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Abstract 
This thesis is about History teaching in South Africa 1966-2006. Focus lies on the usage 
of History as a tool of power and empowerment. Primary sources for the survey are 
textbooks, curricula’s and syllabuses. From a theoretical perspective the thesis discusses 
power, usage of history and pedagogic literature. The survey is done in a qualitative, 
hermeneutic way in order to find, discuss and explain underlying structures in the 
collected data. The thesis results show that History teaching in South Africa was based 
on an idea of a shared historical consciousness, apartheid, which legitimised the 
hegemony of the white people. The educational system was an important tool of power 
and empowerment for the government. The apartheid ideology was reproduced by the 
pedagogic literature. Today History is a part of Social Sciences and the subject has a 
focus on natural sciences and technology, which results in certain dilemmas 
educational-wise.  
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1. Introduction  
 

This thesis will discuss how education influences learners and how education affects the 

society. More specifically the thesis is about how the subject of History has been used as a 

tool for those in power in South Africa. During the apartheid era in South Africa history 

teaching was an important subject, today it is a part of Social Sciences. As a history teacher it 

is very interesting to see how the subject has evolved during the years. But it is also a bit 

concerning when a country with large issues and hefty violence, much because of the past, 

today places the subject of History in what seems to be in the periphery, educational wise. 

History curricula, syllabuses and textbooks can be charged with everything from propaganda 

to common accepted history, my intention is to analyse the content of these, from the 

apartheid days (1966) to the new Revised National Curriculum Statement (2005). 

 

Background - South African history in brief 

 

In Eastern and Southern Africa, about half a million years ago, lived a group of people called 

San also referred as Bushmen. They were hunter gatherers who lived in small communities. 

The society later developed economically, starting to trade and settle down with cattle, even 

though they did not abandon the hunting tradition. One special group who were in to manage 

livestock was the Khoi-khoi in the Cape. They later spread out to Zimbabwe, northern 

Transvaal and Natal mixing with other groups of Bantu speaking people. When the Europeans 

came to Cape they were met by the Khoi-Khoi, who was not able to fight back when the 

settlers wanted the pasture land. Without land and cattle the Khoi-khoi were forced to work 

for the lands new owners.1

 

The year of 1652 a small group of Dutchmen arrived to the Table Bay (Cape) under the 

command of Jan van Riebeeck. In the beginning the Dutchmen only wanted to make a small 

station for their ships, in order to supply them with food, fuel and water which they got from 

the Khoi-Khoi. But soon the Dutchmen realised that the food provided by Khoi-Khoi would 

not be enough for thousands of sailors on their very long trips. To do so the Dutch meant that 

                                                 
1 Palmberg, Mai, Sydafrika – en regnbågsnation föds (Stockholm 1995) p. 8.  
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they were forced to make the place to a proper colony. 2 As was told earlier they had to get 

the land from the aboriginal, which they did due to superior technology in weapons. But they 

also needed a social structure: people living and working there if the Cape was going to be a 

colony. The first to settle down was those who had worked for the Dutch ships. They were 

soldiers, sailors and craftsmen. Another group of people allowed a place in the colony was the 

French Protestants who were persecuted in Europe. Also the Huguenots were able to own 

their own land, mostly in Franschhoek North West of Cape Town, in the colony in which they 

had successful farms.  

 

Others moving to the colony, not voluntarily, were the slaves. From 1652 to the abolishment 

of slavery 1807 60000 slaves were imported from Indonesia, India, Madagascar and the east 

coast of the African continent.3 These groups, plus the Khoi-Khoi forced to work for their 

new masters, build the distinguished three divided structure of the colonial South Africa 

before 1800. The Centre of the Colony was in Cape Town itself, there were the social life, 

administration, and the market.4 Each generation after the colony was set grew bigger and 

bigger. People started to move to get place for their families and their farms. Europeans who 

were not so lucky in farming close to Cape Town moved deeper in to the country further from 

the Cape peninsula. In the east the come across the Xhosa people and a war which was fought 

on and of during a century.5 The people, of the colony, moving the most north, below the 

High Veld were not defined as all whites. They were mixed with Khoisan but spoke the same 

language as the colonizers and used horses and firearms, the sign of the white man. These 

groups were called Griquas or Oorlams and they were a big cause in the, as mentioned earlier, 

bloody wars during the 19th century. During the 1820:s there was a lot of pressure from them 

on the High Veld, with their plundering and good trade relations with the power of the colony 

the groups grew strong. At the same time in Natal Shaka became the leader of the Zulu-people 

after winning a great battle against the Ndwande people.6 The leaders of the native groups in 

the deeper Africa were often in contact with European missionaries traded with them and 

                                                 
2 Ross, Robert (Cambridge University Press, A Concise History of South Africa) Sydafrikas historia (Historiska Media 

2001) p. 27-28. 

3 Ross, p. 27. 

4 Ross, p. 28-29. 

5 Ross, p, 31. 

6 Ross, p. 33. 
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learned how they worked. That made it more difficult for the later attempts to conquer more 

land for the Europeans.7   

  

The South African Union was founded 1910 when the English colonies Cape (later Eastern 

Cape and Western Cape) and Natal was fusioned with the Dutch colonies Orange Free State 

and Transvaal. These four was now the countries provinces. For the black people the union 

did not change much for the better, although the roots of African National Congress (ANC) 

was founded as a result of the union.8  The whites in SA had agreed to not let the black, 

coloured or the Indians to have equal rights in the new union. One exception was in Cape 

where the non whites had a chance to vote if the person’s wealth was big enough.9

 

1994 the first free election was held and the ANC with the newly released Nelson Mandela 

won big. After the election the country was again divided, but this time in nine provinces. The 

new provinces were Northern Transvaal, Eastern Transvaal, Gauteng, North West Province, 

Orange Free State, Kwazulu/Natal, Eastern Cape, Northern Cape and Western Cape. The 

white minority had lost its power and history was going to be rewritten. 

 

For many years, before 1994, the history taught in school was written by the white elite, with 

had focus on their ancestors, both English and the Dutch Boers. Since the 1970´s there have 

been attempts to tell the history of the colonised people as well, but without great success.  

 

Apartheid 

 

During the election 1948 the idea of Apartheid was launched by the National Party co-

operating with the Havengas Afrikaner Party. The renaissance of Afrikaner Nationalism made 

it possible for them to take control over the parliament. It was not all that easy for the 

National Party but they had succeeded with their biggest issue Apartheid. Under the following 

years it was not totally clear what Apartheid meant, but is was clear that it meant a 

classification and separation with in the group living in South Africa. The purpose was to 

keep the different nations (people), who God hade made, in the country pure. To achieve this 

                                                 
7 Ross, p. 38. 

8 Palmberg, Mai, Afrikabild för partnerskap – Afrika i de svenska skolböckerna (Stockholm 2000) p. 205. 

9 Palmberg, Mai, Sydafrika – en regnbågsnation föds p. 23.  
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they appointed the Population Registration Act in 1950, which classified all people and then 

cemented these groups with Mixed Marriages Act and the Immorality Act.10 The Apartheid 

system led to that the cities were filled with white people and the other groups were set to live 

in so called Bantustans and townships. The black people and the coloured people were let in 

to towns if they had a working permit: this was called Urban Labour Preference policy. 

 

Bantu education 
 

Before 1948 the education among the black community was given by the missionaries. A few 

schools with black students had high standards but they had only a few students. The large 

population was not given proper education, the year of 1949 there were only 343 African 

students in higher education. The black education was at least said underfinanced and could 

not educate the whole group, only a few lucky ones. 1949 there were only 30 percent of the 

children between seven and sixteen who was in school.  

 

The Bantu education was proposed by Henrik Verwoerd, an Afrikaner intellectual, and the 

results were divided in two. First the education was now held by the government, instead of 

the missionaries, controlling the curriculum and the syllabuses. And the system was set to 

spread out and cement the message of Apartheid. One other purpose with Bantu Education 

was to limit the education, to the first four years, so that the children would not grow up and 

threaten the White supremacy. The children were taught that they should be doing manual 

labour.11 Second, the there was a big increase in children participating in the education. In 

parts of SA where the missionaries had been influencing, like Eastern Cape, the majority was 

able to read and write. But after the Bantu education the results got considerable worse.12

 
Aim and question 
 

The aim with this thesis is to understand how the history teaching in Primary School has 

changed after Apartheid in South Africa. Also to understand in what way History as a subject 

has been used during the apartheid years. I have chosen History because of the obvious 

                                                 
10 Ross, p. 109-111. 

11 Ross, p. 115. 

12 Ibid. p. 116. 
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possibilities to use the subject as a tool of power, empowerment and to form and control 

people. Also because it tells you what the society stressed the children to learn and to 

acknowledge at the time. I will compare old textbooks with the new ones and I will compare 

the old curricula and syllabuses with the new ones. Question at issue: 

 

In what way has the history subject been taught, in terms of syllabuses and in terms of 

textbooks? 

 

In what way were they used? 

 

How is the subject of history taught in the present textbooks and curriculum? 

 

2. Theoretical approach and prior 
research  
 

Here I will present a theoretical overview of the study. The focus lies foremost on the use of 

history but I will also discuss power and identity forming. I will also give mine and others 

point of view on pedagogic literature and prior research. 

