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Abstract 

This study aims to explore adolescent heritage language (HL) speakers across ethnic and 

linguistic communities, which will be done in reference to their language-related 

experiences and desires. In Sweden, researchers have recently given increasingly more 

attention to the experiences of young HL speakers (e.g., Eliaso Magnusson, 2018; Palm 

et al, 2019). While many studies focus on HL speakers within a single ethnic community, 

there is a lack of studies that focus on HL speakers across communities (see however 

Runfors, 2009). By integrating the theoretical notions of investment (Norton, 2013) and 

linguistic repertoire (Busch, 2012), this study allows for social and emotional 

perspectives on the participants’ individual experiences and desires. The results indicate 

that there are both shared and unique experiences and desires among adolescent HL 

speakers even across ethnic and linguistic communities, which are strongly influenced by 

their school’s open and supportive approach to the students’ multilingualism. As such, 

this study offers insights on the importance of the relationship between the school and the 

student for raising questions that relate to positive attitudes towards multilingualism, 

investment in the HL, and identity construction of young HL speakers in a broader sense. 
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1. Introduction 

This dissertation aims to uncover the experiences and desires connected to the heritage 

languages of multilingual adolescents with diverse linguistic and cultural backgrounds 

living in a suburban area of a large Swedish city. As a result of the broad and widespread 

migration of people between nations in the latest centuries, many national contexts have 

become increasingly defined by great linguistic diversity. As such, communities speaking 

languages different from the dominant ones have become more common, and linguistic 

resources have become more mobile and unpredictable (Blommaert, 2010).  

 

A non-dominant language spoken by an ethnic community in a context where a majority 

language is considered standard and legitimate, is often referred to as a heritage language 

(HL) (see Garcìa, 2009:60, Hitchins Chik et al., 2017:1). Despite the use of various terms 

to refer to non-dominant languages of this kind, I prefer to use HL for the current study 

to highlight the biographical trajectories of the speakers and their connection to migrant 

backgrounds. In recent decades, HL speakers and their linguistic repertoires, as well as 

their attitudes and experiences, have received an increasing amount of attention from 

researchers in the field of applied linguistics (e.g., Abdi, 2011; Kim, 2017; Little, 2020; 

Oriyama, 2010). In Sweden more specifically, as a result of a widespread and long 

running debate in media and society about multilingual practices of immigrant groups, 

several researchers have been critically addressing HL speakers' experiences and 

language attitudes (Behtoui et al., 2019; Eliaso Magnusson, 2018; Ganuza & Hedman, 

2018; Palm et al., 2019; Forsberg et al., 2020). Most of these studies engage with young 

HL speakers, focusing on the role of education for their opportunities for learning and for 

social positioning. Additionally, Garcìa (2009) argues for the fundamental value of school 

as an arena for creating more equitable opportunities for HL speakers and fostering their 

multilingualism. Therefore, I consider looking at young HL speakers and the relationship 

with their school crucial to understand their opportunities for learning and developing 

their HLs. 

 

Despite the tendency of observing unequal conditions for HL speakers, their multilingual 

repertoires, and experiences of language, most of the studies in Sweden that address these 

issues tend to observe only HL speakers from a certain linguistic community, as indicated 
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by Runfors (2009). For example, recent studies like that of Eliaso Magnusson (2018) and 

Palm et al. (2019) respectively focus on the ethnic communities of young Syrians and of 

young Somali speakers, as well as on their attitudes and identities. Studies like the above 

mentioned with a focus on speakers from a certain ethnic or linguistic community lack a 

perspective that looks at the biographical dimensions of language for young people with 

a non-Swedish heritage across communities. As such, they continue to essentialize each 

of these communities, constructing their speakers as different from those from other 

communities. The unpredictability of who has access to certain linguistic resources has 

made it more complicated, and I would argue even obsolete, to try and make clear 

distinction between linguistic communities (see Blommaert, 2010).  

 

As a response to these essentialist perspectives on HL speakers in Sweden, the current 

study aims at highlighting experiences and desires that are common to adolescent HL 

speakers with different linguistic backgrounds and from different linguistic communities, 

while also working to maintain their subjectivity by focusing on individual differences 

between them. As such, the current study is motivated by the need to further describe the 

complexity of attitudes, experiences and desires related to language for young HL 

speakers. The understanding of the interpretations of experiences, as well as the desires 

for future linguistic interactions of young HL speakers, will allow more equitable 

opportunities for them in the future by contributing to counteract systemic exclusionary 

linguistic practices. 

 

With these considerations in mind, the current study tries to answer the following 

questions:  

  

1. What common and/or unique experiences do individuals from a diverse group of 

multilingual adolescents have with respect to their HLs in suburban Sweden? 

2. What common and/or unique desires do they have with respect to their HLs? 

3. In what ways do their experiences and desires relate to investment in learning and 

maintaining their HLs? 

 

To be able to answer these research questions, the current study explores the experiences 

of four adolescent girls from a suburban area of a large Swedish city. This was done 

through qualitative methods, consisting of interviews and language portraits, which, 
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taking inspiration from the biographical approach exemplified by Busch (2012; 2016; 

2017), elicit and incorporate a focus on the life trajectories of the participants. To analyse 

the data, two main theoretical notions were used, investment (Norton Peirce, 1995) and 

linguistic repertoire (Busch, 2012; 2017). Both notions point backwards and forward in a 

biographical sense, allowing for the consideration of participants’ experiences of the past 

and desires for the future, both being drawn out by the biographical approach and 

emotional dimensions of language analysed. By answering the above research questions 

and taking into account the life trajectories of adolescent HL speakers in Sweden 

concerning their experiences and desires linked to investment and to the linguistic 

repertoires, the current study is an attempt to expand the literature on HL speakers’ 

experiences in a highly mobile and diverse context. Additionally, by focusing on the 

subjectivity of HL speakers, this study is a way to acknowledge differences across groups, 

instead of building on their essentialist social positioning as Others by the majority group 

in Sweden (Runfors, 2009). Their differences are pointed out by looking at factors that 

are not directly tied to their ethnic community, but based on their daily life experiences, 

mainly focusing on their school environment. 

 

Following this introduction, this dissertation is divided into five additional chapters. In 

chapter 2, the theoretical framework is outlined, followed by a short overview of recent 

literature. In chapter 3, the methodological approach, the specific research tools used, the 

setting, participants and procedure are presented. Chapter 4 consists of a detailed analysis 

of the collected data. Chapter 5 is a discussion of the results and their connection with the 

theoretical framework. Finally, chapter 6 is a short conclusion that includes the key points 

highlighted by the current study, as well as suggestions for future research.  

 

 

2. A theoretical approach: biographical 

dimensions of multilingualism  

The general aim of the current study is to uncover the experiences and desires of four 

adolescent HL speakers in a suburban context in Sweden, focusing on dimensions such 

as the linguistic resources they possess and have access to, as well as their propensity to 

further learn and maintain their HLs. For this purpose, the study focuses on the role of 
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language in the participants’ accounts of their experiences and desires for the future, 

adopting a biographical approach to investigate issues of multilingualism. Such an 

approach allows for the uncovering of language attitudes and experiences linked to 

language and serves to give voice to speakers who may otherwise find themselves to be 

excluded, thus highlighting, and allowing for the analysis of previously underexplored 

subjectivities and issues of social inequality (Busch, 2016; Heller et al., 2017; Martin-

Jones & Martin, 2016).  

  

A focus on biographical dimensions of language, on the individuality of the multilingual 

speaker and its experiences related to language, points us towards two main theoretical 

notions that the current study revolves around. One of these central notions is the 

linguistic repertoire (LR), that is defined as the totality of the linguistic resources the 

speaker has access to. Blommaert & Backus (2013) highlight the individuality of the LR 

and the individual choices made for acquiring certain linguistic resources rather than 

others, as well as the importance these individuals give to each of their resources, pointing 

both to the past and to the future. The notion of the LR has been expanded by Busch 

(2012; 2017) to also account for bodily and emotional experiences, connecting the 

linguistic resources to more subjective dimensions in addition to dimensions connected 

to social interaction. The second notion central to this study is that of investment, which 

refers to the level of commitment speakers have towards a certain language and that they 

develop through opportunities they create for themselves (Norton, 2013; Norton Peirce, 

1995). The investment model has been developed further by Darvin & Norton (2015) to 

include the complex nature of investment in times of globalization and high mobility and 

unpredictability of spread of linguistic resources and shows how investment relates to the 

three dimensions of identity, ideology, and capital. These three dimensions help 

highlighting connections between the speakers’ linguistic interactions and issues of social 

inequality. In the following sections these theoretical notions will be explained in more 

detail. 
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2.1. Investment and linguistic repertoire: key theoretical 

considerations 

The focus on biographical dimensions of language was mentioned in the previous section 

as the main reason for the adoption of this unique theoretical framework and as common 

to the two theoretical notions of linguistic repertoire and investment. In the first part of 

this section, I will introduce the two notions, the linguistic repertoire first and then 

investment, as well as the concepts they revolve around, linking them together and 

showing in what ways they share focal points and complement each other.  

  

The linguistic repertoire (hereafter LR), which is defined as the entirety of the linguistic 

resources of an individual speaker, has become central in the contemporary field of 

multilingualism and in the broader field of sociolinguistics, especially in these times of 

greater mobility (Busch, 2012). Early definitions of the LR refer to it as connected to a 

whole language community or group (see Gumperz, 1964). This kind of definition is 

based on the assumption of the possibility of consistently predict the LRs of all 

individuals of that group, thus allowing for broad considerations of the social interactions 

between groups rather than between individuals. This early definition is slightly 

problematic and goes against Blommaert’s (2010) considerations about mobility of 

linguistic resources that I earlier mentioned in the introduction. When defined as 

belonging to entire communities, the LR essentializes linguistic communities and 

considers all the members to have identical linguistic resources. Blommaert (2010) argues 

for boundaries between communities becoming more blurred, as members of a 

community and their linguistic resources are not easily predictable in a context of high 

mobility and globalization. Therefore, it would be more reasonable to observe the LR as 

belonging to individuals within a community. This focus on the individual is also 

highlighted by Blommaert & Backus (2013), who mention that biographical and linguistic 

choices of the individual are affected by the fields they move through during their life. 

