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Abstract 

This essay is based on a case study that discusses students’ attitudes and beliefs about parallel 

language i.e. studying in two languages instead of only one. The study has been carried 

through by performing interviews with five students on two occasions as well as one 

interview with one of the educators at the department of Business Administration.  

It was found that students are positive towards parallel language even though it requires more 

time for reading and risk of losing out on content. A couple of the reasons that the students are 

positive about are that they expect (i) increased language proficiency and (ii) further work 

opportunities as a result of reading course literature in English.  

However, according to the educator there is little chance that reading course literature in 

English will affect employability. The department’s main goal is to find good textbooks. 

It was also revealed that even though students intend to read their textbooks they use different 

strategies and sometimes try to evade texts entirely. 

The participants were also asked to participate in a small vocabulary test with the aim of 

finding out if the students had acquired some of the vocabulary in their textbooks. The results 

showed that the students who used dictionaries extensively got the highest score, whereas 

those who believed that they already were proficient enough in English and did not need 

dictionaries that much showed very poor results. 
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1. Introduction 

In Sweden the use of the English language in education is constantly growing. Students 

applying to universities are expected to possess a sufficient level of language proficiency so 

that they can manage reading textbooks written in English. However, there seem to be 

different attitudes among both people who would like to study as well as those who are 

students toward this demand; some appear to think that it is good whereas others are worried 

about not being able to comprehend the course literature. 

This impression of different attitudes derives both from my personal observation of such 

courses and from Internet searching. It is almost impossible to miss the many debates, blogs 

and chat rooms discussing the role English has in education. Some people are angry and 

disappointed because they believe that they cannot study within their preferred field because 

of their deficient language skills (website: Flashback), some say that students have to rely 

more on the Internet (website: Forum för vetenskap och folkbildning), whereas others think 

that this is very positive and that it grants them a chance to read good literature (website: En 

students anteckningar), and break ground in other countries as well.  

 

The course literature is mainly in English … is this really accurate? Why on earth must the course 

literature be in English? It feels very intimidating; I was planning on applying to LP.
1
 (Flashback) 

… I had no idea! It sounds crazy! I did not know that people in Sweden were so insignificant.
2
 

(Flashback)  

 

2. Review of the literature 

2.1 Parallel language 

Parallel language is when two or more languages are being used in a “language situation” 

instead of only one dominant (Salö 2010 p. 14). Josephson (2005 p. 3) argues that the 

opposite of using parallel language is risking the loss of the position of a particular language 

in a certain area i.e. loss of domain. The concept of domain refers to different areas in a 

society. Fishman (1970, cited in Salö 2010 p. 15) stated that it could for example be “family, 

working life, court or school”. The result of, for example, only using English in research is 

that the Swedish language eventually would become useless for the scientific domain. One 

reason for this is that not using a language in a certain domain means that it does not develop 

and its terminology would become insufficient when speaking or writing about a particular 

field (Salö 2010 pp. 10, 16).  

Although there may be a language shift in the scientific domain there does not seem to be 

any risk of a general language shift taking place in Sweden. Nevertheless, there are 

disagreements about this among linguists.  

                                                 
1 Stämmer verkligen detta? varför in i hela friden måste kurslitteraturen vara engelsk? känns väldigt avskräckande, jag som 

tänkte ansöka till LP 
2 Det hade jag ingen aning om! låter helt sjukt! Visste inte att vi i Sverige var så "betydelselösa”. 
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Some believe that this is only the beginning of the death of the Swedish language 

(Melander & Thelander 2006 p. 41) whereas others claim that the thought is nonsense and 

gives examples of several countries where this type of structure is functioning well (Dahl & 

Boyd 2006 pp. 36-40). 

Josephson (2005 p. 3) stated that by providing parallel language in education people are 

also given a greater possibility of becoming bilingual whereas it also prevents “loss of domain 

and diglossia”. Yet, there is another important factor associated with the increased usage of 

English in education and that is the risk for “capacity loss” (Salö 2010 p. 15) which has to do 

with learning outcome. In this particular area it does not matter much whether English is used 

altogether or in parallel with Swedish. The language in which a person formulates his or her 

thoughts should also be the language of learning for the best possible outcome (Piaget 1964, 

Vygotsky 1934, cited in Salö 2010 p. 17). 

Studies have shown (Duff 1997, Met & Lorentz 1997, cited in Salö 2010 p. 17) that if a 

person does not have sufficient language skills it is very difficult to understand terminology, 

especially abstract words, which affect the learning outcome with capacity loss.  

