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Sammanfattning 

Arbetet syftar till att ge en bild av lärarnas metoder i klassrumsundervisningen av tvåspråkiga 
barn.  

Min forskningsfråga lyder: Vilka metoder använder sig läraren av för att undervisa engelsk 
grammatik till tvåspråkiga barn? 

I teori delen börjar jag med att upplysa om tvåspråkighet. Vilken uppfattning hade man om 
tvåspråkighet och undervisning av tvåspråkiga barn för ungefär 40 år sedan? Vilken uppfattning 
har forskare om tvåspråkighet och undervisningen av tvåspråkiga elever idag? Jag fortsätter med 
att belysa om de olika metoderna lärarna använder sig av i klassrumsundervisningen för att 
undervisa tvåspråkiga elever i engelsk grammatik?  

I resultat delen och efter att ha använt intervjun som forsknings redskap kom jag fram till 
följande resultat: Lärarna använde sig av liknande metoder för att motivera de tvåspråkiga 
eleverna till språkinlärning. De använde sig främst av leken som metod för att lära ut engelsk 
grammatik till deras elever. På så sätt blev grammatik undervisningen, enligt lärarna, mycket 
roligare och intressantare. Alla tre lärare varierade sina lektioner genom att använda sig av olika 
metoder. Eleverna fick ibland ansvara för sin egen språkinlärning och valde de metoder som 
passade bäst för deras kognitiva lärande. Lärarna använde sig också mycket av metoden 
'Learner Autonomy' som gick ut på att eleverna fick arbeta självständigt och i sin egen takt med 
olika skrivuppgifter och övningar. Lärarna fick agera som rådgivare på dessa lektioner.  

I analysdelen belyste jag om Skillnader samt Likheter i lärarnas åsikter. Jag jämförde vad alla 
tre lärarna sa i varje fråga och om det fanns några likheter samt skillnader i deras utsagor. Jag 
kom som sagt fram till att lärarna använde sig av liknande metoder för att lära ut engelsk 
grammatik i klassrummet, men självklart så fanns det även vissa skillnader på deras sätt att 
jobba.  

Jag avslutade arbetet med en slutdiskussion där jag belyste om de olika problematiska 
momenten i lärarna utsagor. Samt om den bild jag fått ute på fältet i form av intervjuer, 
överensstämde med tidigare forskning (litteratur) som gjorts i detta område? 

Nyckelord  

'Bilingualism', 'Bilingual Education', 'Teaching Methods', 'Language Teaching' och 'Language 
Learning
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Introduction 

In Educating Second Language Children Genesee explains: “The 

first thing research has taught us to remember about language learning, whether it is first or 

second language, is that people learn language because they are in real situations 

communicating about important and interesting things” (Genesee Fred, 1994: 56).” 

This quotation was made by Fred Genesee (1994). He explains that the development of a 
language, the first or the second, is best learned when people “freely” communicate about things 
in different environments. The most important environment for language learning is of course 
the classroom. 

The classroom environment however is somewhat different. It is controlled by the educator or 
teacher. He or she decides how language should be taught and which elements of the language 
should be prioritized. According to Genesee, the most important task for an educator is to create 
a safe environment for his students in which they will not be afraid of using the language. That 
is why educators need to make their classrooms more authentic. Since language learning thrives 
in settings where language is used to communicate about real ideas to real people, using the 
second language will help to foster an atmosphere contributing to language development 
(Genesee Fred, 1994: 72). 

Background 
My interest in choosing bilingual education as my topic springs from Jim Cumin’s book, 
“Language, Power and Pedagogy, (2000). This book inspired me a great deal. Having a 
bilingual background myself I could really relate to several of his opinions. In the book, Jim 
Cummins explains that educators have to build on the knowledge and experience that bilingual 
children bring to the classroom. Their instructions should be contextualised to promote the 
children’s abilities and talents. (Cummins J, 2000). 

According to Jim Cummins, schools work in the opposite direction. A strong message is 
communicated to the children, that if they want to be accepted by the teacher and the society 
they have to renounce any allegiance to their home language and culture.  Cummins is of the 
opinion that bilingualism has positive effects on children’s linguistic and educational 
development. When children continue to develop their abilities in two or more languages 
throughout their primary school years, they gain a deeper understanding of language and how to 
use it effectively. They have more practice of processing language, especially when they 
develop literacy in both, and they are able to compare and contrast the ways in which their two 
languages organize reality. More than 150 research studies conducted during the past 35 years 
strongly supports what Goethe, the German philosopher once said. (Cummins, J, 2000). 

”The person who knows only one language does not truly know that language. The research 

suggests that bilingual children may also develop more flexibility in their thinking as a result 

of processing information through two different languages”. (Cummins quotes Goethe in, 

Cummins J, 2000) 
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Field Studies 
I conducted an investigation at three different schools located in the suburbs of Stockholm, two 
schools were located in the southern suburbs while the third school was located in the northern 
suburbs. I interviewed three different teachers. The reason for this was that I wanted to increase 
the validity in my interviews. The bilingual students that attended the first two schools were 
over 90 percent. In the third school there were less than 10 percent. 

According to the first School’s Web page the school had an international profile and was 
showing great commitment in language learning, by co-operating with other schools abroad. 
Most of the school’s programs were vocational oriented with the Hotel and Restaurant program 
and Tailor program, mentioning a few. The school’s goal was to stimulate a higher level of 
knowledge to students and to prepare them for a constantly growing international market. 

The students that attended the vocational oriented program were given the opportunity to do 
their practical training abroad. Since 2004 the school collaborated with countries like France 
and Great Britain. The school also worked actively against prejudice. The school had a “treat 
equal” policy. All students who attended the school had an obligation to work against racial 
prejudice and try to create a safe environment for everyone. 

According to the second school’s Web page the school had 470 students. This school was also 
well organized for helping students with lower proficiency level. 

It had three preparation classes for students that needed help with the Swedish language, so that 
they could follow the lectures in the whole class. 

According to the third school’s Web page the school had 200 students. This school had children 
with origin from different continents. The school’s policy was to integrate the cultural 
knowledge that the students bring to school with the Curriculum. This was why the school had a 
variation of cultural themes. 

Aims and Purposes 
My aim is to get a deeper understanding of how the use of English as a medium influences the 
lessons and the children. Hopefully my research will contribute and develop this field of studies. 
My research focuses mainly with the benefits and problems connected to the teaching of 
bilingual children. The focus is placed on the teacher’s methods in the grammar class and his or 
her thoughts about bilingual education in general. The study was conducted in two secondary 
schools and one high school and focused on three teachers. I have interviewed them. However 
no observations were done in the classroom. 

 

Research Question 

Which methods does the teacher use in the classroom to teach English grammar to bilingual 
students? 

 2



 

Methodology and Theory 
My Essay is divided into two parts. The first part is the theoretical. The second is the practical. 

In the theoretical part I have illustrated the different opinions of bilingualism in a historical and 
present aspect. I have written about earlier studies that have been made in the field of bilingual 
education, and the teaching of second language learners. I have also illustrated the different 
methods teachers use in the classroom to teach English as a second language to bilingual 
children. I have used the literature as my main source. The books that have influenced me are 
Pauline Gibbons, (Scaffolding language, 2002) Suzanne Romaine, (Bilingualism, 1995) Vivian 
Cook, (Second language learning, 2008), to mention a few. 

