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Abstract 
The overall purpose of this study was to deepen our knowledge about dance in general and about 

dance activities for children in particular, in Morocco. Consequently, we attempted to gain insight and 

understanding of the social and political premises to dance in this context. We further intended to 

study how children were involved in dance activities. A qualitative study was carried out during a stay 

of eight weeks in Marrakech. Data was mainly collected through participant observations in the field 

of dance and children and adults were interviewed. In addition, a quantitative based opinion survey 

was carried out among seven dance teachers.  

 

The results showed that in spite of the fact that traditional folk dancing is frequently practiced in the 

Moroccan culture, there was a difficulty for the art of dance to gain ground. The access to dance 

activities was limited due to insufficient political and economical support and also because of the 

social conceptions prevailing in the Moroccan society. However, dance was highly valued by children 

that took part in dance education. Both children and dance teachers expressed that dancing enhanced 

the children’s self esteem, emotional communication and aesthetic experiences.  In the light of the 

theory of multiple intelligences the respondents foremost referred to the personal intelligence as being 

promoted by dancing.  The perspective of the child did not receive much attention in governmental 

policies. The access to dance activities for children was much relying on the cultural and economic 

capital of the family. Among people involved in the general field of dance, the knowledge on dance 

showed broad and despite the obvious challenges they were eager to continue their work for the art of 

dance.   
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1. Introduction 
The question of a nation’s development is related to how a nation organises its educational system. In 

turn, the educational system is based on what skills and knowledge that is demanded and valued in the 

society. What qualities are needed in education for children of today? What does the child of today 

need to develop? The influential educational reformer John Dewey approaches the concept of 

knowledge to be based on the demands of the reality. In this respect adults as well as children do not 

only need knowledge of facts but also knowledge in social capacity, attitudes and principles of values. 

Another theory that has influenced educational reforms is the theory of the American professor 

Howard Gardner, proposing that there are several kinds of intelligences that should be taken into 

account in education and learning in general. Overall, these new perspectives on intelligence and 

knowledge have opened up demands for new subjects and methods within education. For example, 

aesthetic subjects such as dance were introduced in the Swedish schools as a respond to develop the 

curriculum. Today, Swedish school curriculum even defines that pupils shall be given the opportunity 

to participate in dance activities.1 There are similar projects going on in several other countries such as 

France, England and South Africa. In line with this, Sida (Swedish Organisation for International 

Development Authority), states an increased focus on education, dance, drama and music projects 

within the Mediterranean region. Artistic expressions are thought of as expressing people’s culture and 

emotions and thereby increase communication about issues such as living conditions and human 

rights. Sida also highlights questions about the situation of the children and multiculturalism in order 

to achieve development. Cultural activities are also focused in the UN Convention on the Rights of the 

Child.2 Culture may be defined as the form we give our social life and this is often expressed through 

art. Art consequently becomes an important tool for the understanding of our selves and others. For 

example, the codes in dance can tell about the past or the present, and at its best it may even look into 

the future.3 

 

Dancing has for several years been important to both of us as we believe that it provides various 

important values. It is therefore not surprising that we both chose to study dance and dance pedagogic 

to be able to spread our positive experiences. Not only practical training in dance is required by our 

teacher program, but also theoretical studies. The general aim of this minor field study was to deepen 

our knowledge about dance and dance activities for children in a new and different context. 
                                                
1 Lpo 94. Swedish Curriculum for compulsory school 

2 UN Convention on the rights of the child. 2008-02-03, Convention on the Rights of the Child, ratified by Morocco on June 21, 1983, adopted November 20, 1989, entered into 

force September 2, 1990. 

3 Lilja, 2003, p.6-29 
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The choice of the North African country Morocco, situated close to the European continent, was 

suitable and interesting for the purpose of studying the conditions of dance activities in a different 

context. The Moroccan society’s Islamic culture is very strong and traditions from different ethnic 

groups have created new habits where Africa meets Europe. This patchwork of Morocco's cultural and 

religious heritage, together with the globalisation, makes it a country with a political system in 

constant change. The orientalist Edward Said describes the western countries’ view on the Orient as a 

territory representing the different and where “one can find the best, the richest and the oldest colonies 

of Europe, the source of its civilization and language. (...). The Orient has contributed to the definition 

of Europe by being its counterpart (...).”4 This puts words on our thoughts about studying something 

different. And when the Swedish dance analyst Gita Sellman, writing among other things about dance 

in non-European cultures, decided to move to Morocco and a journalist asked her about her choice, 

she just answered: “Morocco was the closest far away I could get”.5 

 

The agreement before traveling to Morocco was that the study would be carried out in collaboration 

with the association Amjart,6 which head office is situated in Marrakech. Their aim was to offer 

cultural activities to children and youth in the poor areas of Marrakech. We had established a contact 

with Amjart through the French Institute, which is the administration center of the association. 

Unfortunately, when we arrived in Marrakech, we received the information that Amjart had no 

activities going on during the period of our stay in Morocco. Since it was not possible to initiate the 

plans for the study with Amjart, we had to be flexible and broaden our study. Finally, the restructuring 

of plans was concluded in the following title of another study: Conditions of Dance in Morocco. It 

has been difficult to omit parts of the extensive material from our experiences; we could have carried 

out several studies as the subject chosen showed very complex. 

 

1.1. Purpose  

The overall purpose of this study was to deepen our knowledge about dance in general and about 

dance activities for children in particular. Consequently, we attempted to gain insight and 

understanding of the social and political premises to dance in another context. We further attempted to 

study how children were involved in dance activities. The following questions were studied: 

 

 

                                                
4 Said, 1993, p.3f  (our translation) 

5 Svenska Dagbladet (Swedish Daily Newspaper), 2004 

6 Association Marrakech Jeunes Artistes  
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What are the objectives of and opinions about the values of the dance activities? 

How are the dance activities adapted to the participation of the children? 

Which are the challenges of the dance activities? 

 

1.2. Plan of the thesis 
The reader will first get a brief and basic introduction to the history of Morocco and its current 

political and economical situation (chapter 2). In the following chapter the theoretical framework is 

presented (chapter 3). This content is based on theories; political documents and literature intended to 

introduce the reader to the field and approach of this study. The choice of methods and other principles 

are described in the next chapter (chapter 4). Further on the results and a discussion are presented, 

(chapter 5 and 6). Finally, concluding remarks are given in chapter 7.  
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2. Introduction to the Moroccan 

context 
To be able to explain under which circumstances the dance activities are organized we will 

briefly introduce the reader to the history and political environment of Morocco. We will also 

regard the present situation and the definition of Morocco as an undeveloped country, according 

to Sida and the DAC classification. 

2.1. History of Morocco 

The North African kingdom of Morocco is a fascinating rich and deeply rooted culture which is a 

cross-section of the diverse influences from Berbers, Phoenicians, Romans, Arabs, Jews, Spanish and 

French. Arabic is the official language and French is today the language spoken in the top levels of the 

society as Morocco was a French protectorate between 1912 and 1956. French colonization also 

introduced Western-style bureaucracy, education, technology, cash economy, built new cities (villes 

nouvelles), and created developmental infrastructures and modern amenities that have reordered 

preexisting institutions and the people’s lifestyles. 7 

 
Picture 1. Map of Marrakech and Morocco and their location on the African continent. 

 
                                                
7 Njoku, 2006, p.2 
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2.2. How Morocco is governed  

Mohammed VI ascended the throne in 1999 and has in the position of a king vast executive powers 

and Morocco may be regarded as a dictatorship. Nevertheless, the country benefits from a multiparty 

political system with two chambers. Opposition political parties are legal, and several have been 

formed in recent years.8 Parliamentary elections were held in 2002, the second time since 1970. 

Although the Islamic culture is very strong in Morocco, the country has always been tolerant to other 

religions such as the Judaism and the Christianity. The king is pressing on with democratic openings 

and the country has today a political system in constant change. But the people in Morocco do not 

always greet changes. There are many different and contradictory opinions. It is important for the 

conservatives to keep the traditional values and the lifestyle of an Islamic society. It seems, in general, 

like young people appreciate the king more than the elder and more conservative part of the population 

does. Anyhow, Morocco is normally characterized by tranquility and stability according to the 

Swedish Embassy. But the Embassy also claims, which corresponds to the conception in the Moroccan 

society, that freedom of expression is a critical issue. There are three sensitive subjects that you 

shouldn’t speak critically about or question in Morocco; the Monarchy, the religion or the occupation 

of Western Sahara. Artists have been tortured during the 20th century but the recent king is giving 

many of them reconciliation. 9 However, homosexuality is still regarded as a crime in the Moroccan 

penalty code.10 

2.3. Definition of Morocco as an undeveloped country 

According to the DAC11 classification, Morocco belongs to the category of lower middle-income 

countries. Development cooperation and support from Sida to the Middle East and North Africa have 

been rather limited until today. Yet, cooperation in such fields as research and culture has increased 

progressively in the last years. Compared to many of the countries in Asia and Sub-Saharan Africa, 

Morocco is among the countries that are comparatively less impoverished. From this perspective, 

Morocco may not seem to be a poor country but a large number of the population is living under the 

poverty line. Morocco is also grappling with a series of other development problems such as the lack 

of democracy and human rights.12 Morocco also has one of the highest rates of child labour in the 

Middle East and North Africa. Experts cite poverty, poor quality of the education or no education at 

                                                
8 Utrikespolitiska institutet (The Swedish Institute of International Affairs), 2008. 

9 Utrikesdepartementet (Swedish Ministry of foreign affairs), 2008-09-22 

10 Prochoix (French Online magazine), 2008-09-23 

11 DAC, The Development Assistance Committee, is the principal body through which the OECD deals with issues related to co-operation with developing countries. OECD is one of 

the world's largest and most reliable sources of comparable statistics, and economic and social data, 2008-09-23 

12 Sida (Swedish organization for International Development Authority), 2008-02-03 
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all and broken families to be primary factors. Another contributing factor is that there is a widespread 

acceptance of child labor. Parent’s levels of education as well as the access to water and electricity are 

other explanations.13 The population is also very young, 65 per cent is under 30 years old and the same 

amount of the population is illiterate. This, in combination with poor resources, restricts the 

development of the country. At the same time, there is a growing middle class and it’s widening the 

gap between rich and poor. Economic restructuring is recurring throughout the country; user fees in 

education, healthcare and other social services have been introduced. But in Morocco, as in most 

countries, the poor have no access to these increasingly privatized services. The government finds the 

solution to fill the gap through NGO’s that provide healthcare, education, etc. The large amount of 

NGO’s can be seen as an organised response to the Moroccan State’s failure to provide its citizens 

with its primary needs.14  

                                                
13 Human Rights Watch, 2005 

14 Moghadam, 1998, p.199-201 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3. Theoretical framework 
In the following, concepts of dance and the account of the child’s perspective will be outlined. 

Furthermore, governmental policies on dance will be presented. Finally, the activity of dance is 

here linked to the individual by the theory of multiple intelligences and to social means and 

values by the concept of Cultural Capital. 

3.1. Approach to Dance  

3.1.1. Definition of dance 

The definition of dance in the encyclopedia is “movements to a rhythm or music, movement that is 

given in a special form and performance in a certain time and room.”15 In line with this, we do not take 

any particular style into account in this study; we are rather referring to how dance appears in different 

contexts. Below, there is a proposal on how dance can be categorized:  

 

-Folk- and social dancing. Dance expression and its role differ in cultures and countries. But essence 

of creativity, joy of moving and socializing seem to be common factors.  

-Dance with religious aim. Dance plays an essential role in religious rites and ceremonies in many 

cultures. It is very often a way to worship gods and goddesses or the nature. 

-Dance as an art form. Dance used in the western world to express a message; a visual, emotional 

and intellectual experience, to the audience. It is traditionally performed on stage. It can also be taught 

and performed in order to spread knowledge on dance. 

- Dance as therapy. Dance is used in the western world to rehabilitate psychological disorders.16  

3.1.2. Appearance of dance in Morocco 

Moroccan dance is traditionally a part of a whole culture and does not exist as a notion separated from 

music and singing. For instance, music is often accompanied by dance.17 The attitude of Islam towards 

dance has been extremely contradictory during different periods. There is no direct prohibition to 

dancing by the Coran but many religious leaders have shown their condemn perceiving ‘dance’ as the 

devil’s invention. One of the reasons may be that dance was often used in pagan rituals in the pre-

Islamic period and some of the dances were associated with prostitution. It is therefore difficult to find 

                                                
15 Nationalencyklopedin, 2009-04-13 

16 Wahlström, 1979. p.8 

17 Njoku, 2006, p.125 
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Moroccan literature about dance. In spite of this, a variety of local dances have evolved and flourished. 

People have continued dancing in many different contexts, not calling their activity by “dance”.   

 

The extremely diverse folklore of Morocco varies from region to region and there are almost as many 

collective dances as there are tribes. In general, the dances are complicated but the performers are both 

professionals and nonprofessionals. Each community- whether nomadic or sedentary- has its own rich 

supply of dramas, musical works, specific skills, procedures, and elements available for performances. 