Nevertheless, it is important to note that even though there may be some negative effects 

from using English in Swedish education, there are also some positive consequences 

involved. By deciding to offer programs and courses in parallel language one also provides 

the possibility for educators to choose literature from a larger supply. This enables teachers to 

use the latest textbooks in their field, offer lectures by foreign researchers and give students a 

chance to familiarize themselves with the English language (Airey 2006 p. 20).  

In Norway there is a similar situation. Their choice of English course literature has much to 

do with the fact that they have a very small population and as a result of that few textbooks 

are being written in Norwegian (Hellekjær 2009 p. 199). This is very much like the situation 

in Sweden.  

 

2.2 Content and vocabulary learning 

Altogether there have not been many studies on how learning is affected by choice of 

language in education (Airey & Linder 2010 p. 196), and little is known about the impact it 

has on content learning (Airey 2006 p. 20). However, it appears that some of these studies are 

in agreement when it comes to claiming that a change of language also results in negative 

effects on learning outcome (Airey & Linder 2010 p. 197), whereas there are also those who 

argue that the difference is minimal (Airey 2006 p. 21). 

Söderlundh found that there was a significant difference in depth of understanding 

according to the language a text was written in (2005 p. 33). Two groups of Swedish speaking 

students read a text in Swedish and English respectively. The group reading in their L1 (first 

language) did much better than the group reading in their L2 (second language). However, 

this was mainly because reading in a second language required more time. One of the 

explanations suggested that reading in another language requires more focus on translation 

than on personal processing of the content which all is due to insufficient language 

proficiency (2005 p. 32). Furthermore, this was claimed to be a valid indication that supports 

the idea of losing out in content understanding when the language of the medium is changed. 

Perhaps there is even a risk that the long-term result of this will be a reduced amount of 

knowledge expected among students which eventually will lead to lower requirements at 

universities. 
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On the other hand, an extensive study by Klaassen (2001, cited in Salö 2010 p. 18) argues 

that the negative affects of language change in education diminishes after approximately one 

year. The reason is believed to be the participants’ (students’) ability to adapt. This study did 

show some indications that students find their own ways of passing courses which are 

independent of the teachers’ performance (Airey 2006 p. 21). However, at the time of this 

report (2006) no further studies had been carried through in order to test how this adaptation 

works and whether some students are experiencing more difficulties than others.  

It is a common belief that extensive reading in any language will result in a wider 

vocabulary (Hulstijn, Hollander & Greidanus 1996 p. 327) as well as an enhanced reading 

proficiency. However, not all studies in vocabulary growth agree. Hulstijn (1992, cited in 

Prince 1996 p. 479) found that there is a very small chance that people reading a text will 

remember the words that they did not know beforehand. He also states that it is common that 

L2 learners trying to guess the meaning of a word in context often make mistakes (1992, cited 

in Prince 1996 p. 480). Hence, there is also a risk that the learner will acquire the wrong 

definition of a new word (Hulstijn 1992, cited in Hulstijn, Hollander & Greidanus 1996 p. 

328). 

Kroll and Curley (1988, cited in Prince 1996 p. 479) propose that the level of 

automatization has to do with how advanced the L2 learner is. Their research showed that 

after studying a language for approximately 30 months the disadvantages of being a new 

learner of a language would diminish. The reason for that is because the L2 learner would by 

that time have a greater reference system and be able to link L2 words to their meaning rather 

than having to translate them separately (1988, cited in Prince 1996 p. 479). Although this 

study is fairly old it seems to be comparable to Klaassen’s later findings. However, a major 

difference between these studies is that Klaassen did not investigate beginners in a language 

but students’ ability to deal with literature in their already acquired L2. 

One feature of vocabulary learning through context is that it appears as though the transfer 

from L2 to L1 is more easily recalled than from L1 to L2 (Prince 1996 p. 482). This indicates 

that learning new words this way mainly is beneficial for developing receptive skills rather 

than language production.   

 

2.3 Incidental vocabulary learning 

Incidental learning mainly occurs when a person is unaware of it (Marsick & Watkins 2001 p. 

25), which means that a person can acquire new knowledge without consciously performing 

any additional labour.  

In education incidental learning is commonly used in different ways and studies have 

shown that it actually increases the learning outcome (2001 p. 26). However, it is important to 

note that incidental learning is not something that only occurs in education. It can take place 

anywhere and is often connected to unexpected situations (2001 p. 27) when people have to 

find their own solutions for different problems.  

