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Abstract 

Swedish-speaking Finns, or in Swedish Finlandssvenskar, are a protected linguistic 

minority group in Finland. They are Finnish citizens, born and raised in Finland, whose 

mother tongue is Swedish. The aim of this research is to explore how four Swedish-

speaking Finns belonging to the Finlandssvensk minority perceived the role of their 

multilingual repertoires in constructing desired identities in different social contexts or 

fields. It further aims to discover how language ideologies shaped the way they construct 

their linguistic practices in different contexts, as well as how participants viewed the value 

of their repertoires as capital in these fields. Finally, it seeks to understand how these 

perceived values of different languages as capital influence their investment in learning 

the majority language, Finnish. Four adult participants from different towns and cities 

were selected by means of a questionnaire. The research design consisted of interviews 

with participants supported by body maps and examples of online linguistic practices. 

Findings suggest that participants’ possibilities for constructing desired identities are 

influenced by positive reactions to their multilingualism, positive experiences of 

belonging to a minority group and negative limitations of the majority language use. 

Moreover, the findings showed connections between investment and ideologies of 

language, in connection to linguistic practices valued as social, cultural, and economic 

capitals. The research findings contribute to understandings of how members of 

Finlandssvenskar minority group construct and perceive their linguistic identity on a 

daily basis but also to knowledge of the factors that influence the practices of minority 

language speakers more broadly. 
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1. Introduction 

 

Research on minority language speakers has traditionally been concerned with minority 

language rights, minority language protection, minority language speakers’ education, 

recognition, self-determination, and autonomy. Often such speakers’ practices and 

ideologies have been shaped by histories of marginalization and oppression. Their 

languages have generally had a defined place in the national hierarchy and in the 

associated sociopolitical and economic structures of the nation. Research has therefore 

tended to investigate groups that are perceived to be fairly stable and homogenous, and 

for whom the minority language is a first or home language. However, increasing mobility 

worldwide in the last three decades has meant that the relationships between language, 

nation, and ethnicity can no longer be taken as pre-given and fixed but are constantly 

changing, making the ‘one language, one culture, one nation paradigm’ a vulnerable 

principle (Pujolar, 2007). In addition to this, many minority language speakers now 

identify as bilingual or multilingual. These recent processes of increased contact have had 

diverse, often contradictory effects on minority language speakers in different contexts: 

for example, either an increased sense of belonging to a minority language group in the 

face of greater challenges to their status within the nation as in the case of Catalan and 

Irish (Hogan-Brun & O’Rourke, 2019) or a lessening of the bonds between minority 

language membership and personal identity, as in second and third generation members 

(Pauwels, 2019). 

The notion ‘minority language’, in contrast to ‘majority language’, is often used “to refer 

to the language that needs to assert itself, as the very notion itself makes the power 

imbalance explicit” (Eisenchlas & Schalley, 2020, p. 2). In other words, the minority 

language is the language that needs to be maintained in relation to another more powerful 

one. Additionally, minority language communities can be described as “numerically 

inferior groups of people who speak a language different from that of the majority in a 

given country, who are in a non-dominant position, and, to some extent, who seek to 

preserve their distinct linguistic identity” (Hogan-Brun & O’Rourke, 2019, p. 2). Since 

minority language groups generally try to maintain and affirm their unique linguistic 

identity, they consequently need to also assert and preserve their unique language. 

Linguistic identity is the way language speakers identify themselves in relation to their 
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spoken language within a society (Bucholtz & Hall, 2005). It is related not only to the 

way spoken language shapes and defines self-identification, but it is also connected to the 

way any language speaker feels a sense of belonging to a specific linguistic community 

or even to several ones (Bucholtz & Hall, 2005). Linguistic identity has been the focus of 

both sociolinguistic studies and studies of bilingualism. Being bilingual means being a 

part of two or more different linguistic groups and therefore, it suggests that speakers 

have to navigate two speaker groups with different ideologies of language and often 

different cultural practices. Developments within sociolinguistics that have attempted to 

engage with processes of rapid change have produced more complex understandings of 

identity, seeing it as less stable or pre-defined and more emergent, as constructed anew 

in daily interactions in different social contexts (Bucholtz & Hall, 2005). 

This thesis investigates a specific minority linguistic group, called in Swedish 

Finlandssvenskar or ‘the Swedish people of Finland’, referring to a minority group living 

in Finland whose mother tongue is Swedish. In this thesis the term ‘mother tongue’ is 

used as a synonym of ‘home language’, ‘first language (L1)’ or ‘family language’. 

Skutnabb-Kangas & McCarty (2008, p. 11) define mother tongue as the “language(s) one 

learns first, identifies with, and/or is identified by others as a native speaker of; sometimes 

also the language that one is most competent in or uses most”. Additionally, Eisenchlas 

& Schalley (2020, p. 25) state that “mother tongue is seen as transmitted by the parents, 

and it is contextualized in the family” which means that a mother tongue speaker needs 

to have a certain level of proficiency in the spoken language. The term ‘mother tongue’ 

has been heavily contested and critiqued, particularly with regard to its literal meaning 

that a priori assumes the gender of the caretaker, can lead to sexism, and can contain 

preconceived prejudice and bias. Moreover, many people now have more than one home 

language, and it is not easy to decide which language can be considered as their mother 

tongue and which not, in addition to the fact that both identification with a language and 

also the language use itself constantly change. However, the term mother tongue still 

seems to extensively be used today for human rights issues or for educational policies 

formulated by UNESCO, United Nations, and official European Bodies and therefore 

acceptable as a widely understood concept. Another reason behind the decision to use the 

term ‘mother tongue’ throughout this thesis lies precisely in the status of 

Finlandssvenskar as a minority speaking group. Language minorities seem to be more 

inclined to use ‘mother tongue’, while language majorities do not seem to have this 
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tendency (Baker and Prys Jones, 1998). Also, García (2009, p. 99) states that “many 

minoritized language groups have adopted the term mother tongue to refer to their 

language practices”. 

Previous studies have investigated the status of the Swedish-speaking Finnish minority 

group in relation to the Finnish-speaking majority living in the same country. The results 

have shown that it seems to be not only one of the most protected minority in the world 

that is been viewed as a model for the protection of rights of the minority language, but 

also that it can be considered an interesting sociolinguistic context to be analyzed from a 

bilingual – or even trilingual – point of view, considering also English, in addition to 

Swedish and Finnish (Wolf-Knuts, 2013; Halonen, Ihalainen, & Saarinen, 2015; From, 

2020; Vincze & Joyce, 2018). Recent Scandinavian research (Vincze & Joyce, 2018; 

Vuorsola, 2020) that will be presented below as part of previous research studies of the 

literature review, focused their attention respectively towards the Finlandssvenskar 

minority group in Finland and the Finnish-speaking minority group in Sweden. However, 

studies conducted specifically on the Finlandssvenskar minority group in relation to their 

practices, ideologies and desired identities are rare.  

The aim of this research study is, therefore, to explore how four Swedish-speaking Finns 

belonging to the Finlandssvensk minority perceived the role of their multilingual 

repertoires in constructing desired identities in different social contexts or fields. The 

findings will be analyzed using a framework which combines Bourdieu (1977, 1982, 

1987)’s understanding of capital, field, and symbolic power, along with the increased 

depth offered by the concepts of language ideology and investment. This research study 

hopes to illuminate some of the factors that shape the degree to which speakers in this 

group are able to construct desired linguistic identities in different fields (Bourdieu, 

1977). 

 

 

1.1 Historical context – Swedish domination in Finland 

 

The Swedish-speaking minority in Finland, according to the Official Statistics of Finland 

(2020) corresponded in 2019 to the 5,2% of the Finnish population, which means that a 

total number of 287 954 Finnish people speak Swedish as a mother tongue. A core 



 

 4 

question regarding the Swedish-speaking Finnish minority group, is why nowadays is the 

Swedish language still spoken in Finland? At this point, it seems important to briefly 

mention and understand the historical reasons behind today’s social and linguistic Finnish 

organization.  

 

In Finland, Swedish and Finnish are today the two co-official languages, as stated in The 

Language Act (423/2003) issued by the Finnish Ministry of Justice (2003). There are 

historical reasons for Swedish being a co-official language in Finland. As Tandefelt & 

Finnäs (2007, p. 35) report “the geographical area that today forms the republic of Finland 

was part of Sweden for almost 700 years, from the 12th century until 1809”. The Swedish 

language was considered prevalent in the whole Swedish kingdom. Even though in 1809 

Russia won a war against the Swedish kingdom, the Swedish language continued to exist 

in Finland because that area became a Grand Duchy subordinated to but not directly part 

of the Russian Empire (Tandefelt & Finnäs, 2007). This means that religion, legislation 

and both languages, Swedish and Finnish, were maintained and respected. When the czar 

moved the central government of the Grand Duchy from Turku to Helsinki in 1812, a 

period of transition started. With the language manifest in 1863, Finnish officially became 

the other language for administrative use alongside Swedish (Tandefelt & Finnäs, 2007). 

By issuing the language manifest in 1863, the czar legitimated both Finnish and Swedish 

as official languages. Before Finland experienced a civil war in 1918, Finland’s 

declaration of independence from Russia happened in 1917 and Finland became an 

independent republic, taking advantage from the Russian revolution and the First World 

War (Wolf-Knuts, 2013). When in 1917 Finland became an independent republic, 

“Finnish and Swedish were both proclaimed as official languages, with the former most 

definitely being the language of the majority” (Wolf-Knuts, 2013, p. 20). 

 

In Finland both Finnish and Swedish are nowadays legally binding official languages 

which entails that both government authorities and local authorities, especially in 

bilingual municipalities, are expected to provide administrative, local, and educational 

services in both languages (Ministry of Finance & Institute for the Languages of Finland, 

2019). Finland must therefore produce official documents in both Finnish and Swedish 

with the only exception being the autonomous island of Åland, where Swedish alone is 

the official language. As De Varennes & Kuzborska (2019, p. 51) state “In Finland, 

members of the Swedish minority are entitled to have their language used by public 
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authorities in a municipality designated bilingual where they constitute at least 8% of the 

population or number at least 3000 persons”. All public official texts must be identical in 

Finnish and Swedish, therefore Finland has a great number of translators and language 

experts who closely collaborate with the Swedish Department at the Institute for the 

Languages of Finland and with the Government Swedish Language Board which 

coordinates Swedish language matters related to government authorities. Moreover, 

Finland’s Administrative Procedure Act obliges public authorities to use language that is 

inclusive, clear, and comprehensible for everyone. The aim of the linguistic rights in 

Finland is that everyone can participate in developing society, therefore language 

planning tries to share administrative and governmental communications in both national 

languages. The Language Act (423/2003) issued by the Finnish Ministry of Justice (2003) 

contains all linguistic rights in Finland, in particular when a person has the right to use 

Finnish and Swedish before an authority, special linguistic provisions regarding Åland 

Islands, linguistic divisions of the country, unilingual and bilingual authorities and 

municipalities, separate provisions on the use of Saami language and the right to use other 

languages. As for administrative use of Saami language in Finland in front of the 

authorities, the indigenous Sami people have the right to use their official language in 

municipalities with at least 7% of Sami-speaking population (Pietikäinen, Kelly-Holmes 

& Rieder, 2019; De Varennes & Kuzborska, 2019).  

 

As stated on the Basic Education Act (628/1998) issued by the Ministry of Education and 

Culture (1998, p. 4-5) in Finland, “The language of instruction and the language used in 

extracurricular teaching shall be either Finnish or Swedish. The language of instruction 

may also be Saami, Roma, or sign language”. In particular, there is a section on the 

Finnish Basic Education Act (628/1998) regarding students’ mother tongue, reporting 

that the language of instruction shall be the pupils’ mother tongue and therefore they can 

be   taught in Finnish, Swedish or Saami. Linguistic provisions in Finland for Swedish- 

and Saami-speaking minorities appear to be consistent with EU recommendations. As 

stated on the European Charter for Regional and Minority Languages issued by the 

Council of Europe (1992), minority languages should be recognized, safeguarded, 

respected, maintained, developed, extended to public services, judicial and administrative 

authorities, made available for school education starting from pre-school, primary, 

secondary, to university and higher education levels. 
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1.2 Research Questions 

 

The present study aims to answer the following research questions:  

1 How do Finlandssvenskar in Finland perceive the role of their multilingual 

repertoires in constructing desired identities in different fields?  

1.1) What linguistic practices do they report? 

1.2) What kinds of language ideological and other factors can be seen as shaping these 

reported practices? 

1.3) How do participants view the value of Finnish and Swedish and varieties of these 

languages as capital in different fields?  

1.4) How do perceived values of different languages as capital influence participants' 

investment in learning Finnish? 

 

After the introduction and the background context, this study is divided into five 

additional chapters. The next section presents a theoretical framework of the main 

theories used for this study alongside a literature review of previous research and relevant 

findings within the field. Afterwards, the research design and methods, tools, participants, 

data collection, limitations, ethical considerations, and reflexivity are outlined, followed 

by the findings and analysis of selected data. Lastly, a discussion of the results covering 

the answers to the research questions and conclusions of this study are presented.  
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2. Theoretical Framework and Literature 

Review 

The key question for sociolinguistics is to determine, as in Heller, Pietikäinen and Pujolar 

(2017, p. 2)’s terms, namely “how language matters” from a political, social, and 

economic point of view, as language is a resource in almost all human activities and 

practices. On this account, the following sections will cover and further illustrate the main 

theoretical notions and definitions which will help in answering the research questions of 

this study. Central for this thesis are language as symbolic capital, language ideology, 

investment, identity construction and linguistic repertoire. A brief description of their 

meanings, as well as their development, interrelation and exploration in previous studies 

will be presented in the sections below.  

 

 

2.1 Language as symbolic capital 

 

Considering the sociolinguistic background already mentioned, language is seen an 

important resource not only for communication but for constructing desired identities 

(Bucholtz & Hall, 2005). For Bourdieu (1977, 1982, 1987), the ability to construct an 

identity or to position oneself in a certain field depends on a combination of forms of 

capitals that are recognized or given value in this field. Bourdieu (1982, p. 14) uses the 

term “social contexts” as a synonym of “fields of action”, or simply “field”, which can be 

interpreted as a “structured space of positions in which the positions and their 

interrelations are determined by the distribution of different kinds of resources or 

capitals”. Capitals can be considered as instruments of expression, namely as the value 

speakers are able to produce within a certain specific market or field (Bourdieu, 1982). 

In other words, depending on the value attributed to each of the capitals in a particular 

field, different forms of economic, cultural, and social capital can be reorganized and 

converted into others (Bourdieu, 1987). The forms of capital are economic, for example 

wealth, property, and income; social capital made up of connections, group membership, 

power relations and cultural capital which refers to education, knowledge, and instructional 

acquisitions (Bourdieu, 1982, 1987). Crucially, Bourdieu (1982) sees linguistic capital as a 

form of cultural capital, in other words, a person’s ability to speak one or more languages 

can be converted into further cultural, economic, or social capital, if these languages are 
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valued on the linguistic market operating in the given field. A further form of capital, 

symbolic capital is defined as the recognition individuals receive from a community or 

group (Bourdieu, 1982). Since all capitals are variable and dynamic, all forms of capital can 

be converted into symbolic capital only when “they are perceived and recognized as 

legitimate” (Bourdieu, 1987, p. 4). The more agents are legitimated and recognized, the 

more symbolic capital is created, the more power they possess (Bourdieu, 1982).  