 

Power  
 

Power is the chance that an individual in a social relationship can achieve his or her own will 

even against the resistance of others, according to Max Weber and also Tomas Hylland 

Eriksen. Inevitably power is the ability to make people do what they have not intended to do. 

Weber separates power and authority, where authority is what is taken for granted and not 

need to be righteous, while power is continuously questioned and has to be defended by those 

in power. Politics is also adherent with power, in the way that the society limits the people’s 

freedom, everything from paying taxes to collective torture and genocide.13 In terms of 

power, Zygmunt Bauman discusses the opportunity to act and also our ability to control our 

                                                 
13 Hylland Eriksen, Tomas, Small places - large questions a introduction to Socialanthropology, p. 170-171.  
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acts. Even if we can control our acts, he states, the freedom is uneven divided. Different 

people have different extent of freedom. This fact constitutes what he calls “social exclusion” 

– some people have more options because they can use more resources than others, that is 

what he defines as power.14 The one in power could thus act relatively free and limit the 

freedom of choice even more for the others with less resources. Power is practised in two 

ways, Bauman states. One way is by force, where the one in power is manipulating the 

resources to make them inadequate or insufficient in a certain situation. Another way is to use 

other peoples wishes for own use. The method implies that the situation is manipulated so that 

other people only could realise their sought after goals by obeying and follow the rules that 

those in power have established.15 With this in perspective one might say that the apartheid 

government in South Africa did use both ways in order to stay in power. Force were definitely 

used, violence and moving people to townships etc. But there was also a socialisation of the 

black man, the system/ideology made the black man the servant to those in power, the white 

society. This for example by having separate educational systems for native South Africans 

and white people with different purposes, this is shown more in the thesis later on.  

 

The usage of history  
 

Marc Ferro meant that “[t]o control the past is to master the present, to legitimize domination 

and justify legal claims”.16 Nietzsche was sceptic about collecting separate historical facts, he 

draw the picture of a man collecting historical facts without any horizon or tools for 

interpretation. Nevertheless he did not totally reject history collecting, as long as it served as a 

tool to enforce a living cultural heritage.17 Historical facts can be valuable in a conflict within 

a country or society. When historical facts are deprived or forged and later rediscovered, this 

can, for the oppressed group, feel like a moral victory and serve as critique against those who 

had forged and deprived them.18 To keep the preferential right of interpretation of history has 

always been important for political regimes, especially non democratic ones like South Africa 

                                                 
14 Bauman, Zygmunt, att tänka sociologiskt (England 2004) p. 89. 

15 Ibid. p. 90. 

16 Ferro, Marc, The Use and Abuse of History, or How the Past is Taught. (London 1984) p. 7. 

17 Karlsson, Klas-Göran, Historia som vapen (Falun 1999). p. 35. 

18 Ibid. p. 36. 
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during the Apartheid.19 Identity and a feeling of fellowship is created and formed by man. So 

is also the non fellowship, it is almost equally important to have a group that one does not 

belong to, in order to make the demarcation line between group or groups even more clear. 

This is what Benedict Anderson, nationalism-writer, has called “imagined community”.20 

Apartheid had several characteristic of being a “imagined community”, where the colour of 

the skin decided which fellowship one belonged to, and what part of history one to identify 

with. In terms of identity the “imagined community” in power during the apartheid excluded 

the native South Africans. Both of power and a place in the history, except as troublemakers 

and servants. Identity is connected to the self comprehension of individuals and groups via a 

consciousness of resemblance and differences, which is upheld by the living history or 

memory. The social identity, according to Karlsson and social-psychologist Charles Westin, 

has two elements: one awareness of belonging to a social group and one emotional aspect 

connected to this belonging.21

 

Professor Klas-Göran Karlsson explains the phenomenon in his thesis History as Arms about 

the uses of history and the resolution of the Soviet Union. 

 

Different fellowships can be given credibility, meaning and also give goals by anchor it to a large 

number of life-stories. Political ideologies is built on the idea that individuals is getting their certain 

place in a larger context which is deduced out of the history: conservatives will talk about tradition, 

nationalists will talk about the nation (...) There is often a reason for collectives as nations, classes and 

states to encourage or control individuals searching for meaning in the history and by that create 

attendance around and sympathy for the collective and their goals. History has in organised form, for 

example education, ritual or propaganda, often served as a instrument to socialise and integrate 

people in different collectives. With history people can effectively be mobilised in different purposes, 

everything from carrying or overthrow a political regime (...) History can in the long term work as a glue 

in different ideological constructions, but can at times also be used in more short termed political 

purposes.22  

 

Karlsson also writes about what he calls “historical consciousness”, which interprets the 

experiences in the history from the present needs, problems and questions, in his thesis 

History as Arms. The historical consciousness is defined as “individuals and collectives, more 

                                                 
19 Ibid. p. 37. 

20 Anderson, Benedict, Den föreställda gemenskapen, Imagined Communites (Sverige, Daidalos 1993). 

21 Ibid. p. 44. 

22 Ibid. p. 42. 
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or less conscious, experience of a mental connection between interpretation of the past, 

understanding of the present and expectations of the future”.23 Through this shared experience 

a common historical identity is shaped. In opposite to history as interpretation or history as 

facts the historical consciousness simplifies what is not often simple. Complex historical 

events are refined and the historical consciousness adds false explanations about concretion, 

naturality, simplicity and immediateness. This in order to ease the emotional and moral 

obligation with the history. What is understood as historical patterns is made overly obvious 

and differences are made overly sharp. Historical consciousness often explains historical 

events in contrasting and idealising ways. It is, as the British scientist Frank Füredi wrote, 

much easier to construct a idealised past than a ideal contemporary.24 Further on Karlsson is 

using the term mythological consciousness which I also will use to analyse my data. The term 

is explained as a belief of that history is fundamentally stabile patterns which are continuously 

repeated. And by that ties the individual and her own time with the history and the future. 

That does not leave much opportunity to the individual and the society to change the path of 

the history. The strength in this belief, according to Karlsson, is the ability to create and 

maintain the infallible ideas and cultural patterns. For the individual this is valuable because 

one does not need to feel unsafe or lost in a otherwise dangerous and uncertain world. The 

political value for Power seeking groups is the opportunity to find legitimacy in tradition and 

historical events, rather than fair elections and democratic work. As Karlsson states this view 

would though be seen as history-less by most historians.25 The idea of the Apartheid system 

in South Africa would definitely be classified as a mythological one by Karlsson, and by me 

as well. 

 

Pedagogic literature 
 
Domination and leadership over the society is not practised only through oppression and 

violence, it is above all done through conviction, according to Antonio Gramsci. In 

Hegemony, such as South Africa during the apartheid era, the leadership must always be 

justified and renewed. Competitive discourses, alternate to the official ones threatened and 

could also be dominating the public agenda. By understanding this, one also must understand 
                                                 
23 Ibid. p. 38. 

24 Ibid. p. 39. 

25 Ibid. p. 40. 
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that pedagogic literature is very much involved, especially in the conviction part. The 

pedagogic text: 

 

...is not only a tool for teaching, it is also a bank for communication and knowledge. The pedagogic 

text serves as a tool for learning, as sources of information but also as social memory. Textbooks 

constitutes the place where we have placed such facts, explanations and examples which we se as 

fundamental, valid, objective and necessary for our common social and cultural orientation.26    

 

Staffan Selander states that the textbook is carrying a doxa which is decisive on how we 

discuss and understand different matters. The textbook is also a didactic tool for the 

pedagogic situation, they supply learners with knowledge, explanations and reproduces norms 

in society.27  But the textbook also have a selective function; in order not to choose every 

topic there is, the writer has to neglect some aspects and choose other. When neglecting 

various topics the producer of the textbook silences and eliminates them. When choosing a 

certain topic for a textbook the outcome of that will certainly be accentuated. This selective 

factor is making the pedagogic text involved in the reproduction and also the production of 

the current ideology.28 This is according to Lester Agaján, and me, even more visual in terms 

of History textbooks. By writing a text one can not, not choose. And by choosing a way of 

writing history one shows at least few visible traces of ideology. According to sociologist 

Raymond Williams, the school is the institution which reproduces the current ideology. This 

by sorting and choosing the content which is; most important, the most suitable and the 

legitimate. “The transference of culture constitutes selection and organisation of the existing 

knowledge under a certain historical period”.29 This selective process is what makes the 

values of the common ideology cemented. Textbooks are not independent from the 

hegemony-process, according to Lester Agaján, they contribute to the reproduction of the 

dominating culture. Ajagán Lester deals with the topic of Africans in Swedish textbooks, in a 

historical perspective. Luis Ajagán Lester stresses that identity is often created in the 

opposition between us and them. People from Africa have often been associated with negative 

attributes such as wild customs, strange languages and superstitious ways in Swedish 

                                                 
26 Selander, Staffan, Pedagogiska texter och andra artefakter för kunskap och kommunikation. En översikt över läromedel 

– perspektiv och forskning. p. 184.  

