number pointed out the importance of receiving necessary 
support from the school’s management, which is considered as both a requirement and a 
foundation for a well-organized and well-functioning extensive reading approach. 

5.2 Routines and procedures for applying extensive reading practi-
ces 

Questions 3 and 4 refer the participants’ routines and procedures for applying extensive 
reading practices. The questions are considered to have the indirect relevance to the par-
ticipants’ attitudes towards extensive reading and were therefore included and further 
analyzed. Regarding responses to questions 3 and 4 (How often do you apply extensive 
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reading practices in your classrooms?) and (For how long have you applied such practi-
ces?), the answers did not differ significantly. Furthermore, two similar aspects could be 
distinguished  during the analysis of the participants’ responses; namely that: 1) the ma-
jority of the participants (19 of 23) were applying extensive reading practices during 
every lesson and that 2) the majority of the participants (17 of 23) stated that they were 
applying or were planning to apply such practices for a longer period of time, which is 
”for one school term” (11 participants) and ”for one school year” (6 participants). Such 
frequency and duration of applying extensive reading practices might suggest that the 
participants have generally positive attitudes towards extensive reading and perhaps 
perceive the approach as beneficial for foreign language learning. With regard to the 
participants who gave different answers to question 5, one of the participants stated that 
such practices were usually applied every other lesson ”due to other activities or as-
signments that needed to be done”. Moreover, three participants stated that extensive 
reading was applied ”at least once a week”. Of those three participants, one participant 
stated that extensive reading was applied ”at least once a week but usually  more often”. 
Also, regarding the time during which the inclusion of extensive reading continued 
(question 4), the participant who differed regarding their answers stated that they were 
applying extensive reading: ”for one to two months” (one participant), ”for three mont-
hs” (two participants) and ”for two months” (three participants). Interestingly, all three 
participants who stated that they were obliged to apply extensive reading in their FL 
classroom were among those who applied such practices less frequently and for a shor-
ter period of time. 

5.3 The challenges of applying extensive reading in EFL classrooms 

This subsection analyzes questions 7, 8, 9 and 13 which focus on the various challenges 
that the participants need to face when applying extensive reading practices. Regarding 
question 7 (How did the extensive reading practices that you applied work in your class-
room and what were the challenges of applying such practices?), four participants an-
swered that applying extensive reading in their classrooms has never been a challenge, 
which means that those participants did not experience any difficulties regarding, for 
example, the pupils’ resistance towards reading or insufficient economical resources. On 
the other hand, nineteen participants reported various difficulties when working with 
extensive reading approaches in their classrooms. Interestingly, most of these difficulti-
es only occurred in the beginning and referred mainly to the pupils’ initial reluctance to 
reading (10 participants) and the participants’ initial reluctance towards the pupils’ in-
dependence (3 participants). Thus, what matters is not only the pupils’ ”fear of reading” 
but also the teachers’ fear of losing control over what their pupils choose to read that 
seem to be a challenge when it comes to applying extensive reading practices. Moreo-
ver, six participants stated that the insufficient resources were a challenge, which made 
it sometimes difficult to perform a well-organized extensive reading approach. Further-
more, questions 8 and 9 are related with each other and ask whether the participants 
made any improvements and/or adjustments regarding extensive reading practices 
which they applied in their classrooms and if so, what kind of changes. Only four parti-
cipants replied that they did not make any such changes. They are the same participants 
who did not experience any difficulties while working with extensive reading in their 
classrooms (question 7). Among the participants who claimed that they made some 
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changes, 11 of 19 participants referred only to reading materials and adjusting them to 
the pupils’ needs, thus not improving the approach as such. Interestingly, six partici-
pants stated that by adjusting reading materials they could notice that the interest in rea-
ding has increased among pupils. 

(19) ”My students were much more interested in reading when they could choose what they 
wanted to read so I decided to give them a free hand and stopped impose my reading choices 
on them. After all, the most important thing it to read and not what to read. So my only requi-
rement was that they read a book if we are going to work with books or that they read an artic-
le if we are going to work with articles, and so on”.  

(20) ”My students asked if they could choose their readings independently as most of them 
thought that it is boring to read something they did not choose to read. I am trying to be re-
sponsive to my students’ needs so they started to choose they readings themselves and became 
more engaged in reading in general.” 