 

Thus, language is also an “instrument of power”, which can enable or restrict access to 

certain fields and the construction of particular identities (Bourdieu, 1977, p. 648).   

Symbolic power relations between speakers can determine different levels of linguistic 

production combinations, which means that they are characterized by the negotiation 

between speakers (Bourdieu, 1977). The speakers’ resources and practical competence 

are generated during interaction and negotiation with other speakers in a certain linguistic 

community. Linguistic practices are described by Bourdieu (1982, p. 17) as “the product 

of the relation between a linguistic habitus and a linguistic market”. Therefore, linguistic 

capital is the capacity of a speaker to use different linguistic possibilities in a particular 

market or field and to produce linguistic expressions offered by the language (Bourdieu, 

1977).  

 

In spite of the fact that different types of capital are depicted by Bourdieu (1977, 1982, 

1987), it is both the relation and the connection between these different capitals which 

determines the individual’s habitus. As in Bourdieu (1982, p. 12)’s terms, habitus is “a 

set of dispositions which incline agents to act and react in certain ways” and consequently, 

create practices, perceptions, ideologies, and identities. In particular, the habitus orients 

agents’ actions and reactions in specific situations, since the relation between habitus and 

social contexts generates determined practices and procedures (Bourdieu, 1982). Habitus, 

capitals, and language act together not only to position individuals in particular fields, but 

also to determine what positions they are or not are able to achieve and legitimate. The 

symbolic power relations within a society or a group, as well as the linguistic production 

of the group itself can influence the presence or absence of certain conditions, practices, 

and identities (Bourdieu, 1977). Agents can access different power positions of identity 

according to the relation and combination between capitals and habitus. Individuals can 

aim to maintain their current situation in which they perceive linguistic identity or can try 

to achieve particular circumstances in order to change it. In both cases, agents act and 
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behave sharing common presuppositions, due to the fact that the “field is always the site 

of struggles” and specific capitals are distributed according to each individual’s degree 

of belief, ideology, interest, and investment (Bourdieu, 1982, p.14). 

 

 

2.2 Language ideology  

 

The values operating on particular linguistic markets are shaped by prevailing language 

ideologies closely tied to other ideologies of, for example, nation and belonging. 

Ideologies can be defined as “dominant ways of thinking that organize and stabilize 

societies while simultaneously determining modes of inclusion and exclusion” (Darvin & 

Norton, 2017, p. 232). Language ideology thus does not appear as “in or through 

language” but rather it is “about language itself”, related to social contexts, 

communicative practices, and distribution of power resources (Woolard, 2021, p. 1). The 

concept of language ideology is closely associated with the importance of speakers’ 

awareness of their linguistic resources and “how speakers’ beliefs and feelings about 

language are constructed from their experience as social actors in a political economic 

system” (Kroskrity, 2016, p. 1). To this extent, Rodgers (2017) establishes language 

ideology construction between micro- and macro-level frameworks in speakers’ life 

experiences connected both to historical and socioeconomic contexts. Therefore, 

language ideology can be defined as “a mediating link between social forms and forms 

of talk” (Woolard, 1998, p. 3).  

 

 

2.3 Investment 

 

Bringing together both Bourdieu (1977, 1982, 1987)’s understanding of language as 

capital and the notion of ideology, Norton Peirce (1995, 2016) suggests the term 

investment which she defines in early work as the connection between language learners 

and their ambition to speak it. Later she develops this definition to include the 

understanding of symbolic structures acquired by learners in order to “increase the value 

of their cultural capital and social power” according to their different levels of learning 

outcomes (Darvin & Norton, 2017, p. 229). The new model proposed by Darvin & Norton 

(2017) which sees investment as the central notion, involves identity, capital and ideology 
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and their relationship with investment. In particular, according to the expanded model of 

investment, agents position themselves in a community on a global and international 

level, rather than a constrained network (Darvin & Norton, 2017). In other words, the 

capital that speakers possess and the circulating ideologies of language shape speakers’ 

motivation to invest in learning a target language and their desire to construct and achieve 

a linguistic identity. Investment can be considered “a learner’s commitment to learn a 

language, given their hopes for the future and their imagined identities” (Norton, 2016, 

p. 476). Thus, the value given to a language or to one of its varieties within a specific 

society regulates personal desire, ideologies, and ambitions towards that language 

(Busch, 2017). Investment is a valuable concept in considering how minority language 

speakers may choose to invest, or not, in learning the dominant language. In her 

development of investment, Norton does not fully engage with the Bourdieusian concept 

of habitus and different forms of capitals (Bourdieu, 1982). In order to answer the 

research questions, the analysis in this thesis will explore participants’ perceptions of 

linguistic capital and its potential for conversion into social, cultural, economic, and 

symbolic capital in different fields.  

 

 

2.4 Identity construction 

 

The three sections above illustrate various interconnected theoretical considerations 

which help to understand why and how individuals construct or fail to construct certain 

desired (linguistic) identities. Identity is thus a complex social and cultural phenomenon. 

De Fina (2016, p. 163) states that “linguistic processes are at the core of identity 

processes”. A further dimension in sociolinguistic studies is the ways in which identities 

are constructed through interaction (Bucholtz & Hall, 2005). Moreover, since “identity 

comes into being” from linguistic resources, styles, and varieties, it is indexically 

connected to the environment into which it is constructed (Bucholtz & Hall, 2005, p. 608). 

In this way, broad sociocultural changes shape and are shaped by minute, everyday 

interactions in society (Bucholtz & Hall, 2005). Similarly, global changes and discourses 

can be present in and reconstructed through everyday interactions and linguistic choices.  

 

From this perspective, identity is defined in recent perspectives as emergent, positional, 

indexical, relational, and partial (Bucholtz & Hall, 2005). Firstly, “identity emerges from 
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the specific conditions of linguistic interaction” (Bucholtz & Hall, 2005, p. 588). It 

therefore cannot be considered as a pre-existing concept because it is shaped according 

to social and cultural phenomenon (Bucholtz & Hall, 2005). For this reason, one-to-one 

relationships between language, ethnicity and nation cannot be assumed (Pujolar, 2007). 

Secondly, since linguistic interaction implies that more than one speaker is involved in 

the communication, creating linguistic identity indicates the recognition of “self” 

counterposed to “others” (Bucholtz & Hall, 2005, p. 586). In other words, it means 

dispose two different agents in the interaction between each other and their awareness of 

identity and recognition during a specific moment of social interaction. Their identity can 

be simultaneously in a single interaction on a macro- or local level, depending on cultural 

positions and participants’ roles (Bucholtz & Hall, 2005). Thirdly, identity is indexical 

because it depends on the interactional context of the language used (Bucholtz & Hall, 

2005). On this account, indexicality can be seen as relying on the relation between 

linguistic resources and social meanings, resulting in different levels of linguistic systems 

and use. The linguistic categories index specific linguistic elaborations which allow the 

understanding of identity construction on a subjective level (Bucholtz & Hall, 2005). 

Fourthly, identity is relational because it depends on differences or similarities taken into 

consideration. Due to the fact that identity is not independent, Bucholtz & Hall (2005) 

describe identity in relation to other positions and social agents, which means that there 

should always be a relation between individuals in order to interpret identity. Lastly, 

identity is partial because it is “produced through contextually situated and ideologically 

informed configurations of self and other” giving agency to different interlocutors 

(Bucholtz & Hall, 2005, p. 605).  

 

Blommaert & Rampton (2011) claim that a growing awareness of globalization is shaping 

the social, cultural, and linguistic identities in different societies. Unsettling established 

norms and hierarchies of language enable new possibilities for identity construction, in 

relation to the level of commitment speakers are willing or not to invest in a certain 

language. The understanding of the partial and emergent nature of identity adds depth and 

focus to the concepts presented by Bourdieu (1977). Conversely, the greater socio-

theoretical depth offered by Bourdieu (1977, 1982, 1987), alongside the notions of 

ideology and investment enable an understanding of the complexity involved in identity 

choices, which are not fixed but dependent on the linguistic field and operating ideologies. 

All these notions together allow an understanding of the perceived value of linguistic 
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capital together with language ideological factors shape Finlandssvenskar’s perceptions 

of possibilities for identity construction in different fields. 

 

 

2.5 Linguistic repertoire 

 

In order to study the main theoretical concepts of capitals, ideology, investment, and 

identity and understand their relations, it is necessary to introduce the last notion of this 

research. The linguistic repertoire is intended as a “hypothetical structure” belonging to 

every speaker and connected to language experiences (Busch, 2012, p.19). In particular, 

Busch (2012) interprets the linguistic repertoire as an abstract system of varied and 

diversified imagination and desire evolving by interaction with other speakers both on an 

intellectual and sentimental perspective. Furthermore, since languages grow, develop and 

change, consequently also the linguistic repertoire evolves, pointing out towards the past, 

the present and the future (Busch, 2012). Referring to the past, the linguistic repertoire 

embodies traces of previous experiences. Those earlier experiences are constantly 

carrying memories and emotions connected to old language episodes. When current 

perceptions are triggered in the present, the speaker can evoke sensations and memories 

from past traces inscribed in the linguistic repertoire. It is in those specific situations that 

desires, imaginations, wishes, and ideas are provoked and awaken by the linguistic 

repertoire because they point outwards to the future (Busch, 2012). Therefore, according 

to Busch (2012, p.19) the linguistic repertoire “contributes to foregrounding the 

emotional experience of language, power relations, and desire” and recognizes that 

language practices are subjected to both time and space dimensions. Busch (2012, p. 19) 

also describes the linguistic repertoire as a “linguistic habitus which includes traces of 

hegemonic discourses that are backed up by inclusive and exclusive language ideologies”. 

Picking up Bourdieu (1982, 1987)’s concepts of habitus, capital and field, Busch (2017) 

refers to linguistic repertoire as a multilayered and varied construction which can 

distribute not only similarities but also differences, as well as inclusive or exclusive 

emotional experiences of multilingualism on a more personal and subjective level. 

Therefore, repeated experiences of positive or negative feelings are useful to nourish the 

inscription of memories of language situations into the linguistic repertoire (Busch, 

2017). 
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Both identity and investment are “continually changing over time and space” (Darvin & 

Norton, 2017, p. 233). On this account, also the linguistic repertoire, which was 

previously described, “develops and changes throughout life” taking into consideration 

the biographical dimension from a subjective point of view (Busch, 2017, p. 350). As a 

consequence, it is possible to affirm that linguistic repertoire is strictly connected to 

symbolic capital, identity, ideology, and investment because emotional and bodily 

subjective experience, as well as interaction between them allow the production of 

linguistic ideologies and language practices framed within a specific social dimension 

(Busch, 2017). 

 

 

2.6 Previous research 

Previous studies have extensively investigated the relationship between language and 

identity of minority language speakers. The studies mentioned in the following section, 

despite using different methods and theoretical notions for the analysis of their data, 

facilitate the understanding of the complexity involved in identity choices, which is 

crucial for this thesis.  

Some sociolinguistic research has examined multilingualism and identity using Bourdieu 

(1977)’s conceptualization of habitus (Ashraf, 2022; Madoc-Jones, Parry & Jones, 2013; 

Nault, 2019). For example, Ashraf (2022) examined the ambivalent role of the two 

official languages in Pakistan from a Bourdieusian (1977) point of view. Ashraf (2022) 

argued that the country struggled for many years in order to reach a recent multilingual 

language policy in education, which meant that the Urdu language gradually shifted from 

being the only dominant language to becoming a co-official language together with 

English. Even though people in Pakistan spoke more languages than only English and 

Urdu, this present policy allowed a more inclusive and promising social change, 

especially in education, in addition to the constant restructuring of multilingual and 

plurilingual repertoires of the country (Ashraf, 2022). The results indicated that the 

disposition and restructuring of Urdu and English lead towards the ambivalences and 

continuity between the two official languages’ policy and aspirations, in relation to 

symbolic functions of languages, nationalistic ideologies, identity and educational policy 

changes (Ashraf, 2022). The study shows the importance of a multi- or plurilingual 

habitus, in order to adopt the needed dispositions for multilingual markets.  
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A few studies using Bourdieu (1977) have focused linguistic shift in minority language 

speakers. For example, Nault (2019) examined Ontario’s minority francophone 

population and the relationship between culture and linguistic practices. Since French 

language speakers have steadily declined in recent decades and the sociodemographic 

distribution of francophones appeared as non-homogenous, Nault (2019) aimed to 

investigate how speakers maintain linguistic practices. After analyzing surveys, the study 

determined that cultural factors, identity, and values played a crucial role in the 

francophone linguistic continuity in Ontario (Nault, 2019).  

 

Additionally, Madoc-Jones, Parry & Jones (2013) examined Welsh-speaking identity 

with reference to Bourdieu (1977, 1982)’s notions of field, cultural and social capital. The 

authors interviewed two groups of respondents, one privileged and the other marginalized 

in order to investigate the language use in police stations, courts, and prisons in Wales 

(Madoc-Jones, Parry & Jones, 2013). The first group based their identity on their 

linguistic and social practices considered ‘traditional’, while the second one associated 

their linguistic capital to their lower social struggles. Madoc-Jones, Parry & Jones (2013) 

concluded that participants’ identity was based on the ability of speaking the Welsh 

language in connection to members’ engagement in common social practices and 

language maintenance. Similarly to this thesis’s aim, Madoc-Jones, Parry & Jones 

(2013)’s study showed how desired identity choices were constrained by the availability 

of certain kinds of linguistic capital and speakers’ ability to convert this into social and 

economic capital.  

 

Other studies have focused their attention on the relationship between language 

ideologies and minority language settings. In particular, Dunmore (2017) analyzed 

different language ideologies which were described during interviews with participants 

who culturally identified themselves with Gaelic. The study of immersion education in 

the Gaelic community showed how bilingual speakers identified and engaged with their 

languages through their ideologies and degrees of investment (Dunmore, 2017). Dunmore 

(2017)’s research shares with the present thesis the snowball method used in order to 

recruit participants thanks to an online survey and then interviews with adults attending 

an immersion education program in Scotland. 
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Looking at studies that focus their attention on Scandinavia, Vincze & Joyce (2018) 

conducted a research on the same group as this thesis, namely the Swedish-speaking 

Finnish minority. Like the present thesis, also Vincze & Joyce (2018)’s study combined 

face-to-face and online methods in order to analyze multilingual skills and identities 

among selected participants for Swedish, English, and Finnish. Results showed that 

participants’ linguistic identity was enhanced by language confidence in different online 

and offline settings, considering the presence of nonlinguistic factors, such as ideology, 

empathy, understanding and cultural features (Vincze & Joyce, 2018). Another 

Scandinavian study based in Sweden examined how the Finnish-speaking Swedish 

minority positioned themselves in physical and online spaces (Vuorsola, 2020). Vuorsola 

(2020) claimed that despite having the status of a national minority language in Sweden, 

Finnish has always experienced a lack of support and maintenance policies from the state. 

The author studied pictures posted on Instagram of stickers placed by activists in physical 

places in Sweden whose aim was to support the minority group speaking their own 

Finnish language (Vuorsola, 2020). Findings report that the Finnish-speaking minority 

aimed to legitimate their right to exist and status in relation to the majority Swedish-

speaking population (Vuorsola, 2020).  