In the research part, I have gathered data through the form of interviews. I have interviewed 
three language teachers and gathered information about their teaching methods in the classroom. 
Most of my interview questions are influenced by Louis Cohen’s, Lawrence Manion and Keith 
Morrison’s book, 'Research Methods in Education'. 

Theory 
Romaine explains in her book that the common opinion from the nineteenth century to the 
1960s was that bilingualism had a harmful effect on children’s cognitive development. These 
studies also showed that bilingual children scored lower on measures of verbal intelligence than 
monolingual children (Romaine, S 1995). 

Historical aspect of bilingualism 

According to Romaine, a great deal of the early literature indicated that bilingualism also had a 
negative influence on children’s intellectual development, especially measured in terms of IQ.  
Bilingualism was often regarded as an explanation for the failure of certain groups of children. 
It had been argued from many educators that bilingual children cannot maintain proficiency in 
more than one language (Romaine S, 1995: 241). 

Rene’ Appel and Peter Muysken argue that educators before the 1960 s thought that child 
bilingualism had negative effects on linguistic skills. Research had pointed to a verbal deficit 
with regard to passive and active vocabulary, sentence length and the use of complex and 
compound sentences. It was also reported that bilingual children exhibited more deviant forms 
in their speech, for instance, unusual order and morphological errors. Many of these conclusions 
came from a study by Smith (1939) on the English proficiency of Chinese-English bilingual 
children in Hawaii (Appel R, Myusken P, 1987: 104). 
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Bilingualism Today 

In the book ‘Bilingualism’ Susanne Romaine explains that educators today recognize that 
several ideas from the early literature were based on questionable assumptions of how language 
proficiency is measured and how bilingualism affects academic development. The educators 
now think that bilingualism actually has a positive affect on children’s cognitive development. 
Romaine explains that the minority child’s general cognitive development will be retarded if he 
or she does not receive education in the mother tongue and if the mother tongue is not further 
developed in the school. Minority children must achieve a certain level of competence, (the 
threshold hypothesis by Cummins, 1978) in their first language as well as their second language 
to avoid cognitive disadvantages. (Romaine S, 1995) 

According to Romaine educators today are of the opinion that minority/second language 
teaching is needed for a healthy development of the child’s personality and the development of 
a positive self- image. If schools do not provide any second language teaching, the school 
becomes for 'minority' children a place where neither the language nor their culture exists. A 
place where their social identity is questioned (Romaine S, 1995). 

Pauline Gibbons argues that bilingual students have to use their language more actively in the 
classroom in order to create contexts for second language learning. Gibbons explains that the 
development of the spoken forms of language are essential for second language learning as a 
bridge to the more academic language associated with the learning in school and with the 
development of literacy (Gibbons P, 2002). 

Swain (1995) agrees with Gibbons that the spoken forms of language in school are essential for 
second language learners. However, he argues that in order for second language children to 
develop a more academic language they have to focus on the way they are expressing 
themselves phonetically and grammatically. The classroom implication for this, according to 
Swain is that language form should not become the major teaching focus. It is however 
important, occasionally for learners to use stretches of discourse in contexts where there is a 
press on their linguistic resources. Second language children must focus not only on what they 
wish to say but on how they are saying it (Swain M, 1995). 

According to Gibbons  one clear implication of studies into second language learning 
acquisition is that the ability of second language learning in a classroom depends mostly on how 
classroom conversation is constructed (Gibbons P, 2002). 

The IRF Methodology 

A well known pattern of interaction that typifies traditional classrooms according to Gibbons is 
the “IRF” pattern (Initiation, Response and Evaluation). This method is used by teachers 
primarily to convey a body of information. In this pattern the teacher first asks a question, one 
question which he or she already knows the answer to. The student responds, most commonly 
with a single word answer and the teacher responds by evaluating the student’s question. 
Gibbons means that such interaction patterns are sometimes useful in second language learning 
when the teacher’s questions serve to provide a frame for a logical thought process, such as 
talking students through a grammar problem. However according to Gibbons the “IRF” pattern 
does not help students produce understandable output. The teacher’s initiations lead only to 
single-word responses. There is little opportunity for the student’s language to be stretched or to 
focus on how he or she says something.-student talk of this kind may therefore actually deprive 
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learners of those interactional characteristics and conditions that are necessary in second 
language learning (Gibbons P, 2002). 

Group Work 

Gibbons believes that where second language is a major objective of a teaching program, there 
must be alternative methods to the “IRF” pattern. Teachers need to vary their methods.  One 
way of doing that in the classroom is to use group work as a method of communication. When 
group work is planned and set up effectively it has important advantages over whole-class work 
(Gibbons P, 2002). 

McGroarthy (1993) explains in, ’Cooperative Learning and Language Acquisition,’ that group 
work offers benefits to second language learners in three important ways: 

1. Learners hear a greater variety of language and have more language directed towards them. 

2. The interaction between learner and speaker is greater and therefore their output is more 
increased. In the absence of the teacher the students in the group have more responsibility for 
clarifying their own meanings. 

3. What learners hear and what they learn is contextualised. The language is heard and used in 
an appropriate context. It is used meaningfully for a particular purpose. 

Gibbons argues that group work also offers the opportunity for a second language learner to 
hear similar ideas expressed in variety of different ways. Asking questions, exchanging 
information and solving problems all provide a context where words are repeated, ideas are 
rephrased and meanings are refined. Gibbons also emphasizes that group work may have 
positive affective consequences; second language learners who are not confident in English may 
feel more comfortable working collaborative than being expected to perform in a whole-class 
situation. However, in order for group work to be completely successful teachers have to make 
sure that all students participate and are involved in the work (Gibbons P, 2002). 

Methods across the curriculum 

“Expert/home” groupings are good methods across the curriculum that teachers can use with 
groups. It requires that all students/experts carry out their responsibilities or otherwise the home 
group will not have all the information it needs. Students are urged to take responsibility 
because the group wants them to, not just because the teacher expects them to (Gibbons P, 
2002). 

Paired “Problem Solving” is also a good collaborative method that teachers can apply with 
second language learners. A group of students must solve a problem by debating and reporting 
back to the class about their solutions. Exercises where L2 learners are encouraged to think 
creatively within the group provide fun contexts for spoken language.  

According to Gibbons (2002), teachers need to provide authentic and meaningful contexts L2 
learners to develop their academic skills in reading and writing.  

One clear implication of this in second language teaching, according to Gibbons, is that 
language that would normally be beyond students comprehension is much more likely to be 
understood when students can bring their experiences and understandings of their first language 
as a basis for interpretation (Gibbons P, 2002). 
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Writing 
According to Graves D, and Cambourne B, second language students learn to write most 
effectively when they are encouraged to start with their own expressive language. Teachers 
must therefore emphasize that meaning is more important than written form and structure. It is 
the process of writing that is significant and must be evaluated by teachers (Graves D, and 
Cambourne B, in Gibbons 2002). 