When it comes to reading, incidental learning refers to the words that are being “picked 

up” by the reader without any aim to do so (Hulstijn, Hollander & Greidanus 1996 p. 327). 

Hulstijn, Hollander & Greidanus stated that incidental learning does occur when reading a L2 

text and with the right means it can be very beneficial for vocabulary growth (1996 p. 337). 

Their study aimed to find out whether different conditions would increase vocabulary 

recollection, three scenarios were tested.  
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It was found that using a dictionary gave the best results. However, few of the participants 

in the dictionary group looked up any words so instead the group provided with marginal 

glosses got the highest score. This suggests that even though the use of marginal glosses was 

not as successful as dictionary use, it did in the end result in acquiring the most new words. 

The final group in the study was the control group; they got no assistance at all and received 

the lowest scores. These results indicate that only reading a text with the aim of understanding 

the content will not result in vocabulary growth (1996 p. 337).  

The limited use of dictionaries was suggested to depend on the length of the text, 

interruption in the reading flow, perceived relevance of the word and how often it recurs 

(1996 pp. 335-336). Other studies that have investigated the use of dictionaries have come to 

similar conclusions; language learners do eventually give up when there are too many new 

words in a text no matter how long it is (Jones 1995, cited in Hulstijn, Hollander & Greidanus 

1996 p. 328). 

Among the final comments in the study by Hulstijn, Hollander and Greidanus (1996 p. 

337) it was stated that in order for incidental learning of vocabulary to occur the reader must 

have an interest in understanding the text, otherwise there will be little motivation for trying 

to learn the meaning of new words.  

 

2.4 Individual differences among students  

There is a form of education at school called “SPRINT” which is mainly used in upper-

secondary school. The aim is to increase student language proficiency without having to 

assign extra time for it, instead everything is taught in either parallel language or only 

English. Its effects on learning outcome among students have been tested by many researchers 

through different approaches, but as with most studies in this area the joint results of the 

investigations are difficult to interpret (Salö 2010 p. 17).  

However, they did find that performance patterns appear to be connected to the proficiency 

of each individual. High achievers were able to do well independently of the language of the 

medium (2010 pp. 18, 55) whereas for example students with reading and writing difficulties 

in their L1 experienced great loss in learning outcome (2010 p. 55). When understanding a 

text becomes too difficult, students are more dependent on their educators and the lectures 

provided, as well as the Internet which in many cases contains poor texts (2010 p. 55). 

 

2.5 Evading text 

Ward (2001) investigated attitudes towards the content in English textbooks among Thai 

chemical engineering students in Thailand. This program used textbooks that are filled with 

both text and applications i.e. problems and examples. As a result of this the final exams are 

mainly focused on solving problems (2001 p. 145).  

Through a survey it was found that the students’ approaches towards the textbooks were 

not as desired. Three quarters of the students answered that the examples in the books were 

the most useful; it was also found that among these people almost half did not have a positive 

attitude towards the text (2001 p. 145). Only two fifths of all participants thought that the text 

was useful for understanding the examples (2001 p. 146), whereas a majority claimed that the 

text was useless (2001 p. 150). 
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The students were also asked about how they read the text in their books. It turned out that 

only one fifth read it thoroughly whereas the remaining majority (except for four per cent who 

did not read at all) read the text “superficially”.  

The consequences of students not reading their textbooks, and only aiming at passing their 

exams, may lead to great disadvantages compared to people who are studying in their L1. 

This is mainly because by not reading, students will not achieve enough background 

knowledge or a sense of how they could use the applications in different ways (2001 p. 149). 

 

2.6 English in Sweden 

In 2008, Sweden provided approximately 530 educational programs on an advanced level 

(Master level) in English. Stockholm University was one of the top five institutions that 

together offered half of these (Högskoleverket 2008 p. 14, Sjödén 2009). From 1990 to 2008 

the number of exchange students in Sweden has tripled, and a continued increase is highly 

probable (Högskoleverket 2008 p. 17, Salö 2010 p. 11).  

According to a survey performed by Högskoleverket (2008 p. 20) 50 per cent of exchange 

students stated that they were here because of the expanded work opportunities that may 

follow an international education. The main factor that made them decide to study in Sweden 

was because many programs are given in English (Salö 2010 p. 12). 

The result of the survey also suggested that the exchange students were very pleased with 

their Swedish teachers’ knowledge of the English language (Högskoleverket 2008 p. 23). 

This is rather interesting because there are some suggestions that the quality of education may 

decrease when someone is asked to teach in their L2 i.e. second language based on the risk of 

losing out on free speech (Samuelsson 2009). However, John Airey (2009), who is a native 

speaker of English, proposes the explanation that Swedish people are more critical towards 

one another than people with other native languages.  