Thus, it appears that applying extensive reading could be challenging if the pupils’ inte-
rests are not taken into consideration. Moreover, five participants stated that they made 
some time adjustments claiming that the approach required more time than they pre-
viously assumed.  

(21) ”In the beginning I decided to apply extensive reading for two to three months but then I 
realized that this approach require engaging over longer period of time. I have applied exten-
sive reading since the beginning of the school year and my plan is to continue with this appro-
ach throughout the whole school year”.  

Three participants replied that they made some improvements regarding the approach 
itself, i.e. changing its structure but not the aim of the approach. Two participants refer-
red to assigning students into reading groups and/or pairs and one participant referred to 
finding the right extensive reading activity.  

(22) ”My students expressed that they wanted to do their readings in groups or in pairs instead 
of individually so I made such change”. 

(23) ”I experienced some difficulty with finding the most engaging extensive reading activity 
so I tested a few activities before I tried ’the timed reading’ which pleased my classroom the 
most.” 

From the analysis of these three questions it appears that the majority of the participants 
faced some initial challenges regarding applying and carrying out a well-functioning 
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extensive reading approach which, in most cases, led to making some adjustments. It 
appears also that the participants view the adjustments as something positive, which 
improves the execution of extensive reading practices.  

Finally, regarding question 13 (What were the disadvantages regarding the extensive 
reading practices that you applied in your classrooms?), six participants replied that ex-
tensive reading is a time-consuming approach, five participants referred to extensive 
reading as an approach which requires costly resources and three participants named 
both resources and time as disadvantages of applying extensive reading practice in the 
classroom curricula. Interestingly, six participants viewed as a disadvantage the fact that 
their students have negative attitudes towards reading in general, which makes it dif-
ficult to convince pupils to read more, especially if they are not used to reading large 
amount of texts and/or have diagnosed dyslexia. 

(24) ”My students are very much interested in today’s digital world and not so much in rea-
ding. To convince them to read more than they usually read was a task that required a lot of 
energy and engagement on my part. Of course, it was worth it because now they do read more 
(and find it pleasant) and have developed their reading skills, but I experienced this reluctance 
as difficult, especially in the beginning. ” 

Three participants mentioned that not having control over what students choose to read 
or how much they actually read is a disadvantage of the extensive reading approach.  

(25) ”In the beginning it was difficult for me to just ’let go’ because it brings on this sense of 
not having control on what my students read and how much they will benefit from it. I later 
realized that reading for pleasure is as important for language development as other forms of 
reading.” 

In total, eleven participants named practical issues as disadvantages of applying exten-
sive reading practices. However, as many as six participants experienced the students’ 
initial negative attitudes as the major disadvantage, which felt energy-consuming and 
troublesome. Interestingly, some participants experienced the design of extensive rea-
ding, which involved students’ autonomy and independence, as disadvantageous. It ap-
pears that some teachers might consider ”not being in charge” as difficult, which could 
be caused by a fear of losing power and the leadership position in the classroom con-
text. 

5.4 The role of extensive reading in foreign language learning 

This subsection includes questions 5, 6 and 12, which concern the participants’ percep-
tion of the role of extensive reading practices in foreign language acquisition. Regarding 
question 5 (Do you perceive applying extensive reading practices as beneficial for fo-
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reign language learning?), all participants answered yes, including the three participants 
who were obliged to apply such practices, and thus did not include extensive reading 
practices of their own will. Interestingly, the majority of the participants did not differ in 
their view regarding what aspect made extensive reading beneficial for foreign language 
learning, which was observed during the answer analysis of question 6 (If yes, why do 
you perceive such practices as beneficial?). Thus, the vast majority of  the participants 
(19 of 23) perceive vocabulary acquisition and its development as one of the typically 
occurring benefits of extensive reading.  

(26) ”I believe extensive reading helps a lot with vocabulary development. My students told 
me that they had learned new lexical phrases and various collocations which they did not 
know before.”    

(27) ”I think that my student improved vocabulary the most. I asked my students if extensive 
reading helps them with language learning and they confirmed that they can understand more 
words and  phrases since we started working with this approach.”    

(28) ”It is beneficial because it helps to build students’ vocabulary which I noticed myself as 
many of my students started to use new linguistic forms in their writing assignments.” 