Gibbons agrees with Graves D and Cambourne B, that writing in the classroom must be seen as 
a process. However in many classrooms teachers expect a quality of writing across a range of 
purposes and forms. That often results to students becoming more fluent in writing on a variety 
of subjects and in many forms. This kind of explicit teaching, according to Gibbons, implies 
that second language students are encouraged to reflect on how written language is used for a 
range of purposes and with a range of audiences and that teachers should focus explicitly on 
those aspects that enable second language students to do this (Gibbons P, 2002). 

The Curriculum Cycle 
Derewianka (1990) has identified four stages, named the Curriculum Cycle, through which a 
particular text type can be made explicit by the teacher, to his L2 students. According to her 
each of these stages has a particular teaching purpose;  

The first stage, according to Derewianka aims to make sure that the students have enough 
background knowledge of the topic to be able to write about it. 

The second stage, aims for students to become familiar with the purpose, the overall structure 
and linguistic features of the type of text they are going to write. 

In the third stage, the teacher and the students write a text together, so that students can see how 
the text is structured. 

In the fourth stage students should know enough about text structure and linguistic features to 
write their own text (Derewianka, 1990). 

Reading 

When it comes to reading a text in English, the bilingual students' background knowledge of 
how English is structured grammatically plays an important part in enabling them to predict the 
words they read. Gibbons is of the opinion, that when second language learners are unable to 
bring personal knowledge and understanding of a topic to a text, they have great difficulty to 
make use of a key resource for reading: what they already know (Gibbons, 2002). 

This has considerable implications for second language learners, who may not have the same 
cultural or world knowledge as the writer of the text. However, Gibbons argues that this does 
not imply that teachers should avoid any book literature or texts that contain unfamiliar content 
or cultural aspects. On the contrary, she believes that part of learning a language involves 
learning about the culture in which it is used. The challenge for the teacher is to build up the 
knowledge and understandings that are relevant to the text that the second language students 
will read. So by the time they interact with the text, it will not be so unfamiliar to them 
(Gibbons, 2002). 
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Contextualised Teaching and Learning 

Gibbons is of the opinion that second language teaching is more effective when learners are 
presented with meaningful language in particular contexts. She means that the integration of 
language and content is consistent with the notion that language is learned through meaningful 
use in a variety of contexts. Gibbons explains that an integrated program takes a functional 
approach to language and places its teaching focus on language as the medium of learning, 
rather than on language as something separate from content (Gibbons, 2002). 

In ‘Multilingual Matters’, Naiman (1995), compares what good language learners have in 
common. She found that good students often find a variety of contexts in which they can 
practise their language. Naiman means that students who are good language learners become 
aware of the type of second language learning that suits them the best. They find ways of 
adapting or modifying their learning strategies according to their abilities. Naiman is also of the 
opinion that good second language learners do not passively accept what is presented to them 
but go out to meet it. They participate more in the classroom. Some listen to the news, others go 
and see films in the second language.  

Good language students, according to Naiman (1995), also combine grammatical and pragmatic 
competence. In other words they do not treat language solely as communication or as academic 
knowledge, but as both. She believes that a good L2 learner is not content with his or her 
knowledge of a second language but is always trying to improve it. 

Strategies for Learning 

Extensive research that goes deeper into learning strategies has been carried out by O’Malley 
and Chamot (1990) within an overall model of second language learning based on cognitive 
psychology. They have defined three main types of strategy used by second language students. 
The first strategy involves planning and thinking about learning. Such as planning one’s 
learning, monitoring one’s own speech or writing and evaluating how well one has done. The 
second strategy involves conscious ways of tackling learning, such as note taking resourcing 
(using dictionaries and other resources) and elaboration (relating new information to old). The 
third strategy involves learning by interacting with others, such as working with fellow students 
or asking the teacher’s help.  

The teachers can make use of these learning strategies, by handing over much of the 
responsibility to the students. The students often know which strategies to use to learn the best. 
It is the learner’s involvement, the learner’s strategies and the learner’s ability to go his or her 
own way that counts, regardless of what the teacher is trying to do (O'Malley and Chamot in 
Cook, 2008). 

Learner Training/Autonomy 

Cook (2008) is of the opinion that poor second language students are those who depend most on 
the teacher and are least able to fend for themselves. He argues that the students must be 
encouraged to develop independence inside and outside the classroom. This can be achieved 
through ‘learner training’; equipping the students with the means to guide themselves, by 
explaining strategies to them. The idea of ‘learner training,’ leads on to autonomous, self-
directed learning, in which the students take on responsibility for their own learning.  
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Self-directed learning, according to Eriksson (1993) describes the stage were the learner is 
responsible for all decisions concerning his or her learning. However making students take over 
some of the responsibility for their learning presupposes a teacher who guides the students 
towards awareness, through reflection on how they learn a new language. Eriksson means that 
the learning should be a process for the student where he or she learns little by little. As the 
student then evolves he can decide about aims, materials and ways of working, of course within 
the limits that the teacher sets. 

Cook (2008) also explains that it is important for teachers to assess the individual differences in 
second language teaching. According to her, teachers usually have to deal with students in 
groups rather than individuals. It is what the class does that is important. However at the end of 
the lesson, the group turns into twenty five individuals who go off to use the second language 
for their own needs and in their own ways. She argues that every teacher knows that some 
students will learn the language effortlessly, others will struggle for ever. She believes that part 
of the explanation for this, without a doubt, lies in the different cognitive situations. Children 
learn their first language, naturally in the intimate situation of their family; while a second 
language is learned in the public situation of the classroom. 

However Cook (2008) argues that there still is an element that can only be attributed to the 
individual; some people can others cannot. She argues that whatever the teaching method used, 
some students will prosper some will not, often despite their best intentions. A reason for some 
second learners doing better than others is undoubtedly because they are better motivated. 

Motivation  

According to Cook the most common meaning of motivation for the teacher is probably that 
some kind of interest generates in the students. It may be a particular exercise, a particular topic, 
a particular song that interests the students in class, to the teacher’s delight. Cook argues 
however that short-term enjoyment by the students is not necessarily a sign that learning is 
taking place. Teachers need to come up with strategies that motivate students in the longer-term. 
They need to imprint stable attitudes in the students’ minds (Cook, 2008). 

In second language learning, students become more motivated to learn a country’s language 
when they are introduced to its culture. The more a student admires the target culture; reads its 
literature, visits it on holidays, looks for opportunities to practice the language, the more 
successful they will be in the second language classroom. In the teacher’s ideal world, according 
to Cook, students would enter the classrooms admiring the target culture and language, wanting 
to get something out of second language learning for themselves, eager to experience the 
benefits of bilingualism and thirsting for knowledge. In practice however teachers have to be 
aware of the reservations and preconceptions of their students. What they think of the teacher, 
the course and second language teaching in general (Cook, 2008). 

Cook means that these are factors that teachers can influence. The choice of teaching materials 
and the information content of the lesson, for example, should correspond to the motivations of 
the students. He believes that, in the second language class, students will be better motivated to 
learn if the teacher uses authentic texts that have served a real communicative purpose. 
Authentic texts provide a rich source of natural language for the learner to acquire language 
from (Cook, 2008). 
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Authentic Language 

Cook is of the opinion that course books may miss some of the aspects of language used in real-
life situations. This lack can be filled easily by giving students the appropriate real-life language 
taken from situations suitable to their needs. However 'authentic language' is not by definition 
‘normal’ classroom language. This is evident in classroom talk. If students’ answers leads away 
from the language point that is pursued by the teacher it is ignored, however promising the 
discussion might seem. A very common problem is that many teachers still think of a second 
language class as language practice above all else and not related to 'real communication'. This 
is evident, with the constant use of the ‘IRF’- method (Intonation, Response and Feedback) by 
teachers. Particularly the teacher’s evaluation move is a constant reminder to the students that 
they are engaged in language practice and not language use (Cook, 2008). 