 

The studies that I have discussed in this section are all useful for the present thesis, since 

they all employ to some extent the main theoretical background largely presented above 

and shed light on issues related to multilingualism and identity from different point of 

views. Moreover, another interesting aspect relating the previous research to the present 

thesis is that despite focusing on different linguistic groups internationally or in 

Scandinavia, most of them point the lenses of their analysis in Bourdieusian (1977) terms 

or on issues of identity and ideology. However, sociolinguistic studies involving the 

Swedish-speaking minority in Finland and their multilingual repertoire are rare. The little 

research done does use Bourdieu (1977, 1982, 1987) to analyze possibilities for identity 

construction, and does not combine in the same analysis main theoretical concepts as 

ideology, capital, and investment. Thus, the current study aims to fill an existing gap in 

sociolinguistic research contributing to research focusing on the Swedish-speaking 

minority in Finland. In the next chapter the research design, methods employed, tools, 

participants, data collection process, ethical considerations, limitations, and reflexivity of 

this thesis will be presented.  
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3. Research design and methods 

This chapter will outline the study’s research design and methods. In order to investigate 

the ways linguistic identities are constructed and answer the research questions 

introduced above, the research design of this study has been mainly qualitative. A 

questionnaire was used to recruit participants, but this was used only for baseline 

information, not for quantitative analysis. A qualitative approach “focuses on how people 

see the world and how they make sense of it” (Heller et al., 2017, p. 9). In other words, 

Heller, Pietikäinen and Pujolar (2017) suggest that qualitative research in sociolinguistics 

explores how the meaning of social interactions is recognized and acknowledged by the 

participants studied, taking into consideration the role of language in communication 

practices. Since the present research centers attention on linguistic ideologies and identity 

construction, its focus is not on metalinguistic principles but rather issues, conditions, 

circumstances, and outcomes of sociolinguistic practices. Therefore, in order to answer 

the research questions four different qualitative methods were used in the current study 

which will be presented below. The first method used was an online-based questionnaire, 

the second one language portraits, the third one face-to-face semi-structured interviews 

and the last one examples of participants’ interaction in a social context on a digital 

platform. Together these enabled a multidimensional understanding of the complex ways 

in which participants perceived the relationships between linguistic repertoires and 

identity possibilities. The main focus is however on the interviews of four participants 

based on language portraits. As it will be further mentioned below, pandemic related 

constraints prevented the collection of more ethnographic data and observation or 

recording of everyday interactions. While samples of online practices were requested, 

only two participants felt comfortable sharing these. In the next section 3.1 I will briefly 

describe the tools used, then in section 3.2 I will present the participants and data 

collection. Ethical considerations will be outlined in section 3.3, then in section 3.4 

limitations are presented and in section 3.5 reflexivity is covered. 
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3.1 Tools 

 

The selective online-based questionnaire, which is a familiar tool in social research, 

gathered background information and linguistic practices of potential participants (Braun 

et al. 2021). It was used as a way of identifying as many participants as possible and 

therefore people who might be interested to participate in this research and who matched 

the desired criteria, which will be presented below. I recruited the participants for the 

online-based questionnaire using the snowball effect, namely gathering people through 

acquaintances and family contacts.  

The language portrait is a body silhouette presented in Figure 1. (Retrieved from Busch 

2012). Busch (2016) explains that the drawing, as well as the colors, serve as a point of 

reference for the interpretation and reconstruction of subjects’ own linguistic resources. 

It is a multimodal method which allows participants to represent and reflect on their 

linguistic repertoires through both visual and narrative data (Busch, 2012). While the 

former is considered by Busch (2012) as an interpretative tool through the analysis of 

own lines, colors, areas, and contrasts which provides an individual vision of the overall 

picture, the latter leads the interpretation in a more structured way. As Busch (2016) notes, 

today language portraits are widely used as a qualitative method in a varied number of 

languages studies and research in multilingualism because not only do they link to present 

life trajectories, but also, they refer to past experiences and future expectations. Since 

“participants are asked to think about their linguistic repertoire, the codes, languages, the 

means of expression and communication that play a role in their lives and to map them 

with multicolored felt pens in the body-shape drawing” (Busch, 2012, p. 9), this approach 

can contribute also for this study to a better understanding of the research aims in relation 

to linguistic identity and the way participants perceive themselves in relation to the 

languages they speak. In other words, this method allowed to shift completely the focus 

towards the participants rather than the researcher. It is important to note that linguistic 

repertoires depicted on body maps cannot be considered factual representations of a 

participant’s repertoire, but only of how the participant conceived it at that particular 

moment. Moreover, repertoires are constantly changing. 
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Figure 1. Body map template for the language portrait 

 

The interview is a data collection method used particularly in sociolinguistic studies and 

broadly considered as a social activity (Heller et al., 2017). On this account, Heller, 

Pietikäinen and Pujolar (2017) recognize that the interview, which is a productive activity 

that embraces ideological connotations, is a successful method in research. In other 

words, they believe that the individual who is participating may reflect and elaborate on 

the issue raised during the interview in new ways and highlight new ideological relations 

(Heller et al., 2017; Talmy, 2011). Therefore, the interviews of this study complement the 

participants’ body map explanations reflecting on topics related to their linguistic 

identities and ideologies (Busch, 2016). The interview method used for this study is not 

to be interpreted only as a mere resource for collecting information from participants, 

rather also as a constructive site for investigation involving participants in a social 

practice (Talmy, 2011). However, in order to avoid a possible influence between 

participants’ opinions and preserve differences in their own experiences and language 

ideologies, I consciously decided to conduct one-to-one interviews with each participant 

separately.  

The sample of texts are instances of two participants’ interaction in a social context on a 

digital platform. Since offline practices are occasionally influenced and connected to 

online ones, the present study has adopted an offline-online approach because it helps 

observing and contextualizing processes of multilingual practices from a more 

comprehensive point of view (Blommaert & Dong, 2019). Through the example from a 

digital platform “we can observe, with some degree of precision, the ways in which 
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people engage with them and operate within their confines – how they adjust their social 

conduct to the complex and largely invisible contexts within which they interact with 

others” (Blommaert & Dong, 2019, p. 12). In order to understand how in this study the 

selected subjects used one or more of their languages during digital or real social 

interactions in a multilingual context, few examples from an online fieldwork will be 

analyzed. This choice was made on the account that mixed online-offline data helps 

bringing the focus towards the participants rather than to “a privileged position of 

observation” (Blommaert & Dong, 2019, p. 12). However, the online method in this study 

needs to be considered only as an addition to the previous methods presented, due to the 

fact that it produces enrichment of the totality of the analysis of participants’ multilingual 

repertoire. 

Being the focus of the current study on Finlandssvenskar’s perceptions of possibilities 

for their identity construction, all the methods mentioned above used for the data 

collection converge towards the employment of a critical approach in order to answer the 

research questions. While the online questionnaire was the method that mostly helped 

selecting potential participants and reporting an overview of their background and 

linguistic practices, the interviews, alongside the body silhouettes, emphasized 

participants’ own subjectivity and self-evaluation. In particular, these two methods 

allowed the participants to reflect on their linguistic ideologies and other factors shaping 

their reported linguistic practices and how they value their linguistic repertoire in different 

fields. On one hand, the body silhouettes encouraged participants’ agency through visual 

representation, on the other hand this was also promoted during interviews through the 

help of the researcher and verbal communication. The practical examples, although 

limited, allowed a glimpse of a more extensive understanding of the linguistic practices, 

complementing the other data types of this study. 

 

3.2 Participants and data collection 

 

The first sampling method used in this study was an online questionnaire (Appendix A). 

The questionnaire was created using Google Form and the language of the questionnaire 

was English. The aim of the questionnaire was to help select potential and suitable 

candidates for this study in order to proceed with the second and practical part of the 
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research, body map drawings as a basis for one-to-one interviews. In particular, the 

desired criteria for the participants to take part in this research was to be born in Finland, 

to have Swedish as mother tongue, to have knowledge of Finnish at advanced or 

intermediate level, to identify themselves as Finlandssvensk, to have attended a Swedish-

speaking school in Finland from elementary to high school and up to university level of 

education and to currently live in Finland. 

The purpose of the study and method of analysis were explained on the first page of the 

survey. The questionnaire consisted of twenty-two questions: the first two questions were 

placed after the descriptive introduction of the questionnaire, which means that they were 

related to giving consent on the participation in the research and being aware of terms and 

conditions cited after the introduction page, whereas the following twenty questions were 

about educational background, linguistic repertoire, age, gender, location, and country of 

residence. The full list of questionnaire responses from participants can be seen in 

Appendix B.  

 

The target participants for this study were Finlandssvenskar, Finnish people belonging to 

a minority group whose mother tongue is Swedish. The online-based questionnaire was 

shared with Finlandssvenskar of the researcher’s acquaintance, and they were asked to 

forward it to other Finlandssvenskar of their acquaintance with same criteria who might 

have been interested in participating. Twenty-nine people answered the questionnaire: 

twenty-four candidates agreed to proceed to the next step if selected, while five candidates 

were no longer interested in participating to further steps after answering the survey. 

Among the twenty-four interested candidates, twelve were willing to meet for a one-to-

one interview and share an example of their linguistic use during social interaction, 

whereas twelve expressed their preference for a remote meeting. Fifteen candidates were 

currently living in Finland, five in Sweden, two in Norway, one in Germany and one in 

Spain. All candidates who were not selected as participants were sent a thank you email 

for taking time on answering the questionnaire and be willing to take part in this study.  

 

Among all answers from the questionnaire, four participants (Table 1.) were selected to 

proceed to the second step of the study. In particular, the desired criteria as cited above 

for the subjects to participate in this research was taken into consideration. The four 

participants were selected not only because they fulfilled the common criteria, but mainly 

because they were all currently living in Finland. Hence, they were considered to be the 
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most suitable representative of the Finlandssvensk minority as the example of the 

linguistic co-officiality context present today in the Finnish country. In order to make it 

more effective for the research, two participants currently living small towns were 

selected and two from a bigger city, in order to have different places of residence, namely 

two almost fully small Swedish-speaking towns and two almost fully Swedish-Finnish 

bilingual bigger cities. This criterion would allow a more comprehensive analysis of the 

linguistic repertoire and language ideologies of the participants selected to represent the 

Finlandssvensk minority group. Moreover, the choice of participants also took into 

consideration the balance between genders (two males and two females) and the 

representation of different age groups, in addition to their education, degree of knowledge 

of Finnish and other languages spoken (see Table 1. below).  

 

 Age 

group 

between 

You 

identify 

yourself 

as 

Knowledge 

of Finnish 

Are you 

Swedish-

Finnish 

bilingual? 

Other 

languages 

spoken than 

Swedish and 

Finnish 

You currently 

live in 

Finland in a 

Participant 1 (A) 31-40 Female Intermediate No English 

(advanced), 

German 

(beginner) 

small town  

Participant 2 (B) 26-30 Male Advanced Yes English 

(advanced) 

big city 

Participant 3 (C) 26-30 Female Advanced No English 

(advanced) 

big city 

Participant 4 (D) 50> Male Advanced Yes English 

(Intermediate) 

small town 

Table 1. Criteria for participants’ selection 

 

One major reason behind the choice of the four participants lies in the fact that I was 

myself on a trip to Finland during a limited amount of time and the four participants lived 

relatively near the place I was staying during my two-week visit there. Therefore, I 

considered more accurate to conduct face-to-face interviews while visiting the country 

rather than remote meetings with other participants. Face-to-face and semi-structured 

interviews permit the participants to be more relaxed and facilitate the dialogue between 

interlocutors, whereas online meetings might have caused misinterpretation or problems 

in turn-taking, avoiding in this way any possible risk of interruptions that might have 
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occurred due to internet connection problems (McCarty, 2015). To preserve anonymity, 

their town or city will not be mentioned, and I will only limit to specify if they lived in a 

small town or in a big city. For practical reasons, I will call hereafter the participants in 

the next sections of this study only with A, B, C, D. 

 

When participants A, B, C, D were chosen, they were sent via email all the information 

about the study and asked if they agreed with terms and conditions and were willing to 

meet me. All participants were given the possibility to express any concerns regarding 

face-to-face interview, due to pandemic restrictions and risk of covid-19 spread. A, B and 

D expressed their preference to meet me for a one-to-one interview, while C had answered 

on the questionnaire that they preferred meeting remotely. I informed C that I was going 

to stay in Finland for two weeks and asked if they could be willing to meet me, and they 

accepted a face-to-face interview. C explained that their initial choice from the 

questionnaire for meeting remotely was for practical reasons, due to the fact that they 

knew I lived in Stockholm. After receiving their approval, I therefore scheduled face-to-

face interviews in Finland with each participant separately upon agreement.  

The interviews started only when all participants had given their consent to the study. The 

first thing I did when I met each of them was showing and asking to read a printed copy 

of the information document (Appendix C) which presented aims and purposes of this 

study and afterwards I asked them to sign the consent form (Appendix D). All participants 

were aware that the participation was voluntary and could have been interrupted at any 

time.  

 

The interviews were conducted in English and audio recorded. Even though recording an 

interview might influence the choice of words and appear as a limiting factor for the 

participants, it has been indicated that in most cases recording does not result in an 

obstacle for the research (Heller et al., 2017). Moreover, according to Heller, Pietikäinen 

and Pujolar (2017) recorded or non-recorded interviews are both equally valid methods, 

their choice depends on the context and aim of the research. Therefore, the interviews 

were recorded using simultaneously two devices, a smartphone, and a computer, in order 

to maintain a certain safety in the protection of data in case one device might not have 

worked properly and to avoid any possible loss of information. 
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I began the interviews by introducing the body map instructions for participants 

(Appendix E) and answering any questions participants might have had. Participants were 

given color pencils and asked to draw their language portrait and represent different 

elements of their linguistic repertoires (Busch, 2012). I asked them to consider languages, 

varieties, dialects, styles, ways in which they use their linguistic resources, how and with 

who they use them, different levels of competence, feelings and bodily sensations when 

speaking or thinking about these languages or language fragments (see Appendix E). I 

suggested them to take all the necessary time in order to complete their drawing and while 

I was silently still sitting in front of them, I left them alone filling it in. After participants 

were done drawing their silhouettes, participants were asked to talk about their body maps 

and explain them. The recordings started at this point. If not raised directly by the 

participant in their discussion, I probed the reasons behind their choice of colors and 

specific placements of languages or language varieties throughout the silhouette. During 

the conversation, interview questions (Appendix F) were asked to participants. The 

interviews were formal and of semi-structured type, in order to let participants express 

their own point of views during the conversation without any standardized planning 

(Talmy, 2011). On this account, qualitative interviewing open-ended questions were 

asked, silences were respected, and interruptions were avoided, in order to allow a more 

relaxed dialogue and give participants the possibility to spontaneously lead and express 

their own perspectives (McCarty, 2015). All the four interviews were afterwards 

transcribed manually following the transcription key (Appendix G), as well as analyzed 

and coded without any additional support nor tools. 

 

At the end of the interviews, participants were asked if they would provide examples of 

daily linguistic interactions in a social context either in real life or online. Practical 

examples of linguistic practices requested to participants were, in other words, video- 

and/or audio-recorded conversations of social, family or work interactions during 

multilingual situations as a first option and/or screenshots from social digital platforms 

as a second one. All participants declined to video- or audio-record themselves during 

conversations with others. Only participant A and B answered positively to the second 

request, providing online evidence of their linguistic interaction in a social context on a 

digital platform. Participant A delivered to the researcher one screenshot from a 

Messenger conversation, whereas participant B provided three screenshots from a 

WhatsApp conversation. On the other hand, participant C and D rejected my request of 
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screenshots from social digital platforms for two reasons. Firstly, for privacy reasons, and 

secondly, because they preferred to limit their contribution to this study only through the 

survey answers, one-to-one interviews, and body maps. Moreover, participant C affirmed 

not to use more than one language in written conversations in social digital platforms, 

whereas participant D stated not to use any social digital platforms at all. I would like to 

highlight that in spite of the fact that only participant A and B provided online examples 

of their linguistic practices, this does not affect in any way the present study. Not only 

because the other methods used for this research are proved to be effective and successful 

for qualitative research type, but also because the online examples of participants’ 

linguistic practices during interactions in a social context contributes to make the present 

research only more complex. The online fieldwork has to be intended only as an aggregate 

addition to the offline one, which is considered to be otherwise equally valid (Blommaert 

& Dong, 2019).  