Moreover, in line with Blommaert’s (2010) considerations about language, Busch (2012) 

shows the more realistic ways in which the LR is connected to power and subjectivity.  

 

Based on this description, the LR reflects the entirety of linguistic resources accessible to 

a speaker and is biographically driven, individual, and dynamic. The LR is not a collective 

measure for linguistic communities or groups as proposed in earlier research on the matter 
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and should rather be used to describe the linguistic resources accessed and valued by an 

individual speaker. Changes over time and space in relation to individuals’ linguistic 

resources and language attitudes are also highlighted by the LR. Past experiences, people, 

and resources the speaker has encountered, the ideologies the speaker has been subjected 

to or has been relatively strong in those spaces the speaker has moved through, have 

therefore an impact on the shape of the LR. While the LR is shaped by the life trajectories 

of the speaker, it is also not static. Dynamicity implies for the LR that it changes 

constantly, based on the situations the speaker goes through and finds itself in throughout 

life. Different linguistic resources acquire or lose value for the speaker based on 

biographical situations throughout the speaker's life, some resources considered more 

important at a certain point in time, and some resources might get abandoned for new 

ones even though they filled an important role in the LR in the past. Busch (2017) also 

mentions that repeated experiences are inscribed in the body and the emotional charge 

remembered and acted upon in future interactions. The LR is therefore based on the 

experience of language in interaction, emotionally and bodily, building on ideologies of 

inclusion and exclusion and norms of language practice that surround the speaker in its 

everyday life.  

  

Investment as a notion referring to language learning was first introduced by Norton 

Peirce (1995) as a response to a tradition of studies on second language acquisition that 

did not consider dynamic social concepts. The notion of investment aimed at replacing 

motivation for issues of language learning, which Norton Peirce (1995) argues is not 

enough to account for power relations, or to uncover unequal dynamics of language. In 

the above-mentioned study (Norton Peirce, 1995), by observing language learning diaries 

of immigrant women, she highlights the agency language learners have in the process of 

second language acquisition and the ties it has with relations of power and counteracting 

social inequality. She further argues that investment is a concept that integrates the 

learner’s identity and agency in the language learning process, while motivation is a static 

concept borne out of structural ideas of language. Motivation wrongly constructs the 

learner as passively affected by social factors and having a static set of opportunities for 

language learning based on the social distance between language communities. Norton 

Peirce’s notion of investment (1995) instead focuses on the dynamicity of language 

learning, a process involving learners creating their own opportunities for development, 

for example by creating relations with legitimate speakers.  
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Norton Peirce (1995) wants to emphasise the fact that every speaker is affected by their 

own choices, not only those of the language community that the individual attempts to 

create relations with. As such, the speaker tries to create opportunities to acquire 

legitimate and widely accepted linguistic resources that lead to constructing useful 

identities beyond what is assumed to be their own communities. Based on these 

theoretical constructs, Norton Peirce therefore concludes that “if learners invest in second 

language learning, they do so with the understanding that they will acquire a wider range 

of symbolic resources and material resources, which will in turn increase the value of 

their cultural capital” (1995:17). This definition clearly highlights that language learners 

invest in the learning process because they acknowledge they can reach or achieve 

something useful or otherwise attractive by being invested, whether it is social power, 

monetary value, or inclusion in certain contexts.  

  

 

2.2. A complex model of investment  

The concept of investment has been used by several researchers in different fields, 

ranging from issues with classroom learning to heritage language speakers’ language 

maintenance. Twenty years on from the publication of the paper first introducing 

investment, Norton further expands this notion to fit a new world of mobility and 

globalization. As mentioned above, Darvin & Norton (2015) developed an updated model 

of investment that would account for the higher mobility of resources and the shift 

towards social inequality issues in applied linguistics (see figure 1). As they argue, in 

contemporary society, speakers have access to a wide range of linguistic resources to 

position themselves as legitimate speakers of a specific variety to various degrees and in 

various situations (see also Blommaert, 2010). Additionally, Darvin & Norton (2015) 

argue that through the wielding of linguistic resources across a variety of communicative 

events, speakers are able to simultaneously index and negotiate systemic patterns of 

control, signaling issues of social inequality. To show the complexity of investment and 

the ways in which the investment approach allows for the uncovering of situations of 

social inequality, this later model proposes three distinct dimensions for explaining 

investment in language learning: the ideologies present in the field, the possible identities 
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dictated by the language norms, and the capital given by those linguistic resources. I will 

now give a short description of these notions. 

 

 

Figure 1. Darvin & Norton’s (2015) model of investment 

 

Capital is described in Bourdieu's (1991) terms as the value a speaker can generate on a 

certain linguistic market, a field or space where speakers find themselves and interact 

with other speakers, based on the symbolic resources they have access to. According to 

Bourdieu’s definition, capital is a measure of the social, economic, or cultural power a 

certain way of speaking has in a particular environment, and is attributed to certain forms 

of language, which are legitimized in a particular space.  

 

Language ideology is defined by Rosa & Burdick (2016) as the attitudes people have 

towards certain forms of speech, such as languages or particular codes. Woolard (2021) 

further points out that language ideologies are about language, and how it should be, as 

well as creating links between language and social processes, such as identity. These 

attitudes can come to be shaped by inter- and intra-group relations, themselves relating to 

socio-cultural and political dimensions. As such, ideologies can be traced in linguistic 

resources possessed and invested in, stemming from and mimicking ideas people have 

about in-group and out-group speakers, which means that based on the attitudes of people 

from a certain group, strong positive or negative connotations are attributed to their ways 
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of speaking. Crucially, these definitions relate to the points made about speakers by 

Busch, as she argues that “personal attitudes to language are largely determined by the 

value ascribed to a language or language variety in a particular social space” (2017:348). 

 

Identity, which is described by Bucholtz & Hall as “the positioning of self and other” 

(2005:586), in post-structural views is seen as dynamic, multiple, and changing. 

Constructing an identity according to such a definition can then be said to be done by 

giving a social position to others, as well as oneself, based on the linguistic resources 

used. Any identity is social by nature and, as such, is constructed in interaction with other 

speakers and based on linguistic resources and the legitimacy ascribed by the speaker and 

others in her environment. Identity has been described by Norton as “the way a person 

understands his or her relationship to the world, how that relationship is constructed 

across time and space, and how the person understands possibilities for the future” 

(2013:45). In a similar way as the definition of identity given by Bucholtz & Hall (2005), 

Norton’s definition highlights the interactional dimension of identity, as it is defined in 

relationship with the world, supposedly other speakers, and over time.  

  

The connections between these three dimensions are: positioning, that specifically 

pertains to the ways identity is constructed for speakers based on the present ideologies 

in the field concerning their way of speaking; perceived benefits, which connects identity 

and capital by relating to the results of investment being the inclusion in the imagined 

communities and the capital gained in the process; and finally systemic patterns of 

control, between capital and ideology, which are the macro-policies that regulate the field, 

the legitimacy of certain linguistic resources and the capital the speaker needs to invest 

in acquiring to reach the set goals with the language learning process. This model, as 

argued by Darvin & Norton (2015), is particularly helpful to connect individual events 

on a micro-level to issues on a macro-level that greatly affect speakers in certain social 

contexts. This model of investment accounts for issues related to social power, imagined 

identities and capital, and is therefore particularly useful to uncover issues of social 

inequality, by shedding light on the dynamics of systemic patterns of control and how 

those affect the opportunities for positioning in social processes. 

 

Based on the above theoretical considerations, both LR and investment are useful notions 

to analyse the connections between the life trajectories of individuals and the ways they 
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make sense of themselves and of their present circumstances through language and 

engage with issues of social inequality and the role of language in social interaction. I 

will now turn to discuss the concept of desire, another main point common to these 

theoretical notions that is strongly biographical and relates to the subjectivity of the 

speaker. 

 

2.3. Desire and imagined identities 

The concept of investment has been further developed and explored by Norton in her later 

work in collaboration with other researchers (Darvin & Norton, 2015; Kanno & Norton, 

2003). The notion of imagined identities within her framework has therefore been 

enriched by engaging with the concept of desire, which is particularly interesting in the 

context of the current study. Both investment and LR theoretically engage with desire, 

which is posited as key for understanding how the linguistic dimensions interact with the 

speakers’ wishes for the future. Identity construction is also said to be in the domain of 

desire: speakers invest in language learning to have the resources to be able to construct 

certain identities they find attractive (Norton, 2013). In this way, desires for future 

interactions are inscribed in the LR and are relevant for the identities the speaker is 

capable of successfully constructing. As specifically pointed out by Busch (2012; 2017), 

projections of the future and the desire for constructing certain kinds of identity as a tool 

to work towards inclusion in certain social environments, are also actively affecting the 

shape of the LR.  