Cook also believes that there are different sources of input in second language learning. 
Language may come first from the teacher, second from the textbook and third from other 
students. She argues that all these sources provide different types of language; the teacher 
provides the genuine language of the classroom, the textbook provides purpose designed 
language or non authentic language and the collaborative work that students engage in pairs or 
groups provide more authentic language use (Cook, 20008).  

The Cultural Factor  

According to Cook the cultural factor plays an important role in the bilingual classroom were 
second language is taught. She explains that in post figurative societies and countries, such as 
China and Russia, most commonly people learn from wise elders. In the classroom environment 
the teacher plays the role of the ‘wise elder’, were he imparts knowledge to his younger pupils. 
Hence, these societies favour teaching methods that transfer knowledge explicitly from the 
teacher to the student, such as the academic teaching method. In other cultures, such as the 
Nordic, education is seen more co figuratively. The teacher designs opportunities for the 
students to learn from each other. Hence these societies prefer teaching methods such as task 
based teaching that encourages students to work together to solve problems (Cook, 2008). 

Gagnestam (2005) explains in ‘Kultur I Språkundervisningen’, that second language teachers 
most commonly separate the cultural element from language. The grammatical elements of the 
language are prioritized in language teaching by teachers. She believes that the cultural element 
should be part of the language. In second language learning, children learn four elementary 
skills. They learn to speak, to listen, to read and to write in the target language. Gagnestam 
believes that there is a fifth element involved in language learning that should integrate with the 
other four. That is the cultural element. She argues that if a person decides to learn a country’s 
language appropriately, he or she first has to study the country’s culture. A reason for this is that 
people communicate in different ways. Verbal communication is of course the most common 
way of communicating with others. However in some cultures people communicate just as 
easily with body language, with the help of different gestures, with story telling (in some Arab 
countries) and with the use of metaphors.  

According to Gagnestam, these norms and social structures characterize the people’s language, 
both semantically and pragmatically. She is of the opinion that every language mediates its own 
culture. Different dialects show were people come from. The language affects people’s values 
and their identities (Gagnestam, 2005). 
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Definition of keywords 

The definition of these terms according to the American Heritage Dictionary (2006). 
Bilingual = Use or able to use two languages, especially with equal or nearly equal fluency. 
Bilingual Education = Person who has a native proficiency in one language and is acquiring the 
same amount proficiency in the other. 
'L2' =  Second Language 
'IRF' = Intonation, Response and Feedback. 
Learner Autonomy = Person who takes responsibility of his or her own learning. 

Research design and Methodology 
According to Cohen, Manion and Morrison (2000), Interviews enable participants to discuss 
their interpretations of the world in which they live in and to express how they regard situations 
from their own point of view. In these senses the interview is not simply concerned with 
collecting data about life: it is part of life itself. There are many factors which inevitably differ 
from one interview to another, such as mutual trust, social distance and the interviewer's control. 
The interviewee may well feel uneasy and adopt avoidance tactics if the questioning is too deep. 
The interviewer must therefore conduct the interview in a trustworthy manner that promotes a 
bond of friendship, a feeling of togetherness and joint pursuit of a common mission. This should 
rise above his or her personal ego. There would have to be a desire from the interviewer to learn 
people's views and perceptions of the facts, to hear their stories. An interviewer has to strive to 
witness events as they are, to objectively secure what is within the minds of the interviewees. 

The Research Interview 

The research interview has been defined as a two person conversation initiated by the 
interviewer for the specific purpose of obtaining research-relevant information, and focused on 
content specified by research objectives of systematic description. It involves the gathering of 
data through direct verbal interaction between individuals. An advantage with research 
interviews is that it allows for greater depth than in the case with other methods of data 
collection. A disadvantage, on the other hand, is that it prunes to subjectivity and bias on the 
part of the interviewer (Cohen, Manion and Morrison, 2000). 

Kvale (1996:88) sets out seven stages of an interview investigation that can be used to plan this 
type of research.  

1. Schematizing; is the preliminary stage of an interview study, where the purpose of the 
research is decided. 

2. Designing: This involves translating the research objectives into the questions that will 
make up the main body of the schedule. This needs to be done in such a way that the 
questions reflect what it is the researcher is trying to find out.  

3. Interviewing: Setting up and conducting the interview. At the meeting, the interviewer 
should brief the respondent as to the nature or purpose of the interview. He should 
explain the manner in which he will record the responses. If the interviewer plans to 
tape-record, he should get the respondent's assent. There are several problems in the 
actual conduct of an interview that can be anticipated and possibly prevented, ensuring 
that the interview proceeds comfortably, for example: Avoiding interruptions from 
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outside (telephone calls or people knocking on the door), and not asking embarrassing 
or awkward questions.  

4.  Transcribing: There can be no single correct transcription; rather the issue becomes 
whether, to what extent and how a transcription is useful for the research. For example, 
what was being said, the tone of voice of the speaker, pauses (short to long) and silences 
(short to long).  

5. Analysing: This stage involves analysing the data by some form of coding or scoring. 
For example, generating natural units of meaning, classifying, categorizing and ordering 
these units of meaning, interpreting the data, and make good sense of data, using 
informed intuition to reach a conclusion. 

6. Verifying: This stage involves measuring the data in different ways, such as cross-
checking, to find out their reliability and validity. 

7. Reporting: Kvale (1996:263) suggests several elements of a report: a) an introduction 
that includes the main themes and contents; b) an outline of the methodology and 
methods (from designing to interviewing and finally to analysing); c) the results: (the 
data analysis, interpretation and verification); d) a discussion. 

How did I conduct my Interview?   

Before I interviewed the teachers, I e-mailed the teachers, explaining the purpose of my 
research, and my aims with the interview. I also send them my interview questions so that the 
teachers would be better prepared to answer them. This way I ensured that greater validity 
would be established in the answers. 

The interviews with the teachers were all conducted in classrooms far from the cafeteria and 
other rest places. This was done after my request.  Thus during the interviews there were 
absolute silence from outside and no interrupting noises were to be heard. The interviews were 
deliberately not longer than thirty minutes. I kept them short so that the teachers would not get 
tired. I interviewed the teachers after lunch, so that they would eat before the interview which 
resulted to them being more energetic. The interviews with all teachers were conducted in 
Swedish after their request. I told the teachers that I would not transcribe what they said.  I 
would summarize their statements and then translate the data into English.  

In my data analysis I have summarized the sayings of all three participants and have used only 
the information relevant to my research paper. I have compared the opinions of each teacher in 
every question. I have also looked at similarities and differences in their statements. The names 
of the three persons in my interviews are all fictive. The teachers wanted me to keep their names 
confidential.  