 

 

3.3 Ethical considerations 

 

While conducting this research, ethical concerns were taken into consideration according 

Stockholm’s University guidelines and privacy policy. Potential participants who 

answered the online questionnaire (Appendix A) and selected participants for the 

interviews agreed with terms and conditions of this research and gave informed consent 

for participating in this study. Before filling in the questionnaire (Appendix A), everyone 

had to read the description of the questionnaire, as well as to agree with terms and 

conditions in order to proceed to the next page and fill out the survey. The beginning of 

the questionnaire (Appendix A) stated the aim of the research, explaining terms and 

conditions of this study and pointing out ethical considerations, in other words it was 

clearly stated that personal information would be pseudonymized. It is a need when doing 

research to protect anonymity and preserve personal identity of the individuals 

participating (Roberts, 2015). All subjects were aware that the participation was 

completely voluntary, and it could have been interrupted at any time without explicitly 

saying why.  

 

As previously briefly mentioned, before proceeding to the interviews all four selected 

participants were given time to read the information document (Appendix C), ask 
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questions about the study, consent to the processing of personal data and sign the consent 

form (Appendix D) again carefully. All participants agreed that the interview was audio 

recorded, afterwards transcribed and excerpts of it would be used and included in the 

analysis of this study. Any names from conversations were blanked out in the examples 

from digital interaction or pseudonymized in the transcription. Participants’ voices were 

not included in this research but were kept stored among other original data in a separate 

hard drive, including all signed copies of the consent form (Appendix D) from each 

participant. Original data will not be presented for this research nor will be shared with 

anyone outside the researcher and her supervisor. 

 

 

3.4 Limitations  

 

The present study needs to be interpreted keeping in mind that participants A, B, C, D are 

samples taken from a larger group of Swedish-speaking people living in Finland. As 

Heller, Pietikäinen and Pujolar (2017, p. 55) state, participants and data generated “are 

all historically and socially embedded and framed” because they represent only a part of 

the bigger picture that researchers try to map, trace, elicit and extract. Taken this into 

consideration, it is important to mention that results of the study and interpretation of data 

would have been different if other participants from the same linguistic minority group 

had been selected. In other words, this study does not have to be intended rigorous for 

Finlandssvenskar considered as a whole group but rather it aims to create knowledge 

about selected participants’ interpretation of their own linguistic repertoires and identities 

connected to their own personal experiences (Heller et al., 2017).  

The initial idea of the study required participants with Finlandssvensk background living 

in Finland, being my main area of interest. Due to pandemic restrictions during the 

outcome of covid-19 and the uncertainty of conducting face-to-face interviews, the online 

questionnaire (Appendix A) was spread not only to Finlandssvenskar living in Finland, 

but also to others living in Sweden and other countries. However, I had unexpectedly to 

travel to Finland for two weeks in March - for personal reasons - and therefore I took the 

possibility to conduct face-to-face interviews with selected and interested participants 

who agreed to meet me with a very short notice. A few other subjects of those living in 

Finland who had answered the questionnaire (Appendix A), rejected, or ignored my 
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request for a face-to-face interview and withdrew their participation in this study because 

of such a short notice. On account of this and due to the lack of time to find other available 

participants, I therefore decided to select A, B, C, D and exclude all other potential 

participants who answered the survey and lived in a different country. Nevertheless, 

because of the carefully selected range of age, gender, education and urban or rural 

location among these participants, this research presents a reasonably nuanced account of 

language ideologies and their intersection with possibilities for identity construction 

among Finlandssvenskar in Finland. 

 

3.5 Reflexivity 

 

A first key consideration is that I am not myself a member of the Finlandssvensk minority 

group. Although I have visited Finland many times a year for the last five years and I 

have had many contacts with Finlandssvenskar, my outsider identity might have affected 

the interviews to some extent. In other words, participants might have felt constrained in 

deeply explaining certain concepts or talking about personal examples which, from their 

point of view, I would have had difficulties to understand or analyze for this research (De 

Fina, 2019). However, before our interviews, I introduced myself with the purpose that 

all participants knew my background and my previous contacts with the Finlandssvensk 

minority group and degree of knowledge about linguistic and cultural practices. I tried to 

exclude any pre-existing conceptualizations or expected outcome that my experience 

could have influenced in any way (Heller et al., 2017). Furthermore, I tried to make sure 

participants felt at ease during our conversation, nodding at any moment particular 

references to the Finlandssvensk culture were mentioned by participants. It is important 

in any type of qualitative interview that interviewees consider the interview as a co-

constructed activity, where “real” communication is created between the interviewer and 

the interviewee (Heller et al., 2017). On this account, I would reflect on the fact that 

participants presented some examples of relatively conflictual interactions with Finnish-

speaking Finns or Swedish-speaking people from Sweden, which will be discussed in the 

sections below. Participants might have omitted these specific cases and might also have 

reacted differently to some questions if a Finnish-speaking Finn or Swedish-speaking 

resident from Sweden had conducted this research.  
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A second important consideration is the language in which interviews were conducted.  

Due to my relatively limited knowledge of Swedish, all the interviews were conducted in 

English. Even though it emerged from the survey that all participants had an advanced or 

intermediate level of English, participants might have felt less likely to express 

themselves freely, talk about sensitive issues, use expressions that would index emotional 

or other ties to particular languages or language varieties.  

A final point is that my identity as twenty-five-year-old female and my education level 

might have potentially affected the kind of data I was able to collect as well as my 

interpretation of the data and might therefore have influenced the findings of this study.  
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4. Findings and analysis 

This following section will present the findings collected through body maps and one-to-

one interviews with all participants, in addition to screenshots of social conversations 

provided by participants A and B. This section will not include the findings of the 

questionnaire (Appendix A), as its purpose was participant recruitment. However, all 

responses from the questionnaire are available in Appendix B. In order to illustrate the 

findings, the analysis of each interview will be presented after a short explanation of each 

participant’s body silhouette.  

4.1 Interviews’ results and interpretation of all participants’ 

language portraits 

All participants shared common criteria for selection. As already explained, the 

requirements were to be born in Finland, to have Swedish as mother tongue, to have 

knowledge of Finnish at advanced or intermediate level, to identify themselves as 

Finlandssvenskar, to have attended a Swedish-speaking school in Finland from 

elementary to university level of education and to currently live in Finland. Each 

Finlandssvensk participant will be presented separately below.  

 

4.2 Participant A 

The first participant is a woman aged between 31-40 who lives in a small town in Finland. 

During her interview, she mentioned that Swedish is the language she spoke and used all 

the time, both at home and at work. She pointed out that this is the reason why she colored 

most part of her body map (Figure 2.) in black which is the color she used in her silhouette 

to represent Swedish. Right after Swedish, she mentioned Finnish being in her feet and 

brain colored in red, since it is a difficult language for her, and she needs to think a lot 

when trying to speak it. Moreover, she has advanced proficiency in English which is in 

her arms since she said using great bodily gesture when speaking this language. Also, she 

specified that she is a beginner speaker in German, but she never uses this language, this 

is the reason why it is positioned in her brain since she needs to think a lot if using it. 
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Figure 2. Body map of participant A.  

Black: Swedish; Red: Finnish; Blue: English; Grey: German. 

 

From her interview, in excerpt 1 it emerges that Finnish and English are used only when 

she “has to” with non-Swedish speakers (lines 1-2). However, on line 3 she revealed that 

she used Finnish and English in an interesting way. Since the family language seems to 

be Swedish (line 4), Finnish and English are used as secret languages to discuss something 

at home with her husband and to avoid the children understanding what they are saying. 

Furthermore, both languages appear to be used with the same frequency in a changeable 

way (lines 7-11). 

Excerpt 1 

Participant A 

1 I mostly use Swedish… or Finnish and English when I ¨have to¨ use it, 

2 when talking to people who don’t know Swedish.  

3 We also use Finnish and English at home when we don’t want the kids to understand (laughs) 

what we are discussing.  

4 Because the kids only know Swedish  

5 So it’s convenient to have other languages to use (laughs) 

Researcher 
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6 Are they used at the same time, like with the same frequency or do you prefer for some 

occasions Finnish or English? 

Participant A 

7 I’d say it’s about the same frequency… 

8 it’s just whatever pops into the mind when discussing something. 

9 Sometimes I begin to say something in Finnish to my husband  

10 and sometimes I don’t find the Finnish words 

11  so then I switch to English (laughs) and find the English words and…so back and forth. 

During her interview, she mentioned using Finnish in very few and limited occasions. In 

particular, she refers to three occasions, such as when going to a bigger bilingual Swedish-

Finnish city which is a quite far away from where she lives, when shopping online since 

many online shops that deliver to Finland are only in Finnish language and, last but not 

least, with only one colleague at work. As already mentioned, she declared that her 

company language is Swedish, and all her colleagues speak and communicate in Swedish 

at work. The only exception occurs with one Finnish-speaker colleague who handles the 

Finnish customers and only uses Finnish at work. When explaining this into details, from 

the excerpt 2 participant A uses strong verbs several times indicating a sort of moral 

obligation towards speaking Finnish over Swedish (Kerfoot, 2008). She uses “have to” 

three times (lines 1; 9;11) and “want to force” (line 6). Participant A assumes that, after 

many years of work in the same Swedish-speaking company, her colleague should know, 

understand, and speak Swedish with the rest of all other colleague (lines 7-8). Therefore, 

on line 7 she states she does not understand why she is forced to speak Finnish with her 

only Finnish-speaking colleague. According to participant A, her Finnish-speaking 

colleague refuses to understand Swedish (lines 3; 6). However, it appears important to 

note that whether participant A affirms on line 10 to prefer using Swedish with all her co-

workers, the language used among Swedish-speaking colleagues to include and let the 

Finnish-speaking colleague understand seems to be English rather than Finnish (line 11). 

Excerpt 2 

Participant A 

1 We have had one person where I work, in the office, who speaks Finnish. So with that one 

person I ¨have to speak Finnish¨  
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Researcher 

 

2 Is that because you want to practice Finnish with that person or…? 

 

Participant A 

 

3 No! He refuses to understand Swedish! 

 

Researcher 

 

4 Can you tell me more about this? That’s interesting! 

 

Participant A 

5  (laughs) He just… he says he doesn’t understand Swedish at all. 

6 I don’t believe him (laughs) I just think he ¨refuses¨ to! And he wants to force everyone to speak 

Finnish with him. 

7 For some reason… I don’t know! But I… I cannot understand. But he would work on a firm 

where he’s…  

8 all the co-workers speaks Swedish and he have worked there for many many many years and he 

wouldn’t have picked up anything (laughs)  

9 Every time I speak to him, I have to use Finnish,  

10 if I send out an email to my co-workers, I, of course, I prefer to use…write it in Swedish … and 

it’s just like inhouse information, so I.. I spread it in Swedish, send the email and I immediately 

get back ¨I don’t understand¨. 

11 So if we want him to understand or like, yeah, we have to say it in English 

On excerpt 3 the focus of the interview moved towards the “need”, as participant A stated, 

to know and speak Finnish in Finland (lines 1;10; 15;16). Participant A explained on line 

5 that Finnish is a challenging and difficult language for her, and she stated being not so 

skilled at it (line 6). Therefore, she almost never has to use Finnish, since she lives in a 

small town where everyone knows and speaks Swedish (lines 3). As a consequence, on 

lines 11-12 she justifies the fact that she is not so skilled in Finnish because of the lack of 

opportunities in which she is forced to use and employ the Finnish language, namely since 

she lives in a Swedish-speaking small town. However, on lines 6-7 she considers being 

not fluent in Finnish as a disadvantage when it comes to the job market, due to the fact 

that knowing fluently both Swedish and Finnish is often a requirement for the job search 

(line 8).  

Excerpt 3 

1 Finnish is (laughs) it feels like, more like, something just…living in Finland you need to know.  
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2 But where I live in Finland, you don’t have to use Finnish like every day.  

3 When going to the shops, everyone speaks Swedish, for example. (()) but here everyone knows 

Swedish…  

4 and if they don’t, they have had to learnt so everyone that I come in touch with speaks 

Swedish…  

5 and therefore, Finnish is also difficult because I never have to use it, ¨almost¨ never have to use 

it. 

6 One disadvantage is maybe that I am not super skilled at Finnish.  

7 So when looking for a job in Finland, you need to know…  

8 often it’s a requirement that you have to know both Swedish and Finnish, like super fluent.. but.. 

so,  

9 that’s my disadvantage when looking for a job, that I should improve my Finnish skills.  

10 I ¨need¨ to get better at Finnish.  

11 But… when I am not ¨forced¨ to use it or,  

12 I don’t have any… also no opportunity to, like, use the language that’s why.. I am not that 

skilled.  

13 Ehm…. An advantage may be that you, I mean, you are ¨forced¨ to learn languages,  

14 you are ¨forced¨ when speaking Swedish as a mother tongue in Finland,  

15 you ¨need¨ to know also Finnish.  

16 You ¨need¨ to learn it.  

17 Better than a Finnish-speaking person have to learn Swedish.  

18 They can manage fine whole life without learning a word in Swedish.  

19 Most people in Finland speak Finnish or understand Finnish.  

20 Also the Swedish speakers. So…that’s why you can ¨manage¨.  

In excerpt 4, attitudes towards the study of Finnish can be seen with a comparison 

between the study of Finnish in the past during school and the benefits of the language 

recognized nowadays. In the past there was definitely a negative attitude towards the 

study of Finnish at school, which was considered almost as an obligation, something 

participant A did not particularly enjoy studying and had negative feelings towards (lines 

2-4; 9). Although it emerges the acknowledgment of the need of studying Finnish in lines 
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7-8, she once again repeated that she did not have to use Finnish during her childhood 

(line 5) and nor even nowadays (line 17). Nowadays, she stated that it is a shame (line 

10) to have had that negative feelings towards Finnish at school because knowing Finnish, 

and also foreign languages in general, is considered by participant A as something that 

opens different possibilities and enriches people’s lives with multiple advantages (lines 

11-12; 16). Moreover, on line 14 she declared that now she would like to learn and speak 

more Finnish although she is aware that her children might be placed in her same 

linguistic condition (lines 18-23). 

Excerpt 4 

1 Now I don’t have… I don’t ¨ever have to write¨ a Finnish exam again. So now..  

2 because being in school, it felt more, like, Finnish was something difficult,   

3 it was something… that ¨I didn’t like¨!  

4 I didn’t like the Finnish lessons, I didn’t like…  

5 I never had to ¨use¨ the language, like, in real life..  

6 I just had to use it during those Finnish lessons.  

7 And of course I ¨kneeeeew¨ I ¨had to learn the language  

8 in order to get anywhere in the world living in Finland¨… 

9 but still, it was like, the ¨feeling¨ was… it wasn’t a good feeling about the language,  

10 which is a ¨shame¨.  