  

Building on the concept of identity, Norton (2013) mentions how desire is particularly 

relevant for learners to invest in the process, especially when speaking about concepts of 

imagined communities and imagined identities. She explains that the speaker invests in 

imagined identities to be able to construct them, on account of these being the identities 

that are attractive for the speaker. Imagined identities relate to imagined communities, 

which are supposed to be the groups in which the speaker wants to be included by 

constructing its imagined identities. With regard to this matter, Norton (2013) points out 

that even if these imagined communities are sometimes rather unrealistic or abstract, 

hence being part of an imaginative dimension, are nonetheless real for the speaker’s 

intentions of investment and affect their LR in concrete ways. This said, if biographical 

dimensions are important for the concept of investment, as previously mentioned, these 
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dimensions should be understood to encompass both past and future. Crucially, it is not 

only past occurrences that are relevant in the formation of the linguistic repertoire, but 

also those ideologies the speaker has been subjected to or has adopted, or certain traumatic 

experiences (Busch, 2017). It is also what is desirable to a speaker that might have an 

important place, such as those resources needed to construct imagined identities (see 

Norton, 2013) which are pursued and made part of the speaker’s repertoire.  

  

To conclude this section, I want to emphasise that investment and linguistic repertoire 

complement each other in several ways and have many common interests, while also 

showing different foci. The main point that should be made clear about this choice of 

theoretical framework is that these concepts both focus on biographical dimensions. 

Further, they both refer to desire as one of the central factors of biographical trajectories 

of language, as well as focusing on the speakers having agency in their language choices. 

Even if these notions are useful to follow and observe biographical trajectories of an 

individual speaker, the concept of investment focuses mostly on economic and social 

gains, while the LR focuses on embodied emotions and sensations linked to specific 

linguistic resources. Additionally, while the LR focuses on the uniqueness of the 

speaker’s set of linguistic resources, investment focuses more on the opportunities the 

speaker creates for acquiring new, desirable resources. In this way they give different 

perspectives on the dimensions observed with this study, which are needed to get a more 

complete understanding of the lived experience of language. In conclusion, using Darvin 

& Norton’s (2015) model of investment together with Busch’s ideas of the linguistic 

repertoire (2012; 2017) establishes a focus on the speaker’s subjectivity and agency and 

allows for a more complete representation of speakers’ linguistic resources and language 

attitudes.  

   

Moreover, Norton’s work on investment and identity has predominantly been employed 

for studies that relate to language learners, but has more recently also been taken up in 

research on HL speakers (Norton, 2013). This latter strand of research emphasises how 

HL speakers belonging to different ethnic communities have a certain degree of 

investment towards their HLs, and that they value it highly for many different reasons. 

Busch (2017) also points out that all transnational speakers undergoing dislocation in life 

share the experience of their linguistic repertoire not fitting the new environment, as their 

linguistic resources adopt different symbolic values, and their habitus is not legitimized 
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by the normativity imposed by other speakers. Individuals such as HL speakers fall into 

this category, defined by being stuck between different communities, identities, and ways 

of speaking. Thus, there are several reasons for these theoretical notions to be employed 

for the current study, and their benefits as well as the ways in which they relate to 

biographical dimensions will be discussed further in the next section. 

   

2.4. Recent research on adolescent HL speakers 

The theoretical notions of investment and linguistic repertoire that I have been discussing 

in the previous sections have both been used recently to explore experiences related to 

the HLs for adolescent multilinguals. As a continuation of the theoretical background the 

current study builds on, in this section I will present some relevant studies that have been 

conducted in recent years that relate to the issues discussed in the previous sections. The 

studies mentioned in the following section deal with the issue of HL learning and 

maintenance through the two notions of the LR and investment, although separately and 

not as parts of an integrated framework. While the last section on the theoretical 

framework pointed out how these theoretical notions function, highlighting their 

usefulness, here it will be made clearer in what ways they have been used individually in 

relation to certain biographical methods. This section on investment and LR in recent 

literature will thus give new perspectives, as well as pointing towards the methodology 

employed for the current study. In addition, all of these studies indicate the value and 

importance given to HLs by young HL speakers, despite each study using different 

methods and/or theoretical notions for the analysis of their data. They also mention 

conflicting ideologies present in the daily life interactions for HL speakers, creating 

situations of investment towards different parts of their LRs.  

  

In one of such studies, Palm et al. (2019) observed adolescents with Somali heritage in 

Sweden and their experiences as HL speakers through Darvin & Norton’s (2015) model 

of investment. The study shows that the HL is highly relevant for multilingual 

adolescents’ increased opportunities for social interaction, language learning and 

imagined identities. The study revolved around focus groups held with 9th graders, who 

were asked about their attitudes to their HL and mother tongue instruction (MTI) in 

Somali. The school they were attending was highly supportive of MTI and maintenance 

of the HL, but these ideologies remained in competition with hegemonic ideologies of 
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Swedish as “good”. In relation to this, the adolescents in the study reported using their 

language resources flexibly to fit in their environment. Most of them also reported using 

Swedish mostly with peers and siblings, while using their HL with parents, which is a 

common result across many similar studies (Runfors, 2009; Ganuza & Hedman, 2018; 

Forsberg et al., 2020). The young HL speakers were aware of the opportunities for 

inclusion in social interaction and appealing identities they could construct and maintain 

through certain languages, and their linguistic practices are argued to both reinforce and 

counteract the linguistic hegemony of Swedish. Generally, it was shown that they were 

invested in their HL, as they recognized it as a means for opening a wider range of 

professional and social opportunities. 

  

Another study that deals with young HL speakers’ investment in their HLs is Kim (2017), 

which focuses on seven adolescents with Korean as their HL in the US. While this study 

opts for using both motivation and investment as theoretical concepts, it indicates the 

participants' relations with the HL and the identities they end up constructing. The 

participants showed investment in the HL on different levels and for different reasons, 

showing a diverse set of experiences and desires. Kim (2017) concludes that 

understanding the dynamics of the spaces young HL speakers navigate in their everyday 

life and those they desire to be included in is important in order to be able to best support 

their investment in learning and maintaining their HLs. Also, Kim (2017) suggests the 

need for organized cultural and linguistic experiences for the recognition of the linguistic 

resources young HL speakers have access to as legitimate. 

  

Moving on from investment to the LR of young HL speakers, the latter concept has been 

observed through the language portrait in recent studies that build on Busch’s (2017) 

framework, which has been used as an important method to represent and understand 

diverse and dynamic LRs. A recent example of this tendency is a study by Johnsen (2020), 

which explores the linguistic repertoires of three adolescent HL speakers of Spanish in 

Norway. By conducting interviews combined with language portraits with multilingual 

adolescents, the researcher uncovers attitudes towards and experiences relating to the HL. 

The language portrait was used to get “a deeper understanding of the complexities of their 

language experience and metalinguistic reflections” (Johnsen, 2020:4). The use of this 

method showed the participants’ positioning based on their HL and their relationship with 

the LR was visually represented. With this study, Johnsen (2020) shows that the LR is 
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dynamic and develops as life goes on. As for Kim (2017), Johnsen (2020) also shows that 

the experiences accounted for by the participants were varied and diverse. Finally, the 

study shows that the young participants give a lot of importance to the HL while they 

remain aware of the limitations it brings in terms of social positioning. Additionally, the 

participants showed that even negative experiences in their life were useful for creating 

investment for HL speakers. 

  

A similar study using language portraits is Obojska (2019), which observes young HL 

speakers of Polish and the relation with their family language policy. This study looked 

at both adult and adolescent HL speakers of Polish, using interviews and language 

portraits in an integrated way to understand their attitudes towards the HL and position 

of Polish in their LRs. In the language portrait, the participants often places Polish in 

important positions, such as in the head or close to the heart. The language portraits also 

showed that the experiences, desires, and ideological assumptions were different for each 

participant, and their representations pointed towards diverse and unique life experiences. 

Therefore, based on their life trajectories, the participants gave different values to the 

same linguistic resources. Their subjectivity in the matter also shows the usefulness of 

the language repertoire as a tool for drawing attention to a speaker’s agency. 

  

The studies that I have discussed here all reach similar conclusions, regardless of the 

methods and theoretical background employed. They all show that HL speakers give great 

importance to their HLs and invest in their HLs as a way to gain both social and economic 

capital, by both connecting to their past and their ethnic community and looking for 

prospects and opportunities for interactions in the future. At the same time, the 

experiences and desires the participants explore in the research process involve both those 

that are common and shared among participants and those that are unique for someone, 

showing great diversity in levels of investment or representations of the LR even within 

the same ethnic community. These individual differences in investment towards the HL 

among adolescent HL speakers should therefore be considered as expected within any 

group of speakers, no matter their ethnic configuration. Based on the unequivocable shape 

of the results of the studies discussed here, I want to argue once more for the need of 

looking past ethnic and linguistic distinction, and instead observe young HL speakers 

across groups. 
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Apart from the positive value and importance of the HL for young speakers, these studies 

also highlight the conflict between strong ideologies of language being present in the 

spaces these adolescents move between. In the national contexts in which the above 

studies are situated, the language practices of HL speakers are impacted upon by 

dominant ideologies, mainly standard language ideologies, that maintain the legitimacy 

and power of the majority language. At the same time, contrasting ideologies of language 

that keep the HLs valuable inside the ethnic community have become a means of 

maintaining inclusion and creating opportunities of constructing legitimate cultural 

identities linked to their minority groups. The participants are shown to invest and give 

importance both to their HLs and the majority language, due to their understanding of the 

social norms connected to their language practices. Therefore, a shared focus and 

investment on both the HL and the majority language by multilingual adolescents is not 

detrimental and very realistic, as it has also been shown as positive for their social 

development (Ganuza & Hedman, 2018). 

  

In light of the work of the empirical studies above, their focus solely on speakers from a 

single ethnic community appears to be misleading (see Blommaert, 2010; Runfors, 2009). 