The other participants named such aspects as improvements in the students’ motivation 
regarding foreign language learning, better writing skills (2 participants), as well as bet-
ter reading speed and fluency. 

(29) ”It definitely contributes to better reading speed and fluency. My students did their rea-
dings, such as articles and short novels every lesson and after a while they were getting their 
readings done faster.”    

Furthermore, although question 12 (What were the advantages of the extensive reading 
practices that you applied in your classroom?), is not directly connected to the role of 
extensive reading for the language learning, the participants’ answers do imply such a 
connection. Thus, all of the 23 participants stated that the main advantage of  the exten-
sive reading approach is its contribution to foreign language development, which sug-
gests that extensive reading plays an important role in language acquisition. Also, four 
participants reported some additional advantages, such as: ”students’ improving their 
motivation to read”, ”students developing their autonomy and independence”, ”extensi-
ve reading developing students’ creativity” and ”extensive reading being a source of 
ideas and information”. 
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6. Discussion 

The analysis presented in the previous section shows relatively unambiguous results 
with regard to the participants’ general attitudes towards extensive reading practices.  In 
this section, the results will be discussed and connected to the theoretical background of 
this research. Moreover, the purpose of the study and the research questions will be re-
visited. The section concludes with a brief methodological discussion. 

6.1 Discussion of the results 

In principle, all the participants' statements indicate their positive attitude towards both 
extensive reading in general and towards the inclusion of extensive reading in the class-
room curricula in particular, which is the most significant result of the study. The positi-
ve attitudes of the participants towards extensive reading are manifested in expressions 
such as ”helpful”, ”beneficial”, ”contributing”, ”engaging” or ”interesting”, through 
which the participants articulated their appreciation for and the importance of extensive 
reading practices in FL classrooms. Thus, it is clear that the participants have not only 
positive attitudes in general but, by applying various ER practices, try to become the 
students’ role models who seek to create increasing motivation and interest in reading 
(Day and Bamford, 2004). Moreover, in accordance with McCoss-Yergian and Krepps 
(2010), Luneberg at al. (2007), and Sánchez and Gavilánez (2017), by promoting exten-
sive reading in foreign language classrooms the teachers are able to evoke students’ po-
sitive attitudes to literacy and show them how to become successful foreign language 
readers, as it is considered that the teachers' attitudes influence students’ attitudes. Influ-
encing students’ attitudes was clearly expressed in the participants’ answers analyzed in 
the previous section and a large number of the participants stated that, by applying ex-
tensive reading practices, they were able to affect student’s attitudes towards reading 
and make them enjoy this activity. 

Nevertheless, such necessity of changing students’ attitudes towards reading from nega-
tive to positive seem to fall in line with Bowman (2017) and Watkins (2018) who claim 
that extensive reading might be an approach met with reluctance on the student’s part 
generated by the current culture of non-readers. Indeed, ten participants seem to be con-
firming the existence of a non-readers’ culture and stated that applying extensive rea-
ding required persistence and was both problematic and challenging in the beginning. At 
the same time, all of these participants reported that they were able to change the stu-
dents’ perception of reading, which indicates that teachers’ persistence in the initial sta-
ges and their positive attitudes towards reading are the features which usually pay off. 
Interestingly, not only students but even some of the participants were initially reluctant 
towards extensive reading practices and three participants expressed some difficulties 
with adjusting to the important rule of the extensive reading approach, which concerns 
the students' independence. This suggest that some teachers might struggle with control 
issues, especially in terms of losing control over what students choose to read. This is 
also in line with Renandya and Jacobs (2012) who claim that most teachers prefer to be 
leaders and to have the power in their classrooms.  
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Furthermore, in spite of clearly positive attitudes towards extensive reading practices, as 
many as eighteen participants experienced some challenges of a more practical nature. 
These participants highlighted the importance of receiving economical support and ne-
cessary resources from the school’s management and pointed out that extensive reading 
is a time-consuming approach. Certainly, cost as well as the work and time required to 
set up the extensive reading approach in FL classrooms are some of the main concerns 
among teachers, according to Day and Bamford (1998). However, as pointed out by So-
liman (2012), teachers can usually deal with such matters by organizing and prioritizing 
their time and resources. Thus, regardless of a wide spectrum of various challenges ex-
perienced by the participants, all of the participants declared that this is an approach 
worth applying and recommending to other EFL teachers and students, possibly due to 
its positive impact on language learning, which the participants reported as its main ad-
vantage. Indeed, a great number of researchers claim that extensive reading contributes 
to developing linguistic competence among students, including Pigada and Schmitt 
(2006), as well as Mu and Carrington (2007).  