Even though it is possible to count the number of programs and courses that are given in 

English and draw some conclusions accordingly, it is not as easy to say how many of the 

remaining programs and courses, officially registered as being taught in Swedish, actually do 

assign English literature. A survey that took place at Stockholm University found that 55 per 

cent of the students attending courses taught in Swedish had main textbooks written in 

English, and a similar response was given at Uppsala University as well (Salö 2010 p. 40). 

Although, the last survey claims to be fairly representative for the rest of the country there are 

differences according to department (2010 p. 40). 

 

2.7 Language requirements  

In order to study at an advanced level at a university there are usually some requirements in 

regard to language skills. In both Sweden and Norway people applying to the university must, 

in most cases, have received at least the grade pass in the English B course or equivalent at 

upper-secondary school. By achieving this students are viewed as competent enough to handle 

the English language if necessary in their education in the form of English literature or classes 

(Hellekjær 2009 p. 199).  

However, a study conducted in Norway, in 2005, tested the level of proficiency through an 

IELTS test (International English Language Testing System) among a number of students 

who had fulfilled the requirement and found that a majority of them did not reach the 

expected ability that correlates with the international standards for English B (Hellekjær 2009 
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p. 198). While these results indicate that there must be something lacking in upper-secondary 

school education there are some discussions regarding the question if this level is enough in 

order to achieve sufficient proficiency to be able to study in a second language (Fest 2002, 

Lee & Greene 2007, cited in Hellekjær 2009 p. 199).  

 

2.8 A previous study about students’ attitudes towards English 

textbooks 

A study performed through more than 1000 questionnaires at three different Swedish 

universities investigated students’ attitudes towards English textbooks in education from three 

aspects; textbooks that the students had used before, textbooks presently being used and the 

students’ overall attitude towards English textbooks in education (Pecorari et al. forthcoming 

p. 4). The main parts of the survey consisted of questions regarding the students’ “attitudes”, 

“reading behaviour” and “perceived learning outcome” (p. 5).  

The results showed that a majority of the students found that English textbooks had a 

negative effect on their reading in the sense that it took more time to read as well as making it 

more difficult to understand the text (p. 5). However, it appeared as if more than half the 

students were still rather open to the idea of having English textbooks in their education (p. 

5). 

The answers about perceived learning outcome showed that a majority of the students 

thought that they understood less of the content in their textbooks and some were rather 

explicit about how they felt. 

 

Some books are written in DIFFICULT English, for example, one of the books in this course. Then I 

don’t understand the content, I get IRRITATED, SAD and OBVIOUSLY LEARN LESS DESPITE 

the fact that the subject is interesting. A WASTE of resources and of my time… BAD PEDAGOGY! 

(p. 7) 

 

 There were also some who found English textbooks to be a positive part of their education, 

however, they were relatively few (p. 8). Among the answers it was also revealed that 

approximately three quarters of the respondents had faith in incidental learning from using 

English textbooks (p. 8). 

 

It’s good to have teaching in both Swedish and English because that way you get more access to 

internationally useful knowledge (terminology and so forth). (p. 8) 

 

 Taken as a whole, it was found that students’ overall attitudes towards English textbooks 

were negative. 
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3. Aim 

The aim of this essay is to do a case study and investigate attitudes toward parallel languages 

among some of the Swedish students taking courses in Business Administration at Stockholm 

University.  

The purpose is to do a follow-up on the study by Pecorari et al. (forthcoming) and through 

interviews with a few students, find out in more depth how they handle different types of 

textbooks, and what type of knowledge they have of why parallel languages are used in 

education. The main goal of this essay is to get more knowledge of how some students may 

experience being assigned textbooks written in English. 

In order to see whether there are any indications of how students’ learning outcome might 

be affected by this and if it concurs with their answers, the participants were asked to 

participate in a small vocabulary test containing a number of words from their textbooks. 

 

 

4. Research questions  

1. How do students use the textbooks and is there any difference in their study strategies 

according to the type of textbook? 

2. To what extent do they read course literature, attend lectures and seminars, and use 

complementary sources such as the Internet?  

3. What are the students’ attitudes and beliefs about this arrangement i.e. parallel language? 

4. How do the students think this will affect their learning outcome? 

5. What is the participants’ previous knowledge of English and does it affect their attitudes? 

6. How well do the students know some of the terminology and vocabulary from their 

textbooks in English? 