Even though the studies above show that these groups are heterogeneous and indicate 

internal diversity, there is a tendency to divide HL speakers by ethnic groups and 

essentialize their identities, life trajectories and experiences, finally treating these as 

homogenous groups. For example, a study like Obojska (2019) that observes Polish 

speakers in Norway, or Palm et al. (2019) with Somali speakers, maintains speakers as 

having particular experiences based on their linguistic or ethnic background, as if other 

adolescents with non-dominant backgrounds would inherently face different experiences 

and attitudes. Their social positioning and experiences of language instead often stem 

from the identity categories given to them by the majority speakers, which is highlighted 

by Runfors (2009). As a long-lasting tendency in the field of applied linguistics, Runfors 

(ibid) also criticizes it by deciding to focus on a more diverse and heterogeneous group 

of participants. In her study on young adults with a migration background in Sweden, she 

shows how HL speakers with different ethnic and linguistic backgrounds have similar 

experiences and understanding of the capital their HLs give them, and how all of them 

are positioned as the “other” or as the “immigrant” regardless of their level of knowledge 

of the majority language.  
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Based on this problematic consideration, in this study I have therefore chosen to work 

with a linguistically diverse group of adolescents, to purposefully focus on whether they 

have experiences in common, or whether they have unique experiences within and across 

groups, rather than focus on the “immigrant” as an identity category, or on a specific 

ethnic community. In the next chapter the methods employed, and the rationale behind 

the choice of participants will be fleshed out, also defining the reasons for the data 

collection process. 

 

 

3. Methods 

This chapter will present the study’s methodological approach and research design. First, 

the methodological choices and the key methods are presented. After that, I will provide 

an overview of the setting, the participants, and the process of data collection, including 

short reflections on the researcher’s position in the process. 

  

3.1. Methodological considerations and key methods 

The current study has been conducted through qualitative research, which observes “the 

social world as it is engaged with, perceived or explained by the people that we study” 

(Heller et al., 2017:9). Heller et al. (2017) further propose that a critical sociolinguistic 

approach is needed to observe issues of language, its value for people and the ways it is 

involved in social interaction. Critical sociolinguistics is an approach that has been 

deemed particularly useful for understanding language matters and the role of language 

in constructing social hierarchies and processes, while addressing social inequality 

(Heller et al., 2017). The potential for uncovering social inequality has made this kind of 

approach for language research widely used in the field of applied linguistics (for a useful 

overview, see also Martin-Jones & Martin, 2016). Due to the focus of the current study 

on adolescent HL speakers' experiences and desires related to language, a critical 

approach will then be useful to answer the research questions, which relate and are 

motivated by issues of social inequality and the problematic experiences for HL speakers 

based on language. Furthermore, biographical methods are useful when looking at 

linguistic issues in a critical manner, as they have the potential to provide insight into 
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issues of language ideologies and attitudes, to explore daily life experiences and to 

uncover social inequality related to language practices (Heller et al., 2017), and relate to 

the theoretical framework presented in chapter 2. Therefore, following these 

methodological considerations about the critical approach in applied linguistics, as well 

as the thoughts put forward by Busch (2017) about using a biographical approach when 

investigating language issues, the current study used two different qualitative methods, 

namely semi-structured interviews, and language portraits to answer the research 

questions posed in the introduction to this dissertation, which I will present and motivate 

below. 

 

The interview, which is a classic method used for a long time in sociolinguistic research, 

have been observed by Heller et al. (2017) to be particularly useful in observing people’s 

life trajectories connected to linguistic dimensions. Additionally, Busch (2016) points out 

how the interview gives precious insights and has been used to understand complex 

processes of identity and multilingualism in HL situations. She also mentions the value 

biographical methods have in acknowledging individual differences and to give a voice 

to otherwise silenced or somehow excluded individuals. 

 

The language portrait uses a body map (see figure 2) that the participants use to visually 

represent their LR, which is a way to explore the experiences of the speaker in connection 

with their linguistic resources. This is a method that employs a visual dimension to 

observe lived experience of language of individual speakers and has been employed by a 

growing number of researchers to link language, emotion, and ideology (e.g., Johnsen, 

2020). The language portrait gives the participant ways to show their interpretation of 

themselves and the world they inhabit, and the ways in which language is linked to 

various dimensions of their life (Busch, 2016). Busch (2017) also argues that the language 

portrait is a fruitful way to let the participants decide on what is considered a language or 

code, which enhances the participants’ agency in the research process and makes them 

further reflect on the dimensions that are of interest. As mentioned in the previous chapter, 

this method has been used by several researchers in the field (see Johnsen, 2020; Obojska, 

2019) in conjunction with other methods such as the interview. 
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 Figure 2. Empty body map for the language portrait. 

  

When considering the choices of specific methods for the current study, it is noteworthy 

to point out that in interviews the researcher has a dominant role, being the one asking 

questions, even in a situation of reciprocal ethnography (Heller et al., 2016). This could 

lead to less realistic results, shaped by the presuppositions and expectations of the 

researcher. Instead, in the current study I want to emphasize the subjectivity of HL 

speakers, which led me to use the language portrait, which is a method that shifts agency 

away from the researcher and empowers the participant (Busch, 2017). In this way the 

participants of the study have been able to explain partly in a manner that gives them 

more space to reflect on their attitudes and experiences regarding their HLs. 

  

To conclude this section, it should be remembered that the data produced throughout the 

current study is mostly interpretative data. Busch (2017) points out that biographical data 

is most often not a reliable source for understanding the actual language practices, but 

rather is useful in uncovering perspectives and attitudes towards language issues. 

Therefore, from an epistemological perspective, this study is only capable of generating 
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knowledge about HL speakers’ interpretations of their life situation in relation to 

language, and not about how the actual situations unfold. Nevertheless, since this study 

aims to explore the participants’ interpretations of their experiences, and not to observe 

their linguistic practices, this epistemological limitation is not hindering the possibility to 

answer the research questions. In the next section I will shift the focus towards the data 

collection and the choice of participants. 

  

3.2. Setting and participants 

When I started looking for participants, I reached out to a school that I will call Hill 

School, a secondary school in a suburban area outside a large Swedish city. The school 

focuses a lot on creating a safe space for the students, who all come from multi-ethnic 

areas close to the school and share backgrounds of migration and multilingualism. I got 

in contact with Nihara, a student counselor, who helped me through the procedure of 

choosing the participants and organizing the data collection. On account of this and due 

to the lack of time to carry out the data collection, I was not able to visit the school for a 

longer period and find participants on my own. Hence, the selection of participants was 

done with the help of Nihara, who was very careful to help me gather participants that 

had different life situations, different linguistic backgrounds, different degrees of 

knowledge and use of the HL and the social propensity to talk about the issues they 

experience as HL speakers in Sweden. In the following, I will give a short description of 

the participants’ background: 

  

Yagaan (15) has a Mongolian background. She was born in Mongolia and moved to 

Sweden with her mother at the age of 9. She only speaks Mongolian at home, but 

otherwise uses mostly Swedish at school and with her peers. 

  

Nasrin (16) has an Iraqi background. She was born in Sweden, and lives with her father 

and siblings. She speaks mostly Swedish, both in school and at home, but reported that 

she uses Arabic daily both with her father and with friends. 
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Beyza (15) has a Turkish background. She was born in Sweden, and both her parents are 

also born in Sweden. She uses mostly Swedish, but Turkish is increasingly employed in 

the daily interactions with her family.  

 

Salma (15) has an Eritrean background. She was born in Sweden, while her parents 

moved from Eritrea. She uses mostly Swedish but wants to know Tigrinya better. She 

reported using it daily at home. 

 

In addition to my engagement with these four participants, I also had an individual 

interview with Nihara, which gave interesting insights in the school policy and her 

perception of the students’ life situations and linguistic attitudes. This interview with 

Nihara is crucial to understand the analysis and discussion of the data and will therefore 

be presented in the next section in greater detail.  

 

3.3. Data collection  

The data collection was divided into two parts. In the first part, the participants were 

gathered and took part in a focus group, during which they were asked to present 

themselves and talk briefly about their linguistic situation. They were asked about their 

language use at home and at school, as well as in an outside environment, with a variety 

of interlocutors, for example family or friends. Through these questions, the participants 

had the opportunity to discuss common experiences of language and negotiate the positive 

or negative emotions that rose from those situations. After this, in the second part of the 

data collection, the participants were called upon individually to attend a short interview, 

to further talk about issues they raised in the focus group. The participants were asked 

about their attitudes towards their HL, other people’s reactions, and specific emotions 

connected to the HL, whether for example they were comfortable about using it in a 

certain context or scared of being met with criticism and negative reactions. In this 

interview they were also asked about the value and importance they give to their HL, as 

well as their perspectives on the usefulness of MTI. As part of the interview, the 

participants were given a silhouette (see fig.2) and colour pencils and were asked to draw 

a language portrait (Busch, 2012). They were instructed to draw an image of themselves 

as language users and to represent their different languages or ways of speaking with 
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different colours. They were also asked to put these on the body silhouette in a way that 

made sense to them, keeping in mind the value it has for them and the relationship 

between the linguistic resources and the placement on their body (I never got the 

opportunity to have an individual interview with Beyza, which also means she never gave 

me a language portrait).  

 

Due to my lack of knowledge or competence in the HLs of the participants, all the 

interviews were conducted in Swedish. All the recordings were made with a smartphone, 

as this was considered the least invasive recording device. The recorded interviews were 

thereafter transcribed in ELAN, a software for annotation and synchronization of 

multimedia files, and coded manually, which entails transcribing and analysing the data 

without automatic tools. All the participants gave informed consent for participating in 

the study and for the researcher to use their data for research purposes with the help of 

consent forms. I have worked to preserve their anonymity and the integrity of everyone 

involved, working according to my own university’s institutional guidelines on ethical 

research practice. Pseudonyms were given to the participants in order to help preserve 

their anonymity. 