Interestingly, there were no great differences between those participants who were obli-
ged to apply ER and those who applied ER of their own will, which means that they 
were equally positive towards the approach. The only noticeable difference was the fact 
that the participants who were obliged to work with extensive reading stated that they 
applied the approach less frequently and for a shorter period of time, as they presumably 
followed a "pre-settled schedule”, which did not, however, impact their positive attitu-
des. However, it appears that the inclusion of ER is considered as beneficial by the ma-
jority of the participants solely when such practices are applied often and regularly, 
which is in line with one of the rules of an effective extensive reading approach 
established by Day and Bamford (2004), namely that learners need to read as much as 
possible. The participants’ responses are also in accordance with two studies conducted 
by Krashen (1993) and Davis (1995), who found out that extensive reading is beneficial 
only when applied for a longer period of time, which the vast majority of the partici-
pants seem to be aware of. Another aspect worth noticing is the fact that the vast majori-
ty of the participants (21 of 23) pointed out that their students could choose freely what 
they wanted to read, depending on their interests and the level of their knowledge, 
which was very much appreciated by the students and, at the same time, in accordance 
with Krashen’s Input hypothesis which assumes that the language acquisition occurs 
only when the input is comprehensible end engaging enough for the pupils. At the same 
time, it is also in line with some of the rules of an effective extensive reading approach, 
established by Day and Bamford (2004), who recommend that "the reading material is 
easy”, ”learners choose what they want to read” and ”the purpose of reading is usually 
related to pleasure”, and indicate that the majority of the participants are familiar with 
those rules.  

6.2 Discussion of the research method 

The main disadvantage of a qualitative questionnaire is that this method, unlike a quan-
titative questionnaire, is more time-consuming and thus, the number of the participants 
has to be limited. Moreover, as all the informants participating in this survey already 
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apply or have applied extensive reading practices, the results may appear somewhat bia-
sed. On the other hand, having a personal experience regarding applying extensive rea-
ding does not imply that one appreciates its functioning in the classroom or views ex-
tensive reading as beneficial for foreign language learning. Again, it is worth pointing 
out that the questionnaire was open both to participants who currently apply extensive 
reading practices and those who have applied them previously.  

However, the results of this research unambiguously reveal the participants’ positive 
attitudes towards extensive reading practices. On the other hand, these results should 
not be generalized as they need not apply to other EFL teachers around the country. In 
other words, one should not draw the conclusion that all EFL teachers have the same 
positive attitude towards applying extensive reading practices or perceive them as bene-
ficial for foreign language learning. What one must kept in mind when conducting a 
survey with a limited number of participants is that the same survey with another group 
of participants could possibly yield different results.  

Nevertheless, this qualitative questionnaire has shed light on EFL teachers’ attitudes to-
wards extensive reading practices, which was the very purpose of the study. It is con-
cluded that the teachers’ perspectives could not have been captured in the same deep 
manner by using quantitative methods, which makes the method used in this research 
well adapted to its purpose. 

7. Conclusion 

This study has provided some valuable and interesting insights into EFL teachers' atti-
tudes towards applying extensive reading practices in the classroom curricula. The qua-
litative questionnaire filled in by the participants provides some in-depth knowledge 
about the inclusion of extensive reading in foreign language classrooms and, which is 
equally important, clearly shows how the participants view such an approach for the 
purposes of foreign language teaching and learning. In addition, the questionnaire has 
offered an opportunity to view the perspective of the teachers who all have experience 
with extensive reading approaches and therefore could hopefully contribute with more 
detailed and thorough answers.  