11 A language should also always be, like, it ¨enriches¨ your life knowing languages.  

12 It gives you possibilities.  

13 So that’s a shame that the ¨feeling¨ in school was like that.  

14 But now, now I…now I would just.. I would ¨love¨ to speak more ¨Finnish¨, to ¨learn¨ it more.  

15 No hard feeling for any language anymore,  

16 now I just see the advantages.  

17 Now I just feel like.. it’s a shame living in a city where I don’t come in contact with Finnish.  

18 And when I cannot give my children the benefit of knowing both Swedish and Finnish, like, on a 

daily basis. 

19 And I cannot speak Finnish with them at home (laughs) 

20 because I wouldn’t teach them the correct grammar, and so on…  
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21 so, it would just be a disadvantage me trying to speak Finnish with them.  

22 So that’s a shame like, I’m not able to give them what I would like to give..  

23 I would like to give them more than one language… but it is what it is. 

When during the interview I asked to participant A if her body map would change or look 

the same in five to ten years. In excerpt 5 her hope is to improve her proficiency in Finnish 

(line 3-5), converting the Finnish language into a linguistic capital, since she recognizes 

the importance of learning it and knowing it better (Bourdieu, 1977).  

Excerpt 5 

1 Probably look the same! (laughs) I guess!  

2 I’m planning on living here…mmm.. so, probably it would be…  

3 I hope I will be able to ¨speak more Finnish¨ so I would ¨learn¨ it better  

4 and so it wouldn’t be so difficult (laughs) 

5 because it feels so difficult that I would like… it would come more natural.  

 

4.2.1 Participant A - Practical example of social conversation  

Participant A also provided me with an example of one of her online conversations on 

Messenger (Figure 3.). Both for participant A and later for participant B, the translation 

is provided beside it, following the transcription key (Appendix G). The conversation 

happened between participant A and a Finnish-speaking person who wanted to buy 

secondhand clothes from participant A. Therefore, they are discussing the pickup and 

payment. The other Finnish-speaking interlocutor always wrote in Finnish during the 

whole conversation, whereas participant A initially greeted in Finnish but gave later 

information of her address and about the pickup in Swedish. Her reply could reflex the 

same scenario as the conversation with her Finnish-colleague at work mentioned above 

(excerpt 2). Despite understanding what her interlocutor is writing in Finnish, she still 

decided to reply in Swedish probably because she supposed that Swedish would be 

understood in that area or because she preferred it as a power relation between the two 

languages. The reply she got was again in Finnish, which might show that the interlocutor 

understood her but decided anyway to keep the same language as in the beginning of the 
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conversation. Taking into consideration participant A’s background, her linguistic 

repertoire, and her ideologies regarding power relations between languages, the example 

below shows the acknowledge of a dual linguistic context in Finland.  

  

Figure 3. Screenshot from Participant A’s linguistic interaction in a social context from Messenger 

 

 

4.3 Participant B 

The second participant is a man aged between 26-30 who lives in a big city in Finland. 

Participant B speaks three languages, pointing out that Swedish is his mother tongue, and 

he considers himself “almost” bilingual because he can also use and speak Finnish 

fluently. Even though he is a higher proficient speaker of English, he affirmed that he still 

feels more comfortable speaking Finnish than English. When explaining his linguistic 

silhouette (Figure 4.), he mentioned that he used three different colors for the brain 

because he noticed he starts thinking in one language after using the same language for a 

certain amount of time. He illustrated coloring the mouth half Swedish half Finnish 

because he feels speaking Finnish “almost as comfortable” as speaking Swedish. 

Hi! Does it suit you if I am  

coming today to get the clothes? 

 

Hi! Yes, it suits well! 

 

Ok. I do not know yet at what time 

 

Is it ok if I pay with mobilepay? 

 

 

What address? 

 

 

(Address) Road 65. Mobilepay is great! 

 

I am putting the bag with the clothes on 

 a kick at the garage so we do not need  

to have close contact! Is that okay? 

 

Yes, suits well  

 

Can I get your phone number so I can 

transfer the money? I will come and get it 

shortly 
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However, he described he colored the right hand red for Swedish because he mentioned 

feeling stronger speaking Swedish and assuming he is a right-handed person. On the other 

hand, he colored the left-hand blue indicating Finnish. Last but not least, he justified 

coloring a blue heart which recalls him the Finnish flag and a color generally associated 

with Finland because it represents his national identity since he declared “definitely” 

feeling himself more a Finn than a Swede. One interesting element to underline is the fact 

that he did not color his lower part of the body, which he justified saying that he only uses 

his legs for running so he did not associate any language with it, rather than talking one 

language with his mouth and thinking in one language with his head. 

 

Figure 4. Body map of participant B.  

Blue: Finnish; Red: Swedish; Black English. 

During the interview, participant B explained how and when he uses the languages he 

speaks. He affirmed speaking only Swedish with his fiancée at home but also Swedish 

with relatives and with few Swedish-speaking colleagues at work. He uses Finnish at 

home with his one-year-old son and at work with almost all colleagues since the company 

language is Finnish. He uses English only for some work-related stuff since he works for 

a global organization and also when reading books. In relation to which of the three 

languages he feels more or less comfortable, participant B stated in excerpt 6 on line 1 

that Swedish is the most “comfortable” language for him but Finnish and English are also 
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used in any other occasion (line 7). In relation to this, on lines 9-10 he added that he does 

feel confident enough to express himself in a clear way when speaking Finnish in a 

conversation. 

Excerpt 6 

1 I feel more comfortable speaking ¨Swedish¨ but…  

2 I don’t mind voicing my opinion in any language.  

3 I don’t feel that I am stopping myself from speaking or…  

4 having an opinion on something in that sense…  

5 even if I search for a word for a few seconds and I don’t feel in any circumstance,  

6 even if I speak to only Finns, like Finnish-speaking Finns,  

7 in a large or “any” event, 

8 I don’t feel that I am keeping quite because I am uncertain about… to what about to say. 

9  I am still feeling that confident that even if I don’t use the exactly right word,  

10 I will make myself clear in that sense. 

In excerpt 7, participant B explains on lines 4-6 that he attended a fully immersed Finnish 

kindergarten, which means that this was the origin of his strong proficiency in Finnish 

(lines 7-8). He said that it was his mum’s will to make sure her children knew Finnish 

(lines 1-3). Moreover, he added that he used Finnish when playing hockey (lines 9-10). 

As stated in line 5, instead of choosing a språkbad kindergarten, namely a mixed 

classroom between Swedish and Finnish children, he attended a fully Finnish 

kindergarten.  

Excerpt 7 

1 That was my mother’s… she’s a teacher…  

2 so that was my mother’s opinion when she was young that  

3 if she will ever get children, she will make sure they know ¨Finnish¨.  

4 I was on kindergarten in Finnish, that was completely in Finnish, 

5  it wasn’t like språkbad (language immersion, mix between Swedish and Finnish children in the same school or 

classroom) 

6 that was completely in Finnish  
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7 so that’s where my Finnish actually…  

8 my strong Finnish is from.  

9 And then I played hockey for a long time,  

10 that was also in Finnish so I kept up the Finnish… 

During the interview with participant B, it emerged that he recognizes the importance for 

the Swedish-speaking community of learning and knowing Finnish. In excerpt 8, he cited 

his mother’s personal experience who is from a small Swedish-speaking town in Finland 

(line 3). On lines 4-9 he stated that his mother’s hometown was extremely connected to 

Sweden that every daily activity was in Swedish. With this example, participant B 

recognizes the risk of speaking only Swedish in Finland and the possibility that it might 

become a limiting component (lines 10-12). 

Excerpt 8 

1 But then also if you’re in a small town and you don’t use Finnish.  

2 You are in an extremely closed community, then like…  

3 my mother has repeated several times that when she was small,  

4 her hometown was ¨so Swedish¨ that the only thing that was missing was the Swedish krona…  

5 because they watched Swedish tv,  

6 they read in Swedish,  

7 they listened to Swedish music…  

8 all except cheering for Sweden in any sports but that was it…  

9 everything else was as much Sweden…  

10 That’s fine if you’re going to stay ¨there¨.  

11 But if you want to do something else, then it’s really hard. 

12  It’s making it really tricky!  

In relation to the previous example, in excerpt 9 participant B continued explaining that 

for the Swedish-speaking minority living in Finland not speaking Finnish at all might 

result a real danger (lines 1-3). Particularly, it might result a lack of opportunities and 

limiting possibilities for studying at university or finding a job (line 6-7) when choosing 

a different career than their parents (line 8). In other words, participant B’s opinion is that 
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if Swedish-speakers from small towns in Finland do not speak the majority language, they 

might not have the chance to move to another Finnish-speaking city due to the lack of 

language knowledge (lines 11-17). On lines 26-27, it emerges that speaking Finnish is a 

requirement and a national interest when searching for a job. As a consequence, 

participant B repeated several times the word “danger” for only Swedish-speakers in lines 

2, 21, 28, 29 which he explained meaning moving to Sweden (line 18 and 23). Although 

it does not imply a risk on the immediate present, he thought that it definitely can be a 

threat in the long-run (lines 29-30) because this could be endanger the Swedish-speakers 

minority of Finland’s existence and identity itself. 

Excerpt 9 

1 I think for small Swedish-speaking villages and towns in Finland,  

2 that’s the biggest danger they have…  

3 That they youth don’t learn to speak Finnish.  

4 If you’re in a town, let’s say 5000 people, or village, whatever you want to call that…  

5 and then less than, and if the young kids don’t learn to speak Finnish,  

6 and when they graduate from school or when they start to apply for a school…  

7 they don’t see much opportunities…  

8 if they don’t want to continue with whatever their parents are doing,  

9 they cannot stay in the same place.  

10 They ¨need¨ to move.  

11 Meaning that you either…if you then end up with only speaking Swedish in a small town,  

12 you have no opportunity to move to a partially bigger town  

13 because you cannot speak the ¨main language¨.  

14 If you speak Finnish, you could move…  

15 travel from the small town to a bigger town to work.  

16 But if you don’t know Finnish, you will not get the work  

17 or if you don’t apply, you won’t try even.  

18 Then that means that you would go and move to Sweden.  

19 That’s why I think for small villages,  

20 that if the youth don’t learn to speak Finnish,  
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21 that’s the ¨bigger danger they have¨  

22 if they want to keep not stagnating  

23 because if one of three moves to Sweden, 

24  then suddenly and if it’s already too few babies born, 

25  then quite suddenly that town is…having way too little possibilities  

26 if you think about the national interest of Finland,  

27 then everyone should know Finnish enough so they can work in Finland.  

28 If they don’t, that’s… that’s why I am saying ¨danger¨, 

29  not danger in the way that it’s threatening the society ¨right now¨  

30 but in the long-run… that’s… a ¨threat¨.  

Even though participant B seemed definitely to support learning and knowing Finnish for 

the Swedish-speaking minority, in excerpt 10 he also recognized the fact that he is not 

only a Finnish-speaker but a Swedish-speaker too (line 1). Pointing out that he belongs 

to the Finlandssvensk community, made it clear that their identity as a minority is 

important and can be traced with typical indications (lines 4-8). On line 9 he mentioned 

that it is important to fight, in other words, it means the need of reminding the rest of 

Finland that the Swedish-speaking minority exist but also reminding themselves about 

their identity (lines 11-14) and the fact that they have two languages (line 13). 

Excerpt 10 

1 I have ¨two languages¨ to interact with and that means,  

2 it’s five millions for Finland and ten million for Swedish like people more or less,  

3 and then we have Norway and Denmark but… that’s one part but then..  

4 the identity of a Swedish-speaking Finn… is maybe ¨clear¨  

5 or because we are a minority,  

6 I think it’s easier for us to have a clear ¨identity¨ in that way that…  

7 that’s what’s typical of a Finlandssvensk…  

8 I think it’s quite clear for us because ¨we are a minority¨. 

9 And we need to more or less ¨fight¨, not fight… 

10  that sounds like a strong word again…  

11 but we ¨need¨ to ¨keep reminding everyone¨ that we ¨exist¨ or…  
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12 reminding everyone that ¨ehy, you cannot just do that.  

13 We have two languages!¨ and I think because we need to do that,  

14 then we remind ourself also about our ¨identity¨  

Swedish speakers of Finland’s fight on reminding about their existence is explained by 

an example from excerpt 11. Participant B mentioned on line 1 that there is a common 

principle or campaign called Börja på svenska which means that the Finlandssvenskar 

should always start a conversation in Swedish (line 3), in order to remind the majority 

speakers of Finnish that many other Swedish speakers exist in the same country (line 4). 

Moreover, the purpose of this campaign is to let Finnish-speakers practice Swedish (line 

5) or get them used and think that it is normal to hear and use Swedish in a conversation 

(line 9). In other words, it seems the example of a way of reminding the Finnish-speaker 

majority that a minority of Swedish-speakers exist in the same country in order to avoid 

being without a language (line 10). Sometimes it might happen that they reply in Swedish, 

but some other times they do not know Swedish and the whole conversation continues in 

Finnish (lines 11-17).  

Excerpt 11 

Participant B 

1 that’s more a principle level or… principle way of starting that conversation that…  

2 there was, maybe 10 years ago, a… a ¨campaign¨ or whatever you want to call it,  

3 that you should start in Swedish, otherwise…. Börja på svenska is… 

4 that otherwise they don’t know how many actually speak Swedish.  

5 And they won’t get the ¨practice¨ of speaking Swedish if you never speak…  

6 if you don’t start with ¨Swedish¨,  

7 they don’t ¨know¨ that you speak Swedish,  

8 so then the whole conversation will go in Finnish and then,  

9 if all people never rehearsal or hear or use Swedish,  

10 then suddenly we are ¨out¨… without language! 

11 They usually reply in Swedish but then, or if they don’t, they can reply ¨sorry I don’t speak 

Swedish¨ 
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Researcher 

12 In which language do they do that? 

 

Participant B 

 

13 In Finnish. They reply in Finnish. 

Researcher 

 

14 And then, what happens? 

 

Participant B 

 

15 B: Then I switch to Finnish. 

Researcher 

 

16 And you continue the whole conversation in Finnish? 

 

Participant B 

 

17 Yeah 

 

 

4.3.1 Participant B - Practical examples of social conversation  

 

Participant B provided with three different examples of an online conversation on 

WhatsApp (Figures 5.,6.,7.). Whereas the three conversations happen in three different 

days, the discussion happens between participant B, his dad, hid mom and hid little 

brother on the same family group chat called “Ihmeperhe”, which means “The 

Incredibles” in Finnish. It is important to note that although participant B declared 

speaking Swedish with his relatives, the name of the group chat among family members 

is in Finnish. On the first example (Figure 5.), the whole conversation is in Swedish with 

one exception. Participant B’s little brother used Finnish to describe the kind of contract 

he was offered and the details regarding the job. Participant B explained that “he’s 

answering in Finnish because that’s what he talked with the person who was interviewing 

him. The information just came in Finnish because he had the interview in Finnish, so he 

had all the details in his head in Finnish. He’s completely bilingual so he’s switching 

between Swedish and Finnish.” 
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Figure 5. Screenshot from Participant B’s linguistic interaction in a social context from WhatsApp 

 

 

On the second example (Figure 6.), the discussion on the same family group chat is only 

between participant B’s dad and little brother. He explained that they are both watching 

and discussing the same hockey game, his dad from Finland and his brother from Sweden. 