Audiences of the research  

I have interviewed two female teachers and one male. My first participant was a female teacher 
that I decided to call Elin. She taught Swedish, English and Art at a secondary school located in 
a northern suburb of Stockholm. Four days later I interviewed my second participant who was a 
female teacher. I decided to call her 'Anna'. She taught English, French and Swedish at a lower 
secondary school located in a southern suburb of Stockholm. A week later I interviewed my 
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third participant who was a male teacher that I decided to call Ola. He taught Swedish and 
English at a high school located in a southern suburb of Stockholm. 

Ethical Issues 
All the teachers and the rest of the administration were offered the opportunity to remain 
anonymous. I explained that I would record the interviews. I also informed the teachers what 
was to be done with the data they provided. I would erase the recording as soon as the data was 
structured and analysed. All the information or data gathered would be treated with the strictest 
confidentiality.  

According to Cohen, Manion and Morrison (2002) there are four moral dilemmas that the 
researcher must consider. 1. Privacy 2 Anonymity 3 Confidentiality 4 Betrayal. 

1. The individual's right to privacy is usually contrasted with public 'right to know'. It gives to 
the individual the freedom to decide for themselves when and where and to what extent their 
personal attitudes, opinions and habits are to be communicated to or withheld from others 
(Social Sciences and Humanities Research, 1981). 

I preserved the privacy of my research participants, by informing them before the interview that 
I would not use personal or potentially threatening information in my research paper.  

2. According to Cohen, Manion and Morrison (2000), the researcher has the moral obligation to 
protect the anonymity of research participants and to keep research data confidential. The 
essence of anonymity is that information provided by participants should in no way reveal their 
identity. 

I explained to my participants before the interview that their real names and other personal 
information would not be mentioned in my research paper. I would use fictive names to 
preserve their identities.  

 3. The essence of confidentiality is that the researcher makes a solemn promise that the 
participants' rights would be protected. This means that although the researcher knows who has 
provided the information or is able to identify participants from the information given, he or she 
will not make the connection known publicly (Cohen, Manion and Morrison. 2000). 

I preserved my participants' rights to confidentiality by explaining that I would not reveal 
sensitive information to anyone. 

4. Betrayal is applied to those occasions where data disclosed in confidence is revealed publicly 
in such way as to cause embarrassment, anxiety or suffering to the participant disclosing the 
information (Cohen, Manion and Morrison. 2000). 

I explained to my participants before the interview that I would record all the information the 
teachers gave me. However I would not alter or change (edit) the recording in anyway to suit 
me. I would analyse the data in an appropriate way and then destroy the recording, without 
revealing it to anyone publicly.  
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Defining Validity  

According to Cohen, Manion and Morrison (2000), validity is an important key to effective 
research. If a piece of research is invalid then it is worthless. Whilst earlier versions of validity 
were based on the view that it was essentially a demonstration that a particular instrument in 
fact measures what it purports to measure, more recently validity has taken many forms. For 
example in qualitative data validity might be addressed through the honesty, depth, richness and 
scope of the data achieved, the participants approached and the objectivity of the researcher. In 
quantitative data validity might be improved through careful sampling, appropriate 
instrumentation and appropriate statistical treatments of the data. 

Ensuring Validity 

The attempt to build out invalidity is essential if the researcher is to be able to have confidence 
in the elements of the research plan, data acquisition and the data processing analysis. At the 
design stage threats to validity can be minimized by; choosing an appropriate time scale, 
selecting an appropriate methodology for answering the research questions and selecting the 
appropriate instrumentation for gathering the type of data required. Other strategies include 
avoiding using data very selectively and unrepresentative, for example, accentuating the 
positive and neglecting or ignoring the negative (Cohen, Manion and Morrison 2000). 

Defining Reliability  

Reliability is essentially a synonym for consistency over a stretch of time. It is concerned with 
precision and accuracy; some features e.g. height, can be measured precisely, whilst others, e.g. 
musical ability, cannot. For research to be reliable it must demonstrate that if it where to be 
carried out on a similar group of respondents in a similar context, similar results would be 
found. In other words reliability is a measure of consistency over time and over similar samples 
(Cohen, Manion and Morrison 2000). 

Validity and Reliability in my Interviews 

Validity and reliability were insured in my interviews by choosing an appropriate time scale, 
(three weeks), to design and conduct the interviews. I made sure to use all data very selectively 
and representatively, by accentuating both the positive and the negative. In other words I 
reviewed and analysed the data objectively. This way the teacher's answers   became more 
reliable. Of course no general conclusions can be made by such a small research with so few 
participants; however I believe that if I interviewed the same group of respondents once more, 
similar results would be found. 
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Interview Questions 
 
1. In which way do you find that the students’ bilingual 
    background affect their ability to learn a new language? 
 
2. How do you work with grammar in the classroom? 
 
3. How do you motivate your students to use the language          
    more in the classroom? 
 
4. How do you integrate language learning with the content in   
    the course curriculum? 
 
5. How do you vary your lessons so that they will fit all your      
    students? 
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Interview 
'Elin', the Art, English and Swedish teacher, had worked as an educator for a short time. Only 
for two years. This was her first school. She taught Swedish and English to students in grade 
eight. 

'Anna', the Swedish, English and French teacher, had worked as an educator for fifteen years. 
She started teaching in 1994. She taught Swedish, English and French to students in grade eight 
and nine. 

Ola, the Swedish and English teacher, had worked as an educator for six years. He taught 
Swedish and English to students in high school. 

1. In which way do you find that the students' bilingual background affect their ability to 
learn a new language? - Elin believed that bilingual children learned their first language or 
mother tongue without any formal grammatical training. She said in one statement: 'They learn 
the language with the help of their parents'. She was of the opinion that bilingual children did 
not talk about the language in grammatical terms at home.  She said that bilingual children learn 
their mother tongue simply by imitating their parents. On the other hand, she believed that her 
bilingual students knew their mother tongue enough to compare it with other languages. She 
gave me an example of two Swedish-German students in her class to illustrate what she meant: 
'These students know that they must put the verb before the noun in German, but that it is the 
opposite way in Swedish.' These two students experienced that they had developed their 
grammar abilities because they were able to make observations about the differences between 
two languages. In conclusions, Elin did not think that being bilingual functioned as a 
disadvantage when a student learned a new language. Some of her students did see connections, 
however small ones, between the languages and this functioned to their advantage. It also 
motivated the bilingual students further in their grammar learning. 

Anna believed that the bilingual children already knew how to process different grammatical 
structures in their minds. They had learned how to compare differences and similarities between 
their first and their second language. She agreed with research today, which stated that bilingual 
children found it easier to learn a new language because they processed the grammatical 
structures more easily than monolingual children. She pointed out that the bilingual students in 
her English-class had always been better at processing the language grammatically than her 
monolingual students. At the same time, she explained that some students she worked with were 
less good in English. These students however were not especially good at their mother tongue 
either. They had poor vocabulary in both their languages. In general however, she was of the 
opinion that bilingual children showed greater proficiency level in English than her monolingual 
students. 