 

 

4. Results and analysis 

This chapter contains a presentation and analysis of the data collected through the 

interviews and language portraits. Specific examples are presented and examined 

according to the theoretical framework employed in order to get a comprehensive 

understanding of the participants’ experiences and desire linked to the HL and what 

implications these have for their investment. To understand the context in which the 

participants spend a greater part of their time, the first section will provide an overview 

of the general attitudes and approach taken by the school concerning the students’ HLs 

and the importance of linguistic diversity. Such considerations will be based on the 

interview with Nihara, in which we discussed the school’s approach to HLs. After that, 

the following section will focus on each of the student participants separately. 
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4.1. Ideologies and attitudes towards multilingualism in the 

school 

In my interview with Nihara, in which we talked about approaches with which the school 

receives and relates to the students, several points regarding the students’ HLs were 

mentioned. Below are some excerpts taken from this interview. To start, in excerpt 1 

Nihara mentioned how the majority of students are either born in Sweden or lived here 

for the majority of their lives (lines 3-4). The students at Hill School come from the areas 

surrounding the school, which are characterized by high levels of ethnic and linguistic 

diversity. She also suggests that the students at the school are exposed to exclusionary 

ideologies and are often not considered part of the majority group in society (lines 5-7). 

What Nihara said in excerpt 1 is not surprising considering the debate on immigration, 

ethnicity and language in Sweden (Dahlstedt & Ekholm, 2019).  

  

Excerpt 1 

1    på våran skola har vi alltid uppmuntrat   

2    modersmålsundervisning och mångfalden för våra elever  

3    barnen som går på skolan är allt mellan 13 och 15 år gamla och uppvuxna i området  

4    eh antingen födda här eller bott här majoriteten av sitt liv (.) och  

5    men lever också med eh  

6    en vad ska man säga en en en en form av tanke  

7    om att de är mindre värda för att de inte ser ut som eller tillhör majoritetssamhället 

  

1    in our school we have always encouraged 

2    mother tongue instruction and the diversity of our students 

3    the kids that go to our school are between 13 and 15 years old and grown up in the area 

4    eh either born here or lived here the majority of their lives (.) and 

5    but also live with eh 

6    what should I say a form of thought 

7    that they are worth less because they don’t look like or belong to the majority society 
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What is instead more notable in excerpt 1 is the fact that Hill School in particular is said 

to be unusually positive about linguistic diversity amongst their students and about 

encouraging MTI (lines 1-2). This attitude is also mentioned in excerpt 2, in which it is 

clear that not only is the school positive to encourage MTI, but also the students’ parents 

(lines 1-3).  

 

Excerpt 2 

1    ja jag vet att hemmen tycker det är jättebra  

2    att de får fortsätta lära sig modersmål 

3    så de vill ju att deras barn ska göra det 

4    eh och nu är det ju så på våran skola att vi erbjuder modersmål till alla våra elever 

5    så det spelar ingen roll om man tillhör talar ett modersmål 

6    som eh det är tjugo andra elever på skolan som pratar 

7    eller om man är själv i att prata det 

  

1    Yeah I know that the homes think that it is very good  

2    that they get to continue learning their mother tongue 

3    so they want that their children to do that 

4    eh and now it is like this in our school we offer mother tongue to all our students 

5    so it does not matter if one belongs speaks a mother tongue 

6    that eh there are twenty other students in the school speaking 

7    or if one is alone to speak it 

 

Nihara talks about how MTI should be offered to all students regardless of the amount of 

people speaking a particular HL (lines 4-7). I would argue this openness towards offering 

MTI to HL speakers is particularly uncommon. According to Ganuza & Hedman (2018), 

most schools in Sweden do not offer mother tongue as a school subject to all students, as 

it is not a mandatory subject and usually because they require at least five students to start 

that class. Instead, Hill School makes it part of their identity to encourage their students 
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to speak and develop their HLs, which is also confirmed by my participants and 

highlighted in the following sections of this chapter. This encouraging attitude shows that 

the school deeply cares about letting their students be who they prefer, opening up 

opportunities for them by fostering and allowing them to develop their multilingual 

repertoires. 

  

Moving on in this matter, in excerpt 3 Nihara answers whether the students go against the 

school’s general ideals of diversity and discriminate against each other based on their 

HLs. On lines 4-6 she points out the fact that the students find themselves and create 

communities across differences, that is, despite their having different linguistic and 

cultural backgrounds. Their experiences of being adolescent HL speakers in suburban 

Swedish are thus fore fronted as the main factor for their interactions, and therefore the 

similarities they share rather than their differences.  

  

Excerpt 3 

Nicolas: 

1     Ser du att det finns nån exkludering  

     Do you see that there is some exclusion 

2     eller nån sorts diskriminering mellan eleverna 

or some kind of discrimination between students 

3    som beror på språk på något sätt? 

       that depends on language in some way? 

  

Nihara: 

4 Tvärtom skulle jag nog säga  

The opposite I would say 

5     att det mer har att göra med att det stärker deras gemenskap  

that it has to do with that it strengthens their sense of community 

6     eh att_ att de hittar ett sätt liksom att finna varandra liksom  

eh that_ that they find a way like to find each other kind of 

7     och man_ stärks av och de lär sig mycket av varandra också  
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and they_ are strengthened by and they learn a lot from each other as well 

8     att de pratar så sagt turkiska versus somaliska eller arabiska eller tigrinja  

that they speak as I said Turkish rather than Somali or Arabic or Tigrinya 

9 eller vad det nu kan vara 

or whatever it is 

9     så hittar de olika sätt att uttrycka sig på  

they find different ways to express themselves 

10    så det det är nåt fint i det faktiskt 

so there there is something good in it actually 

  

She mentions that all students are encouraged to take mother tongue instruction (MTI), 

as it is offered to everyone, and that they should be proud of their heritage. as this will 

give them an edge over others in the future. When talking about the opportunities 

maintaining the HL creates for the students, Nihara said that “me and my colleagues at 

the school we speak well about keeping your mother tongue because it will give you a 

plus later in many ways”. Finally, in excerpt 4, Nihara mentions the general views of the 

school. Hill School and its staff seem to think that it is very positive to work in an 

environment where there is linguistic diversity, and that the differences are easily bridged 

by the students helping each other and acquiring resources from their friends’ HLs.  

  

Excerpt 4 

1    kort svar på din fråga är ja vi tycker det är jättestarkt och jättebra 

2    med att vi talar olika språk  

3    och att barnen känner sig trygga med att kunna använda även sitt modersmål  

4    men även att fast majoriteten av våra elever  

5    eh pratar säg somaliska eller turkiska eller arabiska som många på våran skola gör 

6    så kommunicerar de ju nästan alltid med varandra på svenska  

7    ibland är det liksom på modersmål  

8    men det blir aldrig en begränsning 

  



 

 26 

1    short answer to your question is yes we think it is very strong and very good 

2    that we speak many languages 

3    and that the kids feel safe with being able to use even their mother tongue 

4    but even if the majority of our students 

5    speak say Somali or Turkish or Arabic like many at our school do 

6    they communicate nearly always with each other in Swedish 

7    sometimes it is like in mother tongue 

8    but it is never a limitation 

  

This said, Nihara shows a tendency to suggest similarities between the students because 

of their shared background as adolescent HL speakers, rather than focusing on them 

coming from different ethnic communities. This sense of community and shared 

background is also pointed out in excerpt 4 above, in which Nihara argues that the 

students most often use Swedish when speaking to each other (lines 4-6). Even though 

they use Swedish, Nihara mentions that they are not marginalized for using their HLs 

(lines 7-8).   

  

In sum, Nihara talks about Hill School being a safe space for the students both 

linguistically and culturally. In the interview she says that they “try to create equality so 

that they may feel safe at school from different identities” and that they feel that it is very 

important for them to “receive the students in a warm way and not judge people for how 

they speak freely”. Hence, she considers the school’s work crucial to counteracting 

negative attitudes towards HLs of young people, and she points out that her and her 

colleagues’ efforts to motivate the students to invest in learning and maintaining their 

HLs. As such, based on Nihara’s words, Hill School is a space where there is no 

discrimination towards HL speakers. Such ideologies might suggest that this school is 

one that works to prevent language discrimination and instead helps the students 

recognize the different forms of capital they would acquire and identities they could 

construct to them when investing in their HL. Nihara highlights these reasons for 

investment in the HL in excerpt 4. She connects language maintenance of young HL 

speakers to the perceived benefits that combine capital and ideology as shown in Darvin 

& Norton’s (2015) model, which is a more instrumental and professionally driven 
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investment. In the next sections, one for each participant, I will refer to the data to find 

out if Nihara’s claims about the students and the school are shared by the other 

participants. I will explore whether the four adolescents in my study find the school a safe 

place that encourages their use of the HLs and the development of multilingual repertoires 

and multiple identities for students across different backgrounds. 

 

4.2. The participants’ accounts of attitudes, experiences, and 

desires  

In this section, I will focus on the accounts given by the four participants in the interviews 

and analyse them together with their language portraits to offer a picture of the main 

points they make in the data. In the following sub-sections I will present the adolescent 

HL speakers in my study individually. 

 

4.2.1. Salma 

The first participant that will be looked at is Salma, who has an Eritrean background and 

has Tigrinya as her HL. In her interview she mentioned that she uses Swedish extensively, 

both at home and with friends, but that she also uses Tigrinya daily with her family and 

with some peers that share her linguistic background. In excerpt 5, she talks about the 

importance of the HL for her, as well as the usefulness of MTI. On lines 2-4, she says that 

she wants to maintain her HL and that it would be good to be more competent with it. 

Even when talking about her language portrait, Salma expressed a particular interest in 

communicating with people sharing her linguistic background, as exemplified on line 4. 