 

5. Hypotheses 

5.1 RQ 1 – Use of course literature 

The two courses in focus, Finance 2 and Marketing 2, are very different from one another 

when it comes to their content. One expectation is that the students will use different 

strategies for dealing with the textbooks accordingly.  

It is also expected that the students will think that the literature in Finance 2 is more 

difficult to comprehend than the textbooks in Marketing 2. 

The first course and its textbook are mainly focused on doing calculations which by itself 

does not involve any major language difficulties other than some new and fairly complicated 

terminology. However, if the students aim to understand what they are doing and want to 

receive a high grade they will have to read some theory too. On the basis of personal 

observations and a review of old exams in the course, it can be stated that it is possible for the 

students to gain a B grade at the most by merely solving problems at their final exam. In order 

to get an A grade the students need to answer two theory questions as well.  
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From Ward (2001) there is reason to believe that some of the students will be strategic and 

ignore the main course literature in English in order to focus on only doing calculations and 

perhaps attend lectures and seminars in hope of learning enough there.  

 

5.2 RQ 2 – Use of other sources 

The course literature in Finance 2 is accompanied by an exercise compendium written in 

Swedish and a wordlist containing some of the terminology (only a few words). However, 

there are no theories or explanations in these, only calculations, a key and translations. In 

order to fully understand how to perform the calculations it is possible that many students will 

prefer listening to lectures and searching for information elsewhere, such as the Internet. A 

part of the hypotheses is that most of the students who actually do read the literature also will 

rely on the Internet in order to compensate for loss in understanding of the literature. The 

hypothesis is that the students will use the search engine Google.  

In the course Marketing 2 there is only theory involved, therefore the students will be more 

dependent on the course literature. The hypothesis is that most of the students will purchase 

the textbooks and try to read them, and use other sources as a support in trying to understand. 

Because of this the students are expected to know some of the terminology well.  

 

5.3 RQ 3 – Attitudes to and beliefs about this arrangement 

It is expected that the students will not be entirely satisfied with having to study in two 

languages and that they would rather attend courses in either Swedish or English only.  

The students’ beliefs about these arrangements are expected to be that they think that their 

courses are given in parallel languages because it is important to know English well in their 

field of study. 

 

5.4 RQ 4 – Expected learning outcome 

It is expected that the students will answer that they believe that their language proficiency, 

both in reading and vocabulary, will increase by reading in English. However, one hypothesis 

is also that the students will state that they are losing out on content learning because of 

insufficient language proficiency. 

 

5.5 RQ 5 – Previous knowledge and proficiency 

The expectation is that the students who read much other literature in English will find it 

easier to read English course literature than the students who do not read anything in English 

during their spare-time.  

 

5.6 RQ 6 – Vocabulary test 

The students are expected to know some of the terminology in the first test, either through 

translation or recognition. However, there is no expectation of an increased vocabulary by the 

time for the second test because the students are expected to read very little in the Finance 

course. On the other hand, the participants are expected to do well on the words from the 

Marketing course because the course itself requires a lot of reading.   
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6. Method 

6.1 Interview 

Semi-structured interviews were performed with five university students on two occasions, 

first while they were attending the course Finance 2 and then during Marketing 2. The choice 

of a more conversational structure has to do with the aim of getting the students to talk freely 

about how they are experiencing the impact of English literature in Swedish education.  

By taking the participants’ non-verbal communication into consideration, it is possible to 

further understand what they actually mean by certain statements, and it enables the 

interviewer to know when to ask follow-up questions. However, with this type of structure it 

is very important to remain unbiased, which is facilitated through the use of standard 

questions and care when asking follow up questions (Opdenakker 2006 p. 7). 

Obviously this increases the degree of difficulty for the interviewer because one has to be 

rapid in order to keep the flow going without losing out on the depth of the answers (2006 p. 

8). In order to enable the interviewer to focus on the communicative part and to reproduce as 

accurate information as possible, all of the interviews were recorded and transcribed (with 

each interviewee’s approval).  

The interview questions were piloted twice with the aim of refining them as much as 

possible. However, during the pilots the participants seemed to withhold some of their actual 

thoughts about their own reading proficiency which resulted in a rearrangement of some 

questions in order to try to obtain desired information from the students. It seemed as though 

the people in the pilots overestimated their own language proficiency and did not want to state 

that it might be lacking. The result of this became that questions about language proficiency 

were put in the end of the interview.  

Other than interviewing students, the director of studies at Stockholm University School of 

Business was also asked a couple of questions about the language arrangement of their 

programs. Because there were a small number of questions the interview was performed over 

email. This enabled the educator to write down her answers in a free talkative form and for 

the interviewer to ask follow-up questions if necessary.  