The whole village is involved in the collective celebration where music and dance serve as mediums 

for expressing forms of indigenous artistic, social, political, religious, and intellectual traditions and 

values in everyday life. It seems like there is always a pretext to celebration of every important 

moment in life and no ceremony is complete without music, songs and dances.18 Dance has also 

become an important part of some of the rituals of religious brotherhoods, e.g. the Sufis.19 However, 

the nationalist movement during the protectorate was against those possession dances, trance dances 

and other dance activities, declaring them to be an affront to Islam and its ethical principles. For 

example, the professional female dancers called Shikat, beloved by the people and hired for important 

celebrations, were forbidden to dance officially during some periods.  

 

Dance in Morocco also appears on television, in musical shows, at restaurants, in central market 

places, at traditional games, at festivals, etc. To respond to the increasing tourism, cultural events are 

being set up in new built spaces reminding about Disneyworld. All of the typical things associated to 

Morocco and the Orient are set up to receive the tourists.  Lately, some festivals for contemporary 

dance have been organized. This movement in dance and in the art in general, is to be explained by the 

European art that was brought by the French to Morocco.20 But Moroccans have also studied art in 

Europe and brought their new ideas back home. Today, most of the producers of contemporary dance 

in Morocco, have studied in Europe. However, it is difficult for the contemporary art to gain ground in 

Morocco and the challenge to win respect is very often demoralizing as traditional Moroccan art is a 

deeply rooted heritage and renowned worldwide. When it comes to female dancers there is also still a 

conception of dancing as a sinful activity in the minds of the people. This may be an example of the 

dominating patriarchal society where the women should be modest and accept their position. Their 

dance is questioned as it reveals women’s private life and express sexuality, in public. The women see 

the dance as a way to express their sexuality and inner thoughts. The men may feel threatened and 

therefore they condemn it.21 Above all, the oriental dance, often showed on stage in Morocco, suffers 

                                                
18 Njoku, 2006, p.111  

 

19 Sellman, 1993, p.81-93 

20 Njoku, 2006, p.2, 63-64 

21 Ibid, 2006, p.133 
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from a reputation of being associated to prostitution and the relation to feminism is uncomfortable. 

Advocates often highlight the skills of rhythm and body-technique and development of self esteem 

that can be attained by doing oriental dance.22 The oriental dance has also been transmitted for 

centuries from the elders to the children, mainly between women. It is a celebration of the body, an 

exercise in empowerment and a ritual of self enhancement.23 

 
Picture 2. Folk dancers at the central square Djema el Fna in Marrakech. 

  

 

3.2. Political approach 

3.2.1. The perspective of the child 

Activities for children may be differently organized depending on whether the child’s perspective is 

taken into account. Sociological studies distinguished two perspectives and showed that there is a 

difference between applying a child perspective and a child’s perspective. The first perspective 

                                                
22 Dahl, 2006 

23 Mernissi, 2001, p.71 
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reflects the thoughts of the adult and what the adult thinks is the best for the child. The second 

perspective reflects the thoughts of the child; here the adults must approach to the reality of the child. 

Taking the child’s perspective into account means that there is an effort made to try to understand the 

intentions of the child and its living conditions.24 

3.2.2. The UNCRC, the UN Convention on the Rights of the Child 

In the first article of the UNCRC, a child is defined as a human being below the age of eighteen years, 

unless the family code of the country in question doesn’t state anything else.25 This is also the 

definition we will use in this study. Culture in the UNCRC is considered in several different aspects.  

 

Several of the articles could be relevant to this study and there is a difficulty to omit some of the 

articles as they all depend on each other. Nevertheless, we have chosen to focus on the article 31, 

which deals with the child’s right to cultural activities: 

 

1. States Parties recognize the right of the child to rest and leisure, to engage in play and 

recreational activities appropriate to the age of the child and to participate freely in cultural 

life and the arts.  

 

2. States Parties shall respect and promote the right of the child to participate fully in cultural and 

artistic life and shall encourage the provision of appropriate and equal opportunities for 

cultural, artistic, recreational and leisure activity.  

 

The responsibility of the government is to encourage the provision of appropriate and equal 

opportunities for cultural activities. The article also considers the child both as a consumer and a 

producer of culture which means that there should be a supply for cultural activities adapted to the 

needs of the child. The child should also be able to take fully part in activities, also those of the adults, 

as long as it does not harm the child in any way. And furthermore, the article is clearly defining the 

right to recreational and leisure activity, in relation to the will of the child: the child receives its rights 

only for the purpose of enjoyment and not for other purposes. Originally the child’s right to 

recreational and leisure activity was related to the purpose of education. Hence, the child was 

supposed to develop abilities, knowledge and values to become a responsible citizen of use to the 

society. 26 

                                                
24 Johansson & Pramling. 2003 

25 UNCRC, 2008-02-03. The Convention on the Rights of the Child, ratified by Morocco June 21, 1983, adopted November 20, 1989, entered into force September 2, 1990. 

26  Barnombudsmannen rapporterar. 2006, p.1-18 
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3.2.3. The child’s legal rights according to the Moudawana 

The Moudawana is the Moroccan version of the Islamic family law. The Moroccan government is 

responsible for taking the adequate measures to protect the children, to guarantee and protect their 

rights according to the law. Protecting the rights of the child is among the priorities of the king: one of 

the eleven fundamental reforms in the Moudawana concerns the protection of the interests of the child. 

It also defines that custodians must take responsibility for the implementation of the rights of the child. 

Several articles in the Moudawana also define that the father shall give support to his children during 

their education. The interests of the child are also to be guaranteed with respect to the father or the 

custodian.27 This can be understood as a heritage from the traditional family relations in Morocco. The 

family is the core unit in Middle Eastern and North African society. People are aware of each other’s 

relations and status. Access to institutions, jobs and government services is very often through family 

connections and consequently there is a big problem of corruption. The family is not only central to 

economical and political life but also to social and religious life and this has a profound influence on 

gender relations. Morocco is a patriarchy, were males and elders are privileged (including elder 

women in the Arab- Islamic world), which is justified by kinships. Females are generally taught to 

respect and obey to their fathers, brothers, grandparents and uncles, and sometimes to male cousins. 28  

 

In the fundamental reforms of the Moudawana, it is affirmed that international conventions ratified by 

Morocco, are to be included in the Moroccan law, but it is unclearly defined which measures that are 

to be taken. Nevertheless , there is no obvious trace of the UNCRC article 31 in the Moudawana but 

lots of articles can be understood as if there were; guarantee natural development, care for health, 

proper education, protect the child’s interests, etc. Anyhow, there is one main difference between the 

Moudawana and the article 31. Looking at the article 31 it doesn’t define any specific purpose behind 

the child’s right, but the purpose of joy. The Moudawana proclaims that education should be provided 

to the child with the outcome of a citizen useful to the society. The implementation of the law depends 

on how the Moroccan society defines these notions and what importance they are given. It seems 

though, that declarations about arts for children are rather indistinguishable in the present Moudawana. 

In the following we will look closer into the prerequisite of dance in Morocco. 

3.2.4. Political support for dance in Morocco 

A Moroccan newspaper summed up the budget for 2009 and declared that the poor fond of culture will 

only benefit from a modest sum whereas the national fond of sports will benefit from more than 

                                                
27 Moudawana, 2008-09-22. Human Rights Education Associates (HREA), The Moroccan family Code, February, 2004. An unofficial translation of the original Arabic text. See 

appendice 3. 

28 Suad & Slyomovics, 2001, p.2-4 
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twenty times as much money.29 We then concluded that culture is not among the most prioritized 

fields. The objectives of the Ministry of Culture30 are to save and promote the cultural heritage, be 

open-minded to other cultures, establish a scheme of festivals in each region and increase the activity 

of the Ministry in all the regions through the creation of a Programme National des manifestations 

culturelles. The Ministry ratified, in 2008, a UNESCO Convention on the protection of the cultural 

heritage and the diversity of expressions and Morocco was one of the first countries in doing so. This 

Convention is particularly a support for undeveloped countries as it affirms the link between the 

cultural diversity, the development, the social context, the peace and the national security. As a result 

of incorporating this Convention, the Ministry has for example multiplied the festivals. But already the 

government of the former king Hassan II, established conservatories for artistic education that, among 

other things, aim to preserve the rich cultural heritage of the people and to expand on the country’s 

lucrative tourist industry. As it comes to the arts, separated from the cultural heritage, there is not that 

much information given by the Ministry of Culture. There is a Direction des arts which is divided into 

four Divisions: Theatre, Festival, Art, Music+ Choreographic arts. Dance seems to be a part of the 

Division of Music+ Choreographic arts. There are 17 Conservatories of Music in Morocco, supported 

by the Ministry of Culture. These institutions are in general aimed for classical music. However, four 

of them give classes in ballet, according to the information on the internet.  

 

No information about artistic activities is found on the website of the Ministry of National 

Education.31  However, the Charte Nationale of educational reforms defines that the government will 

take an active interest in encouraging science, culture and creation, but no further details are given. 

Another paragraph defines the promotion of sports activities. It is stated that physical education is 

contributing to the physical and psychical development of the pupil and will make the pupil open-

minded to other cultures. The purpose of the physical education is also to give pupils knowledge about 

health and well-being, social attitudes, autonomy and responsibility. The teaching methods are 

supposed to give privilege to “popular games”, “collectivistic games” as activities for body expression 

and for athletics. Due to the lack of political support for dance and the various challenges that will be 

presented below, the cross countries schools in general seem to be challenged in questions about how 

to introduce and maintain art subjects in the curriculum. 

3.2.5. Education 

Compulsory education for children aged six to fifteen is provided by the Moroccan government and is 

free of charge. Despite this, not all of the children go to school. Lots of children are obliged to stay at 
                                                
29 Telquel, 2008 (Moroccan weekly magazine) 

30 Ministère de la Culture, Maroc, 2008-11-26 

31 Ministère de l’Éducation Nationale, Maroc, 2008-12-06 
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home or interrupt their schooling. There is often a long way to school and the children are needed at 

home for labor. Even though the Moroccan Government has launched a large-scale programme to 

expand education, improve the access to and quality of schooling, the teachers find it difficult to retain 

pupils in school. They feel that they don’t have any strategies. The challenge is also to give families 

the opportunity to invest in their children’s education and make them feel that it is worthwhile. There 

is an undermined belief in the value of education as so many educated persons are unemployed. The 

public Moroccan school also struggles with many primary problems: due to the lack of resources there 

is a shortage of schools and teachers in rural areas and there is no pre-school program. Those who 

exist have poor quality and the pupils are too numerous according to the capacity of the schools and 

the teachers. The hierarchy of the Moroccan society is very obvious in the school system, at all levels. 

Violence is banned by the Ministry of Education but it still happens.32 However, there is a new subject 

who deals with human rights and the question about equality between men and women. More than 120 

schoolbooks had to be rewritten and teachers had to be educated in human rights and gender equality. 

This subject has to be integrated in all other major subjects such as French, mathematics, Arabic, 

Islamic education etc.33  

 

Most of the schools in Morocco are public but there are also a certain number of private schools. The 

private schools that we visited in Marrakech were constructed 5-10 years ago. These schools benefit 

from beautiful and useful spaces, lots of modern material and new methodology. There is no lack of 

teachers there, as teachers in Morocco seem to prefer to work in private schools. The reasons are the 

already mentioned benefits and also the higher salary and the reciprocal exchange with the 

organization: the quality of the teaching is evaluated, e.g.  

 

3.3. Values of dance  

In the field of Ethics, the value of something is often discussed in terms of instrumental and intrinsic 

values. Instrumental and Intrinsic values are not two easily separated categories; some things have 

values in both ways. Studies have showed that dancing has been considered in both ways. The 

instrumental values of something are beneficial as a means to something else. Dance is often 

discussed as a means to develop and improve, among other things, an individual’s learning skills, 

school performance, attitudes, critical thinking and as having good effects on health. On a community 

level the dance is said to promote social interaction, give a sense of community and to be beneficial 

for the economy through increased activity. The intrinsic values have a value in their selves. Dancing 

provides a perspective on learning that cannot be achieved in other ways. People in general  are not 

                                                
32 Human Rights Watch, 2005. 

33 Trolle-Lindgren, 2003, p.10 
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attracted to dancing because they want to improve their learning skills or attitudes but because they 

expect that the dancing will give them pleasure and emotional meaning. Consequently, intrinsic values 

of dance are often considered as subjective, indefinable and beyond common expression. 

Traditionally, the intrinsic values are seen as a private good and the public values are ignored. 

However, the fact is that dance can have both intrinsic and instrumental values that have a spill-over 

effect on the welfare of the society. For example, if people expand their range of emotions, such as 

empathy and tolerance, it improves the social bonds of the community. The whole society benefits 

from such values, even those who do not participate in the artistic activity. There are also lots of 

benefits that are primarily private, like relieving the anxiety.34 

 

Lots of studies have been done to show the economic benefits, probably because arguments that easily 

convince non-supporters are needed. However, arguments that only rely on instrumental values can 

not be entirely convincing if other activities can create the same effects. In 2004 the Swedish 

Government established a national centre, NCFF, promoting physical activities for children and youth 

in Swedish schools.35 The current policy of NCFF advocates dance education for children, for its 

effects on physical health and development of motor skills. There is a great emphasis on health aspects 

and bodily training. But in the question of dance, the movements are not only motor achievements but 

also carriers of a meaning. The child expresses something with its movements; it is communicating. 