Ola believed that the children’s bilingual background played an important part in how they 
learned a new language. He believed that bilingual children were generally weak in two 
languages, compared to the monolingual that were strong at one language. The bilingual 
students in his class could not process either of their languages well grammatically. Therefore 
they had great difficulty comparing different grammatical structures between their first and their 
second language. According to Ola bilingual children did not have the proper linguistic 
proficiency in their mother tongue to see grammatical connections between the languages.  
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2. How do you work with English grammar in the classroom? - Elin was of the opinion that 
English grammar taught in the senior level was very elementary. Therefore she could easily 
vary her teaching methods to make grammar learning interesting for her students. Elin explained 
that she usually started each of her grammar lessons by introducing a new word class which she 
integrated with a funny game. For example, when she presented the word class Nouns around 
the Christmas Holidays, she told her students that she wanted to buy a Christmas present to her 
parents. Elin suggested that they would give her a few examples of Christmas presents that she 
could buy. The students wrote down a Christmas list with different items. Hence she had 
presented Nouns to her class. 

Elin used another game to present Adjectives, called the 'bag game'. The idea of the game was 
to use a plastic bag with different items inside. Students had to put their hands inside the bag 
and feel what was inside. They described the items. If they were round, big, plastic, and hard 
and so forth. Elin then wrote down all the descriptions of the items on the blackboard. The 
students finally got to guess which word class they were talking about. Finally she let her 
students evaluate the grammar lessons. Which parts of the lesson they liked and which parts 
they did not like. Most of her student found that they learned the best when the lessons were 
integrated with both game and grammar. The students found the lessons funny and interesting.  

Anna explained that in her school, the teachers worked with English grammar in different ways. 
The school's common goal was that all the students should learn to communicate properly, both 
orally and in writing form. Anna believed that grammar was an important tool which students 
needed to grasp in order to learn to communicate appropriately.  Anna also pointed out that she 
taught grammar in her English-class by using different methods. When the class practised oral 
expression, she used a game called '20 questions'. The idea of the game was that the teacher 
should think about a person in his or her mind. The rest of the class had to guess which person 
the teacher was thinking about, by asking her questions. For example, if it was a woman or a 
man, if he or she was English and so forth. The teacher would only be able to answer the 
students' questions with a yes or a no.  

Through this funny method, according to Anna, the students practised English. Anna used a 
different method in the classroom to persuade the students to practise ‘Verb Tense’. A student 
got up of his chair and asked the rest of the class a question in past tense. For example; what did 
you do yesterday? The students had to answer in past tense otherwise they lost.  

Anna explained that her students also worked on their grammar by constructing their own 
English texts. When the students were finished, she let them come up one by one and write 
down a sentence from their stories, on the black board. The whole class then went through the 
sentences and discussed them together. This way she allowed her students to evaluate their own 
texts. 

Ola explained that in his English-class, some students’ proficiency levels were better than 
others. This is why he taught elementary grammar in the whole class. Ola was of the opinion 
that even if his students talked English sufficiently, they still needed to learn basic grammar in 
order to improve on their language skills. In the class Ola went through some basic grammar 
elements such as Verbs and Verb Tense. The students were also engaged in individual written 
assignments, were they worked in their own pace. Ola was of the opinion that English grammar 
should be integrated in language teaching as a whole.  
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Ola's goal in language teaching was that students' language proficiency should progress as a 
whole, both in language fluency and structure. He said: 'I evaluate students in my class by the 
amount of language they produce'. He was of the opinion that students needed to be encouraged 
to talk English first. Then as the student evolved, the teacher could evaluate them by setting new 
criteria, such as 'how they were saying something'. 

3. How do you motivate students to use the language more actively in the classroom? - Elin 
told me that she motivated her students by giving them enough time to think about how they 
should express themselves. She also gave her students the appropriate feedback to answer her 
questions properly. Elin went through all her questions appropriately and asked follow-up 
questions, if the students did not understand the original question. 

Anna explained that she motivated her students by handing over some of the responsibility to 
her students. The students got to decide for themselves which method worked best for their own 
learning. Anna said that she had students that were quite shy and did not want to talk out loud in 
front of the class. These students she encouraged to work in smaller groups so that they felt safe 
to express themselves.  

Ola said that in his English-class many of his students had poor self-confidence. They were very 
timid and did not want to talk loudly in front of the class.  Ola argued, if teachers introduced 
topics more familiar to the students, they would almost certainly get students to talk. The 
students were less afraid of talking about topics they could relate to. He believed that by letting 
students talk more in the class they would get more familiar in the art of 'debating'. He quoted: 
‘Teachers should talk less and let the students do the talking in the classroom'. 

4 How do you integrate language learning with the content of the Curriculum? -Elin 
agreed with a chapter in the Curriculum that stated which elements good language teaching 
should consist of; 'The Curriculum states that educators have to teach students to find basic 
patterns and grammatical structures in the language'. She told me that a student had asked her 
why he had to learn grammar; she had told him that if a student learns grammar in one 
language, for example in Swedish or English, he or she can easily apply that grammar as a tool 
to learn new language. Finally, Elin explained to her students that learning basic grammar was 
part of their all-round education. 

Anna quoted a few passages from the Curriculum that had influenced her in her own language 
teaching. 'To know English leads to communication with other people'. She explained that it was 
important to find different methods to teach students how to communicate properly. 'Anna' also 
mentioned that grammar was a tool that students needed to grasp in order for them to reach 
greater proficiency levels in the English language. Anna claimed that an educator had to vary 
his or her methods to encourage every student to learn. This way the teacher succeeded with the 
schools common goal, to teach every student to communicate properly after his or her ability. 

Ola said that the Curriculum imbued his way of teaching language in general. However he had 
not given it any consideration, how the Curriculum was integrated specifically with grammar 
teaching.  

5. How do you vary your lessons to fit all the students? - Elin was of the opinion that 
students, bilingual or not, learned grammar in different ways. Some of the students found that 
they learned the best by writing things down (taking notes). Others learned by just listening. She 
told me that teachers should not reject those students who liked to sit by themselves with 
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writing assignments. These students found it soothing to work by themselves and in their own 
pace. She therefore believed that it was very important for her to vary her methods in the 
classroom. This way all her students found that they were learning the way that suited them the 
best, whether it was by listening, by doing, by playing, or by talking. 

Anna explained how she adapted her methods with the 'weakest' children. She explained the she 
had a Polish girl (had arrived in Sweden two years ago) that had not spoken much English 
before. Anna allowed her to observe the activities the whole class was engaged in. Although the 
girl could not understand everything, just observing the activities that was taken place 
functioned as an advantage for her cognitive learning. Anna meant that in time the Polish girl 
would learn enough to participate more actively in class. The girl also attended a support-class 
in English were she practised the language at her own pace. Anna pointed out that when the 
class read novels and other book literature she usually gave the Polish girl easier books to read. 
Anna said that she adapted the books according to the students' proficiency level. 

Ola adapted his grammar lessons by letting students work individually and in their own pace, 
with different exercises and assignments. At the end of the lesson Ola went through difficult 
vocabulary and grammar, on the black board.  
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Data Analysis 

Similarities and Differences in teachers' answers 

Question 1 

Anna and Elin both agreed that in language learning bilingualism generally functioned as an 
advantage for the student, Ola however disagreed. 

Elin believed that most bilingual children were able to see connections between their first and 
their second language. This of course functioned to their advantage in language learning. 

Anna believed that bilingual children could process grammatical structures in the language 
better than monolingual children because they used their first language as a mean of 
comparison. 