The interviews were conducted in Swedish, but will be presented in English in section 7. 

The original quotes can be found in the appendices. 

 

6.2 Vocabulary test 

The participants were asked to do a vocabulary test, translating from English to Swedish at 

each of the two interviews. The test in this study is similar to “The Vocabulary Knowledge 

Scale” (VKS) which has five stages that show how well new vocabulary has been acquired 

(Paribakht and Wesche 1993, cited in Waring 2002).  

 

Table 1: The Vocabulary Knowledge Scale (Source: Wesche and Paribakht 1993) 

I: I don't remember having seen this word before 

II: I have seen this word before but I don't know what it means 

III: I have seen this word before and I think it means ________ (synonym or translation) 

IV: I know this word. It means __________ (synonym or translation) 

V: I can use this word in a sentence. e.g.: ___________________ (if you do this section, 

please also do section IV) 
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In this study the participants were provided with the first four possibilities in both tests. 

However, they have been labelled a bit differently and were given in Swedish. 

 

Table 2: Vocabulary test in this study 

I:  Unfamiliar 

II:  Recognize 

III: Describe 

IV: Translate 

 

The reason for measuring vocabulary in this way is that the students may have reached 

different stages in the acquisition process, though it is worth noting that this type of test only 

tests “written and reading vocabulary” (Waring 2002).  

In the first test the words consisted of mainly terminology taken from the participants 

lecture slides where they had been presented in both English and Swedish. The words that are 

not terminology are frequently recurring in the Business Administration program. All of the 

words could also be found in their textbook. The interview took place approximately two 

weeks before their exam. 

 

1. Depreciate 

2. Merger 

3. Discounted cash flow (DCF) 

4. Annual percentage rate (APR) 

5. Internal rate of return (IRR) 

At the second interview the participants were asked to do another vocabulary test. This one 

contained all of the previous words from Finance 2 as well as six new ones from the 

Marketing course. The reason for reusing the old words was because this interview took place 

after their exam which meant that they had completed the course and thereby acquired all the 

new words possible from this particular textbook.  

The words from the Marketing course had been randomly picked from their two textbooks 

except for one that is also the title of one of the textbooks. The second interview took place 

approximately one week before their Marketing exam. 

 

1. Competitive Strategy 

2. Deter 

3. Retaliation 

4. Revenue 

5. Rivalry 

6. Unanimity 

6.3 Context 

The material is based on interviews with five students enrolled at the Business Administration 

program at Stockholm’s School of Business as well as the director of studies.  

In this particular program, the first term contains one course with English textbooks and 

some with a small number of articles in English. Otherwise everything is in Swedish. The 
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second term has two courses with Swedish textbooks and three with English, all combined 

with lectures and seminars given in Swedish. In the third and fourth term a majority of all the 

courses are given only in English. 

Other than interviews there are some studies about learning outcome in the form of content 

and vocabulary presented in order to discuss the answers provided. There are also some facts 

given about the usage of English in Swedish education. 

 

6.4 Participants 

The students interviewed are in their second term of studies at the Business Administration 

program, which is an education program that will lead to Bachelor of Science, Master of 

Science or a Master of Science in Business and Economics.  

The interviewees were randomly chosen to participate and no consideration was taken to 

their individual characteristics such as age and previous studies. Further investigation about 

the participants’ background would have resulted in an alteration of the study’s aim, and be 

more focused on individual attitudes according to personal characteristics. 

The participants were contacted outside a lecture hall where they had attended a lecture, 

and asked if they had the time to participate in this study. This means that they all have 

attended at least one lecture, but considering the large number of students in these courses 

there is little risk that they are all frequently attending lectures and will answer the questions 

accordingly. 

Three of the students were interviewed separately whereas the other two were interviewed 

together. The main reason is that there is a chance that people sometimes talk more in pairs 

than they do when they are alone. By taking that into consideration and doing different types 

of interviews, both possibilities have been covered. However, the downside is that it is more 

difficult to transcribe the recording when two people are discussing a matter. 

 One of the educators of the department was also contacted about the program’s language 

structure in order to find out if there are any particular reasons for its arrangement.  

 

6.5 Limitations 

Because of the study’s limited size, only a few students were interviewed and that 

compromises the importance of the answers. However, by interviewing them twice it was 

possible to get closer to their opinion about parallel language since attitudes change over time.  