For her, being able to communicate in Tigrinya is a reason to invest in her HL. Salma’s 

expression of investment shows that she has a desire that connects with the community 

of Tigrinya speakers, which relates to identity and imagined communities as expressed 

by Norton (2013). 

 

Excerpt 5 

Nicolas 

1  är det viktigt för dig att ha det kvar eller så 
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     is it important for you to keep it or so 

  

Salma 

2     asså det skulle va bra om jag kunde lära mig mer 

    like it would be good if I could learn more 

3     för det är såhära man vill ju hålla kvar det också senare  

     because it is like this you want to keep it even later 

4     och kunna kommunicera på andra språk det vill jag lära mig  

    and be able to communicate in other languages I want to learn that 

  

Nicolas 

5     men har ni det i skolan 

     but you have that in school 

  

Salma 

6     aa vi har hemspråk   

     yeah we have home language 

  

Nicolas 

7     vad tycker du (.) om det är det 

     what do you think (.) about that is it 

  

Salma 

8     asså det är ju bra att det finns hemspråk så man kan lära sig 

    well it is good that there is home language so you can learn 

  

By looking at her language portrait, we can see that Tigrinya is represented as a yellow 

necklace (figure 3). According to her, the position of the different colours on the language 

portrait represents connections of different kinds. For example, the position of her HL is 
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on her neck, which she says connects it to Eritrean traditions of wearing noticeable 

jewellery. The colour she chose also connects it to the national community by referring 

to the colour of the Eritrean flag. In this way, she negotiates her identity as a HL speaker, 

by connecting herself to the imagined community of people with similar ethnic and 

linguistic backgrounds. The positioning of the different languages in the language portrait 

is crucial for Salma, as she explains that most of them have the sense to be in a certain 

position. The central position of the HL is similar to what is described by Obojska (2019), 

where her Polish participants often put the HL close to the heart or in the head. Salma’s 

positioning of Tigrinya on her neck could be interpreted as a similar attitude, showing the 

pride she has about her HL and her background.  

  

  

Figure 3: Salma’s portrait. Yellow: Eritrea’s flag/language/Swedish; Red/Orange: Norwegian; Blue: Sea, 

lakes, Somali; Brown: forest, plains, different languages; Black: extinct language why/when/how 

  

Even though she wants to use her HL more, she is aware of the situations in which it is 

appropriate, as shown in excerpt 6 (lines 4-6). She understands that Swedish is more 

appropriate in certain situations and reports engaging in different language practices 
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based on her environment. She also talks about separation of languages, which is 

noteworthy in comparison to her language portrait, where she partially inscribes multiple 

languages in the same colour. Swedish is both mentioned to be part of the yellow 

necklace, but also of the brown part, which she says to represent the cluster of languages 

spoken in her area. Her language portrait shows the subjective nature of the LR, based on 

the speaker’s interpretations of her linguistic resources.    

  

Excerpt 6 

1   asså när man kan olika språk  

2    då man brukar ju separera man dem ganska ofta  

3    asså det är inte så att man jag går runt och pratar  

4    till exempel min kompis som inte kan tigrinja 

5    det är ju inte så att jag pratar tigrinja med henne jag pratar ju svenska då  

6    så att man har ju sin gräns när och vart man pratar de 

  

1    Like when you know different languages 

2    then you use to separate them pretty often 

3    like it is not like you go around speaking 

4    for example my friend that does not know Tigrinya 

5    it is not like I speak Tigrinya with her I speak Swedish then 

6    so you have your limit when and where you speak it 

  

Finally, excerpt 7 shows an example of her experience with the open and positive attitudes 

towards multilingualism she feels being present in the school. When asked about other 

students’ attitudes towards multilingualism and linguistic diversity, she answers that 

negative things regarding language do not happen (line 4). This resonates with Nihara’s 

account of the ideologies present at the school, which are therefore also embraced and 

felt by the students when interacting with their peers.  

  

Excerpt 7 
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Nicolas 

1     Tycker (.) andra elever nånting asså fr (.)  

     other students do they think something 

2     är det nån som säger nåt om (.) andras språk  

    is there anyone saying something about other’s languages 

3     eller är det (.) avslappnat med det  

     or is it relaxed with that 

  

Salma 

4  nej inget händer inget sånt händer  

     no nothing happens nothing like that happens 

5  alla vet ju att det finns ju många som kan olika språk  

     everyone knows that there are many that know different languages 

6  man kan ju förstå kanske vissa ord  

     some words they maybe can understand 

7  så kanske man tycker det är coolt att man kan lära sig nåt nytt 

     so maybe they think it is cool to learn something new 

 

4.2.2. Beyza 

Beyza has a Turkish background and is concerned about many things about her heritage 

and linguistic background. In the focus group she talks about her awareness of people 

outside of the school, in wider society, being critical towards her because of her language 

and her people. Excerpt 8 is an example of this. On lines 1-5, Beyza mentions how 

speaking Turkish can sometimes be harmful for her because of people’s opinions and 

reactions. “Her language” sounds aggressive to other people (lines 5-6 and 10-13), which 

encourages her to be more careful with it or to avoid using it. The thought expressed by 

Beyza signalizes the impact attitudes and ideologies have on the speaker’s practices. 

Excerpt 8 is a good example for the negative reactions the participants mention getting 

when in public, as both Beyza and Nasrin feel that other people react negatively to their 

HLs, which is something emphasized by the other participants as well.  
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Excerpt 8 

Beyza: 

1     och (.) finns ju väldigt mycket såhära (.)  

and (.) there is very much like this (.) 

2     turker såhär turker si turker så  

turks like this turks here turks there 

3     och det är såhära hur stolt jag än är  

and it is like even if I am very proud 

4     så vill man ju inte alltid prata sitt språk  

I do not always want to speak my language 

5     för att det blir blickar det blir folk det blir kommentarer  

because there are glares there is people there are comments 

6     såhära jag är väldigt aggressiv liksom 

like I am very aggressive kind of 

  

Nasrin: 

7     exakt det är det jag försökte få fram också 

exactly that is what I was trying to say as well 

  

Nicolas: 

8     asså känner du asså känner ni  

Like do you feel do you feel  

9     att folk tycker att ni (.) att det låter aggressivt 

that people think that you (.) that it sounds aggressive 

[…] 

  

Beyza: 

10     aa (.) medans (.) andra språk är mycket (.) mer lugnare  
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Yes (.) while (.) other languages are very (.) much calmer 

11     så är mitt språk (.) eller (.)  

my language (.) or (.) 

12     så som de flesta uppfattar det är mycket mer aggressivare i uttalet  

the way most people see it it is much more aggressive in pronunciation 

13     eh (.) vilket inte är en (.) fördel alltid 

eh (.) which is not a (.) pro always 

  

Despite these negative experiences of her being a HL speaker, Beyza still chooses to 

invest in maintaining Turkish. She wants to be identified with her ethnic community, even 

though she is aware of the negative connotations attached to her people and her HL. 

Investing in her HL then gives her the opportunity to construct identities that makes her 

feel more included with her family and relatives and gives her capital that she may use 

for social interactions. Beyza’s situation also evokes the emotional levels of the LR, as 

she shows to have negative experiences with it, and it connects to something painful. On 

line 3 she says that she must put pride aside and not use her HL at times. Strong emotions, 

like pain, fear, and frustration such as those expressed by Beyza here, are mentioned by 

Busch (2017) to be inscribed in the LR and being connected to linguistic resources. 

Therefore, it is noteworthy that Beyza has a desire for maintaining Turkish, despite these 

negative experiences related to her HL. 

  

4.2.3. Nasrin 

Nasrin is of Iraqi heritage and speaks Arabic. In Nasrin’s language portrait (fig. 4), her 

HL clearly has an important position, as it takes up most of the space on the body map. 

When talking about the reasons for the way she represented her LR, Nasrin said that she 

did not position the languages in her LR in a specific way based on bodily connections. 

Instead, she represented the languages based on the importance they have for her. With 

this logic in mind, it is clear to see that she gave most space to her HL, Arabic. She 

mentions her HL to be a good asset for her professional goals, which is shortly brought 

up by all of them in their individual interviews and in the focus group. Of all the 

participants, Nasrin puts most emphasis on the professional perspective, showing a more 
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instrumental reason for investment in the HL. This way, investment in the HL gives 

economic capital. 

  

Figure 4. Nasrin’s portrait. From the top Red: Arabic; Green: English; Blue: Spanish; Black: Swedish 

  

When asked about it, she said that even though she uses Swedish more (excerpt 10), 

Arabic has greater value for her. At the same time, she acknowledges the value of Swedish 

in her daily life and expresses that she wishes to learn it better to also succeed in Swedish 

society.  

  

Excerpt 10 

Nicolas 

1     så du använder också mer arabiska än du använder svenska 

so you use more Arabic than you use Swedish 

  

Nasrin 
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2     nej men asså 

     no but like 

3     jag är ju mer i skolan än jag är hemma  

     I am more at school than home 

4     asså jag är i skolan ganska länge här  

like I am at school pretty long here 

5     så jag pratar mer svenska än jag pratar arabiska 

so I speak more Swedish than I speak Arabic 

  

Nicolas 

6     men du tänker ändå att arabiskan tar mer plats 

     but you think anyway that Arabic takes more space 

  

Nasrin 

7     ja asså jag tycker det är viktigast  

     yeah like I think it is the most important 

8     jag tänkte inte på att jag kan det mer eller inte 

I did not think if I know it more or not 

  

In excerpt 11 Nasrin gives a clearly positive value to the HL (lines 10-14), as she talks 

about the importance for her that HLs are maintained and not ignored or forgotten. Here 

she continues to say that it is important to maintain the HL, and that there should be a 

strong connection with the past, the family, and their efforts to reach Sweden (see lines 

1-9). It is the sense of respect that makes the HL become valuable, as well as the fact that 

it connects the HL speakers with an imagined community of people from a similar 

linguistic background. Nasrin’s desire of maintaining her Arabic shows that she 

recognizes a value for the future, which seems to be that of reaching an imagined identity 

and to feel included in her ethnic community.  