Ola believed that being bilingual functioned as a disadvantage in language learning. He was of 
the opinion that these children were weak in two languages whereas the monolingual children 
were strong in one. He was of the opinion, that bilingual children did not have the proper 
proficiency in their mother tongue to compare grammatical features with their second language. 
Ola experienced that the children often mixed up the grammar between their first and their 
second language. This resulted that the bilinguals often struggled in the grammar class.  

Question 2 

Elin and Anna used similar methods to teach grammar to their students in the classroom. They 
both used games as their teaching methods in order to stimulate and motivate the children to 
learn grammar. According to both teachers' statements they used games because they could 
engage the students in grammar activities more easily. Neither one of the teachers uttered out 
loud in their presentation that they were going to talk about grammar. 

Elin used the 'bag game' as her method to help her present Adjectives in a funny and interesting 
way. Anna used the game '20 questions' in order to engage students into oral conversation in the 
classroom.  

Anna and Elin were both teachers who encouraged physical activity. This was evident in the 
games they chose. The 'bag game' and '20 questions' were physical games that engaged students 
both in physical and cognitive activity. Anna and Elin believed that young pupils learn by trying 
out things in practise. This is why many of their games also included physical interaction from 
their students. Elin for example uttered: 'Many of my students learn the language through the 
use of games and other physical activities'. 

Both teachers used the self-directed method 'Learner Autonomy' in the classroom. Anna 
engaged the students in individual activities in order for them to take responsibility for their 
own learning. However it seemed that she had internal motives. As she explained, by engaging 
the students in this kind of activity she could use time more effectively to help weaker students 
in the classroom that needed her the most.  

Elin believed that autonomous learning made the students more independent. The students 
needed not rely on her help all the time. Therefore Elin could function more as a listener or an 
advisor in class. 
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Ola however used more traditional methods in language teaching. He did not use games in the 
same extent to present his lessons. He taught language in whole class and wrote down only 
necessary grammar on the black board, and this, only when he saw students making the same 
grammar errors, repeatedly. The most common error from his students was that they mixed up 
subject verb agreement.  He believed that English grammar should be integrated with language 
learning as whole. This is why he usually did not teach grammar as an own unit. Instead he 
integrated grammar with language learning and with meaningful contexts. He thoroughly used, 
in class, subject matter such as written texts and course books that were current and familiar to 
the students. He believed that students learned language more effectively if they could relate to 
the subject matter.  

Question 3 

The teachers used different methods to motivate their students to use the language more actively 
in the classroom.  

Elin motivated her students by giving them the right amount time to think about how they 
should express themselves. She 'helped' her students or guided them into answering correctly, 
by giving them necessary feedback and asking follow-up questions. This was also evident in 
one of her statements: 'When students do not understand something I steer them into the right 
direction by using the appropriate methods'. 

Anna motivated her students by handing over some of the responsibility to them. The students 
decided which methods worked best according to their own proficiency levels. The weak and 
shy students were encouraged by her to work in smaller groups with students of the same 
proficiency level. This way these students felt safe to express themselves within the group. 
Anna told me that this was not the appropriate method to use when teachers evaluated the long-
term involvement of the student.  It was a necessary method however to use in order to ‘boost’ 
the student's self- confidence in short-term. By time, as the students evolved, both cognitively 
and mentally, she would mix the groups with both stronger and weaker students. 

Ola also mentioned that he had some students in his class with poor self-confidence. However 
he used different methods to encourage them to speak the English-language. He believed that 
timid students would probably talk more if they could relate to the subject matter and the topics 
in class. In one of his statements he said: 'It is the teacher’s responsibility to choose current and 
familiar subject matter that students can relate to'. 

Question 4 

The teachers said that the Curriculum influenced their ways of teaching grammar in different 
ways. 

Elin said that a chapter in the Curriculum influenced her way of teaching English grammar. This 
particular chapter stated that educators have to teach students to find basic patterns and 
grammatical structures in the language. Elin said that she followed this particular utterance in 
the Curriculum in practise, by teaching proper study technique to her students in class before 
they were engaged in difficult grammar activities such as writing assignments and book 
readings. This way the students were better equipped in dealing with the complex patterns and 
structures of grammar.  

Anna quoted a chapter from the Curriculum that she thought was important to keep in mind as 
an educator, in language teaching. This chapter stated: 'To know English leads to 
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communication with other cultures and people'. She explained that this chapter functioned as 
her guideline in language teaching. That it was her responsibility, as an educator, to teach 
students to communicate properly. She felt that grammar was a tool that students had to grasp 
for proper communication.  

Ola did not think that the Curriculum played a major part in his way of teaching English 
grammar. This was of course because he did not teach grammar as an own notion but integrated 
it in language learning as a whole. The Curriculum, as he said, however imbued his way of 
teaching language in general. 

Question 5 

The teachers were all of the opinion that students, bilingual or not, were first and foremost 
individuals and therefore learned in their own ways and rates. The teachers also used similar 
ways of adapting and varying their lessons.  

Elin varied her lessons by letting some students work individually, in their own pace and others 
in pair or groups. The students who worked in groups she engaged in different debates. Other 
students she engaged in physical games like the 'bag game'. 

Anna engaged her students (usually the weakest) in individual writing assignments like e.g. 
‘Learner autonomy’. The students worked in their pace and with the supervision of the teacher. 
Anna also adapted the difficulty level of her subject matter, such as books, to suit all her 
students. 

Ola varied his lessons in a similar way as the other two teachers. He engaged some students in 
individual work others in pair and group work, in which they worked with different grammar 
assignments. 

Discussion  
Both the female teachers believed that being bilingual today primarily functioned as an 
advantage. They both proved their statements by referring to the results that their students 
demonstrated in the grammar lectures. In different grammar assignments, such as 'Verb Tenses' 
and 'Subject-Verb agreement', the bilingual students demonstrated better results than the 
monolingual children.  One of the reasons according to Anna and Elin was that the bilingual 
children, some of them anyway, could see crucial grammatical connections between the first, 
their mother tongue, and their second language. Their opinions corresponded well with 
Romaine’s (1995) arguments; that research today has shown that bilingualism actually has a 
positive affect on children's cognitive development. 
Anna also mentioned a problem that was most commonly connected with bilingualism and 
bilingual education. She had experienced in her lectures that some of her bilingual students 
displayed poor results and did not show the same proficiency in language learning as her other 
students. This however Anna explained was the result of her bilingual students being weak in 
their first language or mother tongue, as well as their second language. 
Anna's argument corresponded well with the modern researchers' arguments about bilingualism. 
Cummins (1978) was one the first 'modern' researchers to point out that 'minority children' (as 
he often called the bilingual children) must achieve a certain level of competence in their 
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mother tongue as well as their second language to avoid cognitive disadvantages. Cummins 
called this argument, the threshold hypothesis. 
Ola was of the opinion that being bilingual functioned as a disadvantage in language learning. 
He believed that because the bilingual students in his class were generally weak in both their 
languages and demonstrated poor results in different grammar assignments and in language 
learning in general.  
Ola's arguments agreed well with the opinion of educators before the 1960: s. They indicated 
bilingual students scored lower on measures of verbal intelligence and that bilingual children 
could not maintain proficiency in more than one language (Romaine, 1995). 
It seemed however based on all the teachers' assumptions, that being bilingual was an advantage 
in language learning assuming that one could be strong in both the first and second language. 
Ola also let it be known that he believed that bilingualism could function as an advantage in 
general, assuming that students were good at both languages, however he said: 'My experiences 
from the classroom and my bilingual students show me otherwise'. 
It also appeared, considering the teachers' argumentations, as they had preconceived ideas about 
grammar. That grammar was an element hard and difficult to teach because it was perceived as 
uninteresting and tedious by students. Thus the female teachers used 'funny' methods to 
motivate the students first. It seemed that they followed this particular strategy of motivation 
because they did not believe that students would appreciate learning grammar, otherwise. This 
was evident in Anna’s statement: 'Grammar becomes interesting through the game'. With the 
perception underlying, that grammar was otherwise a dreary element that had to be made 
interesting. 
But also in Elin's statement: 'My apprehension about grammar being an element hard to teach 
did not come true'.  
The problem about grammar being difficult to teach seemed to be deeply rooted in the teachers' 
perceptions. Thus it seemed like the teachers taught grammar for the wrong purposes. They 
used strategies that imprinted short-term enjoyment in students. However noble their intentions 
were; as Elin said: If we first motivate them properly, they will want to learn'.  
This hypothesis is also argued by Cook (2008), that implies that even if some kind of short-term 
interest generates in the students, for example from a particular exercise or topic, it may not 
nessecarily be a sign that learning is taking place. That teachers need to imprint stable attitudes 
in the students minds. Cook calls this strategy, 'Long Term' motivation.  
All the teachers said that they varried their lessons by occasionally letting students choose their 
own methods of working. In other words they handed over the responsibility to the students. 
The student had to find a method that suited him or her the best for learning. 
The teachers also used the method  'Learner Autonomy' were the students were handed different 
grammar assignment by the teachers that they had to solve, individually and in their own pace. 
The results of these methods was more independent students and more importantly, students 
that were less depended on the teacher for help. 