27 Luis Agaján- Lester. De andra – Afrikaner i svenska pedagogiska texter. (Göteborg, 2000) p. 21. 

28 Ibid. p. 2 

29 Ibid. p. 23. 
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textbooks. The textbooks have also had the tendency to show contrasting realities: 

white/black, rich/poor etc. And the underlying message associated with these contrasting 

groups were that white were associated with those who had a good life and black was 

associated with pity. Pupils/learners did not get a scientific tool to understand the world 

around, they got a alienating stereotyping picture instead.30 In the study of foreign cultures in 

textbooks there has long been a ethnocentric approach, an hierarchic thinking has 

characterised it, and foreign cultures has been judged by the own culture.31 In a text written 

about others the authors own culture is also often revealed. One is given the opportunity to 

understand and study these text-producers and the doxa they are carrying. As mentioned 

South Africa during the apartheid was very much divided (hence apart) and one is likely to 

find such perspective in the History textbooks, curricula and syllabuses 

 

Agneta Bronäs at Lärarhögskolan in Stockholm, Stockholm Insitute of Education, also writes 

about pedagogic texts in her thesis, Demokratins ansikte, The Face Of Democracy. She, as 

Agaján Lester, states that pedagogic texts are made in a reproducing approach and that their 

function is to bring up citizens and transmit the society’s common knowledge and values to 

the readers. Further on she writes that the textbook could be seen both as an institution and a 

social convention. The different expectations on a textbook is a cultural matter, the way it is 

shaped is dependent of the outer society.32 This is certainly the way in South Africa: with just 

a hasty look at the material you will see huge differences of course. To go from a system 

where one group of people with all the assets are oppressing the other, to a complete turnover 

in terms of power, is going to notice in the textbooks.  

 

I would also like to mention one other important writer: Mai Palmberg. Her work Afrikabild 

för partnerskap – Afrika i de svenska skolböckerna, Africa in the Swedish textbooks, is a 

book that has extensively examined the Swedish textbooks about Africa in Religion, Social 

Science, Geography and History.33 Palmberg shows how insufficient the picture of Africa in 

the Swedish schools and the pedagogic literature are. She means if partnership between 

                                                 
30 Luis Agaján- Lester. De andra – Afrikaner i svenska pedagogiska texter. (Göteborg, 2000) p 12. 

31 Ibid. p. 15. 

32 Bronäs, Agneta, Demokratins ansikte – En jämförande studie av demokratibilder i tyska och svenska 

samhällskunskapsböcker för gymnasiet. (Stockholm 2000) p. 13. 

33 Palmberg, Mai.  Afrikabild för partnerskap – Afrika i de svenska skolböckerna (Uppsala 2000) 
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Sweden and Africa should be more than words, the school is an important component in terms 

of changing attitude. According to Palmberg the textbooks authors often have trouble 

acknowledging the black people initiative power and is searching for answers elsewhere, for 

example changing attitudes in for example Europe.34 My study will concentrate on South 

Africa and South Africa is the country that gets most space of the African countries in 

Swedish textbooks that Palmberg has examined. As Palmberg point out it is because of the 

strong opinion against the racial oppression during the 1960-70s in Sweden. The antiapartheid 

movement grew strong and culminated with the Isolera Sydafrika-kampanjen (ISAK) 1986. 

This Swedish movement is however not shown in the textbooks, it would have been, Palmerg 

writes, a natural way to show how a situation far away could interest a large group of people 

in Sweden. Instead she reckons that the books are simplifying what happened to that extent 

that it is sometimes close to history forgery.35 Somewhat similar to the South African society 

during the apartheid. Palmberg wrote another book in 1987, Afrika i skolböckerna – Gamla 

fördomar och nya. It is not as extensive as Afrikabild för partnerskap, but has a very thorough 

part about South Africa. Its purpose was to further educate teachers in Sweden about Africa in 

general and South Africa in specific. Palmberg have in this book examined ten History 

textbooks, and her conclusion is that South Africa (and Africa as a whole) often is neglected 

and the picture is that the Europeans just conquered land and not people, there were no 

Africans in the picture.36  Palmberg is further on surprised by the fact that the textbooks 

contain so little of the historical background. In many cases, she writes, there is only a picture 

of the present situation. And in no book could she find any parallels between the racism in 

South Africa and in other countries – in Europe or the United States for example. Maybe it is 

not strange that the History teaching about Africa in Sweden is concise, Palmberg writes, but 

it is remarkable that it is so often wrong. Sometimes it even have colonial tendencies, when 

only describing the white conquers as if they were the first ones on the continent or not telling 

about the black community great opposition against the white man in South Africa or 

anything about African culture.37  

 

                                                 
34 Ibid. p. 13. 

35 Ibid. p. 210. 

36 Palmberg, Mai. Afrikabild för partnerskap – Afrika i de svenska skolböckerna. p 37. 

37 Palmberg. p 38. 
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I will also use literature regarding pedagogic theories, Spår av teorier i praktiken is a textbook 

about questions within the field of teaching. Teaching is not only a matter of delivering 

knowledge about a subject it is also a matter of theory that lies within teaching, Claesson 

states. The book will mainly be used as a tool for analyses.38  

 

3. Method 
 

I went to Pretoria, Tswane, in South Africa January 2007 and spent two months there in order 

to work with my thesis. To get this material in Stockholm would have been almost 

impossible, as I personally had to dig out the books from archives and libraries. I have mostly 

been collecting information in Gauteng: Pretoria, Johannesburg and Soweto. This area was 

during the Apartheid era called Transvaal. It was a great effort getting hold of all documents 

as mentioned, many hours spent in the University of South Africa’s (UNISA) library and 

Pretoria State Archives. But after great help, both with digging and selecting my material 

from Prof. Zola Vakalisa and Prof. Johan Swanepoel at the Department of Education at 

UNISA my sources were found representative for the period and place of the study.  

  

I will examine the textbooks, syllabuses and the curricula chronologically and I will focus on 

the usage of history, in terms of power, empowerment and identity forming. This is done in a 

qualitative, hermeneutic way in order to find and explain underlying structures in the data. 

The search is focused not only to mentioned occurrences, even what occurrences are left out 

when mentioning would have been natural. Also of importance are the values of historical 

events in the collected data. The first part of the thesis will be the teaching of History during 

Apartheid and the second one I will examine is the post- Apartheid era. The thesis is going to 

be both comparative and chronological. Comparative in the meaning that I will compare the 

history teaching during Apartheid with the History taught after Apartheid. In a chronological 

sense it means that I will examine the History teaching over a longer period of time, 1966-

2006.  

 
 
 

                                                 
38 Claesson, Silwa Spår av teorier i praktiken. (Lund, 2002) 
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Selection of primary sources 
 
The selection was made as mentioned with the expertise of Prof. Vakalisa and Prof. 

Svanepoel. The choice fell on the most used textbooks at the current time and place. If two or 

more textbooks were used I have chosen the most common one. Curricula and syllabuses 

from Transvaal, from year 1967 and 1984. Syllabus for Higher Primary School Course, 

Department of Bantu Education 1967 (for black and coloured children). With these three 

syllabuses and the textbooks: Timelines 8 (1985), Making History 4 (1992), History Alive 

(1987), History In Action (1988) and legacy of the Past (1968) I have a sufficient selection to 

understand the History teaching during the Apartheid era in Transvaal, which of course was 

the most influential area in South Africa during the time. The new curriculum (and syllabus) I 

will examine is called Revised National Curriculum (2005).This is a curriculum for the whole 

country and for all pupils. During the Apartheid era there were some different approaches in 

the states, as mentioned earlier. I will also examine the textbook Social Science, National 

Curriculum statement (2006). History is now an integrated part of the subject Social 

Science.39  

 
Definition  
 

Mfecane. “The word (...) is derived from Xhosa terms: ukufaca 'to become thin from hunger' 

and fetcani 'starving intruders'. Mfecane refers to a period of political disruption and 

population migration in Southern Africa which occurred during the 1820s and 1830s.”40  

 

Xhosa cattle killings. “A prophecy by a teenage Xhosa girl, Nongqawuse,  which said that the 

slaughter of cattle and destruction of crops would bring back ancient Xhosa chiefs, who 

would push the whites back to the sea, that the sun would turn red and a new age begin for the 

Xhosa. The prophesy was believed by the Xhosa paramount chief Sarili, who instructed his 

                                                 
39 A. N. Boyce, Legacy of the past.(No print year, book used 1966 in Roodepoortse Hoerskool). Peter Kallaway, History alive 

(Shooter and Shooter, Pietermaritzburg 1987). Lorraine Marneweck, Rob Siebörger and Louise Torr. Making History 4 (Centaur 

Publications ltd, Pietermaritzburg 1992) First edition. Maskew, Miller, Longman, Timelines – History for standard 8 – 1985 

Syllabus, second edition (Capetown 1985). Final syllabus for History, standards 6-8, Transvaal education department 1967.  

Syllabus for the Higher Primary School Course (revised 1967) Department of Bantu Education. Syllabus for History, standards 

6 and 7, Transvaal education department 1984. Revised National Curriculum Statement (2005), grades R-9 - Social Sciences. 