 

Excerpt 11 
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1    många håller på typ att glömma sitt språk  

2    och gå över till det svenska samhället och svenska språket  

3    mer än vad de gör till sitt hemland och sitt språk (.)  

4    så det blir ju ganska (.) asså det blir ju (.) asså det är ju ganska viktigt  

5    bland oss ungdomarna också tänker jag 

6    eftersom våra föräldrar har ju kommit hit av en anledning 

7    av att fixa en framtid till oss se till att vi får uppleva det goda inte det onda som de fick uppleva 

8    och de flesta eh länderna de har försökt gå igenom och och att ta sig hit var väldigt svårt  

9    så jag tänker ändå kulturaliteten (.) och språket är jättejätteviktigt tycker jag 

10    och och bland ungdomarna här också  

11    jag_ jag ser ju på jättemånga  

12    de som oftast de som kommer från samma hemländer och har samma språk  

13    så pratar de mer liksom deras språk än vad de pratar svenska (.)  

14    och det tycker jag är jättejättebra 

  

1    many are starting to forget their language 

2    and shift over to the Swedish society and the Swedish language  

3    more than to their home country and their language (.) 

4    so it gets kind of (.) like it gets (.) like it is kind of important  

5    among us the youngsters as well I think 

6    because our parent have come here for a reason 

7    to fix a future for us fix so we got to experience the good and not the bad that they experienced 

8    and most of the eh countries they have tried to go through and and to get here has been very difficult 

9    so I think that culture (.) and language is very very important I think 

10    and and among the youngsters here as well 

11    I_ I can see on very many  

12    those that often those that come from the same home countries and have the same language 

13    they speak more like their languages than they speak Swedish (.) 

14    and I think that is very very good 
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During the individual interview and the focus group, Nasrin also mentioned how 

important it is for her to maintain the HL. She mentions how it is a shame that other young 

HL speakers tend to forget “their language” and become “Swedish” (lines 1-3). She 

expresses her thoughts on the HL, both for herself and other adolescents in a similar life 

situation in excerpt 11. She mentions being happy about other students actively using 

their HLs in school. This further strengthens the claim by Nihara about the linguistically 

safe environment the school provides the students with. 

  

Excerpt 12 

1    asså språk har alltid typ varit en utväg från  

2    typ asså många har ju varit med om rasism och typ […]  

3    oavsett om vi har samma språk som svenska som andraspråk (.)  

4    så spelar det absolut ingen roll för att det är asså (.)  

5    det har alltid varit vårt språk som har varit en utväg (.) från det 

  

1    like language has always like been a way out from 

2    like many have been through racism and like […] 

3    It does not matter if we have the same language as in Swedish as a second language (.)  

4    it absolutely does not matter at all because it is like (.) 

5    it has always been our language that has been a way out (.) from that 

  

In excerpt 12, she mentions that the HL is a way for young people like her to escape the 

racism they experience in their daily life (lines 1-5). Even though her and other adolescent 

HL speakers share Swedish, like also Nihara pointed out, Nasrin means that it is “their 

language” that is relevant and is a “way out” (line 5). She expresses a genuine worry for 

other adolescent HL speakers using their HL less with each other and going over to 

Swedish more. From the situation described by Nasrin, it could be assumed that the 

imagined communities for HL speakers in Sweden shift towards the majority group, as 

they rapidly want to be included in the Swedish society, rather than trying to project their 

desire towards their ethnic communities. This is not the case for Nasrin, who gives great 

importance to both her HL as her parents’ culture and language, but also to Swedish. Her 
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investment to learn the HL better therefore is based on an ideology that strengthens the 

HL and on the cultural identity she wants to be able to construct for herself. By investing 

in both improving her Swedish and maintaining Arabic, Nasrin has the resources to 

construct a wider array of identities and tries to be included in imagined communities 

connected to both ethnic groups, linking the dimensions of ideology and identity from 

Darvin & Norton’s (2015) model. Emotions linked to language become visible in the 

language portrait, which is also the case for Nasrin, as Arabic has a bigger place even if 

used less. Also, her approach to language and to the HL as a “way out” shows that 

experiences related to language that carry a strong emotional charge, as mentioned by 

Busch (2017). Like Beyza, Nasrin wants to invest in her HL despite the negative 

experiences and the exclusion she mentions (excerpt 12, line 2). I will come back to this 

point in the next chapter. 

  

4.2.4. Yagaan 

Yagaan has a Mongolian background and is the only participant that was not born in 

Sweden. She uses Mongolian at home, where she mentions that her family has higher 

expectations, but also at school when receiving MTI, a situation in which she feels more 

comfortable. In the language portrait, she focuses on representing her LR based on contact 

and influence. In the interview, she stated that this is because Swedish affects her other 

languages, represented in the language portrait by colouring Swedish close to the other 

languages. She decided to position her HL, Mongolian, on her feet, as a symbol of roots, 

of her heritage and language (see excerpt 13). Yagaan’s language portrait suggests that 

she might have a slightly negative attitude towards her HL. She pushes it as far away from 

the central positions of head and heart as possible but makes it part of her LR nonetheless 

and shows interest in investing in her Mongolian.  
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Figure 5. Yagaan’s portrait. From the top: English; Mongolian; Swedish. 

 

Excerpt 13 

1    mongoliska kan vara på fötterna för det typ såhära grunden 

2    vart jag började ja ehm (.) mongoliska är såhära vart jag började 

3    asså var jag har lärt mig sen jag var liten 

4    så det är typ såhära grunden typ botten 

  

1    Mongolian can be on the feet because it is like the base 

2    where I started well ehm (.) Mongolian is like where I started 

3    like what I have learned since I was little 

4    so it is like the base like the bottom 

  

Excerpt 14 

1    ehm (.) när jag använder svenska asså mer och mer  

2    då mitt mongoliska asså minskas eller (.) blir sämre  
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3    och sen när jag börjar använda vad heter det mongoliska 

4    då ehm det är såhära lite hackigt 

  

1    ehm (.) when I use Swedish like more 

2    then my Mongolian like shrinks or (.) gets worse 

3    and then when I start using Mongolian 

4    then ehm it is like this a little choppy 

  

Yagaan also mentions having a complicated relationship with her HL. Swedish has an 

important position in her language portrait, taking up space and being linked to her other 

linguistic resources. In excerpt 14, she mentions that her Mongolian is getting worse, as 

she speaks increasingly more Swedish in her daily interactions. She seems to be worried 

about not being accepted as a legitimate speaker of Mongolian in front of people from her 

ethnic community, as she strives to maintain the language. This is shown by the fear of 

losing her HL or getting worse. 

 

Excerpt 15 

1    asså om jag flyttar tillbaka  

2    då det skulle kännas jätteobekvämt  

3    det skulle va typ en ständig press överallt  

4    asså var än jag går då jag behöver kunna jättebra mongoliska för då (.)  

5    asså till exempel (.) eh många kan ju få såhära eh fel tankar såhära missförstå 

  

1    like if I move back  

2    then it would feel very uncomfortable 

3    it would be like a constant pressure everywhere 

4    like anywhere I go then I need to know very good Mongolian because then (.) 

5    like for example (.) eh many could get like eh wrong ideas like misunderstand 
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She fears the loss of competence and fluency in her HL to the point that she would feel 

uncomfortable moving back, as the ideological stance of people from her homeland is in 

her opinion not very liberal when it comes to linguistic diversity and have high 

expectations on language practices, which she mentions in excerpt 15. The emotional 

consequences of the dynamicity of the LR shows that there is a strong connection between 

the life trajectories of HL speakers and their LR and investment. For Yagaan this 

particularly involves the dimension of ideology and identity. The problem here is that the 

shape of the LR and the linguistic resources available to Yagaan give her opportunities to 

construct certain identities, while some others are not available at a certain point in 

time. Overall, when discussing her linguistic repertoire, she seems to be aware of how 

Mongolian “shrinks” into her because of other linguistic resources she is acquiring. This 

connects to future interactions, related to desire, and to imagined communities (Norton, 

2013). Her wish to be part of the Mongolian-speaking community, or at least to not be 

excluded from it relates to investment through the means of identity and ideology, as she 

is also worried about how she will be perceived by other speakers and if her language 

practices will be legitimized. 

 

5. Discussion 

After having presented the relevant parts of the data for the current study in the previous 

chapter, in this chapter I will discuss the implications and meanings of these results, 

keeping the research questions in mind.  

 

The first question concerns the kind of experiences the participants have in their daily 

lives related to their HLs. As showed in the previous chapter, these experiences can be 

positive or negative, and they range from experiences that are common to the majority of 

the participants to unique experiences for individual participants. Thus, the differences 

between adolescent HL speakers are highlighted by the data, contributing to focus on their 

subjectivity and uniqueness. Several experiences are common to the majority of 

participants: negative reactions to their multilingualism, positive experiences of 

acceptance in the school environment, and positive experiences of MTI. Also, while these 
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experiences are generally mentioned by all of the participants, different aspects of them 

are highlighted, making a particular experience unique for some of them.  

 

All the participants mentioned getting reactions to their multilingualism, which is showed 

by the talk between Nasrin and Beyza in the focus group (excerpt 8). In this example, 

they argue that people have negative attitudes about their HLs and ethnic communities, 

and especially Beyza showed a great awareness of this, which led to her avoiding using 

the HL in certain situations. The fact that my participants share being subjected to 

discrimination based on their ways of speaking relates to the general exclusion HL 

speakers face in Sweden (Dahlstedt & Ekholm, 2019). Another shared experience among 

the participants is encountering positive attitudes towards multilingualism in the school. 