 22



 

These methods corresponded well with Cook's arguments. He is of the opinion that poor second 
language students are those who depend most on the teacher and are least able to fend for 
themselves. He argues that the students must be encouraged by the teachers to develop 
independence in the classroom. The teachers can achieve that, according to Cook , by equipping 
students with the means to guide themselves and take responsibility for their own learning.  
However it appeared that some of the teachers also had internal motives for letting students 
work individually. This way they would distribute their time to the favour of the weaker 
students who were more dependent on the teacher. Anna for example stated: 'By letting students 
work individually with different grammar exersises I can use time more effectively to help the 
students that need me the most'. 
Ola encouraged students to use their second language more actively by introducing subject 
matter, e.g authentic texts, that were current and familiar to the students. Ola believed that 
teachers should talk less  and let the students do most of the talking. Teachers should not 
'control' the communication that was taking place in the classroom but instead let students 
choose their own topics that they can relate to. This way he believed that students would get 
more familiar with the 'art' of communicating and therefore use the second language more 
effectively. Parts of Ola's arguments are also  discussed by Cook (2008), who explains in 
'Second Language Learning and Language Teaching' that students would be more motivated to 
use their second language if they worked more with authentic texts in the classroom. Cook 
believes that these texts provide a rich source of 'natural'language for students to aquire 
language from.  
Cook (2008) also argues that course books may miss some aspects of language used in real-life 
situations. This lack can easily be filled by teachers giving students the appropriate real-life 
language taken from situations suitable to their needs. A very common problem amoung 
educators today is that they still think of a second language class as language 'practise' above all 
else and not related to 'real' communication.  The over use of the communicative IRF-model by 
teachers is one clear example of this dilemma. This model is quite effective when it comes to 
practising a language in the classroom. However it is not the approprite model when it comes to 
communicating real-life language use (Cook, 2008). 
It appeared that Anna also placed a great deal of importance that culture plays in the bilingual 
students’ cognitive development. She argued that it was important for her as a teacher to make 
use of the bilingual students' cultural background in her classes. She accomplished that by 
varying her subject matter, from historical books to cultural texts that described event from 
different cultures. The bilingual students in her class were also given the opportunity to choose 
the books they wanted to read (in English of course). It did not matter which books only that 
they were of the appropriate difficulty level. Anna meant that this way the bilingual students 
would choose books that they could related to and would become more motivated to read in the 
second language.  
Anna’s arguments agreed well with Gibbons (2002) thoughts. She is of the opinion that second 
language teaching is more effective when learners are presented with meaningful language in 
particular contexts. Gibbons believes that part of learning a second language involves learning 
about the culture in which it is used.  
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Gibbons (2002) believes that it is the teacher's responsibility to build up the knowledge and 
understandings that are relevant to the texts that the bilingual students will read. This way the 
students will have a specific background of the text and therefore relate to it better.  
Gagnestam (2005) shares Gibbon's opinion that culture plays an important role in language 
learning overall. However Gagnestam takes her theory a step further by explaining that in order 
for a student to learn a country's language explicitly, he or she first has to study the culture of 
the specific country. The reason for this according to Gagnestam (2002) is that different norms 
and social structures characterize people’s language, both semantically and pragmatically. 
Different dialects for instance show were people come from. The language also affects peoples' 
values and identities. 

Own thoughts 
It has been a rewarding journey conducting this research and interviewing the teachers. My 
personal goals for conducting this investigation was to become more enlighten as a future 
English-teacher, in which methods I should use to teach grammar to my own students. 
In conclusion: Did the teachers answer my research question? That is: Which methods do 
teachers use to teach English grammar to bilingual students? Well, I would have to answer 
yes. My research as I mentioned before was quite small. The data of only three teachers can of 
course not make a solid foundation in any research. Do the answers of my participants represent 
a broader mass of teachers, in other words how all teachers in Stockholm think? I can not 
answer that. However by just taking these three teachers in consideration and analysing their 
data, I received quite useful information which helped me answer my research question. 
My preconceived idea before the research was that there actually were some methods better than 
others. I learned by interviewing the teachers that you can not place methods in order of 
preference. As a teacher you have to be flexible and vary your methods. The bilingual students 
learn “new” language in different ways. This is why it is important for the teacher to adapt his 
methods according to his students' proficiency level. A certain method that works well with one 
student may not work as well with another. Teachers have to vary their methods in the 
classroom by using methods such as the IRF-method, that promotes 'language practise,' and 
methods were students can communicate freely in pairs and groups in more authentic contexts. 
All the teachers I interviewed used for instance the method 'Learner Autonomy' and handed 
over much of the responsibility of language learning to the students. This I think is a move in 
the right direction from teachers. Because in the end only the student knows which methods 
works best for his or her own cognitive learning. 
I also learned  that by  using different games, such as the 'bag game' and '20 questions', the 
teachers motivated students to learn grammar (an element that is perceived as being boring), in 
a more funny and interesting way. Using games in the grammar class is of course a good way of 
motivating students. I agree however with Cook (2008) that the teachers have to watch out 
when using games to motivate students in class. Short-time enjoyment may not necessarily be a 
sign that learning is taking place by the student.  
The teachers also informed me that most of their bilingual students achieved better results in 
grammar assignments than their monolingual students. The reason for this, according to the 
teachers, was that bilingual students could compare the grammar between their first and second 
language. However all the teachers agreed that the best bilingual students were those who knew 
their mother tongue and their second language equally well. 
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