Social Sciences, Grade 9 learners book. (Digital Print Solutions Cape Town, 2006) First edition, second impression. 
40 http://africanhistory.about.com/od/africanhistoryfaq/f/Mfecane.htm 27/3 2008 
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subordinates to carry out the cattle-killing. The expected date for the prophesy was 16 

February 1857. The resultant destruction lasted for 15 months (1856-57) and proved 

catastrophic to the Xhosa people. Over 20,000 people starved to death, many more had to 

seek refuge across the river in the Cape Colony.”41

                                                 
41 http://africanhistory.about.com/od/glossaryc/g/def_CattleKill.htm 27/3 2008 

 16



4. Survey - the apartheid years 
 
Textbook analyses  
 

Legacy of the past 
 

Legacy of the past.42 The book was used from 1966 in Roodepoortse Hoerskool. The content 

of the book is starting with the French revolution, and it first states. “The Revolution had a 

widespread influence on the rest of the world, including the history of our own land, South 

Africa. The consequences of the Revolution still affect our lives today”.43 With a picture of a 

large Dutch East India sailing ship on the cover of the book it is quite obvious that it is 

addressed to the history of the Afrikaner and the English population of South Africa. The 

book continues with Napoleon Bonaparte, “The rise to power of Napoleon Bonaparte”, and 

then follows “The Revolt of the Nations” and “the National and Liberal Movements in 

Europe”.44 These are the chapters before the South African history. Before those chapters 

there is no African person mentioned in the book. The South African History starts with “Sir 

George Grey”, who according to the textbook came to South Africa to solve the Xhosa 

frontier problem in1854.45

 

...He abandoned the old policy of segregation and tried to open up Native territory by roads; his policy 

was to civilize the Xhosa by building schools and hospitals. He believed that there were three evils 

among the Xhosa – ignorance, idleness and superstition. 46

 

The book states that the Xhosa people need to be civilized by the White man. The old way of 

segregation was not successful so Sir George Grey tried a new way.  

 

                                                 
42 A. N. Boyce, Legacy of the past. (used, 1966) 

43 Boyce, p. 1. 

44 Boyce, index. 

45 Ibid.  p. 73. 

46 Ibid.  p. 75. 
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To remove ignorance he had schools built, e.g. an industrial school at Lovedale where young Xhosa 

could be taught trades and better methods in agriculture. To discourage idleness and to teach them 

the dignity of labour the Xhosa were used in the construction of roads and public works. To combat 

superstition a hospital was built at King Williams’s Town where it was hoped the tribesmen would learn 

the benefits of the white man’s medicine. This would help to destroy the power of the witchdoctor and 

superstition. Missionary work was also encouraged. To assist in his policy of civilizing the Bantu he 

encouraged immigration into British Kaffraria. He hoped the Xhosa would learn industrious habits from 

the European settlers.47

 

In the book this is mentioned in a way that is heavily biased. It is described how Grey did to 

remove the bad habits of the native Xhosa. And the Xhosa tribe, traditions and way of life is 

treated like they are dangerous barbarians. Words such as “Bantu” and “Kaffraria” are indeed 

very insulting for the native groups and serve the purpose to simplify and make stereotypes of 

the natives. In the book the Native South African is them or the others as Lester Agaján would 

have said. The white ethnocentricity perspective is obvious.48  More about the books view on 

Grey and the Xhosa.  

 

The outcome of Grey’s scheme to break up the Xhosa tribes and to civilize them was still in doubt 

when the tribes destroyed their power by an act of incredible madness. The Xhosa were restless: a 

mysterious lung disease was attacking their cattle and for this the white man was blamed. In 

desperation they turned to magic... 49

 

Grey is honoured in the book further on, “In Grey’s time the communications of the Colony 

were greatly improved. The growing import and export trade of the Colony resulted in an 

increasing number of ships calling at Table Bay.”50 According to Boyce, more white men 

were able to come to the Cape, and their business and their colonisation flourished after Grey.   

 

In chapter 16 one headline is “the Basuto problem”, during the Mfecane, referring to a group 

of people who lived by the Orange River, near the young republic of the Orange Free State. 51 

The Basuto was under the protection of Moshesh, a powerful tribe leader with contacts with 

the British. “Moshesh gathered all the remnant tribes which had fled to the mountains of 

                                                 
47 Boyce, p. 75. 

48 Luis Agaján- Lester. De andra – Afrikaner i svenska pedagogiska texter. (Göteborg, 2000) p. 21. 

49 Ibid. p 76. 

50 Ibid. p. 79. 

51 Ibid. p. 80.  
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Basutoland (present day Lesotho) (Thaba Bosiu – The Mountain of night) under his wing and 

welded them into a powerful nation”.52 According to the textbook The Basuto caused a lot of 

problem and trespassed on Orange Free State territory. 53

 

Although the Basuto had gained an extension of territory, they continued to plunder the frontier 

farms…The Basuto continued to encroach on Free State territory, and so in 1865 President Brand 

called out the commandos… The Basuto were driven back and the siege of Thaba Bosiou began. It 

was during an attack on the Basuto stronghold that Louw Wepener, the heroic Boer commandant, was 

killed. The Boers gained extensive territory, and Moshesh sought peace merely in order to gain time, 

as appeared later.54

 

The Authors way of writing is again biased, stating that the Basuto is “encroaching” on the 

Orange Free State which is in fact only a couple of years old at the time. One might wonder 

who is encroaching who? The usage of history is legitimising the presence of the white people 

and questions the presens of the Basuto. Further on the textbook states that Louw Wepner is a 

heroic Boer. And it is quite clear the textbook is not directed to the native South Africans, 

who reasonably did not consider Louw Wepner as a hero. For the white reader the Imagined 

community is strengthened. The textbook is continuing with the Basuto war: 

 

When the Basuto resumed hostilities in July 1867, The Free State commandos were determined to 

crush the Basuto for ever, and they gained one success after another. Eventually Thaba Bosiu was 

the only stronghold that still held out… Moshesh appealed for British protection stating that he wished 

to have the shelter of the Great White Queen’s blanket. The Governor, Sir Philip Wodehouse, then 

annexed Basutoland in March 1868. The Free State Republic felt is had been cheated out of the 

victory it had earned at such great sacrifice, and claimed that Britain had violated the terms of the 

Bloemfontein Convention by this annexation.55     

 

This quote is telling you about the determination of the Boers and explains why they were not 

coming along with the British. They wanted to crush the Basuto and take the land and felt that 

the British intervened. The text insinuates that the Boers was left out from what was theirs 

with words such as “cheated” and that they had made a “great sacrifice”. 

 

                                                 
52 Ibid. p. 81. 

53 Ibid. p. 81. 

54 Boyce, p. 82. 

55 Ibid. p. 82. 
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Legacy of the past is a textbook written by the white man for the white man. It is a good 

example of what Karlsson called mythological consciousness, where the native groups are 

neglected and treated as problems for the white mans community.56

 

Timelines 
 

Timelines.57 The book is written 1985 by six Afrikaner writers, Vlok, van Wyk, Kreuser, F P 

J Smit and G J J Smit. On the cover of the book there is a picture of Napoleon and his forces 

leaving the field of battle at Waterloo. The writers are explaining the picture for the reader, 

example: “Officer of the 3rd Regiment of the Gardes d’Honneur” and “Officer of the 

Empress’s Dragoon”.58  The European heritage clearly is in focus: even the old French 

military grade is explained. In the Preface the authors declare for the readers that they with 

this book have tried to find a way to “deepen their insight into and understanding of the 

present through knowledge of the past”.59 This is clearly for the pupils with European 

heritage because the book first 96 pages are all about Europe and nothing about African 

history. What is presented is a historical consciousness of a shared past, excluding the natives 

and cements the identity. 60 Further on the authors stresses that the book will “introduce them 

to historical figures whose life and achievements will enrich the pupil’s own personality”.61 

The book will show and explain the history about great men, such as Napoleon on the cover, 

and other influential men (no black man or women is mentioned as a great man) and the 

authors believe that this will strengthen the pupils’ personalities. Finally in the preface, the 

authors imply that this book will “make them aware of their duties and privileges as citizens 

of their country”.62 As this is written under the Apartheid-era one wonder what they mean by 

“privileges” and “duties”.  

 

                                                 
56 Karlsson. p. 40. 

57 Timelines – History for standard 8 – 1985 Syllabus, second edition , (Maskew Miller Longman, Capetown 1985) 

58 Timelines Index. 

59 Timelines Preface. 

60 Se chapter “theoretical framework”. 

61 Ibid. 

62 Ibid. 
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The first part of the book is totally concentrated on Europe, “general history 1789-1850”. This 

includes the: Causes of the revolution in France, the course of revolution, Napoleon 

Bonaparte, reaction to Revolutionary ideas in Europe, National and liberal resistance of 1830 

and 1848 to the reactionary policy in Europe, the economic revolution: the development of 

industrialism capitalism and socialism.63 The book is filled with portraits of great men, in the 

first chapter: Voltaire, Rousseau, Montesquieu, Diderot, Necker, Louis XVI and one great 

woman Maria Antoinette.64 They all had an impact on the French revolution and the writers’ 

ties the history around them. 