Participant B wanted to underline that “hockey is always in Finnish in our family”. As a 

premise, participant B declared that “My father used to teach.. or coach my brother when 

he played hockey, but he quit then when he got older. But in the beginning, he was a 

coach. So hockey is more or less always in Finnish, if my brother and father is speaking 

(he meant writing in this context). My mother is always speaking (he meant writing in 

this context) Swedish and then I mostly speak or write in Swedish”. The conversation 

about hockey started in Finnish but his dad wrote “Goooooal” in English. Participant B 

explained “and then suddenly he translates ¨Shaibu¨ if you don’t know what Shaibu is, he 

translates that to everyone that that’s “goal” in Russian. And then because Finnish? We 

speak Finnish when we discuss hockey”. It is interesting to note that the specification 

about “Shaibu” being “på rysk” (in Russian) it is written in Swedish. The last part of the 

conversation written by the little brother is in Finnish. The discussion is about one player 

Little brother:  

I had an interview with (name of the company)  

on the phone and got offered the job 

 

Participant B: 

What kind of contract?  

Little brother:  

Full-time job from April until end of July. *€/hour,  

warehouse work or shop worker I can choose  

 

Participant B: 

Sounds good. What did you answer? 

Little brother:  

That I take the job 

Participant B: 

Good! 

Congratulations  

 

Mum:  

Congratulations but it can become expensive when 

there is so much in that store that you “need*  

 

Little brother:  

There is a risk for that but I will probably get the 

things I need cheaper  
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in the team who is not as good, considering how many games he has played, he should 

have had better stats. When talking about hockey, the conversation goes back completely 

in Finnish. 

 

Figure 6. Screenshot from Participant B’s linguistic interaction in a social context from WhatsApp 

 

 

The third example (Figure 7.), participant B explained being the morning after Finland 

won the Olympic gold in ice hockey. Since his little brother has eight Russian players in 

his team, his mum is warning him that it’s probably a bit tricky to speak about hockey to 

the Swedes and the Russians on the same day. She wrote that in Swedish. Few hours later, 

participant B’s little brother had a hockey game and their mum wrote in Swedish 

“congratulation to the victory, well played” while their dad asks this time in Swedish 

“where is *name of player*”. He used “e” instead of Swedish “är” which participant B 

explained being a dialect or a shorter and faster way to write it, by only using one vowel 

which represents the sound. It seems important to underline that the conversation between 

their dad and the little brother continues in Swedish, since the little brother answers his 

dad’s question in Swedish. However, their dad in the end of the conversation wrote the 

first part of a Finnish saying in order to comment that one hockey player is weak but in a 

more polite common way, according to participant B. He used “Linnun luut” which 

participant B explained in Excerpt 12 being the shorter for “Linnun luut ja laulajan 

Dad:  

Who scored the goal? 

(name of the player) 

 

Little brother: 

No goal 

 

Dad: 

Goooooal 

Goal (Russian) 

In Russian  

 

Little brother:  

43 played games, play time ~25min/game  

So 1075min moved around on the ice and  

this was the third goal…  

I would argue that almost anybody from (name of 

the team) ‘s package would perform better in the  

(name of the player)’s role. In pair 1-2, always 1 

powerplay (abv) etc,etc.. 
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lihakset” meaning “He has bones of a bird and the muscles of a singer”.  

 

Excerpt 12 

Participant B  

which is trying to say that he doesn’t really have any bones and he doesn’t have any muscle  

Researcher 

(laughs) alright, why is it… what did he use do you think this in Finnish? 

Participant B  

Because that’s a really good way to say it in Finnish! 

Researcher  

So it doesn’t exist the same in Swedish? 

Participant B  

No… no ¨Linnun luut ja laulajan lihakset¨ no, that doesn’t exist in Swedish. There’s probably something 

similar but that’s just the way to say it. 

 

Figure 7. Screenshot from Participant B’s linguistic interaction in a social context from WhatsApp 

 

 

4.4 Participant C 

The third participant is a woman aged between 26-30 who lives in a big city in Finland. 

Participant C started presenting her body silhouette (Figure 8.) saying that Swedish 

dialect is placed by the heart, stomach, and upper legs since it is the language she uses 

with her family when she is the most relaxed and feels more comfortable with. On this 

note, she stated having positive feeling and thinking about happy moments when referring 

Mum:  

Today it is maybe a bit sensitive to talk 

about ice-hockey with Swedes and Russians  

 

Congratulations for the victory. Well played  

 

Dad: 

Where is(dialect)(name of player)? 

 

Little brother:  

Sick  

Fourth time this season  

 

Dad: 

The bones of the bird… 
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to it. Moreover, she also mentioned that Swedish dialect is connected somehow to her 

childhood, family, and old memories. Continuing the presentation of her body map, she 

mentioned that most of it was colored in red because her mother tongue is definitely 

Swedish, and she nowadays uses more standard Swedish than dialect. She chose the red 

colored for both dialect and standard Swedish because she thought about her heart and 

emotions. On this account, while she indicated that she is able to express herself better in 

both dialect and standard Swedish, she also added that she is not able to entirely do so in 

Finnish or English, due to the range of vocabulary available in those languages and topic-

related issues. Furthermore, she explained to have colored both her arms in red and blue 

because she works both in standard Swedish and Finnish. There is also a small black 

portion in her arms representing English because she clarified using it rarely at work or 

occasionally with some friends. Finnish also appears in a larger part in her brain because 

she mentioned being the language she needs to concentrate more. 

 

Figure 8. Body map of participant C.  

Red: Swedish (standard); Red (dots): Swedish (dialect); Blue: Finnish; Black English. 

 

During the interview, participant C considerably reflected on the contexts she usually uses 

Finnish. Claiming that she prefers speaking Finnish rather than writing it, in excerpt 13 

she suggested that Finnish is the language she absolutely associate with work (lines 1, 3, 
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5) because she has many Finnish-speaking clients. Another interesting aspect to point out 

from this excerpt is that it seems she does not have Finnish-speaking friends (line 4, 6). 

Consequently, Finnish is a language she does not “really” use for leisure (line 2) rather 

than being actually strictly connected to the work field. She seemed to be unhappy about 

it since she mentioned being sad due to this limitation (line 6). 

Excerpt 13 

1 Finnish… that’s strongly connected to work!  

2 Because actually I don’t ¨really¨ speak Finnish on my spare time…  

3 work, that’s more my work language…  

4 I don’t really have friends, in that way whom I speak Finnish to,  

5 mostly work comes to mind.  

6 but I never had any Finnish-speaking friends, which I am sad about now.  

7 I wish I had Finnish-speaking friends so I could use it also ¨outside¨ work now 

Similarly to participant B, participant C mentioned in excerpt 14 to have attended a 

Finnish-speaking daycare by her parents’ choice (line 8). She supposed that her 

proficiency in Finnish and immersion in the Finnish-speaking environment might have 

depended on that. Moreover, on lines 1-3, 9 she pointed out that the small town she comes 

from is entirely bilingual, therefore since her childhood she has always been in contact 

with the Finnish language.  

Excerpt 14 

1 the small city or town where I come from (name of the city),  

2 it’s a bilingual city, or town, it’s a tiny town… 

3 so that’s a bilingual town and more… the majority speak Finnish.  

4 So it’s always been like a Finnish environment.  

5 When I was a kid, I was put like,  

6 the daycare was the same building but there were different ¨groups¨,  

7 one Swedish group and one Finnish group.  

8 And I got put, like by choice my parents chose to put me in the Finnish to learn more Finnish. 

9 So I guess, that’s where it started…so yeah, from there, bilingual city.  
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10 It’s always been there the Finnish.  

Proceeding on the previous example, in excerpt 15 participant C reflected on her attitude 

towards the Finnish language. Both on lines 1 and 2 she used the word “easy” referring 

to the study of the Finnish language at school. Despite not being her mother tongue, she 

showed a positive inclination towards the learning of Finnish. Differently from participant 

A, she reflected on the fact that she enjoyed studying Finnish since it was an interesting 

and easy language to learn (lines 3-4). 

Excerpt 15 

1 And in school, I always thought that it was quite ¨easy¨…to study!  

2 I didn’t have any like difficulties, it was easy to learn new words… 

3 for example, I do well in Finnish even if it’s not my mother tongue 

4 but I studied it and I always thought it’s interesting to learn Finnish.  

In excerpt 16, two main issues already raised above with previous participants are 

presented. On line 2, participant C mentioned the fundamental guideline or Börja på 

svenska campaign which was already introduced and explained above by participant B. 

Similarly, participant C declared that in different stores (lines 13) she can only speak 

Swedish in the city she lives (line 1) because in general people always start speaking in 

Swedish, or at least they try always doing so (line 2). To continue on the second point, 

participant C reported the example of a conversation that happened simultaneously in 

Swedish and Finnish (lines 7-11). Like the example presented above by participant A’s 

Messenger conversation, participant C hold the conversation with her dentist in Swedish, 

while the interlocutor answered in Finnish. During the whole discussion participant C 

kept answering in Swedish, whereas her dentist continued answering in Finnish. Even 

though the two interlocutors answered in different languages, they still understood each 

other (line 5). As mentioned in lines 3-5, participant C declared to always start any 

conversation in Swedish. While in most cases she gets a reply in Swedish, other times, 

instead, she gets a reply in Finnish, but this does not seem to limit the communication. 

On the contrary, it seems to appear as a normal practice, as also analyzed from the 

example provided by participant A. Additionally, the fact that on line 12 participant C 

admitted having preferred Finnish over Swedish and have changed the language of her 
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conversation might reflect the symbolic power of the Finnish language over the Swedish 

one. Another important question to highlight from this example is that on lines 15-17 

participant C tried to speculate on the reasons why usually she does not receive a reply in 

Swedish. Since she was convinced that people are aware of the co-existence of Swedish 

and Finnish in the country (line 14), she explained that when she receives a reply in 

Finnish instead of Swedish might be simply because the interlocutors do not know 

Swedish.  

Excerpt 16 

1 Here like I… I can speak only Swedish ¨here¨ when I go…  

2 and that’s also a thing I am trying to always… or ¨you¨ always start in Swedish.. 

3 And…¨most of the time¨ they answer me in Swedish.  

4 But some ¨rarely¨ they… they answer me in Finnish  

5 ¨but¨ that they still understood me!  

6 They understood that, so I speak Swedish and they speak Finnish  

7  Well… for example today actually! When I… well I have a problem with my tooth,  

8 so I called the dentist today  

9 and then she answered in Finnish, 

10  and I… I told my problem in Swedish  

11 and she answered in Finnish  

12 but then after a while I have to admit that I changed to Finnish also (laughs) 

13 but yeah, that can happen anywhere, stores, grocery stores, cloth store, anywhere.  

14 I mean… they ¨know¨ that there are two languages in Finland 

15 I guess they reply in Finnish just because they don’t know Swedish…  

16 but yeah, that can be many reasons, I guess…  

17 but I would guess that they don’t how to speak Swedish 

When reflecting on her Finlandssvensk status, in excerpt 17 participant C affirmed openly 

to be proud of it (line 1), to feel special about it (line 2) and to have positive feelings 

towards it (line 5-6). Similarly to participant B, she seemed to be aware of her status and 

her Finlandssvensk identity. However, on lines 7- 12 participant C reasoned about it on a 

more practical level. From a political and economic point of view, she mentioned that 
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there seems to be a general negative feeling towards the Swedish language and 

Finlandssvensk mostly from some Finnish-speakers in the country. Consequently, as 

already raised by participant B, she implied that this might cause risks and threat to some 

extent (line 10).  

Excerpt 17 

1 personally, I am ¨proud¨ of it (being a Finlandssvensk) 

2 and I think we ¨are¨ a bit special (laughs)  in a good way! 

3 Because we ¨are¨ special,  

4 there’s not many of us (laughs) 

5 That’s more like the ¨feeling¨,  

6 how I ¨feel¨ about it that it’s a positive thing…  

7 but then if I think more ¨practically¨,  

8 I don’t know how much you follow the politics here,  

9 but more and more it comes more people that don’t like Swedish and Finlandssvenskar,  

10 so we are ¨absolutely¨ not under ¨threat¨ but like… yeah…  

11 part of Finnish-speakers really do not like Swedish-speakers  

12 and I think… no of course it costs more if you think about economy and political stuff…  

In relation to the previous question, participant C continued to reflect on the importance 

of knowing Finnish and the difficulties or troubles that might arise when this condition is 

lacking. As already revealed by participant B, in excerpt 18 participant C mentioned that 

only speaking Swedish in Finland might cause a disadvantage because the language 

spoken by the majority of the population is Finnish (lines 2-6). Although 

Finlandssvenskar who know only Swedish are searching for more opportunities and 

would like to move to the capital, then participant C stated on lines 10-13 that there might 

be some difficulties, due to the fact that the predominant language is Finnish. 

Excerpt 18 

1 it depends how your own language skills are…  

2 you can be in ¨sort of trouble¨  

3 if you only speak Swedish here in Finland, 
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4 if you don’t know Finnish at all,  

5 since Finnish it’s still the main language  

6 and many things are only in Finnish. 

7 well, it’s more ¨difficult¨ to live… it depends where you live.  

8 Again, if you are Finlandssvensk and you speak only Swedish  

9 and you live in a city where the majority of people ¨speak¨ Swedish, then it’s fine.  

10 But if you want to move somewhere else,  

11 let’s say for example if you move to Helsinki, then it’s difficult, 

12 I would guess to…just to go to the store or any service that you would want.  

13 Because by experience I know that many people don’t speak Swedish there. 

 

 

4.5 Participant D 

The fourth participant is a men aged over 50 who lives in a small town in Finland. 

Participant D included in his body map (Figure 9.) four languages, namely Swedish, 

Finnish, Swedish dialect, and English. During the interview he started explaining that 

Swedish and Swedish dialect are in most part of the body silhouette because they are his 

mother tongues and therefore, they are really important to him. Additionally, he continued 

saying that he chose the legs to represent Swedish because they are essential to make the 

body move. He explained having colored one arm and the head representing the Swedish 

dialect because they are really fundamental locations. On an interesting note, he 

mentioned having chosen the red color to represent Finnish because it reminded his 

Finnish teacher at school using the red pencil to cross and correct mistakes. Also, he 

explained to have placed English near the heart because it is necessary to speak this 

language if you want to communicate with people other than Finnish- or Swedish-

speaking.  
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Figure 9. Body map of participant D.  

Blue: Swedish; Red: Finnish; Black: Swedish (dialect); Black (circle): English. 

 

When explaining his body silhouette, during the interview participant D empathized more 

than once the importance of communicating. In excerpt 19, he associated the ability to 

speak and know one language with the competence of communicating with others (line 

2), similarly to the importance legs have in order to make the body move (line 1). 

Furthermore, on lines 3-4 he mentioned a precisely strong assumption regarding the 

Finnish language. In other words, knowing and communicating in Finnish is necessary in 

order to live in Finland, since he referred to a specific ideology the Finnish language 

assumes in the country.  

Excerpt 19  

 

1 If you don’t have legs, you can’t move the body.  

2 And the same thing, if you don’t know the language, you cannot communicate with others.  

3 And then Finnish is on one arm because you can’t live in Finland  

4 if you are not able to speak Finnish or talk and communicate in Finnish.  
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Regarding the use and practice of his languages, participant D clarified in excerpt 20 that 

Finnish is strictly connected to work and business because he has some Finnish-speaking 

clients (line 1-2). On the other hand, the Swedish language appears to be broadly spoken 

among all his family members and during his spare time (lines 3-4). In this case, while 

Finnish assumes the connotation of economic capital, Swedish does the same with social 

capital (Bourdieu, 1977). When referring to how he uses his languages at work, 

participant D explained that he always adapts to the language the customers want to speak 

because in his business he has clients speaking both languages (lines 5-8). 