Consequently, dance is seen to provide values from several other perspectives, for example aesthetic 

experience; children’s involvement in expressive performance and nonverbal communication. Dance 

has also been integrated in the Swedish curriculum and is in same cases used to support other subjects 

such as mathematics. The project dance in schools associates the following values to dance: cultural, 

social, corporal, emotional and aesthetical value. Within teaching methods the following aspects are 

focused: create, perform and understand the meanings of dance. 36 This approach to dance, taking 

several aspects into account, can be considered in the light of the theory of multiple intelligences 

presented by Gardner. 

3.4. Gardner- The theory on multiple intelligences 

Gardner defines that “An intelligence is the ability to solve problems or to create products that are 

valued in one or more cultural settings”.37 In the history of studying intelligence, one can see that 

focus has been either on the components of genetics, neurology or the socio cultural aspects. What 

made Gardner’s theory so remarkable is that his work derived from several areas such as brain study, 
                                                
34 McCarthy, 2005.  

 
35 NCFF- Swedish National Centre Promoting Good Health amongst Children and Youth, 2009-04-13 

36 Ibid, 2009-04-13 

  

37 Gardner, 1993. p.xxiv 
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genetics, anthropology and psychology and according to him these different aspects should not be 

separated. He claims that it is misleading to think of intelligence as only one capacity: intelligence is 

several different capacities or competences and each of them have their own developmental history.  

He also means that in real life these various capacities are hard to detach, but in order to study them it 

is necessary to define and separate them. In the further understanding of Intelligence, Gardner 

detaches three different parts: Firstly, intelligence, which is on an individual level and where the 

neurological aspect is mostly considered. Secondly, domains, which can be described as disciplines 

and skills that are part of cultures. The different domains are evaluated by the culture and individuals 

can be more or less skilful in the different areas. Thirdly, field, which includes institutions, grades etc. 

The different fields give value to individual achievements. Intelligence, domain and field are closely 

related and play a significant role in the understanding of human achievements, not the least, for 

artistic creation and expression. 

 

The seven intelligences of Gardner’s theory include bodily-kinaesthetical, linguistic, musical, 

logical-mathematical, spatial, and two personal intelligences. It has been pointed out that the 

activity of dance is not only connected to the bodily kinaesthetic intelligence but also to several other 

intelligences such as musical, personal and spatial intelligences.38 The theory states that people, across 

cultures, have an innate potential for acquiring bodily skills in various areas. In all cultures it seems 

natural and rewarding for people to use their sense of bodily-kinaesthetic ability as in sports, dance 

and handicraft. This is why the theory is valuable when it comes to discussions about dance activities. 

Below, the intelligences are briefly presented: 

 

The Bodily-kinaesthetic Intelligence contains both the control of the body’s motion but also the 

capacity to handle objects. In the history of the west, the mind and the body have been separated and 

the capacities of the mind have been more valued. But nowadays the psychologists seem to have found 

a link between bodily motions and cognitive processes. “None has reached greater heights, or has been 

more variably deployed by cultures then dance”39 Gardner defines dance as cultural patterns with non 

verbal movements and rhythms having an aesthetic value for the audience. Some movements have 

come to be a universal non verbal communication and some have a more specific meaning in a certain 

culture. The simplest and most useful method of learning dance is through imitation, which makes 

silent knowledge a common concept while talking about learning dance.40   

 

                                                
38  Ericson, 2000, p.48-49 

39 Gardner, 1993, p.223 

40 Ericson. 2000, p.15-20 
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The linguistic Intelligence is very high valued in many societies since language is of primary 

importance for the communication between humans. But language can have different functions, for 

example “it’s potential to excite, convince, stimulate, and convey information or simply to please”.41 

But it also includes gestures and writings. This capacity is a tool that is very much used when it comes 

to teaching and it is also a capacity that is developed early in life.  

 

Musical Intelligence is one of the first intelligences to develop. The most central components that are 

taken into consideration within this intelligence are the pitch and the rhythms. These two components 

can sound very different depending on diverse societies. Music is also connected to feelings, 

characters and gestures. One can see it clearly with children who often sing together with different 

bodily movements; displaying a connection between music and movements.  

 

Logical-Mathematical Intelligence can be explained by “the ability to recognize significant problems 

and then to solve them”.42 For the young child, the intelligence starts with recognizing different 

objects and then put them in a relation to each other. Scientists and mathematicians work are very 

much alike although the aim of finding out something can be different. Being successful in this area 

has in the western world been highly valued but in other societies it has not had the same value.  

 

Spatial- Intelligence. The capacity to perceive the visual world and also to make transformations and 

modifications is the central part of this Intelligence. For example, the capacity to locate oneself in 

different environment and recognize objects is of great importance while dancing.  

 

Personal Intelligence, which means the sense of self, has been divided in two parts: the intra 

personal, which contains the access to one’s own feelings and the inter personal, which means the 

ability to interact with other individuals. Emotional communication is highly valued in human 

interaction. This is also a significant feature in dance since there are individual impressions and 

expressions being communicated to others.  

 

According to the theory of Gardner, the different intelligences are conducted in domains and evaluated 

in fields. However, the theory of multiple intelligences does not tackle the question whether 

individuals actually do have access to resources allocated in the domains and the fields. In the next 

section we discuss how resources are important in terms of Capital – a concept launched by Bourdieu.  

                                                
41 Gardner, 1993, p.77 

42 Ibid, p.143 
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3.5. Bourdieu- The theory on Class Distinction  

The theory on Class Distinction defines culture as the totality of knowledge, norms, values and 

conceptions that pervade in a society or in a social group. The behavior and conduct of people is not 

naturally given by nature; rather the human being is considered as a social construction with a social 

origin. A concept that is central to the theory of Bourdieu is Capital. Capital means values, norms, 

knowledge and other resources. Bourdieu distinguishes different kinds of Capital such as Cultural 

Capital, Social Capital, Economic Capital, Education Capital and even Scientific Capital. Classes are 

determined and differentiated by the different Capitals and the Capital of some groups can be seen as 

more valuable than other’s. Classes are foremost dominated by the Cultural Capital, which depends 

above all, on early learning or assimilation to the family and its social origin. The aesthetic preferences 

of the social origin are incorporated or internalized at early ages and guide the children towards their 

appropriate social position. Preferences are mostly marked by and inherited through the choices in the 

everyday life and are indicators of class creating a sense of belonging. In some cases the preferences 

may create aversion but few are able to make a change as they are missing in significant resources.43 

This can explain people’s involvement in arts: families with abundant cultural capital are likely to 

provide early arts exposure for their children, whereas individuals that are not early exposed to arts 

will not develop any long-term involvement. Initial exposure to the arts is then rather likely to occur in 

one of the three following ways: at school, in community based arts programs, or through popular 

commercial entertainment. 44 Economic capital has shown not as influential as the Cultural Capital and 

social origin. However, such capital is also influential. The production of art and the ability to play an 

instrument presupposes not only dispositions associated with long establishment in the world of art 

and culture but also economic means and spare time. 45 

 
 

                                                
43 Broady, 1998 

44 McCarthy, 2005, p.73 

45 Bourdieu, 1979, p.77- 78  
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4. Methods  

4.1. Choice of methods 

The aim of our study was to find out how things appear in a certain field and we wanted to grasp the 

holistic point of view. The qualitative method therefore seemed to be the most suitable as the intention 

was to understand the conditions of dance. While planning this minor field study we had to take into 

account that we did not know what sort of activities we would be able to observe or whom we would 

have the opportunity to interview. This demanded flexibility about collection of the material. For this 

reason we settled for an ethnographical approach using participant observation and interviews. 

However, at one point during the field work, we also combined the ethnographical approach by 

assessing some information in a quantitative based inquiry. 

4.2. Participant observations  

Participant observation is a commonly used method in field studies. It means that the researcher takes 

part in the field with an interest of people’s daily lives and actions but also takes part of other 

documentations of various kinds.46 A stay in Marrakech, in Morocco, in the months of November and 

December in 2008, therefore served to collect data by these means. We believe that our attempt to 

understand the cultural context gave us better understanding and confidence when analyzing 

interviews, observations, etc. However, the initial steps on how to grasp and gain access to the field 

are of significant importance. 

4.3 Pre-understanding and access to the field 

Before going to Morocco we were lucky to get information from a Swedish woman who has great 

general knowledge about dance in Marrakech. She had been performing dance in Morocco and 

Marrakech, which also included performances in both public and private schools. We had the 

opportunity to ask questions and also to get some of the contacts that she got from her previous 

experiences. One of the contacts was the organization Academia Arabesca47, which has been one great 

source providing information and important contacts with people in the field. The founder has a long 

experience and knowledge of movement analysis and multi-ethnic dances from all over the world. We 

had the possibility to stay at the institute and had many conversations with the founder during our stay 

of eight weeks in Morocco and Marrakech. We also got the chance to use the library and the archive of 

                                                
46 Hammersley.& Atkinson, 2007, p.23-50 

 

47 Academia Arabesca, 2009-04-13 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the Academia Arabesca, which has a great supply of documents, photos, movies, documentaries, 

articles and literature, all connected to dance and/or Moroccan Culture. Furthermore, we started the 

field work by travelling around a couple of days in different cities of Morocco to explore and getting 

to know the country. That gave us an introduction to the country and the culture before starting with 

our main study. Within the method we used, the process is important and throughout the study the 

scientific problem or the aim can be changed depending on the study’s direction.  

4.4. Data collection and validity  

We collected information from several sources such as interviews, more or less informal 

conversations, observations in general and in more specific parts of the field. We also kept a logbook 

in which we took notes and made reflections about all situations that we thought could be of relevance 

for our study. However, it can easily happen that the researcher find it hard to limit the study, for 

example, to decide what is relevant for this specific study. It is suggested that one way to meet this 

challenge is to have in mind that the material can be considered according to three different aspects i.e. 

time, people and context.48  

One of the research problems to consider within a qualitative study is that the data may not be valid 

enough. How do you know that the data you collected is relevant to the field? We tried to deal with 

this question by having a larger amount of participants and focus on those connected to dance in 

different ways. In order to make this thesis reliable we also had the technique of triangulation in mind. 

That means that for data to be trustworthy you need data from different sources, such as different 

participants from different parts of the field. We have also used methods and techniques such as semi- 

structured interviews, a survey and participant observations as a method and experienced life in 

Marrakech.49 Taking all these different components into account we believe that the outcomes of this 

study are valid and thus allowing us to actually speak about dance in Marrakech and Morocco.50    

The method used for the quantitative survey is called The Nominal Group Technique (see appendice 

4: TGN- Technique du Groupe Nominal) and was presented to us and carried out with the assistance 

of a man with a PhD exam living in Marrakech. We carried out the survey among seven physical 

education teachers integrating dance in their classes. These respondents were working in both public 

and private schools and the average experience of teaching was 13,3 years. The procedure of the 

survey was carried out in several steps: Primarily the respondents were told to write down their 

thoughts individually on dance and its values. Further on, they presented their associations one by one 

                                                
48 Hammersley & Atkinson, 2007, p.23-50 

 

49 Bäckström. 2005, p.77 

50 Hammersley & Atkinson, 2007, p.23-50 
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and these were collected in a table. The respondents then rated the different associations and on the 

basis of the results, categories were outlined.  

4.4.1. Observation 
Observation means to observe in an active way and also be conscious about the complexity about 

observations.51 One of the things to be cautious about is the effect the observer can have on the 

situation. It is also necessary to be clear about observations and your own interpretations. We made 

continuous and general observations that were noted in our logbooks. However, we also conducted 

more directed observations of dance classes for children. They took place at different institutions with 

three different teachers. We observed three different dance classes with each teacher. Our intention 

was to record the dance classes but unfortunately that was not possible to do. Parent’s acceptance is 

required for video recording and in a society as Morocco where dance is not entirely accepted in 

public spaces, particularly not for girls that became a sensitive subject. During the dance class we both 

took notes and afterwards we discussed and compared our different notes, thus benefiting from being 

two observers. 

4.4.2. Interviews  
Carrying through the interviews we also had the advantages of being two persons: the interviews 

became more flexible and fluent, with few interruptions of taking notes. We used both open and semi-

structured interviews. In the latter case we had a base of questions from which we could improvise and 

talk freely with the respondents (see appendices 1 and 2). Some of the interviews were recorded and 

then transcribed, but we did not have the possibility to record all interviews. One reason was that it 

would have been too time-consuming or that either the situation or the location was not suitable for 

recording. If not recording, we took notes and then compared them afterwards. It would have been 

useful to be able to communicate in Arabic but the Moroccans generally have a great knowledge of 

French and could clearly explain their thoughts and ideas to us. Both of us also have knowledge in 

French so that was the main language used during the interviews and for same occasions English was 

the language to use.   

We tried to get into contact with children who participate in dance activities and also participants from 

different fields: administration, performance, choreography, and teaching. Most of the interviews took 

place in different but dance related places. For example, the interviews with the dance teachers were 

made before or after observation of the dance class and the interview took place in the dance studio. 

Generally we tried to meet the respondents in their natural situations where they probably could relax 

and talk more freely about their own world.52 The children were interviewed in a group and one child 
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at the time answered each question. The interviews took place during school day or during dance 

classes right after the regular school day, without any teacher attending.  