 

The second part of the book is about “The Reshaping of South African Society 1820 to 1850” 

The focus lies on the battle between the British and the Boers. The chapters in the second 

part: “The Mfecane”, “The great Trek”, “British Reaction to the Great Trek”, “Britain and 

Transorangia”, “Britain and the Diamond Fields Dispute”,  “Carnarvon’s federation Policy 

and its Aftermath to 1884” and “Political, Social and Economic Aspects of the History of a 

society south of the Limpopo: 1850-1900”.65 The Mfecane is explained as “the widespread, 

destructive wars which led to the destruction and migration of the black tribes during the 

period 1815-1830” The authors’ view of Mfecane is that Chaka, the Zulu leader, was almost 

alone responsible: 

 

Chaka’s destructive wars started a terrible chain-reaction of killing. Wherever the remnants of these 

tribes fled, into the Transvaal highveld, Lesotho, the Orange Free State and beyond the southern 

boundary of Natal, they in turn attacked and destroyed all the Black tribes in their path so that a buffer-

zone was created between themselves and the power and cruelty of Chaka and his Zulu impis.66  

 

And as an effect of the Mfecane the book explains that the “White frontiers farmers, unable to 

penetrate further than the Fish river in their trek eastwards across the Karoo, now turned 

northwards in to the sparsely populated regions created by the Mfecane”67 The explanation of 

the author is that Chaka’s wars, which left old villages empty, gave the white settlers the 

opportunity to migrate from Cape eastern. Here the Zulu a pointed out as cruel. Again 

                                                 
63 Contents. 

64 Timelines, p. 10-14.  

65 Ibid. Contents. 

66 Ibid. p. 101. 

67 Ibid. p. 104. 
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separating identities, they “left the villages” which left the villages empty for the white 

settlers, not mentioned as cruel. 

 

History alive 
 

History alive.68 Peter Kallaway who worked at the Education Department at the University of 

Cape Town edited this book from 1987.  The picture on the front of the cover is a view over a 

township, perhaps Soweto, with two big coal silos in the horizon.69 That is clearly a statement 

that this book wants to show not only the great men’s history, the book is going to tell you the 

history about all the people in South Africa. In the Preface the author is critical to earlier 

textbooks written about South African history. 

 

…it is our aim to try to provide a world history perspective on the 20th century. We wish to move away 

from a parochial view of historical events and processes and examine them against a background of 

social, economic and political change on a global scale.70

 

The author is clearly criticising older authors view on history, and accuses them to be narrow-

minded. The critic continues: 

 

In the second place the “new history” relates to the attempt in this text to provide a comprehensive 

vision and interpretation of South African history. School textbooks have long been dominated by the 

Afrikaner nationalist interpretation of South African history. Some have drawn on the work of “liberal” 

historians, but they have largely neglected the rich tradition of African and revisionist history that has 

informed and enriched the understanding of our history in the past two decades.71  

 

This book is not only going to focus on the great men because that will impoverish and limit 

the students understanding of the past, according to Kallaway. Other sources will be used and 

the authors mean this book will give other and new perspectives on the history in general and 

of South Africa’s history in specific.72 Some what critical towards the earlier idealised usage 

of history. The book starts with the South African history approximately 1910, therefore the 

                                                 
68 Peter Kallaway, History alive (Shooter and Shooter, Pietermaritzburg 1987) 

69 History alive, front cover. 

70 Kallaway, p. 1. 

71 Kallaway, p. 1. 

72 Ibid. 
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Mfecane is not described. History alive is bringing up the difficult situation for the natives 

and is showing some problems and difficulties they met.  

 

Poor black farmers, whether they were found within the reserves or squatting on white/owned farms 

(…) farmers were under pressure after Union as well. (…) The Natives Land Act (1913), which 

prohibited blacks from renting land (…) on white owned farms, was a major legislative step towards 

enforcing a policy of segregation...73

 

The book tells the reader that the system was unfair and that it caused problems for people 

from the black community. The policy about segregation was vague until 1910 according to 

Kallaway. It “…rested on some pronouncements of Smuts regarding the desirability of 

segregation along the lines laid down by the South African Native Affairs Commission”.74 

And further on the author writes about Smuts SAP, “…the issue if political rights for 

Africans, Indians and coloured were raised (…) it became clear that the SAP had no intention 

of supporting any extension of these rights”.75 Kallaway states that what really cemented the 

segregation what the “pass laws”, the “Natives’ Land Act” and the “Natives Act”. In the same 

episode of the textbook the author also tries to explain the outcome of the Natives (Urban 

Areas) Act (1923).  

 

The Act legally restricted the right of Africans to live where they liked in towns and in effect legalized 

the whole custom of establishing “locations” (or black townships) adjacent to “white” towns. Although 

this legislation represented an aspect of a policy to ensure slum clearance and to prevent disease, it 

had the effect of producing considerable hardships for those blacks who owned property or lived in 

urban areas. Legislation establishing segregation came in response to the wishes if influential groups 

of SAP supporters.76

 

Kallaway is giving the story that the Native Acts was made in the purpose of indeed segregate 

the people, but they were told and hidden in another matter by supporters of the South African 

Party. 

 

 
                                                 
73 Ibid. p. 416.  

74 Ibid. p. 436. 

75 Ibid. p. 436 

76 Kallaway, p. 436. 
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Syllabuses during the apartheid 
 

Final syllabus for History standards 6-8, Transvaal education department 1967 
 

This short syllabus, six pages only, is explaining the tasks ahead for the teacher. “History is 

based upon the concept of cause and effect, the concept of time and the concept of value of a 

true record. If we can develop these concepts the pupils will be fully equipped to contend with 

problems with which they will confronted”.77 Further on the syllabus states that a general aim 

for History teaching is “to present the past as the living past” and “to give some ideal of the 

heritage of the past, and of the evolution of the present”.78 These words are not especially 

bold, but with the reigning government in mind you know that black, coloured and Indian 

people were excluded. It is more noticeable when syllabus argues that the teachers should 

“...foster an appreciation of certain fundamental values and ideals, such as justice and liberty, 

through the study of man and nations over a long period of time”.79 The syllabus is addressed 

to white people and that their history is European History. It is even more obvious when the 

syllabus is addressing the content of the teaching for standard six (same as Swedish eighth 

grade).  

 

South African History: Our country and its peoples. (a) Revision of the work in the Primary School 

Course by means of a chart (arrival and distribution) of our population:  

Dutch and Germans, Hottentots and Bushmen, Negro slaves, Coloureds, French, Malays, Bantu, 

British, Indians, Uitlanders,  Immigrants (present day).80

 

In the syllabus all the people were clearly segregated and schematised and the teacher was 

obligated to teach what was in it. It is followed by an introduction of great Dutch men: 

 

(b) More advanced treatment of the following subjects in the development of our country: 

(i) Van Riebeeck: his significance. 

(ii) Simon van der Stel: immigration, expansion, agriculture, Cape-Dutch architecture. 

                                                 
77 Final syllabus for History, standards 6-8, Transvaal education department 1967. p. 2. 
78 Ibid. 

79 Final syllabus for History, standards 6-8, Transvaal education department 1967. 

80 Ibid. p. 2. 
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(iii)  W. A. Van der Stel: stock-farming, Adam Tas. 

(iv) Tulbagh: enlightened despot, beautifying of the Cape Town. 

(v) The age of the stock-farmer, contact with the Xhosa.81

 

The perspective is the Dutchmen’s history, the first white men to settle in Cape, only one 

other group of people is mentioned. That was the Xhosa, who was using the land by the Cape 

when the Dutch arrived. In standard eight the history and causes of segregation is dealt with.  

 

In view of the significance of the non- European in our economic, social, and political structure and the 

emergence of a number of accompanying problems, topics dealing with this aspects are included in 

the course. 82

 

More specifically the teacher should implement the new Apartheid Policy in the history 

teaching: 

  

The Bantu: New approach since 1948. Policy of separate development as reflected in the self 

government of the Transkei. The Bantu in the cities, reserves, on farms. (...) Contributions by the non-

white groups of our country. (...) The uniting of the white groups of the population in the development 

of our country.83

 

The syllabus from 1967 is specific in terms of the Apartheid Policy. This did not leave much 

for the teacher to change or have an own opinion about. Both power and authority were used 

in case.84 The “Bantu” were to be socialised by the united white groups in South Africa. 

Identity forming was made on a institutional level. 

 

Syllabus for the Higher Primary School Course (revised 1967) Department of 
Bantu Education 
 

The “Bantu”, black native South Africans, had their own syllabus during Apartheid. The 

“Bantu” were supposed to work for the white man and not participate in any deeper studies. 

                                                 
81 Ibid. p. 3. 

82 Ibid. p. 6. 

83 Ibid. p. 3. 

84 See chapter theoretical framework. 
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The subject being taught was Social Studies, which included History and Geography but it 

was taught specifically for “the Bantu”:  

 

In view of the considerations, it is desirable to modify the idea of complete integration of the subject 

matter. For the Higher Primary School a composite syllabus is provided which includes not only 

History and Geography but also other necessary and useful teaching matter, which, in a scientific 

sense, cannot be considered to be the content of History and Geography. The content and scope of 

the syllabus, therefore, determines the selection of the name for the subject, viz. Social Studies.85

 

It is stated that the subjects being taught are not the real scientific subjects, they are being 

modified to suite the purpose of teaching the “Bantu”. What was included in the syllabus for 

Bantu education was among others Citizenship and Good Conduct which included: 

 

1. How a child is bound to the people of his home through birth, marriage, izibongo (praise songs), 

totem, language, ownership of property, age groups, etc.    

2. Respect for age, authority and fellowmen, and care of private and public property. 

3. (a) Why we need the services of – (i) the headman; (ii) the chief; (iii) the policeman; (iv) the teacher 

and the principal of the school; (v) the school committee member; (vii) the minister of religion; (viii) the 

doctor; (ix) the agricultural officer (overseer); (x) the location or township superintendent. (...) 

(b) How we can assist these officials and professional men in their work.86  

 

The syllabus stresses that the teacher should teach the learners to co-operate with the authority 

of the Apartheid government. It is not encouraged to change their identity or their position in 

the society. On the opposite, the child is bound to his/hers own people, a people who was 

ruled by the Apartheid government. 