Excerpt 20 

1 Well… in business I quite often communicate in ¨Finnish¨ but…  

2 cause I have… my customers are partly Finnish so… Finnish is..  

3 but when I’m on holiday or free then I speak Swedish.  

4 So Swedish is at that point so…and all our family is Swedish-speaking people.  

5 When I am in business, I always talk the language as the customer want to sp… 

6 Cause the customer calls me,  

7 and if he’s talking Swedish, then I talk Swedish with him or her.  

8 If they talk Finnish, then I talk…cause the customer always decide which language we use.  

During the interview, participant D reflected on how he happened to learn Finnish during 

his adolescence. On excerpt 21, he outlined that thanks to a summer job in a completely 

Finnish-speaking city and environment, he was able to learn Finnish when he was 

seventeen years old (lines 1-4). On this account, he started mentioning that he did this 

experience because he “wanted to learn” Finnish (line 5), whereas on the following line 

6 he used the verb “had to learn” Finnish and also “survived” in Finnish (line 7). There 

seems to appear an intensification of the verbs used to express the motivation, the need 

and the duty towards learning Finnish which might be connected to the ideology 

previously mentioned that the Finnish language assumes in the country (excerpt 19, lines 

3-4).  

Excerpt 21 
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1 And then when I was… sixt…seventeen years old,  

2 I was in a town called Jyväskylä one summer  

3 working at a…store in the city of Jyväskylä…  

4 Jyväskylä is about in the middle of Finland where they are only talking Finnish.  

5 I was there because I wanted to learn Finnish  

6 and I… I ¨had to learn Finnish¨ and speak Finnish.  

7 And I ¨survived in Finnish¨, so that was quite good.  

8 And… but I learned that I am quite lucky that I…  

9 because there they have only Finnish, nothing else.  

Continuing on the same account, also in excerpt 22 participant D used the verb “survive” 

referring to the knowledge of Finnish and dealing in a Finnish-speaking city (line 7). He 

described that after his summer job, he was able to improve his Finnish skills, rather than 

before that experience his proficiency in this language was not so advanced (line 4). The 

reason behind this seems to lie on the fact that participant D is from a small Swedish-

speaking town, and he had attended a completely Swedish-speaking school in Finland 

(lines 1-3).  

Excerpt 22 

1 If you are here born in Finland here where I am born,  

2 and my parents are… were…only Swedish-speaking people  

3 and I was in school that was only Swedish,  

4 so my Finnish was quite ¨bad¨.. or ¨weak¨ when I left to Jyväskylä.  

5 And…it was quite challenging to be…  

6 I was in a shop selling… stores… things in Finnish 

7 but I learned that if ¨I survive now, I survive quite much¨. 

As already seen with participant B and C, also participant D mentioned the Börja på 

svenska campaign in excerpt 23. In particular, he specified that he always prefers to start 

speaking in Swedish whenever he goes to town (lines 1-2, 5). When it occurs that they do 

not understand Swedish, he would then switch to Finnish (line 4).  
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Excerpt 23 

1 Privately, if I go to a shop, or something like that in town, 

2  then I prefer to start with Swedish.  

3 But then, if the seller doesn’t understand Swedish,  

4 then of course I turn to Finnish but…  

5 I prefer to start in Swedish...  

 

Participant D also illustrated the advantages and feelings of being Finlandssvensk in 

excerpt 24. The fact that he recognizes himself as Finlandssvensk, that his mother tongue 

is Swedish and that he has an intermediate proficiency in Finnish is an advantage for him 

compared to the Finnish-speaking (lines 1-6). On line 7 and 14, he outlined the benefits 

both on a personal and professional level. He associated the ability to speak more 

languages with the attractiveness in business and job opportunities someone might be able 

to encounter (lines 8-13). 

Excerpt 24 

1 my mother tongue is Swedish  

2 and I am quite good in Finnish,  

3 then I have a fördel* compared to my other living with Finnish (*advantage) 

4 because I know.. I am able to speak two languages.  

5 Finnish-talking people is only able to talk Finnish and English, of course, but…  

6 so… I see it as an advantage for me.  

7 Especially in business life..  

8 if you can serve people in more languages..  

9 so I feel it quite good! 

10 I have an advantage because I can speak and the more…  

11 the more language a person can speak,  

12 the more attractive is yourself in business. So it’s quite good! 

13 It’s therefore an ¨advantage¨, absolutely!  

14 Both personal and in business.  
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5. Discussion 

This section summarizes and discusses findings in relation to the research questions. 

Sections 5.1, 5.2, 5.3 and 5.4 answer the sub-questions (see section 1.2 Research 

Questions) while section 5.5 discusses how these four sub-questions enable an answer to 

the main research question. However, limitations of the present study must be taken into 

consideration, as already mentioned in the methodology section (see section 3.4 

Limitations). Specifically, the sample in this thesis is limited and the interview data 

cannot be considered representative of the Finlandssvenskar minority living in Finland 

as a whole. The results from interviews data, alongside the two practical examples, 

indicated how participants’ desired identity, together with ideologies, forms of capital and 

investment influence their perception on the role of their multilingual repertoires in 

constructing desired identities in different fields.  

 

5.1 Language practices 

 

Similar to earlier research (for example Nault, 2019), participants of this study reported 

different linguistic practices use of different languages. Participants’ answers to the 

interview questions (Appendix F) indicated that Swedish is the language preferred and 

spoken with family, while Finnish is mostly used for work-related issues. However, 

participant A is the only participant who also uses Swedish at work and affirmed to 

usually almost never use Finnish, except with only one Finnish-speaking colleague (see 

excerpt 2). Another interesting practice connected to the two participants coming from a 

bigger city in Finland is related to the fact that both participant B and C mentioned to 

have attended a Finnish-speaking kindergarten (see excerpts 7 and 14). Despite coming 

from Swedish-speaking families, it was their parents’ choice to sign them up for a 

Finnish-speaking daycare which they mentioned to have contributed to their basis for 

their advanced proficiency in Finnish. Regarding the Swedish variety, as named Swedish 

dialect by participants C and D in their body map, it appeared strictly connected to family 

and childhood, while participant B used this term when referring to one of its online 

practical examples, even though this variety was not included in his body map. Another 

interesting practice reported by all participants is about understanding each other despite 

replying and keeping Swedish in a conversation, while the other interlocutor answers and 

maintains Finnish. Not only the interview data reported this linguistic practice (see 
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excerpts 11, 16 and 23) but also practical examples provided by participants A and B (see 

Figures 3. and 5.). Moreover, other practical examples provided by participant B show 

how hockey related topics are mostly discussed in Finnish (see Figure 6.) and particular 

sayings or quotes in specific contexts are also reported in Finnish (see Figure 7.).  

 

5.2 Language ideology 

 

Participants’ linguistic practices reported above are shaped by language ideological and 

other factors. All participants shared positive feelings connected to the Swedish language. 

As the questionnaire showed, all participants answered that their mother tongue is 

Swedish (see appendix B, full list of questionnaire responses). All participants in this 

study had to draw their own body map representing their multilingual repertoire and 

thereafter explain their drawing during the interview. All participants started their 

explanation by citing Swedish when describing their own body maps, since Swedish 

represents a great value of belief for them. During the interviews, all participants declared 

that their preferred language to express themselves is Swedish, in addition to the fact that 

they reported using it for communicating with family members. Similar to Dunmore 

(2017)’s study, the findings of this thesis show connections between attitudes and 

ideologies of language for the minority language community. Furthermore, the supporters 

of the Börja på svenska campaign considered that to start speaking Swedish in any 

conversation in Finland was essential for their identification as a Finlandssvensk and 

somehow for the protection and maintenance of the Swedish-speaking minority group in 

Finland. Börja på svenska campaign assumed a precise linguistic ideological connotation 

related to participants’ identification to the Swedish-speaking minority group in Finland. 

 

5.3 The value of languages as capital 

 

The results of this study indicate how participants view the value of Finnish and Swedish 

and varieties of these languages as various forms of capital in different fields. Swedish 

and its variety, as named Swedish dialect by participants, are seen as social, cultural, and 

economic capitals because they are used by participants both at home with family and at 

work with colleagues. Swedish converts to symbolic capital in the linguistic market 

operated by participants when it is used as a way of representing participants’ identity as 
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Finlandssvenskar during the implementation of the Börja på svenska campaign 

(Bourdieu, 1977). All the participants expected to gain economic, cultural, and social 

capital by speaking and knowing Finnish with no clear difference between participants 

and their proficiency level of this language. Considering that data from the interviews 

stated that linguistic capital in Finnish enables economic capital, they are likely motivated 

to also be able to convert their cultural capital into work opportunities by maintaining and 

speaking Finnish daily. Language speakers who expect high returns in economic capital 

may also favor the job market since it adds a reward for having an advanced proficiency 

in Finnish in the form of job opportunities in Finland. Additionally, all participants 

considered knowing Finnish as important for being a valuable employee or for work 

related expectations. This aspect further ensured economic capital and may motivate all 

participants to constantly improve their abilities in Finnish. Especially, participant A 

stated that her future hope is to learn Finnish better in order to improve her Finnish skills 

(excerpt 5). In other words, she hoped to convert Finnish into a cultural and linguistic 

capital in order to construct a desired identity already reached by all other participants. 

However, for her Finnish assumes the role of a hidden social capital when it is used as a 

secret language with her husband in order to avoid their children understanding what they 

are discussing. In terms of linguistic capital, the participants’ multilingual repertoires 

were largely considered positively and as a benefit. The interviews showed that the 

conversion of linguistic capital into social capital also influenced the value of knowing 

Finnish for communicating and gaining social capital.  

 

5.4 Participants’ investment 

 

This section of the discussion will focus on answering the last sub-research question on 

how perceived values of different languages as capital influence participants’ investment 

in learning Finnish. The results from data interviews showed that all participants in this 

thesis recognized Finnish as an important language, although their investment differed 

according to subjective perception and personal experience for each of the participants. 

While participant A stated to use Swedish at work, all the other participants stated to use 

also Finnish at work. Even though participant A did not seem to have a positive attitude 

towards learning Finnish, and she had a negative feeling related to memories in school, 

she did recognize not only the advantage of knowing Finnish but also the need of learning 

and speaking it fluently (see excerpt 3). Consequently, she hoped to invest in improving 
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Finnish in the future because she expected to gain economic capital connected to her 

desired imagined identities. On the other hand, participant B, C and D were likely to 

invest in Finnish to gain social capital, in order to use the language outside of work-related 

places. These three participants reported to use Finnish exclusively for business related 

matters, with the exception of the practical examples provided by participant B. Through 

these practical examples, participant B showed that Finnish is somehow also related to 

hockey, while participant C explicitly mentioned that she was sad about never had any 

Finnish-speaking friends with whom using Finnish outside of work (see excerpt 13). 

 

 

5.5 Possibilities for constructing desired identities 

 

This study found that Finlandssvenskar in Finland perceived both positively and 

negatively the role of their multilingual repertoires in constructing desired identities in 

different fields. Moreover, findings need to be interpreted taking into consideration not 

only each participant’s unique and individual experiences but also other external factors 

influencing Finlandssvenskar’s process in constructing desired identities.  

The research findings contribute to understandings of how the Finlandssvenskar minority 

group constructs and perceives their linguistic identity on a daily basis but also to 

knowledge of the factors that influence the practices of minority language speakers more 

broadly, for example protection of cultural norms and therefore language practices, 

potential loss of mobility within Finland as a result, resistance to perceived threats of 

increased Finnish language dominance. The findings reflect Bucholtz & Hall (2005)’s 

understanding of identity as emergent, positional, relational, and partial. All four 

participants reported foregrounding different aspects of their repertoires and identities 

depending on the fields in which they were active. The findings suggest that participants’ 

possibilities for constructing desired identities were influenced by positive reactions to 

their multilingualism, positive experiences of belonging to a minority group and negative 

limitations of the majority language use. While these experiences were generally 

mentioned by all the participants, different aspects of their possibilities are described, 

highlighting the subjective perception and unique experience for each of the participants. 

 

All the participants mentioned having a positive reaction to their multilingualism and to 

the fact that they speak and know more languages. In particular, participant A in excerpt 
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1 stated that “it’s convenient to have other languages to use”, in excerpt 4 “a language 

should also always be, like, it enriches your life knowing languages” and participant D in 

excerpt 19 declared that “if you don’t know the language, you cannot communicate with 

others”. Therefore, multilingualism was considered by participants not only as an 

advantage, but also as an important tool necessary for communicating with others. In 

terms of economic capital, multilingualism was considered a remarkable benefit for the 

job market because participant D in excerpt 24 affirmed that “the more languages a person 

can speak, the more attractive is yourself in business”.  

Another shared experience among participants was encountering positive experience of 

belonging to a minority group. The data from the questionnaires shown that all 

participants identified themselves as Finlandssvensk (see appendix B, full list of 

questionnaire responses). Moreover, in an explicit way during the interviews they all 

mentioned to be proud of being a Finlandssvensk and belonging to a minority group 

makes them feel a bit special (see excerpts 10, 17 and 24). On this account, the interview 

data indicated that their identity as Finlandssvensk can be also preserved through the 

Börja på svenska principle. Regardless of if it was a work-related matter (see excerpt 2) 

or a general conversation in town or city (see excerpt 11, 16 and 23), all participants 

reported some examples of this campaign, which without any doubt, can represent the 

conversion of the Swedish linguistic capital into a legitimated symbolic capital related to 

the minority group (Bourdieu, 1977).  

Moreover, the interview data indicated that the role of Finnish was perceived according 

to negative limitations of the majority language use. The data from the questionnaires 

showed that all participants had an advanced proficiency in Finnish, except from 

participant A, who declared having an intermediate level (see appendix B, full list of 

questionnaire responses). In particular, data from the interview showed that external 

factors influencing the use of Finnish and the attitude towards the language were 

connected to the place participants live in and their unique and individual experiences.  

Participant A and D living in a small town in Finland declared a rare use of Finnish (see 

excerpts 3 and 22), in addition to negative perceptions connected to the study of Finnish 

for participant A (see excerpt 4). Consequently, participant A wished to speak Finnish 

more fluently in order to be able to perform the desired identities in different contexts. As 

she was forced to speak Finnish with the majority population of the country, her desire 

was to improve her Finnish skills and increase the value of speaking Finnish fluently in 

the future (see excerpt 5). On the other hand, participant B and C living in a big town in 
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Finland showed a more positive attitude towards the implication of the use of Finnish and 

they affirmed to use Finnish everyday mostly for job matters and business (excerpts 6 and 

15). 

 

 

6. Conclusion 

The present thesis aimed to explore how four Swedish-speaking Finns belonging to the 

Finlandssvensk minority perceived the role of their multilingual repertoires in 

constructing desired identities in different social contexts or fields. It further aimed to 

discover how language ideologies shaped the way they constructed their linguistic 

practices in different contexts, as well as how they viewed the value of their repertoires 

as capital in these fields. Finally, it sought to understand how these perceived values of 

different languages as capital influenced their investment in learning the majority 

language, Finnish. 