4.5. Ethical Principles 
During this study we followed the ethical principles declared by the Swedish research council.53 

Before starting the interviews we informed the participants about the aim of the study and that their 

participation is voluntary and moreover that the material only will be used by the researcher. When 

interviewing the children we asked the school administration and the teachers for approval. None of 

the participants disagreed.  

4.6. Presentation of participants 

We met 15 adults and 26 children involved in most of the dance activities in Marrakech. By meeting 

we intend both interviews and more or less informal conversations. In the following we describe at 

what places or institutions we met our respondents and the number of the interviews.  

The Conservatory Dar Takafa (“House of Culture”): This conservatory was recently extended and 

the Moroccan Government financed that. Among other spaces, dance studios were constructed. 

Unfortunately they were not still being used as the Minister of Culture did not yet start them up. The 

Conservatory is open to every child from the age between six and sixteen years old.  At the 

conservatory we interviewed three persons and one of them was the Regional Director of Culture. 

Public schools: There are no artistic activities on a regular basis in the public schools of Morocco. 

Once in a while there may be performances made by artists from outside but there is no existence of 

school subjects such as theatre, music, dance or art. We met six physical education teachers and they 

also participated in our survey.  

Private schools: Some of the private schools organize dance activities for the pupils, such as theatre, 

music and art. The pupils do not get grades in the artistic activity. The monthly school fee corresponds 

to a public school teacher’s monthly salary. The schools that we visited had functional and big spaces 

for the activity. There were also recently constructed and well- equipped auditoriums where 

performances from time to time are held. The participation by the pupils is optional and free of charge. 

We interviewed two persons which are responsible for the artistic subjects in the schools. We also 

interviewed two dance teacher and six pupils having chosen dance as an option. 

                                                
53 Vetenskapsrådet (Swedish Research Council), 2009. 
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Youth Centres: These centres are put into place by the Ministry of Youth and Sports. They organize 

artistic activities free of charge that are offered to every youth. Children from the age of seven can 

participate. Dance is one of the activities that sometimes are provided. In Marrakech there are several 

centres and we visited one of them and there we interviewed the manager of the centre. 

  

Private dance schools: There are three private dance schools in Marrakech. One school is aimed at 

classical ballet and organizes particular classes for children. The school is situated in the Ville 

Nouvelle, the new city outside the old city, which is an area of new buildings and middle class. The 

second and third schools were recently opened and offer classes in several styles but no classes 

particularly for children. These schools are situated outside the new and the old city, in a 

neighbourhood of recently constructed villas and apartments. We interviewed two dance teachers.  

 

French Institute: The Mission of the French Institute does not include organizing artistic activities for 

children. But in the case of Marrakech, there is a French woman that is very passionate by dance and 

she’s been organizing dance activities at the institute for the last 20 years. The institute is situated in 

the new city, in the same area as the first private dance school mentioned above. The dance activities 

are offered to the children in the afternoons and are taught by three dance teachers and we interviewed 

all of them and also a group of ten girls in the age 9-11 years old. 

 

Academia Arabesca: This institute has its base both in Marrakech and Stockholm. The founder is a 

woman who has great knowledge and experience about dance and the area of her expertise is dances 

outside Europe. The aim of the institute is to encourage cultural exchange between the west and the 

Arabic world. We had several talks with the founder that also presented many of the different contacts 

that we got to know. 

 

Orphanage: The team, who worked there, were all on a non-profit base. There are no dance activities 

for the children there. The ten girls that we met were aged 7-15 years. At this orphanage we taught 

dance and afterwards they wanted to show their dances and their songs, so this was an occasion for 

observations.  

 

Others: Independent choreographers, dancers and dance teachers in Marrakech. 
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5. Results  
The presentation is organized under the initially posed questions and then under further themes 

that emerged from the compilation analysis of the material. We will not be precise about from 

which of the institutions we refer to, unless it has a significance of the context.  

 

5.1. What are the objectives of and opinions about the 

values of the dance activities? 
The dance activities for children that exist in Morocco are organized, on an irregular or regular basis 

by, conservatories, public schools, youth centers, private dance schools and- exclusively in 

Marrakech- by the French Institute. Some dance activities are also offered to children in other 

contexts: activities could be organized in so-called Riads, Moroccan houses, or at social centers. The 

results of the interviews and observations, completed at the institutions above, will be divided into the 

following three themes: Objectives and opinions of the institutions and teachers, Survey about 

teacher’s opinions and Opinions of the children. 

 

Objectives and opinions of the institutions and teachers: 

One overall objective with all the dance activities for children was to make a dance performance for 

the end of the year. This is a way to gain prestige and make the institution or school attractive. One 

private school in Marrakech organizes 57 shows; one show for each class, every year. At the French 

Institute, the management thinks that the activities make the Institute dynamic and vivacious. The 

performances were not only seen as marketing but they were also organized to give the children an 

opportunity to express themselves on stage in front of an audience. The children were thought to 

develop their self esteem and confidence. One teacher claimed “Performing takes away anxiety and 

agony and makes the children courageous.” Another says that it is important to get rid of the timidity 

in order to feel free in speech and expression whoever you meet. Consequently, during the dance 

classes the teachers prepared the children for performances and they often spoke to the children as if 

they were on stage: “Leave the stage in a proper way.”  

 

In all of the private schools the artistic activities were extra-curriculum subjects. The system is called 

“para-scolaire” and is a bonus for the pupils. At one of these schools the conviction was that the 

school had to consider, not only the achievements of the schoolwork, but also the children’s own 

personal development. During the dance lessons all the children were dressed in black and white, to 

keep in mind that they all had the same value. Both the school management of this school and other 
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authorities like the Regional Director of Culture emphasized that the children would become world 

citizens and therefore they must learn how to be tolerant and respectful. The opinion was that those 

qualities could be developed through artistic activities. One dance teacher working in the above-

mentioned private school declared that “The purpose of the dance class is not like the purpose in the 

other subjects in school. Dancing inspire social interaction and communication, not at least between 

girls and boys. The children learn to pay attention to others, look at and respect each other. They are 

learned to feel confident and not to tease each other. The children also develop spatial consciousness 

while taking positions in relation to the room and each other. Like in the street, they have to learn to 

respect the space of other persons. Children have difficulties seeing others than themselves. The 

dancing opens their mind.” Not only private schools had the objective of developing the whole 

personality of the child, dance teachers from all other institution mentioned similar things. In another 

private school the dance activities did not only involve practical activity; the pupils did also get to 

know the history, origin and purpose of the folklore dances and of the occidental dances that they were 

learning. The value and content of cultural expressions in dance were emphasized. Most of the dance 

teachers also pointed out the benefit from getting to know new music that the children otherwise 

wouldn’t listen to.  

 

Another value mentioned was that the results of the schoolwork were improving as the children 

practiced their memory and thus became more focused. A teacher at the French Institute had observed 

that the Moroccan children improved their French vocabulary and that one project of the French 

Institute was very valuable as it succeeded in enticing children back to school: “The children did no 

longer want to go to school but as we set up our dance activities they found a reason to come back.” 

Also, at youth centers, artistic activities were supported in order to integrate and educate youth and 

keep them away from criminality.  

 

Apart from the above-mentioned social values of dance, claimed by many of the actors in the field, 

also the aspect of joy was brought forward. All of the teachers mentioned the importance of having fun 

together but not many of them thought of that in the first place. One teacher though saw the joy as the 

primary objective of dance and told that it was her mission to spread happiness. Another teacher 

focused on the connection between joy and mental health: “The passion for dancing is the most 

important. When I am stressed I put on some music and I forget the reality for a while and I try to give 

the same sensation to the children. The dancing relaxes the children.” One teacher giving yoga classes 

to children also saw the same value in dance. “The children were in need of focusing on the 

connection between the body and the mind. They though the school system made them very stressed.”   

 

Another interesting issue was that not many of the participants mentioned the value of dancing for the 

sake of the dance itself and learning dance technique. One teacher said that she did not care that much 
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about teaching technique but that her colleague focused on that. Yet, during all of the classes 

observed, the children were taught basic knowledge in dance technique. Some teachers mentioned that 

dance would give the children a healthier posture, make them more flexible and conscious about their 

body. By consciousness about the body they intended the ability to control it, listen to it and respect it. 

Nevertheless, all the teachers mentioned the importance of learning how to communicate with the 

body. The children were thought to develop a conscious way of listening to music and understand the 

body as an instrument, as the movements has rhythm and music. One teacher emphasized that she 

wanted to bring something new to the children, as she believed that the children are shaped by the 

Moroccan school system and that they are not used to being creative. But with dance she sees a 

possibility to offer the children new ways to express them selves. The activities at the youth centers 

also aimed at taking actions that stimulate creation by the youth. The body control that can be 

achieved through dance and the knowledge on how to transfer a message with the body was also taken 

into consideration in the context of theatre. Theatre projects for children, at the Conservatory in 

Marrakech, involved dance teachers. 

 

Survey about teacher’s opinions 

Table 1 presents the results of the survey about dance teachers’ view on dance and its (for further 

information see chapter 4: Data collection and validity, and chapter 9: Appendices- Rapport TGN). 

Seven physical teachers in Marrakech were participating and they gave their opinions on values of 

dance. The principal values of dance that emerged from the teacher’s thoughts and experiences were:

     

Table 1. Teachers’ ratings of the values of dance, on a scale 1-7 

 Mental 

health 

Body 

expression 

Self 

esteem 

Social 

relations 

Physical 

health 

Motor 

control 

Technical 

acquisition 

Position 1 2 3 4 5 6 7 

   

 
Opinions of the children 

We will here give a picture of how the children participating in dance activities perceived their 

dancing. The interviews with the teachers and the children were made independent from each other. 

Yet the children’s opinions about dance were similar to those of the adults.  

The children pointed out the physical aspects of dance; that the body gets beautiful and flexible and 

that you get to move the whole body. One child also said that dance is better than sports because you 

move more when you are dancing. Some of the children also saw dancing as a way of expressing 

themselves and to tell a story. Like the adults the children were keen on emphasizing dance is 

beneficial for the self-esteem. The children said that you get more courageous when you dance and 

then you can do all that you want. Some of the girls expressed that they felt shy when they were close 
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to boys but in dance they got to challenge those feelings. This is related to what teachers expressed 

about social interaction. However, the children mostly spoke about the joy they felt while dancing and 

that dance gave them everything they liked; to move, walk and run. They were passionate about it 

saying that they felt freedom and pleasure; that dance was about marvelous and magical things and 

that this made them go crazy. One girl even said that if you don’t feel happy about dance then you 

shouldn’t dance. Another girl said that dance is the only thing she liked in life. Similar to the adults the 

children mentioned several other benefits like mental health, that dance made them feel relaxed and 

that they danced at home when they were alone and nobody could watch them. They liked to practice 

their teacher’s choreographies at home or to watch dance on television. One girl mentioned that she 

also read books about dance. The children also mentioned the importance of the music. They thought 

that the dance depended on the music and that they did not want to dance without it. They also liked 

the fact that they got to know new music. 

  

The children expressed all the above-mentioned values but at the same time it seemed that all part of 

dance experiences were difficult to verbalize, sometimes words were insufficient and instead they 

were eager to tell by dance movements. Many of them had learned dance movements from television 

because they liked it or because they didn’t have other opportunities to get into contact with dance. 

The children generally had access to television at home. At one occasion we gave a dance class to 

some girls in a Orphanage. This was organized by some French volunteers that had understood that the 

girls liked dancing but did not have the opportunity to do so. The children did not seem to see the 

connection between the values of dance and their achievements in school, as they didn’t mention 

anything about it. All children did not have positive experiences from dancing. One boy said that he 

preferred soccer but that his mother had forced him to dance. Some other children also mentioned their 

parents as the reason why they were dancing, yet but in a positive way. They said that it made their 

parents proud and that their mothers or grandmothers encouraged them.  

 

5.2. How are the dance activities adapted to the 

children? 

Observing the dance activities and interviewing the dance teachers, the activities showed adapted to 

the children in different ways: 

 

One teacher used the ideas of the children while creating dance and she encouraged the children to 

improvise a lot by using their imagination. Several teachers used improvisation and encouraged the 

children to do the choreographies in their own way.  
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Several teachers seemed to focus on adapting the music to what the children like and need. “The 

children are not participating directly in the planning but I think that I consider their reactions on 

things. For example, if I notice that the children like a song, I will keep it and make choreography to 

it.” Another teacher thought that the children liked music with lots of rhythms as she had observed that 

it encouraged them to move. She thought that it was important to vary the music; otherwise the 

children easily got bored. Yet another teacher chose music that children did not usually listen to in 

order to broaden their knowledge in music. All of the teachers declared that it was important to know 

the children, in order to be able to help them, ask them different questions, give different keys to 

different children and adapt the lesson to them. One teacher even says that the will of the children is 

the most important ingredient in her teaching. She wanted to be like a friend to the children, but also a 

leader.  At one lesson the children often showed a composed choreography one by one and the teacher 

helped them to do the right movement by modeling with their bodies or by giving them different 

advices.  