This kind of positive experience is pointed out by Nihara in her interview (see excerpt 1 

and 3) and is strengthened by the students’ accounts. As showed in the previous chapter, 

Yagaan, Nasrin and Salma, which I had individual interviews with, all mentioned Hill 

School being a place without discrimination, and where they feel more comfortable using 

their HLs than in other spaces. For Yagaan, this even extends to a more positive 

experience with her HL in school than at home, where she would use Mongolian 

extensively for all interactions. Finally, the participants also show good attitudes towards 

MTI, and they all see it as useful for maintaining their HLs. The fact that they have the 

opportunity to keep improving their competence in the HL is positive to them, as they are 

proud of their multilingualism. The participants also mention the opportunity of having 

MTI at Hill School being able to use their HL in a classroom environment. For example, 

both Salma and Nasrin think of it as helpful for their improvement, as they both mostly 

use Swedish and spend little time at home, where they would speak with their families 

using their HLs. Therefore, they mention that MTI contributes to keep their HL alive, a 

finding that resonates with previous research on the usefulness of MTI and HL speakers’ 

attitudes towards it (cf. Ganuza & Hedman, 2018; Palm et al., 2019).  

 

The second question concerns the kind of desires the participants mention having towards 

their HLs. In a similar way as for experiences, the participants mention different but 

converging desires. As such their desires all converged to the importance of maintenance 

and improvement of their HLs, which was finally the main goal for all of them. Generally, 

the desires expressed by the participants relate to their imagined communities and the 

capital for future interactions, which included work, travel, communication, and 
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inclusion. The specific desires are different however and separate into two categories: 

desire for maintenance and desire for inclusion. The desire for maintenance is always 

present in all the participants’ accounts. For example, Nasrin strongly wants to maintain 

her HL as the most important part of her LR, while Yagaan wants to maintain her HL to 

avoid annoying situations. Furthermore, when talking about desire connected to their 

HLs, all the participants mentioned wanting to improve their competence for various 

reasons. They were positive about MTI and the school environment as measures for 

maintenance and improvement. In a context where their LR is accepted and valued, they 

all have developed positive attitudes with their HL and want to give it more importance 

in the future.   

 

The desire for inclusion is instead more complex. Nasrin gives a good example of the 

desire for inclusion in excerpt 11 and 12, in which her desire of inclusion is expressed 

through the strong positive attitudes about the HL as a “way out” from discrimination in 

society. Beyza also touches on the desire for inclusion, despite her negative experiences, 

as she seems to wish to use her HL more freely. She mentions her pride in being Turkish 

and having to avoid using her HL in certain circumstances. Yagaan’s fear of going back 

to Mongolia and being treated differently because of her language use also shows a desire 

for inclusion, as she wants to be part of a community that she is slowly losing contact 

with. 

 

In sum, these experiences and desires, attitudes and thoughts about life and language, also 

shape the adolescents’ LRs in specific ways and affect their level of investment. These 

factors also properly show that an essentialization of young HL speakers as a group is 

problematic and unrealistic, as mentioned by Runfors (2009). Although there seems to be 

great similarity in the ways the participants of the current study approach their HLs, their 

individual differences of experiences, desires, and attitudes towards the HL should be 

highly focused on. Their individuality, their unique experiences, and desires, are tied to 

their life trajectories and are therefore never fully generalizable. It is important here to 

acknowledge the subjectivity of each speaker and the heterogeneity of linguistic 

communities, as a way to understand the complexity of language-related phenomena.  

 

Finally, the third question concerns the relationship of experiences and desires with the 

participants’ investment towards their HLs. A key finding of this study is that all 
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participants agree on the fact that the HL is a valuable resource for them, both for 

professional matters and social or emotional ones. The participants mention several 

different things that make them want to maintain their HL in the future, improve in it or 

not let it disappear from their LR. They mention that keeping their HL could improve 

their daily life interactions with peers and family and give them opportunities to 

communicate with people that share their cultural and linguistic backgrounds. By 

acknowledging the social and cultural capital acquired as a result of their investment in 

the HL, the students show that they have positive attitudes to investment. They connect 

their HLs to their experiences as multilingual adolescents in Sweden, but also to their 

desire of becoming successful and maintaining connections with people in similar 

situations. Their ethnic and linguistic communities have an important role for being 

imagined communities that the adolescents try to reach and make them invest in their 

HLs, acknowledging the attractive capital that would get them closer to their goals, and 

also considering social and professional opportunities for themselves.  

 

When it comes to the level of investment, there are therefore two different approaches 

that are combined in the students' attitudes. One of them is more instrumental and 

professionally driven, by which they show interest in keeping their HL alive for 

opportunities for work and travel. The second one is instead related to the emotional and 

biographical dimensions, as well as desire, which is more in line with the revised LR in 

Busch’s (2012) work, as they show interest in maintaining and strengthening their 

connection to an imagined community of speakers. Furthermore, as pointed out by Norton 

(2013), both experiences of language and desire for imagined communities and capital 

are influencing the level of investment. This also seem to be true for my participants, and 

it can therefore be concluded that adolescent HL speakers are heavily influenced by these 

factors. All experiences and desires related to their HLs, whether positive or negative, 

have an influence on their level of investment. However, it is particularly worth 

mentioning that positive experiences are more impactful, as Beyza in particular shows 

that despite having strong negative experiences of language discrimination, investment in 

the HL can still be highly attractive for young HL speakers. The impact of positive 

experiences is also visible through the accounts of Nasrin and her approach to the HL as 

a way out. Her words would suggest that the HL is for her and her peers a tool to maintain 

connections with an including community and escape from their daily experiences of 

racism and exclusion. The impact of positive and negative factors for young HL speakers 
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also relates to the emotional dimensions of language. It is therefore clear to see that the 

emotional charge of the direction of my participants’ life trajectories affect their LR, as 

pointed out by Busch (2012; 2017). Thus, investment in the HL creates opportunities for 

adolescent HL speakers to construct spaces for positive attitudes. In this way, investment 

in the HL leads to creating agency for HL speakers, as they construct and adapt to spaces 

where their identities can be legitimized, and their linguistic resources can come to be 

used as social and cultural capital. 

 

Another key finding of this study is the role the school has for the positive attitudes 

towards investment in the HL for my participants. Both Nihara and the other participants 

pointed out the encouraging and supportive environment that Hill School showed to offer, 

and that it contributes to positive attitudes towards the students’ multilingualism. The 

most notable part of the data in this regard is perhaps from Salma’s interview (excerpt 7), 

in which she mentions the school being free from discrimination. This finding shows the 

importance of the relationship of the student and the school for language-related social 

phenomena. Being multilinguals is a matter of pride for the adolescent HL speakers in 

my study, a feeling enhanced and supported by the school’s considerations and attitudes 

towards multilingualism. Through these attitudes, the school contributes to creating 

opportunities for legitimating the diverse LRs of the students. The supportive ideologies 

present in the school, which stand in contrast with more widespread and dominant 

negative discourses and attitudes towards HL speakers in Sweden (Behtoui et al., 2019; 

Dahlstedt & Ekholm, 2019), are therefore a crucial factor when creating safe spaces for 

the students in which their linguistic and cultural resources are legitimized (Kim, 2017).  

  

 

6. Conclusion 

In conclusion, the current study shows that adolescent HL speakers across ethnic and 

linguistic communities have some shared experiences and desires related to their HLs, 

but all of them also describe unique situations based on their biographical trajectories. 

Furthermore, these experiences and desires relate to their investment, as the participants 

choose to invest in their HLs both when they have negative and positive thoughts about 

their experiences with language, and their level of investment is also diverse, as other 
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studies that deal with young HL speakers highlight (see section 2.4.). Together with many 

other studies on matters of HL speakers and the usefulness of language maintenance (see 

Ganuza & Hedman, 2018; Kim, 2017; Palm et al., 2019), my data also suggests that 

opportunities for social development are being created in spaces of acceptance of 

linguistic diversity, which Hill School is an example of. In this kind of school 

environment, MTI and the positive institutional valuation of HLs are particularly 

important when constructing discourses and ideologies that counteract discrimination. At 

Hill School, some of these requirements are met, which result in positive experiences for 

the students. If the acceptance of each other’s linguistic backgrounds counteracts 

discrimination and creates spaces in which multilingual adolescent can develop their 

identities and where their linguistic practices are legitimized, there is a chance that they 

will be less affected by other kinds of discrimination from the outside, as suggested by 

the data.  

  

More critical linguistic research should be done in the future to further understand and 

engage with young HL speakers in Sweden. Dahlstedt & Ekholm (2019) suggest the use 

of leisure activities to increase acceptance towards different HLs in the Swedish context. 

Also, Kim (2017) mentions the need to have a broader range of organized activities for 

young HL speakers to counteract discrimination and negative ideologies towards 

linguistic diversity. These two considerations point in the same direction, showing that 

there is a need to improve the ideologies of young HL speakers’ environment and the 

ways in which the majority groups deal with them. In this context, the current study is 

useful as it shows the strength of institutional spaces with positive attitudes towards 

multilingualism. In particular the school, which is a space where young HL speakers 

spend most of their time, seem to have unmatched potential to create better life conditions 

for young HL speakers. Therefore, future research should engage more with the sorts of 

biographical methods employed here, in order to understand the actual situations these 

adolescents find themselves in during their daily lives, as well as which experiences and 

desires are common to the entirety of this group, and which ones are unique to certain HL 

speakers. 
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