Unfortunately, it turned out that one of the students was not able to participate in a second 

interview. Therefore the results from the second interview will only contain 4 students’ 

answers. This affected the vocabulary tests as well. Only three of the informants were able to 

do them twice. Although that sounds like a small sample the results still gave good indications 

of how much vocabulary is being learnt through reading. 
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7. Results  

7.1 Student interviews 

7.1.1 Use of course literature  

Among the students interviewed there were different thoughts about whether or not the course 

literature in Finance 2 was important. During the first interview it was found that 2/5 of the 

participants (students A, B) had not purchased the course textbook.  

 

1. … it looked very boring and I asked a person who took this course before if it was 

necessary and she said that she had read a maximum of 5 pages and she passed the course 

anyway (A) 

 

2. … I used the material from the lectures in order to try to figure out how to solve the 

calculations (A) 

 

The participant was asked a follow-up question to see whether it would have made a 

difference if it had been written in Swedish. The interviewee said no.  

The second student that did not purchase the textbook had a similar explanation. 

 

3. It was a too thick book really, I felt that no, I know that I will not understand what I will 

read anyway. But I will read in Marketing 2 because I think it seems interesting and I want to 

read because it is fun, not because I have to (B) 

 

However, this student answered that if the book had been written in Swedish there would 

have been no question about it. The student would have purchased it. 

 

4. Absolutely, it is like, it is difficult to take it all in when it is in English I think. It takes twice 

the time to study for the exam in order to understand … it would have been twice the time in 

English than in Swedish (B) 

 

The participants that stated that they had purchased the textbook did not seem to consider 

the idea of not doing so during their first interview. However, students C and D said that it did 

take a considerably longer time to read and that there was not enough time to do so in the 

course therefore they did not read very much at all.  

 

5. The book is probably good if I would have had time to read it. When it is so much text and 

so little time and then in English it just does not happen. Then we have to go through the 

lectures and what has been said and translate (D) 

 

The only person who did like the book said that: 

 

6. I have hardly thought about whether it is in English or Swedish, it has worked (E) 
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However, during the second interview all three students (C, D, and E) admitted that they 

had not really read much in their textbook and that they had heard from several other students 

that they had managed to pass the exam without the use of the textbook.  

 

7. I browsed everything. I did not really read until there was an example. Then I highlighted 

the example and read a little bit beneath it, aha this is this and this. Then I continued to 

browse the rest. So, I only read the examples (C) 

 

In Marketing 2 it was different. All participants had purchased or borrowed the textbooks 

and thought that they were very important, especially compared to the textbook in their 

previous course, Finance 2. However, out of the four people that were able to participate in a 

second interview it was only student E who clearly said that the books in this course were 

very simple to read because they were more novel-like than the book in Finance 2. This 

person also said that there was no difference in the level of understanding and that the 

language does not matter at all. There was only one feature that caused some problems and 

that was that some of the examples in one of the books were very old and therefore difficult to 

relate to. However, none of the other students thought that the textbooks in the Marketing 

course were more difficult than the one in Finance 2. 

After some further enquiring about reading in English participant E admitted that it 

actually did take much more time to read in a second language and that it was more difficult 

to browse the text. 

Another student (C) also claimed that there was a major difference between the two 

textbooks used in Marketing 2. The one that was not as popular was written in the early 

eighties and a majority of the interviewees had noticed that there were disparities in the 

language.  

 

8. … they have even stated in the introduction that it is for business people and not students. It 

is not a study-book. It is, it is very complicated to follow … (C) 

 

9. … the sentence constructions and the words, like, is that a word? It is not really explained 

so that the students will understand. They have previous knowledge. He assumes that you 

know what everything is. He goes on with his advanced reasoning … (C) 

 

Throughout the questions about the textbooks the informants stated that it required more 

time to read in a second language and a majority said that it does affect their understanding of 

the text and ability to connect their reading to the lectures. 

However, when the students were asked whether they read in their textbooks before or 

after the lectures they all admitted that, no, they did not have time to do so in either course. 

The only times that they opened their textbooks with the lectures in mind was when there had 

been something mentioned during class that they did not understand.  

 

10. It is not possible. There is no time. I have tried. But there is not time. I have not read … It 

is just because there were so many large assignments, so much to write and such. Then I have 

to work too… (C) 
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It was found that the students did use different strategies when reading the textbooks in the 

two courses. In Finance 2 they did not read very much at all, they focused mainly on doing 

calculations and expressed that they thought that their textbook had been unnecessary. In 

Marketing 2, on the other hand, they intended to read their textbooks and thought that they 

were important. One reason for this was related to the course requirements. In Finance 2 the 

students did exercises and in Marketing 2 they were expected to write a paper. However, 

when the interviews were conducted the students had approximately one week left before 

their exam and none of them had completed reading one whole textbook. Student A said that 

perhaps that was not very good. 