 

Another aspect was the level of difficulty. The level was in all the activities adjusted to the children 

but the teachers had different thoughts about it. One teacher said that she did not have to be so careful 

because the children have flexible bodies. At a higher level she would make the choreography more 

difficult as it comes to movements and technique. Another teacher thought that the body of the child 

was like a blank paper which give freedom to the work and that older bodies already have a history, 

which complicates the training. With the children she did not go deep into the understanding of 

movements and the exercises were shortened because children could not concentrate that long. Two of 

the teachers said that the dance class must be joyful; otherwise the children would get bored. As it 

came to correcting children the methods differed. One teacher made the children conscious about the 

errors they committed, often by imitating what they had done. Sometimes she punched the children 

slightly when they did wrong. The children who did not behave had to stand by the side and watch the 

others. She sometimes threatened them by saying that if they did not behave they could not participate 

in the final show. All of the dance teachers asserted that the language used during the lessons should 

be adapted to the children. “You have to give the children imageries as they do not understand difficult 

words.” One teacher very often explained the exercises with metaphors alluding to the world of the 

children; “Imagine you are a cat that has eaten a mouse. The mouse starts to run around in your 

stomach and you follow the movement of your body.”  Nevertheless, very few of the teachers used 

imageries while teaching and their movements seemed abstract and without meaning. Instead they 

gave firm orders like telling the children how things should be: “Be quiet and form a circle.”, “Don’t 

relax and scratch your self in the head.” “Don’t stand there as if you wait for the bus.” “Don’t stand to 

close to each others.”  
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As most of the dance activities were to result in a final performance at the end of the year, the content 

seemed to be adjusted to that in a big extent. However, in most of the cases the children did not seem 

to have any direct say in the choice of content in the dance activity. The content of the activities 

mostly seemed to be decided by the dance teachers themselves or by the ordinary teachers in school, if 

it corresponded to the aim of the management. Sometimes the management had a say in what music to 

use or in what way they should approach the children. On the contrary, the children at the youth center 

were more involved in the activities. The children had a direct say and took fully part planning of the 

activity. We had the opportunity to join an event of hip-hop, organized by the some of the children 

from the neighbourhood. Adults were supervising the activity but everything seemed to be organized, 

planned and managed by the children themselves. There was no dance teacher involved. The activity 

took place in an afternoon and smoking and drinking was forbidden. 

 

Otherwise, performances aimed especially for children were very rare in Morocco. Several persons 

told us that there is almost no production of that kind. Once in a while, organizations from abroad, 

mainly from France, do performances for and with children. In connection with the festivals the 

invited artists give performances in schools. We met some artists in Marrakech that do circus 

performances on birthday parties or at hotels. There was also one artist working as a clown and dancer, 

in schools and in other contexts with children. She stated that there is a big difference between 

working in private schools and in public schools. Private schools have better spaces, equipment, 

materials, chairs, etc. The teachers there were more used to organizing performances and could handle 

the situation with more ease. The children in the private schools also had a greater facility following 

and analyzing the performance and understanding it, whereas the children in the public schools did not 

know how to watch it. One dancer told that she always had to speak to the children in the public 

schools before her performance to give them the keys. In turn they were in general more spontaneous 

than the children in private schools.  

5.3. Which are the challenges of the dance activities? 

We found the following themes connected to challenges: Political and financial conditions of dance 

activities, Issues of education, organization and employment and Norms and traditions in 

relation to dance. 

 
Political and financial conditions of dance activities: 

Several dance projects supported by the government have existed from time to time but most of them 

did not survive. One dancer and choreographer told that “There is not much support for developing a 

contemporary Moroccan art: the government doesn’t support long term projects yet shorter projects 

like festivals etc are being supported. The government rather supports tourism which gives fast 
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money.” As a consequence and in order to fund dance activities, some choreographers have applied for 

money from the European countries. One dancer as well as choreographer told that “There is no use 

trying to get support from the Moroccan Government. I don’t care whether the money comes from 

France or Morocco, only there is money.” However, some artists claimed to have received grants from 

the government from time to time. The Regional Director of Culture in Marrakech says that “Money is 

given to projects and companies that have existed for a longer time and showed that their activity is 

sustainable. We can not give money to people without knowing for sure that there will be an outcome 

worthy to support.” Dance is also competing with music and theatre, which seem to be given 

advantage in many cases. Most of the conservatories and festivals are aimed for theatre and music. 

The Conservatory in Marrakech has activities for children in theater but not yet in dance, although 

there are some dance spaces. The Regional Director of Culture further asserts that “There are plans to 

create cultural institutions in the poor blocks, one has already been created but is waiting to be 

inaugurated. But the culture comes in the last place in the budget of the Government. We now have 

spaces. What we need is money to make them work.”  

 

Accordingly, there is no regulation of public school curriculum to provide subjects such as theatre, 

music, dance or art. Yet, occasionally there may be art performances brought to school by artists. 

Some physical education teachers in public schools also told that they integrate dancing in their 

classes but they do not feel supported by the management of the school. “All teachers working in a 

public school here in Morocco have more or less the same salary. It doesn’t matter if you do a good 

job or not, or if you stay at home now and then. We don’t feel encouraged to use new methods, 

integrate subjects or introduce new ideas. To get what we want we have to declare war! The children 

and the passion for our subject is what make us continue working as teachers. Some times we go for 

long periods without receiving our salary. The Ministry does never ask for feedback from the teachers 

and there is no evaluation done.” It seems that the Ministry of Education neither materially nor 

psychologically encouraged the teachers. A further example of this was that teachers were paid about 

2000 MDH per month (=2000 SEK) and they were by the number of children they teach, not the 

quality.  

 

As it comes to companies and private persons, their attitude was similar to the governments. People 

seemed to be supporting dance activities primarily to gain something apart from the dance; like being 

able to go on tour with a dance company or to gain prestige in general. Supporting a festival means 

positive publicity but there was no such winning in public school projects. Your name will not be 

widespread supporting a school project. Therefore, people from wealthy families could promote 

themselves by financially supporting art projects. In general though, volunteer work with art projects 

did no seem very common. Yet, there were some examples of more or less volunteer work. According 

to a teacher in dance and sports, there used to be dance activities in some of the youth centres in 
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Marrakech. The activities of the centres were depending on supply of teachers and their skills, but the 

teachers were never paid, they were supposed to work on a voluntarily basis. This is not surprising: the 

centre that we visited suffered from very poor resources and spaces, only 400 MDH (=400 SEK) was 

offered by the government each year. The Director told that “The money we get from the Ministry 

hardly covers electricity expenses. There is no money to employ neither a cleaner nor a janitor.” The 

Director also informed us that for the moment there are no dance teachers organizing classes. To coop 

with the demand of cultural activities in Marrakech, the French Institute started to offer classes in 

dance and other arts about twenty years ago. The initiative was taken by a private person, as this is not 

part of the mission of the Institute. This is one example of the fact that dance activities in Morocco 

rather depend on particular advocators than on the government.  

 

Issues of education, organization and employment 

In Morocco there is no dance training in other styles than classical ballet, and no possibility to further 

education for professionals. There is neither any developed network only for dancers. There is a will to 

unite the people in the field of dance but so far there is no support to that. A choreographer describes 

his distrust: “Why did nobody gather all the dancers here in town to cooperate and benefit from each 

others experiences and knowledge in the field. Why don’t we build the future of the dance together?” 

Nevertheless, some have studied dance abroad, mainly in France, and they keep on commuting 

between Europe and Morocco as it is more developing. Morocco also has an abundant exchange with 

other countries in Africa and Europe. Lots of companies and artists from abroad are performing on 

festivals or in theatres. But the lack of education and organization in the field of dance Morocco 

implies problems. The lack of educated dancers is one. It is also difficult to get artists working with 

projects outside the well-paid film and industry. People want to earn fast money and work as little as 

possible. One choreographer declares “When I came back from France I had lots of energy and I was 

used to work effectively. In Morocco I realized I had to calm down. I think people thought I was 

severe making them work hard during Ramadan. I had to accept many things as the fact that people 

often do not come in time to rehearsals or even do not show up.” Another choreographer also stated 

that he did not want to work with Moroccan female dancers as they did not have the sense of duty and 

discipline which is needed in dance. The people who were employed or engaged in the dance activities 

were very often young people who did not have anything else to do; people who were out of work or 

girls from nightclubs. This implies difficulties for the audience to appreciate dance and dancers that 

have been taken from the streets to the stage, people have difficulties to understand the value of the art 

and therefore the audience for dance is not very abundant. In addition, there are some limitations when 

it comes to advertising a performance since there is a high number of illiteracy in the country. There is 

also difficulty to sell dance performances to Moroccan institutions. 
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The fact that there is no dance education seems to influence the development and creation in dance. 

One choreographer and dancer declared that “Guest artists from abroad are invited and that is 

wonderful. But when they leave, what is there left for the Moroccans? I want to fill the spaces and 

performances with Moroccan artists.”  Moreover, better education could maybe also enhance the status 

of dance in Morocco. One of the most concerns in this matter is about the cultural heritage that might 

be impoverished as it is not taken care of. One advocator of dance in Morocco explained that “When 

the folkloric art is shortened and mixed with other influences the heritage and the qualities are easily 

lost. People working with dance as commercial art in Morocco do not have the habit or the tools to do 

dance analyzes. The tourists get to know an alternative version of the culture than the genuine.” People 

involved in other parts of the dance field claim that Morocco also needs further dance styles: “The 

folklore is not enough. People need contemporary dance but they are not aware of it. We know it. The 

Conservatory in Rabat gives classes in classical ballet, and only that.” Another dancer and teacher told 

that “The Conservatory is only for rich people. It makes me think about Europe in the 18th century and 

the habits of the noble families.”  

 

The dance activities of the Conservatories are questioned by many of the advocators of dance in 

Morocco. Above all, they wonder about the supply of dance teachers to the newly constructed 

Conservatory in Marrakech. Finding trained dance teachers that are able to stay for a longer period of 

time is a big problem, not only for the Conservatories. Contradictorily, there is also a lack of 

employments and the salaries are very low. It is almost impossible to make a living out of dancing or 

teaching dance. The dancers and choreographers have to find other ways to earn their living, 

nonetheless, they keep struggling and they are optimistic about the situation.” I teach dance a few 

times a week, I also have my own company. I work as an entertainer at nightclubs and I am organizing 

nights there; inviting other artists, choreographing, etc. Earlier I was choreographing for television and 

I was also a dancer there. It’s a pity one cannot earn a living out of being just a dancer but I also like 

what I am doing, it’s a very varying activity.” Another dancer says that “I prefer working in Morocco 

with dance. I was studying in France and tried to get a dance job there but it was very difficult. In 

France there are a lot of dancers and choreographers. In Morocco it is difficult to find a job in the field 

of dance but at least we are not that many competing. ” Some artists working with circus and dance 

tell that they partly make their living being hired for birthday parties. “On one hand, schools want to 

employ French teachers because of our knowledge and education. On the other hand it’s difficult to be 

employed as French because we ask for higher salaries.”  

 

Norms and traditions in relation to dance 

Talking about dance as a separated concept from the social life is a very new perspective on dance in 

the Moroccan society. This implies challenges such as when discussing dance in Morocco, it means 

discussing the body. Consequently, the subject is very delicate as the body is taboo. There is one 
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paradox though: the frequent body contact. Men walk hand in hand and people can come up close on 

the street or squeeze into a taxi and the physical contact is normal. But on stage it is different. Body 

contact will probably be understood as questioning the religion and if the dancers are men- as 

questioning the rejection of homosexuality. Being a male dancer is also questioned as dancing is 

regarded a female profession. Several dancers state that people don’t take them seriously and think 

they are homosexuals. Therefore, they sometimes avoid telling they are dancers. Even female dancers 

tell that they are performing but they are afraid of their parents. “My mother and sisters now I am 

dancing but my father doesn’t know about it. I don’t dare telling him, he would go mad” and “My 

mother was ashamed of me as I was doing dance. Stop doing that! She said.” A dance teacher asserts 

that the perception of dance depends on the family and the socio-cultural environment. “When I was 

young one could go out dancing if the family agreed on it. In conservative families it was not accepted 

and one had to do it on the sly.”  Consequently, parents who care about their rumor cannot let their 

daughters perform dance officially and there are hardly any exceptions. They will neither let their 

daughters dance in the famous and respectable traditional dance-groups. People in general seem to 

refer to dance, the broad concept of ‘oriental dance’ from the Middle East, which suffers from a 

reputation of being vulgar. One project that we heard of aimed at challenging these prejudices: “The 

object was to show that the body is not for sale and that the body can have an expression without being 

vulgar. The girls showed no nudity, it was a reaction against cabarets. We wanted the girls to 

understand that they danced for their own pleasure and not to give pleasure to someone in the 

audience.”  

 

From our own experiences of teaching in Morocco and from what we were told by other teachers, we 

understood that people in general do not have the habit of following a class.  They don’t have the habit 

of warming-up, stretch, work on the routines, decompose the movements and practice technique. 

Many of them come for the pleasure of just dancing to the music, like they do at home. According to 

one dance teacher the children sometimes ask “When are we going to start dancing?” during the class. 

She also tells that the Moroccan children sometimes have difficulties understanding the instructions in 

French but they don’t ask if something is unclear. The children are not used to question and being 

creative. The Moroccan school system is very tough; the pupils are shaped by the system. It’s a 

challenge for the children to improvise. Yet, dance teachers express that kids are very open-minded 

and free from prejudices and that adults are more suspicious. One teacher gives classes reserved for 

women. “There are sometimes men coming to my reception asking about the participants in the class. 