 

Findings suggested that participants’ possibilities for constructing desired identities were 

influenced by positive reactions to their multilingualism, positive experiences of 

belonging to a minority group, positive feelings connected to the Swedish language and 

negative limitations of the majority language use. Moreover, the findings showed 

connections between investment and ideologies of language, in connection to linguistic 

practices for the minority language community. Standard Swedish was seen for all 

participants as social, cultural, and economic capital, reinforcing its symbolic power on 

the local linguistic market. The variety termed ‘Swedish dialect’ by three participants was 

valued as social capital in families and online practices. In contrast, knowing Finnish was 

considered mainly as economic capital, as important for being a valuable employee or for 

work related expectations. For participants living in a bigger city, Finnish was considered 

necessary for mobility within the country, while for participants coming from a smaller 

village Finnish assumed a restricted work-related function. Furthermore, the results from 

data interviews showed that all participants recognized Finnish as an important language, 

although their investment differed according to participants’ unique and individual 

experiences. Overall, the findings reflect Bucholtz & Hall (2005)’s understanding of 

identity as emergent, positional, relational, and partial. All four participants reported 



 

 62 

foregrounding different aspects of their repertoires and identities depending on the fields 

in which they were active.  

 

Thanks to the European Charter for Regional and Minority Languages issued by the 

Council of Europe (1992), minority language speakers have seen new rights and new 

opportunities been created relating the use of their language in formal education, public 

services, and administrative regulations. In relation to other minority groups, results in 

this thesis suggested that the repertoires of the Finlandssvenskar participants are largely 

stable. This could be because of large state resources implemented in order to maintain 

and safeguard Swedish as their mother tongue, both on a municipal and national level, as 

well as for school education from pre-school, primary, secondary, to university and higher 

education levels. Moreover, all four participants reported Finnish to be important for work 

related opportunities, indicating the continuing importance attached to Finnish as 

symbolic power and economic capital.  

 

Despite these broad strokes, overall, this research showed the unique character of each 

participant’s multilingual repertoire and the complexity of identity construction in the 

linguistic minority context in which Swedish-speaking Finns live in Finland. On this 

account, this thesis contributes to research in sociolinguistics examining issues related to 

identity construction in connection to ideologies, investment, and forms of capitals. Given 

the scarcity of research on this group of speakers, future sociolinguistics research could 

examine Finlandssvenskar multilingual repertoires in greater depth, particularly their 

everyday practices which this research was prevented by COVID-19 from investigating.  

To conclude, I hope the present thesis encourages researchers to further investigate 

identity related issues specifically focusing on linguistic minority groups and the 

complexity of their identity construction. 
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Appendix A 

Questionnaire - Research study on Bilingualism  

Hi, I am a Master’s student in Language Science with Specialization in Bilingualism at Stockholm 

University (SU). I am conducting a research study for my Master's thesis on bilingualism and 

linguistic identity for Finlandssvenskar (Swedish-speaking population of Finland) supervised by 

Prof. Caroline Kerfoot (caroline.kerfoot@biling.su.se). Through this project I wish to expand 

knowledge on how Finlandssvenskar, Finnish people belonging to a minority group whose 

mother tongue is Swedish, construct their linguistic identities in different contexts.  

In this survey, you can find questions that will help me understand whether you could be a 

potential participant for my study. Please, answer this survey in a truthful way. It will only take 2 

minutes.  

*Please read the information below carefully  

Participation requirements: 

If you were born in Finland and have Swedish as home language, you would be ideal for this 

survey.  

Possible risks: 

There are no possible physical or psychological risks involved in the short or long term.  

Terms and conditions: 

- Your participation is completely voluntary and anonymous, and you can interrupt it at any 

time and you do not have to say why. 

- No compensation is included. By answering this survey, you will make me a happy researcher 

and help with my thesis' project. 

- Your information will be pseudonymized and no one apart from my supervisor will be able to 

access your data 

- Stockholm University is the controller of personal data. The legal basis for the processing of 

personal data is legal obligation according to the EU General Data Protection Regulation, 

Article 6 (1).  

If you choose to participate, this project is going to use information about you (for example your 

age, your everyday language use, and other related issues such as your educational background 

and your linguistic repertoire). The information is going to be linked to you only through this 

questionnaire. Please note that you are not going to be asked to leave your name or your 

Swedish/Finnish social security number. In accordance with the EU General Data Protection 

Regulation 2016/679 (GDPR), your information will be pseudonymized and it will not be possible 

to link any personal data directly to you.  

Your answers will be reviewed. If you fulfill all the criteria for the study, you will be asked if you 

are willing to continue on further steps and proceed with the actual and practical part of the study. 

If you are not selected for the study, your answers from this survey won't be used for my thesis' 

project and unauthorized persons will not be able to access your data.  

If you have any questions regarding the study, you can contact me (Maria Grazia Martorana) via 

e-mail (maria.grazia.marto@gmail.com).  
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Please, share this survey with other Finlandssvenskar you know and might be willing to help me 

with m thesis' project.  

Thank you in advance for your help  

* Required  

1.I have read and understood the terms and conditions about the study *  

☐ Yes 

☐ I am no longer interested to participate  

2.I agree to participate in this survey *  

☐ Yes 

☐ I am no longer interested to participate  

3.How old are you? *  

☐ 18-20  

☐ 21-25  

☐ 26-30  

☐ 31-40  

☐ 41-50  

☐ 50>  

4.You identify yourself as * 

☐ Male 

☐ Female 

☐ Other 

☐ I prefer not to answer  

5.Were you born in Finland? (if other, please explain below) *  

☐ Yes  

☐ No  

☐ Other:___________________ 

6.Is your mother tongue Swedish? (if other, please explain below) *  

☐ Yes 

☐ No 

☐ Other:___________________ 

7.Do you identify yourself as Finlandssvensk (Swedish-speaking population of Finland)? (if 

other, please explain below) *  

☐ Yes  

☐ No 

☐ Other:___________________ 

8.Are you Swedish-Finnish bilingual? *  

☐ Yes 

☐ No 
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9.If you are bilingual but not Swedish-Finnish bilingual, please indicate which are your home 

languages  

______________________________ 

10.Do you speak Finnish? *  

☐ Yes 

☐ No 

11.In regards to the Finnish language, you consider yourself as... *  

☐ Beginner 

☐ Intermediate 

☐ Advanced 

☐ Finnish is my home language  

☐ I can only say few words  

12.Do you speak other languages than Swedish and/or Finnish? *  

☐ Yes 

☐ No 

13.Please, write below which other languages do you speak - any level of proficiency counts 

Please write following this example: English (advanced), German (intermediate)...  

__________________________________________________________________ 

14.You attended elementary school in... (if other, please explain below) *  

☐ Finland in a Finnish-speaking school  

☐ Finland in a Swedish-speaking school  

☐ Other:___________________ 

15.You attended high school in... (if other, please explain below) *  

☐ Finland in a Finnish-speaking school  

☐ Finland in a Swedish-speaking school  

☐ Other:___________________ 

16.You attended university in... (if other, please explain below) * 

☐ Finland in a Finnish-speaking university 

☐ Finland in a Swedish-speaking university 

☐ Other:___________________ 

17.Where do you live right now? (if other, please explain below) *  

☐ Finland  

☐ Sweden 

☐ Other:___________________ 

18.Please, indicate the city/town you live in right now (not mandatory)  

_____________________________ 

19.Which language(s) do you speak on a daily basis right now? (if other or more than one 

language, please explain below, for example: Swedish 70% and Finnish 30%) * Check all that 

apply.  
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☐ Swedish  

☐ Finnish 

☐ English 

☐ Other:___________________ 

20.The next step of the study consists of two parts. Ethnographic observation and one-to-o 

interview - around 40 minutes (More info will be given later on). If you fulfill the criteria and 

you are selected, you are willing to... *  

☐ let me observe how you use your language(s) and meet me for a one-to-one interview  

☐ I prefer meeting remotely (pandemic restrictions) 

☐ I am no longer interested to participate  

21. Thank you :) I will review your answers with my supervisor. If you fulfill the criteria of the 

study and are selected we will contact you. Whether you are interested in participating if 

selected, please leave your e-mail address here below (or any other means that will allow me to 

contact you):  

_____________________________ 

22.If you have answered the question above, please double check if spelling or numbers are 

correct (it is the only possible way I can contact you) *  

☐ I have double checked, the information is correct  

☐ I don't want to participate  

Thank you so much for answering the survey! Tack and kiitos  
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Appendix B 

Full list of questionnaire responses 
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Appendix C 

Information document 

Information about participation in research project: Master’s Thesis in Bilingualism “Linguistic 

Identity on Finlandssvenskar: Swedish-speaking population of Finland” 

 

Information about the project and how research subjects are selected 

I am a Master’s student in Language Science with Specialization in Bilingualism at 

Stockholm University (SU). I want to ask you if you would be willing to participate in a study 

within a research project for my Master’s Thesis. Through this project I wish to expand 

knowledge on how Finlandssvenskar, Finnish people belonging to a minority group whose 

mother tongue is Swedish, construct their linguistic identities in different contexts. The reason 

I ask you to participate is because you match the criteria I am searching for in order to be 

considered a participant for my study, in other words, you were born in Finland, you have 

Swedish as mother tongue, and you attended a Swedish-speaking school in Finland. We have 

reached you through common acquaintances. The research principal (forskningshuvudman) 

of the project is Stockholm University. The research principal is the organization responsible 

for the project. This project is not funded; it is the final thesis in order to complete a master 

in bilingualism at SU.  

 

What participation in the study involves 

If you agree to participate, this will mean that information about your everyday language 

use and other related issues such as your educational background and your linguistic 

repertoire will be asked. Moreover, you will be asked to record yourself during three 

different meals in two different weeks during interactions with other people in order for us 

to investigate which language(s) is/are used. You may also be asked to describe and share 

two or three examples of your language practices on public digital platforms, for example a 

screenshot of a group chat or similar. This will enable us to understand how the different 

parts of your world require different ways of using languages. You can choose which 

recordings should be used. Afterwards, a one-to-one interview will be conducted for 40-60 

minutes, I will be asking questions regarding your linguistic identity. Since the project does 

not give rise to possible risks, by participating, you will not be exposed to any kind of risks 

in the short or long term. 

 

How to learn about study results 

You will be able to see the results of the study in June at the earliest. The analysis of the 

data will be made available once the thesis’ project is finished and it will be possible to 

access it via an online platform called Diva.  

 

Participation is voluntary 

Participation in the project is completely voluntary. At any time, you can choose to no longer 

participate, and you do not have to say why. If you choose to no longer participate, this will 

not affect anything. If you no longer wish to participate, please notify the person in charge 

of the project, see contact details below. 

 

How your personal data will be processed 

If you choose to participate, the project will use some information about you (language(s) 

you speak, your educational background, the purposes, and ways in which you use different 

languages). This information will be collected by ethnographic observation and one-to-one 

interview. In accordance with the EU General Data Protection Regulation 2016/679 (GDPR), 
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your name will be anonymized, and it will not be possible to link any personal data directly 

to you.  

Stockholm University is the controller of personal data. The legal basis for the processing of 

personal data is legal obligation according to the EU General Data Protection Regulation, 

Article 6 (1).  

The pseudonymized data will be kept on a separate hard drive, not on the university server. 

This includes your recordings. In order for the project to be carried out, Prof. Supervisor 

Caroline Kerfoot will be given access to the data. Unauthorized persons will not be able to 

access the data. Data will be pseudonymized, reviewed, analyzed and results will be published 

on the discussion session of the thesis. This will be uploaded on the online publishing platform 

Diva.   

When the project is completed, data that have been collected and processed within the project 

will be saved in pseudonymized form for at least 10 years. If the material is judged to be of 

lasting value, it will be preserved for the future. 

According to the EU General Data Protection Regulation (GDPR) and national 

supplementary legislation, you have the right to 

• withdraw your consent at any time, without affecting the lawfulness of the processing that 

occurred in accordance with your consent before it was withdrawn 

• request access to your personal data 

• have your personal data rectified 

• have your personal data erased 

• have the processing of your personal data restricted. 

In certain circumstances, the EU General Data Protection Regulation and supplementary 

national legislation allow for derogations from these rights. For instance, the right to access 

your data may be restricted due to requirements for secrecy, and the right to have your data 

erased may be limited due to rules concerning archiving.  

If you wish to invoke any of these rights, you should contact the researcher responsible for 

the project Maria Grazia Martorana (maria.grazia.marto@gmail.com) or the data protection 

officer at Stockholm University (dso@su.se). 

If you are dissatisfied with the way your personal data are processed, you have the right to 

file a complaint with the Swedish Data Protection Authority (Datainspektionen). Information 

about this can be found on the website of the Swedish Data Protection Authority 

(datainspektionen.se). 

 

Contact information 

− Person responsible for the Master’s thesis research study: 

Maria Grazia Martorana (maria.grazia.marto@gmail.com) 

− Person and supervisor responsible for the Master’s thesis project: 

Prof. Caroline Kerfoot (caroline.kerfoot@biling.su.se) 

− Director, Centre for Research on Bilingualism, Department of Swedish Language and 

Multilingualism at Stockholm University 

Niclas Abrahamsson (niclas.abrahamsson@biling.su.se) 

− The data protection officer at Stockholm University (dso@su.se) 
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Appendix D 

Consent Form 

Consent to participating in the research project: Master’s Thesis in Bilingualism 

“Linguistic Identity on Finlandssvenskar: Swedish-speaking population of Finland” 

 

☐ I have read and understood the information about the study in the document “Information about 

participation in research project: “Linguistic Identity on Finlandssvenskar: Swedish-speaking 

population of Finland”.  

☐ I have been given the opportunity to ask questions and I have had them answered. I may keep 

the written information. 

☐ I consent to participating in the study described in the document “Information about 

participation in research project: Master’s Thesis in Bilingualism “Linguistic Identity on 

Finlandssvenskar: Swedish-speaking population of Finland” 

☐ I consent to the processing of my personal data as described in the document “Information 

about participation in research project: Master’s Thesis in Bilingualism “Linguistic Identity on 

Finlandssvenskar: Swedish-speaking population of Finland” 

 
Place and date Signature and clarification of signature 

 

 

………………………………………………

………………………… 

 

 

………………………………………………

…………………………… 
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Appendix E 

Body map instructions for participants 

 
1. Color in the body silhouette 

 

2. Use different colors to represent different elements of your linguistic repertoire (if you 

only have one pen, use different patterning e.g., dots, lines). 

 

3. Consider: 

- Languages, varieties (dialects), styles, fragments 

- Ways in which you use these resources; how and with who you use them 

- Spaces in which they are used, including online 

- Different levels of competence (maximum, partial, minimal, recognizing) 

- Feelings and bodily sensations when speaking or thinking about these languages or 

language fragments 

 

If there are language competences which you don’t feel should go inside your body drawing, put 

them outside. 
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Appendix F 

Interview questions 

- This looks really interesting. Please tell me about your map. 

- Is there something in particular you would like to add or point out about your map? 

- Which part is most interesting to you? Can you say more about that? 

- Is there a reason why you chose X color? Put these dots here? Put this language here? 

- What memories and experiences do you associate with it?  

- How do you feel when you speak it now? Please give some examples. 

- What benefits has X language for you when you are in Finland? How has that changed?  

- How is this language useful / not useful? 

- Do you think your map will look like this in 5-10 years?  
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Appendix G 

Transcription key 

 

text  English 

text  Swedish 

text  translation from Swedish 

text  translation from Finnish 

?   rising terminal intonation 

.   falling terminal intonation 

…   a short pause  

::   giggle / laugh 

¨  very high stress  

(( ))  (speech inaudible, background sound) 
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