 

In this document the government shows overwhelming use of power by dictating what was 

expected of the “Bantu”-people. This is a good example of what Bauman called “social 

exclusion” whereas the government enforces their will on them, the native South African 

were left with small chances of influencing their own future.87

 

 

 
                                                 
85 Syllabus for the Higher Primary School Course (revised 1967) Department of Bantu Education. p, 59. 
86 Ibid. 64. 
87 See chapter “theoretical approach” 
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Syllabus for History, standards 6 and 7, Transvaal education department 1984. 
 

This syllabus from 1984 is written in a bit more subtle manner than the syllabus from 1976. 

When the period 1806-1854, during the Mfecane, is described for the teacher a clear focus is 

on the Boers and the Voortrekkers. Although the “Mfecane” has both background and a 

couple of under-categories such as “The origin and settlement of the Black peoples”, “The 

rise of Zulu kingdom” and “Changes on the Highveld”.88 But as mentioned earlier the focus is 

on the Boers with The great Trek: “The manifesto of Piet Retief with reference to relevant 

events...”, “preparation”, “first trekkers as forerunners”, “trek routs (by means of map work)”, 

“trekkers in natal”, “establishment of the Republic of Natalia”, “establishment of the United 

Voortrekker Republic”, “the Orange River Sovereignty”, “the Bloemfontein Convention and 

the establishment of the Orange Free state”, etc.89  The syllabus bears a Boer-oriented history 

with a touch of apartheid and also a belief of that the Apartheid was a democratic way of 

reign: 

Responsible citizenship emerges from the study if history and the knowledge of the origin of the 

country’s system of government and the application of healthy democratic principles in the governing 

of the country. It emphasizes the duties and privileges of a citizen.90  

 

The quote above is taken from chapter “Civic development”, were the authors points out the 

importance of understanding the “democratic principles” when becoming a responsible citizen 

of the Republic of South Africa. The syllabus continues with that the teacher should provide 

to the learner: 

 

The cultivation of loyalty, respect and love for this country, its peoples, its symbols, for its ancestors 

and national heroes who, by their struggle and sacrifice, gave us privileges such as religious freedom, 

political/constitutional  development and independence.91

 

The learners should be thankful for what their ancestors and heroes has/have achieved, and of 

the privileges of being a white man in South Africa. Here identity is very much formed based 

                                                 
88 Syllabus for History, standards 6 and 7, Transvaal education department 1984, p. 18. 

89 Ibid. p. 19. 

90 Ibid. p. 6. 

91 Ibid. p. 7. 
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on the mythological consciousness of a shared passed. And in terms of further social 

development the teacher is responsible: 

 

[t]o create and expand healthy social attitudes towards those in the same group as well as towards 

those outside the group. This stimulates a balanced point of view and creates tolerance to ensure 

peaceful co-existence.92

 

The quote is clearly telling the teacher that he or she is responsible to teach in a matter so that 

the apartheid can sustain. The teaching should not threaten the “co-existence” between the 

whites and the blacks. 

 

Post apartheid years 
 

Making History 
 

Making History 4.93 The title is notable, with the ANC in power the apartheid history blinker 

is gone. Through the language the power relations are displaced.  This Book came out the first 

year of democratisation in South Africa, 1992. On the cover there is a picture of the first 

diamond diggings on the Vaal River. It shows men and maybe women working but you can 

not separate them because they are to small. It also shows some ox-wagons, the symbol of the 

Boer, and other type of huts. A neutral picture focusing on the typical landscape.94  The 

chapters in this book are “struggle for the land”, “getting on together”, “transports and 

communication” and “health and medicine”.95 When the authors present the first chapter they 

state: 

 

...Some things are the way they are today because of what happened long ago. Different groups of 

white people arrived at the Cape from Europe. These people changed many things in South Africa. 

                                                 
92 Syllabus for History, standards 6 and 7, Transvaal education department 1984, p. 7. 

93 Making History 4 (Centaur Publications ltd, Pietermaritzburg 1992) First edition. Auth. Lorraine Marneweck, Rob 

Siebörger and Louise Torr. 

94 Making History, front cover. 

95 Making History, index. 
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The biggest change was about land. Eventually the black people, who had been living here long 

before the whites arrived, lost most of their land.96

 

They want to tell the reader about the struggle and to show how the native people, who were 

there first, have been pushed around. Further on they are writing about the early clashes 

between the Khoikhoi, Boers and the English. “In 1652 a group of Dutch people from Europe 

came to settle at the Cape. This was the start of many changes. They began to use the land the 

Khoikhoi and San people were using”.97 According to the authors it was the Boers who were 

encroaching the territory of Khoikhoi and the San. A new generation  and group in power, 

which also uses the history as a tool to form identity. Later on the British came to the Cape, 

were the Khoikhoi and Dutch were, to conquer the land: 

 

The Dutch lost control of the Cape when British took over 1806 (...) Before this time the Xhosa and the 

Dutch trekboers fought over land in this area. Now there were wars between the British and the 

Xhosa. Dutch farmers living in the eastern Cape were not happy with the way the British ruled. They 

wanted to continue with their old ways of farming. They decided to move away, or trek. These people 

were the Voortrekkers. In 1834 they started moving into areas ruled by Africans leaders.98      

 

The chapter continues with the Voortrekkers moving towards Natal, what today is Durban, 

although “there was not enough land in Natal for the Black people living there [Zulu] as well 

as the Voortrekkers. The Voortrekkers tried to make the black people move south...”99 Natal 

was also interesting for the British, according to the authors, they wanted to use the harbour. 

Therefore they took over Natal in 1843, which led to that the Voortrekkers moved again, this 

time to the north. And for the black people remaining they were made to live in so called 

locations but “the locations were too small for all the black people. Many left and rented 

farms from White people...”100 Here the authors clearly has a focus on the history if the native 

South Africans. The Voortrekkers who were trekking from Natal came to the north Vaal 

River, old Transvaal and today Gauteng, to settle: 

 

                                                 
96 Making History, p. 1. 

97 Making History, p. 4. 

98 Ibid. p. 5. 

99 Ibid. p. 6. 

100 Ibid. p. 7. 
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Many black people lived in this area, like the Pedi, the Venda, the Tsonga, the Swazi, the Tswana and 

the Ndebele. In 1852 the British allowed the Voortrekkers to form a Boer republic, called the South 

African Republic. (...) The Boers needed workers to work on their farms. The black people farmed for 

themselves and did not want to work for the Boers. Slavery was against the law but Boers sometimes 

kidnapped black children and made them work for them.101   

 

According to the book the Boers acting against the law and were using the black people as 

slaves on their own land that once belonged to them. About the movement and migration of 

people in the south east South Africa, especially the Xhosa, the authors are clear that it was 

due to the wars with the British and the Boers. 

 

The Xhosa had lived in this area for a very long time. Trekboers first arrived here around 1770. Fifty 

years later the 1820 settlers arrived from Britain. This map [map of Xhosa movement in South Africa] 

shows how the Xhosa were pushed off their land during wars with the trekboers and British settlers, or 

colonists.102    

 

After the Xhosa had been “pushed of their land” the Xhosa cattle killing took place, where 

most of their cattle were killed due to a dream.103 After the killings many of the Xhosa went 

to the British Cape colony to look for food. The Governor in Cape was at this time Sir George 

Gray who wanted to weaken the power of Xhosa leaders. “Some whites wanted to help the 

starving Xhosa. They set up places where hungry Xhosa people could get food. Grey closed 

these places down”.104 Making history is very clear about Sir George Grey’s wishes 

 

The white farmers in the Cape needed people to work on their farms. Before the cattle killing, Xhosa 

people had not wanted to work for white farmers. Grey would only give food to starving Xhosa if they 

promised to work for the white farmers (…) Grey wanted to stop the Xhosa living their traditional way 

of life. He wanted the Xhosa to live among the whites and learn their ways. The Xhosa were to work 

on white farms and to build roads. He wanted to turn the Xhosa people into workers for the whites. 

Grey wanted to waken the power of the Xhosa leaders. If all the black leaders in South Africa lost their 

power, white ruled states would be stronger.105
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Grey has been treated as a hero and a great man earlier in the history, but Making History 

really stresses how brutal he was and also points out his intentions which were to build 

stronger white states. By looking at the usage of history a new picture is shown. The textbook 

presents a new order in terms of power. 