They want to assure there won’t be any men. Women also do the same thing; they don’t want the men 

there. Some men are coming to my Yoga classes but they seem to be more embarrassed than the 

women are.”  
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As a consequence of the above stated, there are very few classes given in oriental dance. It seems like 

the traditions, the conceptions and the principle of formality is the problem:  at private parties both 

women and men can dance, imitate each others movements, and make vulgar movements. The oriental 

dance and also some trance-dances are prospering in the homes, especially at the usual female parties 

were the men cannot take part. Anyhow, one of the dance teachers interviewed, living in Morocco for 

more than 30 years, claimed that there has been a change in customs. “Nowadays the Moroccans 

mostly have mixed parties and this has made the women more restrained. They were more liberated 

before when there were separated parties. The women were amusing themselves to the extent and gave 

it all.” Maybe this could be explained by the idea that Moroccan men do not want to see their wives 

dance for them in a sexy manner because that could imply that their wife could do that for another 

men as well. 

 

However, new influences are brought with cable-TV and dance festivals. Yet, in the newspapers there 

is hardly anything about dance and the domestic television does not keep a big supply of dance related 

shows. The existence of dance and in particular of the contemporary dance, in the field of art in 

Morocco, is questioned and it causes a lot of discussion among people. The art director of the first 

contemporary dance company in Morocco (created in Marrakech) said that five years ago it was not 

possible to imagine a contemporary dance company and festival in Morocco: “Contemporary dance 

makes people reflect and that’s why people are afraid of it. I am a contemporary dancer; don’t ask me 

what it means. I often feel like a stranger in my own country. People consider me doing something 

strange they don’t know anything about so they think I have abandoned the Moroccan culture. The 

work of our company is the first of its kind in Morocco. We took the first steps. We don’t know what 

is working or not but we are exploring it. In Europe the contemporary dance has its history and its 

origins in the classical ballet so people know what contemporary dance is and what they can do with 

it. Here we don’t know yet. But there is a future for the contemporary dance; otherwise we wouldn’t 

be struggling for it.” Other dancers say that people did not like what they were doing and the public 

school teachers mentioned similar thoughts as they did not feel supported. They thought that people 

felt incompetent and afraid of introducing and doing things that were new and that they could not 

handle. The presence of the strong French heritage is also subject to discussion. For example, as the 

French Institute organized a two year education, they insisted on the classical ballet as the base for 

dance. It seemed important though, to many of the Moroccan choreographers, to find their own way of 

working with dance or to base their work on their cultural heritage. One choreographer said, “I don’t 

like the notion of conservatoire. It is borrowed from France and placed in the Moroccan society. The 

notion doesn’t reflect the developmental and questioning characteristics of the contemporary art; it is 

to keep something that didn’t arise from our culture.” Some other dancers agree on the fact that it is 

possible to be a dancer without knowledge in classical ballet but points out the difficulty to concur 

with dancers from abroad.  
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6. Discussion 
This study has shown that dancing was highly valued by the majority of the children. Both children 

and adults seemed to have an idea that dance was important in different ways. For example, the 

interviewed children expressed that: “Dance is freedom of expression; I feel freedom, pleasure, 

enjoyment” From this and other statements we understood that the children appreciated dancing in 

terms of cultural, emotional, social, corporal and aesthetic values.54 From the opinion survey we could 

see that the physical education teachers rated mental health, body expression and self-esteem as the 

top three values of dance. These are the same aspects that the NCFF are promoting when it comes to 

projects of dance in schools in Sweden.55 Another observation is that the responses from children and 

the teachers were remarkably similar, although interviews were made independent from each other’s. 

This result could be compared to the outcomes of a report investigating children’s understanding of 

emotion in dance. It showed that children have high skills in decoding emotions and they achieved as 

good recognition as adults.56 Considering the objectives of the dance activities in the light of Gardner, 

it seems that the respondents were primarily talking about the interpersonal and the intrapersonal 

intelligences.57 Courage, bodily language and creativity were also values that were brought up during 

this study: several of the interviewed have talked about the need for play and activities opposite to the 

more theoretical school subjects.  

Concerning the school system, the intelligences that we found being prioritized were the linguistic, 

logical-mathematical and the spatial58 and we found that dance, as a pedagogical tool did not exist. 

There were some aesthetic subjects in private schools, but the participation was not compulsory and 

the pupils were not graded in those subjects. This intends, on the one hand, that the aesthetic subjects 

were considered important and the advocators had a lot of knowledge about its values. However, the 

subjects were still not valued enough to be a part of the compulsory school. It is also noteworthy that 

abilities such as musical and the bodily kinaesthetic intelligences were not that prioritized in school 

but at the same, these intelligences play an important role in the Moroccan society.  

We have also found that the status of the dance within the Moroccan society was a dominating factor 

to consider, the folk dances have a very strong tradition in Morocco. To regard dance as a separated 
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phenomenon represents a different perspective on dance than the traditional concept, where dance is 

not separated from music and singing.59 Apparently, there was a difficulty to get audience to 

contemporary dance performances but not to musical shows. Thus, discussing dance with people in 

Morocco, one understands that it is a very complex subject; the conception of dance depends on the 

context and whom you are speaking with. The interviewed teachers involved in dance emphasized the 

intrinsic values of dance. On the contrary, the government focuses on the instrumental values; what 

economical value the dance can render the society.60 Additionally, theatre and music were seen as 

more prestigious activity as they have their own Divisions in the Ministry of Culture61. It was only 

recently that dance became a part of the Division of Music. Nevertheless, effort has been made to 

protect the status of the dance; as the concept ’dance’ sometimes refers to a sinful activity the 

designation has been changed to art chorégraphique. But the overall negligence of values of dance by 

the government infects the status of the dance. This is a problem as it impoverishes the cultural 

heritage and the survival of the art of dance created within the Moroccan context. People focus on 

moneymaking and do only support artistic activity if it is economically profitable. Another challenge 

that we considered was the deeply rooted Islamic doctrine and the dictatorship. We thought of it as 

limiting the freedom of expression. But the overall opinion amongst the respondents seemed to be that 

they did not consider themselves being restrained. It was more a question of how you were presenting 

a theme or the artistic work at the stage and this could even make them more creative. People 

committed to dance kept struggling no matter what the challenges were.  

It further appeared that there were limitations about access to, and communication about dance. These 

are factors that create challenges for those involved in dance activities. First of all, the access to dance 

did not always respond to the demand. This was due to several factors: lack of political and social 

support and lack of resources. In the case of activities for children, the lack of the child’s perspective62 

also restrained the access. Accordingly, the access to the existing dance activities was not reachable 

for all children: many of the activities were aimed at privileged children and not for others. The 

difference in access to dance activities could be explained by what Bourdieu mentions as capital.63 The 

children who were privileged had parents who had economical capital or/and cultural capital and were 

therefore likely to get involved in art activities. In Morocco the economic factor is conclusive- the 

dance activities are very expensive and the dance schools are situated mostly in privileged areas. 

Bourdieu states though, that economical capital is not as influential as cultural capital. A conclusive 
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factor influencing the cultural capital, giving preferences transmitted from parents to children, is that 

dance is in some contexts regarded as sinful. Few parents want their child to choose dance as their 

profession. Still, the children participating in dance activities are supported and encouraged, and 

sometimes even forced, by their families. To be a part of the performance at the end of the year was 

seen as prestigious. But the different opinions are also in constant change and development. It is not 

acceptable to dance in public if you are a female. However, some of the female dancers that we met 

performed in public without their parent’s knowledge. Their passion about dancing overcame the 

restrictions of their families. Generally the views in society were that male dancers as being 

homosexual and females as being promiscuous. This is also a conception prevailing in the Swedish 

society but as homosexuality is banned by the Moroccan government this implies other problems for 

Moroccan men64. On the contrary, the Moroccans at the same time have a very close relation to 

movements as dance is a part of their traditional parties and body contact is a natural behaviour in the 

street. It is also a paradox that people in general admire the female dancers performing at family 

parties, and the luxurious colorful musical shows with half-naked women and men performing on 

stage. 

Due to the differences in access one could state that the application of the UNCRC article 3165 

therefore seemed non-existent. This article states that the children must be given equal ability to 

participate in the artistic and cultural life. But the case of Morocco is complex as dance plays an 

important role in family ceremonies. Consequently most of the children, whether privileged or not, 

have access to this kind of traditional dance from time to time. But the article 31 further points out the 

children’s right to develop their targeted skills. This notion was also proposed in the interviews with 

dance teachers and artists; children need additional dance styles than the folklore to develop their 

bodies and mind. Looking at the access of capital66 it puts forward the notion that it is important that 

involvement in arts occur in other contexts than at home in order to give children equal possibilities. 

However, there were community institutions offering activities for children, but they had insufficient 

resources and support. The government mostly supported short term projects like festivals but that did 

not give the children access to any regular activities. Some other activities also seemed to be 

depending on particular persons, so called real enthusiasts, for example at the French Institute.  

 

Secondly, there were communication problems amongst the different actors in the field of dance. The 

artists and the dance teachers were requesting teaching methods, access to dance education and 

networking. There were some initiatives from the Moroccan government to create more permanent 
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dance spaces, but many of the dancers, teachers and artists did not appreciate this. This may at first be 

seen as a paradox, since they had demands and opinions about the investments in dance but when the 

government takes an initiative they were not satisfied. But the problem lies in the fact that the 

government hardly took any of the experiences and the wishes of the dance actors into account. 

Consequently, the submitted access did not answer to the demand. The French institution and the 

private dance schools did in some cases compensate for this situation by providing resources like 

dance studios, financial resources and also educated dance teachers. However, the communication 

problems did not only concern the government, but also the operators and the dancers. Above all there 

was a cultural clash between the advocators of the French heritage within dance and the advocators of 

the Moroccan heritage, a problem of preferences from different fields.67  But as the resources mainly 

prevailed within private institutions, the French heritage was ruling. Many of the young artists saw this 

as limiting their creativity. According to Gardner’s theory you need to be accepted in both the domain 

and the field for reaching success.68 And for the Moroccan community there are two different cultures 

to overcome, which is a delicate and difficult matter. Consequently, many of the artists go abroad for 

education and career opportunities. 

 

Thirdly, it did not seem that the government was taking any stand in the matter of the perspective of 

the child.69 The teachers from the public schools said that the Ministry of Education rarely asked for 

feedback from the teachers and there was minimal evaluation done, consequently the government got 

very little information about the thoughts of the children. In addition, the activities in school seemed to 

foremost make children conform to the world of the adults, rather than encourage them to investigate 

and develop their own perceptions and experiences. This standpoint could be traced back in the 

Moudawana; that the child shall be provided education in order to become a useful citizen.70 There is 

also a lack in activities and performances aimed specifically for children. This does not conform to the 

article 31 which describes that the activities for the children shall be appropriate to their age and 

interests. It might be that the lacking of a child perspective by the government further on influences 

the organization of the activities for children. They organized their activity without asking the 

opinions of the children and they rarely let the children speak and analyze during the activity. We 

interpreted this behavior as they were basing their teaching on what they think was suitable for the 

child, rather than basing it on the actual thoughts of the child. In turn, the attitude of the dance teachers 

confirmed what people often told about the education system in the public schools- that the children 

are fed with knowledge and that they seldom get the opportunity to do their own analyzes. The dance 

                                                
67 see chapter 3.5. 

68 see chapter 3.4. 

69 see chapter 3.2.1. 

70 see chapter 3.2.3. 
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activities that we observed were mostly focused on performing dance than to creating, watching and 

understanding dance71. Artists claimed that pupils from the private schools easier could understand the 

dance performances however during our interviews the children seemed to have difficulties to 

verbalize dance, maybe because they did not have the possibility to develop such skills.  

                                                
71 see chapter 3.3. 
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7. Concluding remarks 
In this chapter we will discuss the methods used and how they may have effected our study. Further on 

we will demonstrate the aspects that conclude this study and our thoughts about our experiences in 

Morocco. Finally we will present remaining questions that this study did not cover.  

7.1. Discussion of methods  

A major methodological concern about participant participation is whether the researcher gets too 

personally involved in the process of collecting and interpreting data. We often had to keep in mind, 

for example, the effect that we might have had on our participants during observations and interviews. 

This might have had an influence on the outcome of the information that we were given. We can 

neither ignore the fact that we were two young women, looking for information and contacts, which 

may have led to some confusion for us and the people we contacted. Concerning the language factor, 

we believe that the results were not affected by this. Using participant observation as a method helps 

understanding the context and in cases where we were uncertain about of the information we 

controlled it or asked the participant to explain in other words. Furthermore, we must consider whether 

we were influenced by a westerner and underestimating way of looking at Muslim values. Yet, the 

benefits of using participant participation consisted in the flexibility in collecting material and that we 

could cover many different issues about the subject of dance. One other benefit was that we also 

carried through a survey, which facilitated the issue of being objective. One of the limitations of the 

study was the hindering of documentation by video recording. We believe that video recording dance 

classes could have been beneficial for our analysis of interviews and observations. Another limitation 

was the time and planning: time in the meaning of gaining the trust of our participants in the relatively 

short time that they met us and planning in the meaning of changing the aim of the study and set 

meetings with new participants. 