The nearly unequivocal results obtained from the survey show that the teachers are very 
positive towards applying extensive reading practices in the FL classroom and perceive 
such practices as beneficial for foreign language learning. Moreover, the majority of the 
contemporary second language researchers seem to be convinced of the beneficial ef-
fects of extensive reading practices on language acquisition, thus the results of this 
study are in accordance with the current research, which advocates for the inclusion of 
extensive reading in second and foreign language teaching.  
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As the focus of second language research is directed towards pupils, there are not 
enough studies focusing on teachers’ attitudes towards extensive reading in upper se-
condary education. This study could therefore contribute to new insights into the matter 
of extensive reading, showing it from the teachers’ perspective. Moreover, the results of 
the study indicate that it is still advantageous for EFL teachers to include extensive rea-
ding in FL classroom, regardless of its practical, organizational and financial challenges, 
which could sometimes hinder performing a well-organized extensive reading approach.  

Thus, the current research is hoped to help develop teachers' awareness of numerous 
benefits of extensive reading practices, as well as their challenges, and to encourage 
those who do not implement such practices to reconsider their decision. It is hoped that 
the recognition of extensive reading will result not only in teachers beginning to imple-
ment such practices in their classrooms more frequently, but also in teachers encoura-
ging extensive reading outside the classroom in order to help their students to achieve 
more effective and successful language learning and to become life-long readers. Final-
ly, although the scope of the study and the low number of participants do not allow 
much generalization and do not yield an overall view of EFL teachers’ attitudes towards 
extensive reading practices, it might, however, serve as a very good starting point for 
further studies within this subject. 
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Appendix A 

Background information: 

Age: 
Sex: 
The name and the location of your school: 
Do you work in a public or an independent school? 
Are you a certified teacher?:  
Are you qualified to teach English at the upper secondary level?: 
How many years of teaching experience do you have?:  
How many years of experience do you have regarding teaching English at the upper secondary 

level?: 

 Questionnaire: 

1. Why did you decide to apply extensive reading practices in your classroom? 

2. What kind of extensive reading practice do you usually apply and why do you apply this par-
ticular extensive reading practice?  

3. How often do you apply extensive reading practices in your classroom? 

4. For how long have you applied such practices? 

5. Do you perceive applying extensive reading practices as beneficial for foreign language 
learning?  

6. If yes, why do you perceive such practices as beneficial? 

7.  How did the extensive reading practices that you applied work in your classroom and what 
were the challenges of applying such practices ? 

8. Did you make any adjustments and/or improvements to the extensive reading practices that 
you applied in your classroom?? 

9. If yes, what kind of adjustments and/or improvements and why? 

10. What is the students’ attitude towards the extensive reading practices that you applied in 
your classroom? 
  
11. Would you recommend the extensive reading practices that you applied to other EFL teach-
ers and students? Why? Why not? 

12. What were the advantages of the extensive reading practices that you applied in your class-
room? 

13. What were the disadvantages of the extensive practices that you applied in your classroom? 

14. Would you like to add something else regarding this topic?  
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Appendix B 

I am a teacher student who study at the Teacher Education Program at Stockholm Uni-
versity. Currently, I am writing my degree project in the subject English and I am loo-
king for a number of participants, who teach English at the upper secondary level and 
who have experience of applying extensive reading practices in a classroom curricula. 
The participants will be asked to fill in an open-ended questionnaire consisting of 14 
questions. The aim of this survey is to gain insights into EFL teachers’ general attitudes 
towards extensive reading practices. For the purpose of this degree project, the answers 
will be further analyzed and discussed. The participants have the right to cancel the ac-
tual participation at any time and have the right to refrain from explaining such deci-
sion. Filling in the questionnaire is estimated to take between 10 to 15 minutes. The re-
sults and analysis of the participants’ answers will be used in my degree project. Ho-
wever, the answers will be processed with regard to anonymity and confidentiality, 
which means that under no circumstances will the outsiders have access to any data of 
this survey. Those who will have access to the analysis and the results of this survey are 
exclusively my supervisor, examiner and opponents of this project. As a participant, you 
have the right to request access to the results of this survey as well. This degree project 
will be conducted under the supervision of Hanna Salmi, University Lecturer at the De-
partment of English at Stockholm University. 

Date an place……………………………………… 

Name……………………………………………… 

Signature..................................................................  

Contact information……………………………….  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Stockholms universitet  
106 91 Stockholm 
Telefon: 08–16 20 00 
www.su.se
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