 

Revised National Curriculum Statement Grades R-9 (Schools) Policy – Social 
Sciences 
 

The new curriculum from 2005 is about OBE - Outcomes Based Education. The text is now 

aimed to the learner and not like before just to the teacher. The idea is to help the learners to 

achieve their maximum ability. According to the authors OBE does so “by setting the 

outcomes to be achieved at the end of the process. The outcomes encourage a learner-centred 

and activity-based approach to education”.106 The intention of OBE is also to be flexible and 

help the learners with difficulties of different kinds:   

 

[I]ssues such as poverty, inequality, race, gender, age, disability and challenges such as HIV/AIDS all 

influence the degree and way in which learners can participate in schooling. The Revised National 

Curriculum Statement Grades R-9 (Schools) adopts an inclusive approach by specifying the minimum 

requirements for all learners.107

 

The new curriculum consists of eight “Learning Area Statements”: Languages, Mathematics, 

Natural Sciences, Social Sciences, Arts and Culture, Life Orientation, Economic and 

Management Sciences and Technology.108 The subject of History is now an integrated part of 

Social Sciences. Each of these Learning Areas identifies the main learning outcomes to be 

achieved at grade 9.109  

 

The first Learning Outcome in History is “Historical Enquiry. The learner will be able to use 

enquiry skills to investigate the past and the present”.110  The second outcome is “Historical 

knowledge and Understanding. The learner will be able to demonstrate historical knowledge 
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and understanding”. The third and final outcome is “Historical interpretation. The learner will 

be able to interpret aspects of history”.111 In grade 7 the knowledge-focus is “human 

evolution”, “a broad overview of early trading systems”, “moving frontiers: contact, conflict 

and dispossession of the Cape eastern or northern frontiers in the nineteenth century” and 

“systems of democracy: the American Revolution”.112 In grade 8 the knowledge-focus is 

“French revolution”, “Industrialisation”, Resisting British control [in SA]”, “The experience 

of colonialism in the nineteenth and twentieth centuries” and World War 1.113 In grade 9 the 

knowledge focus is “Human right issues during and after World War II”, “The end of World 

War II and the struggle for human rights”, “Apartheid in South Africa”, “The nuclear Age and 

the Cold War”, “Issues of time: dealing with crimes against humanity...” and finally “ A new 

vision for Africa: Africa’s economic recovery”.114

 

For one who has studied History this different focuses seems quite modern. But the Revised 

National Curriculum states that the subject of Social Sciences: 

 

aims to develop a sense of agency in the learners. It is important that young people understand that 

they are able to make choices in order to make a difference for positive change. They should be 

encouraged to do this not only in an historical context of learning from the past, but also to make 

choices in the present and for the future, for the development of an ethic of sustainable living.115

 

This quote is, among other things, telling us that it is not only the history that is important. 

The focus in the new subject is divided in three: the past, the present and the future. Now 

history is only a part of Social Sciences.  

 

Social Sciences – National Curriculum Statement, Grade 9 learners book.116  
 

The history subject is now an integrated part of Social Sciences and the book is used by all 

learners in South Africa. The picture on the front cover is a large old map of the whole 
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continent of Africa, although with South Africa in focus.117  The new subject is explained in 

the foreword: 

 

Our particular focus is on people and their interaction with the environment, but we also look at the 

things that people used to do in the past. Some of these elements you will probably recognise as 

human geography and as history – but in a brand new, more integrated form.118

  

The new form is also integrated with the new curriculum, which says that subject should be 

outcome based, OBE – Outcomes Based Education. The chapters are called modules in this 

book, the first module is “Human rights issues during and after the Second World War”, the 

second is “Apartheid in South Africa”, and the third is “The atomic age and the Cold War” 

and “Contemporary occurrences”.119 The first chapter of module one is “Nazi Germany” and 

is about Hitler trying to establish the Third Reich. Then follows a brief exposé of the Second 

World War then the book is dealing with the topic “the reason why the Holocaust occurred” 

and “the choices people had”.120 This chapter is followed up by “The end of Second World 

War and the struggle for human rights” were the UN is discussed in general and the 

Declaration of Human rights is discussed is specific.121 Module 2 is about Apartheid in South 

Africa and the outcome is stated: 

 

Acquire research skills to enable me to do research on the application of the policy of apartheid since 

1948, and the way in which that policy was destroyed and replaced by a fully democratic dispensation  

 

Obtain historical knowledge and understanding of the policy apartheid and its replacement by a policy 

that is accepted to the world. 

 

Be able to interpret aspects of history such as the rise of the apartheid.122

 

                                                 
117 Social Sciences, front cover.  
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The story starts with explaining that South Africa “is the cradle” of some of the earliest forms 

of human life.123 The book also tells you that the Khoisan were the original inhabitants of 

South Africa and their descendants now live in the Northern Cape, Botswana, Namibia and 

the Kalahari dessert.124 About the Portuguese, who were in Cape before the Dutch, it is told 

that they were not interested in settlement in the belief that there were no valuable minerals to 

found. That left the field open for the Dutch VOC, Vereenigde Oostindische Companije, and 

Jan van Riebeeck. Their first intention was: 

 

...not to colonise the Cape, but merely to establish a refreshment station. The VOC’s officials soon 

realised that they could not grow enough produce for both themselves and the crew of passing ships. 

In order to supplement the shortfall in labour and agricultural products, the VOC took two decisions 

that led to the Cape being colonised by the Netherlands. Firstly it was decided to allow slave labour. 

Slaves were imported from India and Indonesia, and the local Khoikhoi were also used as labourers. 

Secondly, in 1657 the VOC’s officials were allowed to grow their own produce. They were called Free 

Burghers and they settled on farms outside the official settlements of the VOC. 125

 

The Khoikhoi was not able to fight back very long according to the book, and soon “the 

farmers, or Boers as they were called later, soon developed their own culture, language and 

traditions”.126  About the Great Trek the book states that the growing Dutch farming 

community in the Cape needed better grazing. So did the Xhosa cattle farmers and both 

groups clashed by the Great Fish River. Although later on came the British 

 

British interference in the border conflicts between the Boers and the Xhosas provoked such bitter 

reaction from the Boers that about 10 000 Boers started trekking northwards between 1836 and 

1838.127

 

After the story about the Great Trek, and the infected relationship between the British and the 

Afrikaners, the Afrikaner people are described.  

 

Afrikaners can be described as a group of South Africans who speaks Afrikaans. The language, 

customs and religion of Afrikaners have been shaped by more than 300 years of struggling for self –
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determination and liberation from European interference. (...) By 1795 the Afrikaners had driven most 

of the Khoikhoi and black people out of their original territory, but this strife and their struggle against 

Britain gradually made them protect themselves by way of a policy of exclusivity.128

 

The relationship between the Boers, who fought for their independence and the British is one 

cause of the Apartheid according to the book. The Mfecane or Difaqane, same thing in 

different languages meaning “a mighty struggle which lead to the extermination of many 

tribes”, is explained as when “serious competition and conflict erupted among black 

tribes”.129 The outcome of Mfecane or Difaqane “was that several nations were established – 

each with an own language, culture and lifestyle”.130  Further on it is explained what 

happened to the nations and were they did go, for example “The Swazi came into being in 

northern KwaZulu-Natal and Swaziland, as did the Zulu under the leadership of Shaka and 

later on Dingaan, whilst the Xhosa nation arose.131 But it is not explained in the book why 

such great movement and so many killings took place. Only that “Each of these groups had its 

own territory which had to be defended against intruders”.132 As a history book this is quite 

strange when it says in the outcome that the learner should “Acquire research skills to enable 

me to do research on the application of the policy of apartheid...”. One wonders how the 

learner should learn something that is not being taught. 

 

The chapter “Apartheid in South Africa” continues with “Establishment of the African 

National Congress”.133 According to the book it all started in 1884 when teachers and 

political organisations were founded and it continued with the African Political Organisation 

which was founded 1902. 1912 the organisation which should later become ANC, African 

National Congress, was found. ANC-people was mostly middle-class blacks, but they 

represented all the black people. “Delegates were sent to all levels of government, petitions 

were signed and peaceful demonstrations were organised”.134 In the 1940:s Xuma became 

president of ANC and he started to recruit younger members for the party. Nelson Mandela, 
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Oliver Tambo and Walter Sisulu were among these new recruited young men and women. 

The later three founded the ANC Youth League, and became leaders of ANC 1944.135  

Further on the struggle against Apartheid is described. “Passive resistance to apartheid in the 

fifties”, educated people with ANC in the front formed resistance campaigns such as 

Boycotts, mass marches, strikes and no co-operations. This is in the book followed by the 

“armed resistance and oppression in the sixties”, as an answer to the “Sabotage Act”, which 

stated that all opposition to the policy of Apartheid would be banned and classified as illegal, 

both ANC and PAC, Pan-African Congress, created military wings.  

 

The most “sensational incident was the bomb explosion at the Johannesburg Railway Station on 24 

July 1964. One person died and 14 were injured when the bomb went off during rush hour. John 

Harris, a member of the African Resistance Movement was arrested for the crime and executed in 

April 1965: the first white person to be sentenced to death for an act of terror in the war against 

apartheid.136

 

Also during the sixties the Rivona Trial was held. During a raid in the headquarters of the 

black resistant movements documents were found. Resistance leaders were accused of having 

sought foreign support to overthrow the South African Government. Mandela, Sisulu and 

several other leaders were found guilty of terrorism, sabotage and treason and were sentenced 

to life.137 The Apartheid struggle is described very much in detail. 

 

The next part of the module is the “...growth of democratic movements between 1970 and 

1980” starting with the Black Consciousness Movement, started by Steve Biko and continues 

with the youth riots in the seventies. “[O]n 16 June 1976 these well-organised youth structures 

[old ANC had laid the groundwork for the riot] caused riots to break out in Soweto on a grand 

scale. Thousands of learners marched through the streets of Soweto, protesting against the use 

of Afrikaans as a medium of instruction at school.138  This was when the classic picture of 

Hector Petersen was taken. Peterson, only a little boy who was shot by the police got carried 

away by another child with Peterson’s sister on the side of them. Peterson died and so did 700 

other young people. According to the book the riots, which was now spread in whole South 
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Africa, ended in1980 “after the fundamental cause of the riots, the education system, had been 

thoroughly investigated and changed”.139 All protests started with the government forcing all 

learners to read and write in Afrikaans. 