7.2. Conclusion and reflections 

In this field work we could see that there were both political and social challenges about dance 

activities. The support of supply and access to dance activities was distant to what is declared in the 

UNCR article 31 about children’s right to artistic media. The support, access and resources did not 

meet such demands. A change of the present situation seems to be a complex and time-demanding 

matter as politics and social norms are closely related. The standpoint of the government influences 

the status of dance in negative ways when for example short-term projects and moneymaking policies 

are focused. This is not unique for Morocco: globalization and commerce is something that is 

challenging the existence and development of cultural activities in most countries of the world. In the 
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case of Morocco, experimental new-thinking projects or long-term projects do not get any support, 

which in turn impoverishes the own heritage of active and deeply rooted dance in Moroccan culture. 

There are neither any institutions nor educations where dance can be conserved, developed and 

explored. Young artists and cultural operators are attracted to the movie industry and their work is 

being focused on money, prestige and fame, rather than development of their skills within their art.  A 

consequence of this was that the dance activities for children also were mainly focused on dance 

performances; which draws attention to money holders or gives a picture of successful schools. 

Creating, analyzing and understanding dance were not that visible in general and were neither 

emphasised in dance classes for children. Working deliberately with all the qualities of dance it could 

become of great value both for groups and individuals and furthermore develop and promote dance in 

the society. So far the national education system seems to be rather rigid and does not open up for 

aesthetic subjects: However, on the contrary, knowledge about the various values of dance is 

something that the teachers and schools were very familiar with. This paradox has been eloquent all 

through this study.  

 

Sometimes it is easy to forget that Morocco is still categorized as an undeveloped country: many 

people are living under the poverty line and the country is grappling with a series of developmental 

problems. Consequently, the contrast between different living areas, the education-level and the values 

are in some cases very clear and the conceptions of dance are therefore various. For many families 

dancing is a natural part of celebrations and as such a deeply rooted tradition where dance is not 

regarded as something separated from music and singing. On the contrary, the advocators of dance 

activities are few and it is difficult to get an audience to performances. People do not have the habit to 

learn dancing through dance classes, so taking their children to classes is not an ordinary practice. 

Dancing in public is also regarded by many as sinful. Contemporary western dances are also 

something relatively new but are shown more and more shown on television and this is slowly 

changing people’s conceptions. We perceived that the younger generation is more open for new 

influences. When it comes to the dance activities that exist today, the cost is very high and children 

with poor resources do not have access to such activities. Still, children get to dance in their homes. 

This is very different from how children have access to dance in our country. We cannot judge what is 

better or worse but we do know that children in Morocco ask for more dance activities and in one 

perspective the society fails to respond to the demand. There are very few dance activities aimed for 

children and the dance activities that we watched did poorly integrate thoughts and experiences of the 

children. As we understood it, the children were supposed to adapt to the world of the adults as 

quickly as possible, rather than examining their own existence, lives and experiences. The different 

views emanating of a child perspective or a child’s perspective thus matters and give diverse 

consequences. We saw a tendency that dance administrators and teachers regarded aesthetic subjects 
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as something playful and joyful and not having intrinsic values in itself, but rather something opposite 

to the theoretical and important learning in school.  

 

However, teachers did also stress other objectives of dance such as developing bodily and personal 

intelligences. The mental health was highly regarded both by the teachers and the children. The 

interviewed children, including both boys and girls, gave very positive responses about dance. So did 

also the children at the orphanage, that otherwise did not have any opportunity to participate in 

dancing.  

7.3. Remaining questions 

Accomplishing this study has been a hard work but at the same time very interesting. It has been a 

challenge to carry through a study in the field of dance as there are few previous studies made on the 

topic. Nevertheless, this is one contribution to the scientific field of dance and on the whole we believe 

that we have now reached a deeper understanding of the initially posed questions of this study. We 

have learned a lot about the conditions of the Moroccan culture, dance politics and its challenges in an 

undeveloped country. But there are, of course, still many remaining questions that could be further 

explored. It would for example be interesting to make a comparative study all over Morocco, 

including all social classes, in order to get deeper into people’s conceptions and demands. In our 

perspective there is a need for more dance activities for children in Morocco and an overall need for 

more dance education. But do the Moroccan people in general think the same? Are they aware of what 

they are missing? Or do we underestimate the already existing dancing within Moroccan culture? And 

what does it mean to adapt an activity to a child? Is the answer varying within different cultures? What 

does it mean to implement the UN Convention of the Child in general and the article 31 in particular? 

Given the answers to the above questions, the future can be marked out for the existence of dance 

activities. 



 

48 



 

49 

8. List of references 
 
Barnombudsmannen rapporterar br2006:03. Konst, hur man leker å lite annat. Barns och ungas tankar 
och åsikter om kultur. Stockholm: Fritzes  
 
Bjorndal, C. R. P. (2007). Det värderande ögat- Observationer, utvärdering och utveckling i 
undervisning och handledning. Stockholm: Liber 
 
Bourdieu, P. (1979). La Distinction. Paris: Les éditions de minuit. 
 
Broady, D. (1998). Kapitalbegreppet som utbildningssociologiskt verktyg. Uppsala: 
Forskningsgruppen för utbildnings- och kultursociologi. http://www.skeptron.ilu.uu.se/broady/sec/ 
 
Bäckström, Å. (2005). Spår- Om brädsport kulturer, informella lärprocesser och identitet. Stockholm: 
HLS Förlag. 
 
Dahl, G. (2006). Det stora missförståndet - om orientalisk dans i Sverige. Vetenskapsrådets tidning 
Tvärsnitt, nr1/06. www.vr.se 2008-03-04  
 
Ericson, G. (2000). Dans på schemat- Beskrivning och bedömning i ett estetiskt ämne. Lund: 
Studentlitteratur. 
 
Gardner, H. (2004, tenth edition). Frames of Mind - The theory of multiple intelligences. New York: 
Basic Books.  
 
Hammersley, M. & Atkinson, P. (2007, third edition). Etnography- principles in practice. United 
Kingdom: Routledge.  
 
Human rights Watch. (2005). Inside the Home, Outside the Law, Abuse of Child Domestic Workers in 
Morocco. Vol. 17:12 (E). New York. 
 
Johansson, E. & Pramling Samuelsson, I. (2003). Barns perspektiv och barnperspektiv. Pedagogisk 
forskning i Sverige. 8(1-2). 
 
Lagerlöf, I. & Djerf, M. (2009). Children’s understanding of emotion in dance. European Journal of 
Developmental Psychology, vol.6(4) 1-23 
 
Lilja. E. (2005). Barns rätt till kulur. Rapport från Centrum för barnkulturs forskning, Stockholms 
Universitet. 
 
Lilja, E. (2003). Words on dance. Stockholm: Katarinatryck AB. 
 
McCarthy, K F. (2005). Gifts of the Muse: Reframing the Debate about the Benefits of the Arts. Santa 
Monica, USA: Rand Corporation. 
 
Mernissi, F. (2001). Scheherazade Goes West, Different Cultures Different Harems. New York: 
Washington Square Press. 
  
Mernissi, F. (1994). Dreams of trespass: tales of a harem girlhood. USA: Basic Books. 
 
Moghadam, V. M. (1998). Women, Work and Economic Reform in the Middle East and North Africa. 
London: Lynne Rienner Publisher’s. 



 

50 

 
Njoku, R. C. (2006). Culture and Customs of Morocco. Westport: Greenwood Press.  
 
Said, E. ( 1993). Orientalism. Stockholm: Ordfront Förlag AB. 
 
Sellman, G. Dansen i arabvärlden. (1993). I M. Hjort (Red.) Dans i världen, pp. 81-105. Stockholm: 
Carlsons Bokförlag. 
 
Slyomovics, S. (2005). The Performance of Human Rights in Morocco. Philadelphia: University of 
Pennsylvania Press. 
 
Suad, J. & Slyomovics, S. (2001). Women and Power in the Middle East. Philadelphia: University of 
Pennsylvania Press. 
 
Utrikespolitiska Institutet. (2008). Länder i fickformat, nr 316. Stockholm. 
 
Wahlström, M. (1979). Dansens historia. Lund: Studentlitteratur.  
 
 
Newspapers: 
 
Svenska Dagbladet, (Swedish Daily Newspaper). 14 jan 2004, Bo som en sultan, Sandell, J. 
 
Telquel, (Moroccan weekly magazine). No.348 22-28 November 2008, Le véritable budget du Maroc, 
Ghazoui, F. 
 
 
Internet: 
 
AMJART Association Marrakech Jeunes Artistes 
http://www.amjart.ifrance.com 2008-02-15 
 
DAC- list  
http://www.oecd.org/dac, 2008-09-23 
 
Lpo 94 
http://www.skolverket.se 2008-01-20 
 
Ministère de la Culture, Maroc 
http://www.minculture.gov.ma 2008-11-26 
 
Ministère de l’Education Nationale, Maroc 
http://men.gov.ma 2008-11-27 
 
Ministère de la Jeunesse et des Sports, Maroc 
http://www.secj.gov.ma 2008-11-30 
 
Moudawana 
http://www.hrea.org/moudawana.html 2008-09-22.  
 
Nationalencyclopedin  
http://www.NE.se 2009-04-13 
 
NCFF- Nationellt centrum för främjande av god hälsa hos barn och ungdom. 



 

51 

http://www.kulturradet.se/ http://www.oru.se/templates/oruExtNormal____19323.aspx 2009-04-13 
 
Prochoix, (French Online magazine), 2008-09-23. Maroc : les islamistes et la haine des homosexuels. 
Kayi, E. http://www.prochoix.org/cgi/blog/index.php/2006/07/20/833 

Sida  
http://www.sida.se/sida/jsp/sida.jsp?d=266&a=885&language=en_US 2008-02-03 
 
Utrikesdepartementet 
http://www.swedenabroad.com/Page____42684.aspx 2008-09-22 
 
Vetenskapsrådet  
http://www.vr.se/download/18.7f7bb63a11eb5b697f3800012802/forskningsetiska_principer_tf_2002.
pdf , 2009-05-29 
 
 
Pictures: 
 
Picture 1. Map of Marrakech and Morocco and their location on the African continent. 
http://www.property-in-morocco.eu/inspection-trips-to-morocco.html 
 
Picture 2. The researchers own material, December 2008. 
 
 
Oral references: 
 
Gita Sellman, Academia Arabesca: http://www.arabesca.org 
 



 

52 



 

53 

Appendices 
 
 
 

1. Questions to adults 
 
- In what way does dance exist in the Moroccan society?  

- What dance activities are there for children? 

- What are the government policies in dance? 

- What are the challenges with the dance activities? 

- Are there any limits to dance expression? 

- What are the objectives of the dance activities that you are involved in? 

- What means are used to implement the objectives of the dance projects? 

- Who can take part in the activities? 

- How do you adapt your teaching to the children? 

- In which way do you think that the dance activity is valuable for the individual 

or for the society?  

 
 

2. Questions to children 
 
- What does dance make you think of? 
 
- Do you think that the dancing gives you anything?  
 
- What do you feel when you dance? 
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3. Extract of the child's rights according to Moudawana 

Human Rights Education Associates (HREA), The Moroccan family Code, February, 2004. An unofficial 
transalation of the original Arabic text. 

 
http://www.hrea.org/moudawana.html 2008-09-22. 

 
Preamble 
A Moudawana for the entire family - father, mother and children - and further ensure that this 
Moudawana eliminates discrimination against women, protects the rights of children and 
preserves men’s dignity.        
Those orientations will be adopted by the Parliament as the best preamble for the Family 
Code, particularly what was included in the sovereign Royal speech, as the King, may God 
support him said: “In our sovereign instructions and guidance to the Commission, and while 
giving our views on the Family Code bill, we adopted the following fundamental reforms 
[showing the 8th which concerns the rights of the child]:  
 
Eight: Protect children’s rights by inserting provisions of international conventions ratified 
by Morocco into the Moudawana. Children’s interests with respect to custody are also 
guaranteed by awarding custody to the mother, then to the father, then to the maternal 
grandmother. Should this prove impossible, the judge will entrust custody to the most 
qualified relative. Furthermore, the child under custody is guaranteed suitable 
accommodation, separate from the other financial maintenance obligations, and cases 
concerning maintenance obligations must be settled swiftly within a one-month time limit. 
 
Article 54 
Children have the right to the following care from their parents: 
1- Protection of their lives and health from conception until they come of legal age; 
2- Ensuring respect of their identity and its preservation, particularly their name, 
nationality and registration in the civil status record; 
3- Paternity, custodial care and financial maintenance in conformity with the provisions 
of the third book of this Moudawana; 
4- Breastfeeding by the mother whenever possible; 
5- All possible measures that guarantee the children’s natural development, with the 
protection of their physical and psychological integrity, and care for their health 
through both prevention and treatment; 
6- Religious guidance, proper education on sound noble principles of honesty in 
statements and actions, prevention of violence against children that leads to physical 
and psychological harm, and protection from any exploitation that might harm their 
interests; 
7- Providing them with education and training that will enable them to integrate 
professional life and become useful citizens in society. To the extent possible, parents 
must provide adequate circumstances for their children to pursue their studies 
according to their physical and intellectual capacities. 
In the event of divorce between the spouses, these duties are distributed between the spouses 
according to the custody provisions. 
 