 

This is followed by the “resistance from workers’ organisations” and the “...role of women in 

the struggle against apartheid” and finally the “world reaction against apartheid”.140 Reactions 

which the new president, F.W. de Klerk, listened to. He is honoured in the book because he:

  

...committed himself to bringing about fundamental change in South Africa’s domestic policy, he 

immediately started to dismantling apartheid.(...) Political prisoners who were imprisoned in terms of 

the Suppression of Communism Act were released on October 1989. On 2 February 1990 F.W. de 

Klerk made his famous speech in which he unequivocally committed the South African government to 

political change in South Africa. The ANC and the South African Communist Party, which at stage 

were still banned organisations in South Africa, were unbanned and their members in exile could 

return to the country. Nelson Mandela, who had been sent to prison for life in 1964 and who had been 

generally regarded as the leader of the ANC, was released on 11 February 1990.141

 

ANC and de Klerk soon co-operated fully and the first true negotiations were held 2 May 

1990. This is followed by the road to democracy and South Africa’s first democratic 

elections. The way to democracy is carefully taken care of in the book and many people are 

mentioned and honoured.  

 

Module 3 is about the atomic age and the Cold War and conflicting ideologies such as 

capitalism and communism.142 Module 4 is about contemporary occurrences where the 

learners should “[l]earn research skills in order to examine contemporary occurrences such as 

the handling of crimes against humanity , genocide, xenophobia, the consequences of 

globalisation on Africa, and Africa’s economic recovery”.143  The headlines are The Great 

Holocaust and the Nuremberg trial, Apartheid and the TRC, Truth and Reconciliation 

Commission, Popular hatred in Rwanda and Genocide in the Balkans. The final part of the 

book, and final part of the subject history or Social Sciences in primary school, is “A new 
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vision for Africa” here the authors discuss the influence of globalisation on Africa, for 

example the potentials about the new technological developments such as mail and cell 

phones.144    
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5. Conclusion 
 

History teaching in South Africa’s primary school during the apartheid era was segregated 

and served the purpose to cement the social structures and to legitimise the white people’s 

hegemony in South Africa.  

 

History teaching in South Africa was based on a idea of a shared passed, a imagined 

community which was apartheid. Those in power (and authority) accepted the idea of 

fellowship. The demarcation line was even more clear with others which they did felt non-

fellowship with, the black man. This created a spiral in terms of power. The educational 

system made the government even more powerful, the ideology was reproduced by numbers 

of textbooks, syllabuses and curricula in school. By not using force (as the regime of course 

did as well) but using education the apartheid government manipulated the black people so 

the only could realise their sought after goals by obeying those in power, as Zygmunt Bauman 

would have put it. This was done by separating groups and give those different curricula and 

different tutoring, judged by race. It would not be to bold to say that History teaching was 

used as a tool for the white supremacy in order to establish apartheid system as standard and 

norm for the society. The usage of history and the subject of History was used to segregate, 

idealise the white man and undermine the native black South African. The apartheid 

government and writers used the past to legitimise the government’s current interest. As 

historian Marco Ferro wrote about history, the subject of History was taught in order to 

legitimise domination and to justify legal claims. The apartheid textbooks and curricula is 

heavily emphasising the difference between black people and white people, using both Power 

and Authority as Weber would have put it, to create a feeling of fellowship among the both 

collectives and a feeling of non-fellowship between the collectives. Identity-forming through 

the subject of History was an outermost important tool for the apartheid government, because 

it secured, reproduced and legitimised the ideology. 

 

As Agneta Bronäs stressed in demokratins ansikte about the textbook, it served very much as 

a transmitter of the societies values.145  The apartheid textbooks and curricula taught separate 

historical occurrences of the white man. For example by glorifying the Dutch settlers and their 
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followers, but also by showing a picture of the natives as wild and dangerous. This is most 

clearly shown in the earliest textbooks Legacy of the past and Timelines. The blame for the 

Mfecane is also put solely on the natives, with Shakas big thirst for blood, and it is not 

discussed in what way the settlers could have made an affect on the great wars during the 

Mfecane. The early books were also filled with admire for the Great White Men who 

according to them made South Africa what it was. The European heritage is evident while the 

African history before 1652 was in the books, curricula and syllabuses in principle none 

existing. Because this was taught in the textbooks and the curricula these opinions were 

cemented and accepted. The textbooks and the syllabuses were, as Agajan-Lester would have 

said, produced for a institutionalised cause, and the cause was to cement the apartheid 

system.146  And they way that the textbook, curricula’s and syllabuses were written made it, if 

not impossible at least very hard, for the learners to identify with the others. Further on Lester 

Agaján stated that Swedish Pupils/learners did not get a scientific tool to understand the world 

around, they got a alienating stereotyping picture instead. This was also a fact in South Africa 

during the apartheid. The presented doxa was a product of the apartheid government, and as 

Selander pointed out about textbooks, they were accepted, fundamental, valid and not highly 

debatable among learners or teachers.  

 

One exception of the apartheid way of teaching was History Alive, which is very critical to the 

old way of imperialistic History teaching. This book was printed 1987 and was certainly a 

step towards a more balanced view on history, showing the problems and the struggle for the 

black man in the white ruled society.  

 

Women’s history is also very subordinate during the apartheid period. Certain presence for 

historic figures such as Maria Antoinette, but the ordinary women and their social history was 

forgotten. Immediately after the fall of apartheid (in Making History) there was a obvious 

focus on history and on what had happened to the natives in South Africa, which had been so 

long neglected. In the same way as the truth and reconciliation-spirit, which was a crucial 

component in the democratisation process in South Africa, there was an opinion in the book 

to show the complete history, also native history, first and then be able to move on towards a 

democratic order. History today, after a couple of years as a democracy, is an integrated part 
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of social science. And maybe the subject is not assigned the same level of significance as it 

did during the first post apartheid years. The subject has lost its independence in a curriculum 

which has a clear focus on natural sciences and technology. The focus is on what is needed in 

the economic market and could maybe be seen as a sign of a new positive view on South 

Africa and South Africans, a will to look ahead rather than look back. Which in terms of 

identity forming probably is a step towards a shared South African identity, instead of a 

colour-divided one. But one wonder if the right price of the urge to look ahead is the subject 

of history? The new History in the Social Sciences book is mostly dealing with modern 

history, a huge concentration on the resistance movements during the 20th century. Which 

does not get very pregnant without an understanding of the past. It is understandable that it is 

hard to find time to penetrate the concise history of South Africa, when History is a part of 

Social Science. Although it is understandable that South Africans want to put the violent and 

tragic history behind them and focus on the new positive nation building, it is not reason 

enough to not give learners a thorough understanding of the past. Especially not when there 

has been, and still is large issues between the people in the country, regarding what has 

happened in their history. And to call the subject Social Sciences, as the apartheid government 

did in the old Bantu education, were the Bantu People were treated as servants for the white 

population, does not seem much thought through. Another difference from the apartheid 

history teaching is that the Social Sciences book teaches and describes, and also takes a 

position, in phenomenon’s, rather than classical historical occurrences, such as racism, human 

rights and anti apartheid. It also is more focused on the learner via the OBE, where the old 

curricula and syllabuses were only aimed towards the teacher. Teaching is not only a matter 

of delivering knowledge as Silwa Clasesson has written.147 The learner is in both textbook 

and curriculum encouraged to actively participating in classes at the same time as they are 

striving towards their outcome goal. In relation and in comparison with the Swedish system, 

which has large knowledge-gaps according to Mai Palmberg, the subject of History was quite 

similar taught during the apartheid era in South Africa as it is taught in Sweden today. The 

black man was often shown as passive and superstitious, both during the apartheid period as 

the investigation shows and also in the Swedish textbooks according to Palmberg.148 But 

when Palmberg writes about the Swedish textbooks and almost call them “history forgery” 
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because they are simplifying the past too much, one would assume that that criticism also 

would be accurate on the South African History in the Social Sciences book.  

 

A settlement with the past does not have to total rejection, full acceptation or neglection. 

From a historical point of view, it is about investigate and analyse the history critically in 

order to see the society as a integrated part of history. This gives the opportunity to benefit 

from it. As Prof. Karlsson put it: 

 

...historical thought-operation, which aims to reach understanding of it self, is difficult to constitute in all 

societies and states. Yet it is still of outermost importance that it is done continuously. A developed 

historical consciousness in a society and its groups of citizens can offer a self understanding which is 

of fundamental significance for the opportunity to develop and maintain a modern, democratic 

society.149

 

As far as the subject of history goes, it is important to thoroughly investigate the causes, and 

not only have effect in focus. The cultural heritage will still be a part of the South African 

society whether one chooses to understand it and its consequences or not, it will not 

disappear. A reference to the past is the key to understand the society today. History teaching 

is a very important tool, which could be used in a poor way like during the apartheid, but also 

in a positive and creative way, to show how not to make the same mistakes again. The history 

could/should be carefully, yet pregnant, presented to the new generations of South Africans. 

This in order to give them the tools to prevent making the same mistakes made in the past, 

and to increase the understanding for one another and increase the integration. Deeper History 

teaching could affect, and be a part of, the continuing of the build of a healthy and democratic 

united nation.  
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