In the event of the death of one or both spouses, these duties are incumbent upon the 
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custodian and the legal tutor, according to their respective responsibilities. The disabled child 
enjoys, in addition to the abovementioned rights, the right to special care for his condition, 
particularly adequate education and rehabilitation appropriate for his disability in order to 
facilitate his integration into society. 
The State is responsible for taking the necessary adequate measures to protect children, and 
for guaranteeing and protecting their rights according to the law. 
The Public Prosecutor’s Office shall monitor the application of the preceding provisions. 
 
Article 163 
Custody preserves the child from harm and ensures his or her education and the protection of 
his or her interests. The custodian must take all necessary measures to guarantee the physical 
and psychological security of the child in his or her custody, manage his or her interests in the 
absence of the legal tutor, and as necessary when then interests of the child in his or her 
custody are jeopardized. 
 
Article 169 
The father or the legal tutor and the mother custodian must safeguard the child’s interests, 
including his or her education and upbringing; however, the ward always spends the night at 
the custodian’s house unless the judge decides otherwise. 
If the custodian is other than the mother, that custodian must supervise and follow up daily on 
the child’s homework. 
In the event of disagreement between the legal tutor and the custodian, the case shall be 
presented to the court to settle according to the child’s interests. 
 
Article 173 
Custodian Criteria: 
1. Persons other than the parents must have reached the age of legal majority; 
2. Moral rectitude and trustworthiness; 
3. The ability to raise the child, protect his or her health and ensure his or her moral and 
religious upbringing and schooling; 
4. Women petitioners for custody may not marry except in the cases provided for in Articles 
174 and 175 below. 
Should changes occur in the status of the custodian that are likely to cause harm to the child, 
child custody shall be withdrawn and awarded to the next eligible person. 
 
Article 198 
Maintenance paid by the father to his children shall continue until they come of legal age, or 
until those who have pursued their education reach the age of twenty-five. In any case, 
maintenance paid to the daughter shall not cease until she can earn a living on her own or 
until her maintenance becomes incumbent upon her husband. The father shall continue to pay 
maintenance to children suffering from a handicap and unable to earn a living. 
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4. Rapport TGN 
 
Realisé par Farid Daouduchi, Josefine Chiacchiero et Linda Karlsson. Marrakech 2008-12-16
     
     
Pour traiter cette problématique, la question nominale suivante  "Qu'est ce que la danse 
évoque pour vous et quels sont ses intérêts ?" nous a semblé fort appropriée vu sa relation  
directe avec un certain nombre de variables susceptibles de comprendre pourquoi la danse est 
pratiquée ou refusée dans la culture marocaine 
…………..     
     
     
La méthodologie 
      
Les sujets :     
Les participants à la TGN sont des  professeurs d'EPS et de danse de la ville de Marrakech. 
Ils ont été sélectionnés sur la base du hasard des rencontres.  L’effectif des participants est de 
7. 
Les dames sont au nombre de six et présentent un âge moyen est de 31 ans alors que l'écart 
type est de 8,46 
montrant une certaine hétérogénéité relative à l'âge. 
L'expérience d’enseignement moyenne est de en années 13,3 plus ou moins 7,42 
Un seul homme figure parmi les participants.  Il est âgé de 54 et présentant une expérience 
d’enseignement de 26 ans. 
  
     
Caractéristiques professionnelles 
     
Le matériel :     
Le matériel utilisé réfère à un ordinateur portable, un vidéoprojecteur, des feuilles de vote, et 
le programme informatique développé par Dadouchi (2003) et qui permet d'effectuer 
automatiquement l'analyse des données de la TGN.     
     
La procédure :     
La TGN s'est déroulée à  Marrakech, à l’école Laraqi dans une grande salle.  
   
Suite au mot de bienvenue, les règles de la TGN ont été rappelées de même que les différentes 
étapes qui sont : 
1. Etape de production individuelle des énoncés ; 
2. Etape de l’annonce à tour de rôle des énoncés ; 
3. Etape de l’explication des énoncés et de leur regroupement en cas de redondance ; 
4. Etape de vote pour choisir et pondérer les 7 énoncés les plus importants pour chacun des 7 

participants.  La feuille de vote est contitué de trois colonnes et de huit lignes.  La 
première colonne est réservée au numéros des énoncés choisis, la deuxième est réservée 
pour le résumé de l’énoncé et la troisième est désignée pour recevoir le score accordé à 
l’énoncé. 

5. Etape de la saisie des données sur ordinateur et de la présentation des résultats bruts aux 
participants ; 
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6. Etape du regroupement, par consensus, des énoncés en fonction des catégories 
émergentes ; 

     
Résultats     
     
L'objectif de la TGN est de déterminer "Qu'est ce que la danse évoque pour vous et quels sont 
ses intérêts ?"Les résultats obtenus seront présentés en deux rubriques (selon les rangs et selon 
les catégories d'appartenances). 
 
Le tableau 1 présente les résultats de la TGN tirés selon les rangs.  On y observe le 
démarquage de quelques items et en particulier :     
     
Equilibre entre le corps et l'esprit   26 points  
Développe la confiance en soi   16 points  
Beauté du geste     15 points  
Liberté du corps     14 points  
Expression par le corps    13 points  
La littérature est en total accord avec ce qui ressort de nos données puisque  l'auteur x (19xx) 
mentionne que ,,,, 
 
 
Tableau 1 : Données brutes de la TGN classées par ordre d’importance. 
 

N° Enoncés Somme des 
points 

Rang Nombre 
de votants 

Ecart type Etendue Score 
Max 

6 Equilibre entre le corps et l'esprit 26 1 4 0,6 1 7 

15 Développe la confiance en soi 16 2 3 1,5 3 7 

9 Beauté du geste 15 3 3 2,6 5 7 

4 Liberté du corps 14 4 4 1,9 4 6 

5 Expression par le corps 13 5 2 0,7 1 7 

14 Culture corporelle 12 6 3 2,6 5 6 

2 Souplesse corporelle 10 7 2 2,8 4 7 

32 Expression d'un thème idée par son corps 10 7 2 1,4 2 6 

23 Intégration et contact avec autrui 9 9 3 2 4 5 

30 Eveil psychique 8 10 2 0 0 4 

37 Source de la vie (d'énergi) 8 10 2 1,4 2 5 

7 Capacité de supporter le regard d'autrui 7 12 1 0 0 7 

35 Moyen d'exprimer nos besoins 7 12 2 0,7 1 4 

25 Mal perçue chez les garçons par une portion société 5 14 1 0 0 5 

36 C'est un langage de l'esprit 5 14 1 0 0 5 

38 Moyen de se valoriser socialement 5 14 1 0 0 5 

21 C'est une chorégraphie 4 17 2 0 0 2 

24 La danse n'a pas d'âge 4 17 1 0 0 4 

10 Art d'ouverture sur d'autres cultures 3 19 1 0 0 3 

12 Musique de la vie sans besoin d'instruments 3 19 1 0 0 3 

39 Passe temps agréable 3 19 1 0 0 3 

31 Chemin vers la paix intérieure 2 22 1 0 0 2 

41 C'est une relation entre le corps et un engin (GR) 2 22 1 0 0 2 

8 Découverte de soi même 1 24 1 0 0 1 
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16 Partage avec soi-même 1 24 1 0 0 1 

28 Immense joie 1 24 1 0 0 1 

34 Elle développe le caractère (estime de soi…) 1 24 1 0 0 1 

1 Force corporelle 0 28 0 0 0 0 

3 Moyen de détente (oublier ses pb) 0 28 0 0 0 0 

11 Relation corps espace 0 28 0 0 0 0 

13 Activité bonne pour le maintien postural 0 28 0 0 0 0 

17 C'est le synchronisme corps-musique 0 28 0 0 0 0 

18  0 28 0 0 0 0 

19 Danse perçue positivement par couche sociale aisée 0 28 0 0 0 0 

20  0 28 0 0 0 0 

22 Rythme musical construit par notre corps 0 28 0 0 0 0 

26 Apprentissage du patrimoine du pays (danse 
traditionnelle) 

0 28 0 0 0 0 

27  0 28 0 0 0 0 

29 Valeur psychanalytique (soin de dépression etc) 0 28 0 0 0 0 

33 Moyen de revenu pour l'enseignant 0 28 0 0 0 0 

40 Moyen de développer la souplesse spirituelle 0 28 0 0 0 0 

 
 
 
Tableau 2 : Résultats par items catégorisés :  
 
N° Enoncés Somme Rang N Etype Etendue Max Cat 

1 Force corporelle 0 28 0 ### 0 0 sp 
13 Activité bonne pour le maintien postural 0 28 0 ### 0 0 sp 
14 Culture corporelle 12 6 3 2,6 5 6 sp 
4 Liberté du corps 14 4 4 1,9 4 6 sm 
6 Equilibre entre le corps et l'esprit 26 1 4 0,6 1 7 sm 

28 Immense joie 1 24 1 ### 0 1 sm 
29 Valeur psychanalytique (soin de dépression etc) 0 28 0 ### 0 0 sm 
30 Eveil psychique 8 10 2 0 0 4 sm 
31 Chemin vers la paix intérieure 2 22 1 ### 0 2 sm 
37 Source de la vie (d'énergie) 8 10 2 1,4 2 5 sm 
40 Moyen de développer la souplesse spirituelle 0 28 0 ### 0 0 sm 
3 Moyen de détente (oublier ses pb) 0 28 0 ### 0 0 rs 

10 Art d'ouverture sur d'autres cultures 3 19 1 ### 0 3 ra 
23 Intégration et contact avec autrui 9 9 3 2 4 5 ra 
25 Mal perçue chez les garçons par une portion société 5 14 1 ### 0 5 ra 
38 Moyen de se valoriser socialement 5 14 1 ### 0 5 ra 
5 Expression par le corps 13 5 2 0,7 1 7 ec 
9 Beauté du geste 15 3 3 2,6 5 7 ec 

11 Relation corps espace 0 28 0 ### 0 0 ec 
12 Musique de la vie sans besoin d'instruments 3 19 1 ### 0 3 ec 
32 Expression d'un thème idée par son corps 10 7 2 1,4 2 6 ec 
35 Moyen d'exprimer nos besoins 7 12 2 0,7 1 4 ec 
36 C'est un langage de l'esprit 5 14 1 ### 0 5 ec 
7 Capacité de supporter le regard d'autrui 7 12 1 ### 0 7 cs 
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8 Découverte de soi même 1 24 1 ### 0 1 cs 
15 Développe la confiance en soi 16 2 3 1,5 3 7 cs 
16 Partage avec soi-même 1 24 1 ### 0 1 cs 
34 Elle développe le caractère (estime de soi…) 1 24 1 ### 0 1 cs 
2 Souplesse corporelle 10 7 2 2,8 4 7 cm 

17 C'est le synchronisme corps-musique 0 28 0 ### 0 0 cm 
22 Rythme musical construit par notre corps 0 28 0 ### 0 0 cm 
19 Danse perçue positivement par couche sociale aisée 0 28 0 ### 0 0 au 
24 La danse n'a pas d'âge 4 17 1 ### 0 4 au 
26 Apprentissage du patrimoine du pays (danse traditionnelle) 0 28 0 ### 0 0 au 
33 Moyen de revenu pour l'enseignant 0 28 0 ### 0 0 au 
39 Passe temps agréable 3 19 1 ### 0 3 au 
21 C'est une chorégraphie 4 17 2 0 0 2 at 
41 C'est une relation entre le corps et un engin (GR) 2 22 1 ### 0 2 at 
 
 
 
Tableau 3 : Synthèse des données catégorisées.    
 

 Santé 
mentale 
(sm) 

Expression 
par le corps 

Confiance 
en soi (cs) 

Rapport aux 
autres (ra) 

Santé 
physique 
(sp) 

Contrôle 
moteur (cm) 

Apprentisage 
technique (at) 

Somme 59 53 26 22 12 10 6 
% 31,383 28,191 13,83 11,702 6,383 5,3191 3,1915 
Rang 1 2 3 4 5 6 7 
N. pour 
la 
catégori
e 

14 11 7 6 3 2 3 

% 30,435 23,913 15,217 13,043 6,5217 4,3478 6,5217 
Les catégories qui se démarquent selon la perspective des participants sont :  
    
1. Santé mentale   31,4 %  
     
2. expression par le corps 28,2 %  
     
3. Confiance en soi cs  13,8 %  
     
4. Rapport aux autres ra  11,7 %  
     
     
On remarque que la catégorie Santé mentale (sm) se démarque puisqu'elle s'accapare 31,4 % 
des votes suivie de près par la catégorie expression par le corps qui obtient 28,2 % 
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Conclusion    
Les résultats de la présente TGN qui s'est intéressée à la signification et à l’intérêt de la danse 
du point de vue de 7 enseignants de sport et de danse montrent; en concordance avec la 
littérature, que les principales préoccupations des participants se centrent sur quelques 
catégories et en particulier la catégorie Santé mentale (sm).  
 
  
 
Catégories émergentes : 
N° Catégories Code 
1 Confiance en soi cs cs 
2 Contrôle moteur cm cm 
3 Rapport aux autres ra ra 
4 Santé physiquesp sp 
5 Santé mentale sm sm 
6 Apprentisage technique at at 
7 Endurance à l'effort ee ee 
8 Réduction du stress rs rs 
9 Perception musique pm pm 

10 expression par le corps ec 
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