 

11. In order to pass the exam I think that they are more important in the marketing course than 

in the finance course… but I do not know. I did not pass the finance course so perhaps it 

would have been good if I had read the finance textbook (A) 

 

7.1.2 Use of other sources 

Because there may be some difficulties with understanding an academic text written in 

another language the students were also asked about what other sources they used, among 

lectures, seminars and external sources. It became clear that there was a difference in 

attendances at lectures in the two courses.  

In Finance 2 the participants seemed to attend most of the lectures and all of the seminars 

whereas it was different in Marketing 2. In the later course the attendance level was very low. 

The students attended their mandatory seminars but viewed the lectures as unnecessary and as 

a waste of time. This was for the most part because they found it easier to read the textbooks 

in Marketing 2 than in Finance 2. However, student C expressed a discontent with the lecturer 

and said that even though she sometimes attended lectures, she usually did not listen and 

many times she even fell asleep. 

Student A said that the reason for his high attendance in Finance 2 was because the 

lecturers gave examples of how to do calculations and solve problems. 

When the participants were asked further about secondary sources that might be helpful 

when reading in English and trying to understand their textbooks, everyone referred to using 

dictionaries. However, after some further enquiring it quickly became clear that they also used 

the Internet but they did not consider it being anything out of the ordinary.  

 

12. Sometimes when something is described in a tricky way in the book (C)  

 

13. … sometimes I write a list of things that I do not understand and then I look it up on the 

Wikipedia. Then I understand it even better than if I had read a book. It is so appreciated. It is 

great (B) 

 

14. I think it (the Internet) is fairly obvious when I need to look something up, because it can 

be good to find it somewhere else. Another phrasing and such (A) 

 

15. … Google is your friend (C) 

 

16. … Nowadays it is fairly obvious. It is like having a telephone (C) 

 



15 

 

The Internet pages, besides different dictionaries, that were being used by these 

participants were Google, Google Translate and Wikipedia. It also appeared that when these 

students read something on the Internet only student E read it in English, everyone else 

searched for translated information. 

 

7.1.3 Attitudes and beliefs about this arrangement 

The participants seemed to be rather accepting of this arrangement and have similar thoughts 

about why their courses were constructed in this way. They agreed that this may be a good 

way to prepare for the future and working life. It was also acknowledged that because people 

today are very mobile there is a need to be able to understand English well.  

 

17. I think it is good, I think it will be like this in the future as well wherever you work (E) 

 

18. I almost think that it is better to mix than having everything in English, because you need 

to know terminology and such (E) 

 

However, some of the students did also say that perhaps it would be much better if only 

one language were being used to make it less confusing. According to them it did not matter 

whether it was English or Swedish, only student E thought that perhaps English would be 

better. 

 

19. We will work a lot with English and we will get a lot for free by reading English course 

literature… (E) 

 

Student C did however express a different point of view. 

 

20. It is a bit hard. I would much rather want to have Swedish books, it is faster to read, it is 

easier to learn… you read a page, then after a while I have decided what to eat and whether or 

not I should clean on Thursday (C) 

 

When the participants were asked about why they thought they were provided with courses 

in parallel language they did not seem to know, but they made similar guesses about the 

arrangement. However, their thoughts did not concur with what the educator questioned had 

stated about this programme. 

 

Why English textbooks are being used: 

 

21. Perhaps they are better than the Swedish (A) 

 

22. That is probably because this should be a little international; there should be an exchange 

so that it is possible to compare what we know and what people abroad know. It is supposed 

to make it easier for us to manage studies abroad perhaps (B) 

 

23. Because of the people who have written them, they are like the authority (E) 

 

24. “That is because it is the English authors that works for everything (C) 
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Why the lectures are offered in Swedish: 

 

25. Because of the people talking, their mother-tongue is being used in the lectures (A) 

 

26.  It is because most of the lecturers speak Swedish, or have it as their mother-tongue. It 

would almost sound stupid if they would speak English because they are much better in 

Swedish. It would be noticeable (B) 

 

27. I can imagine that it is probably very expensive with international lecturers and that it 

would not be as appreciated by Swedish students… (B) 

 

28. Because the knowledge will get through better and there will be more understanding (D) 

 

The students mainly believe that they are reading English textbooks because the most 

influential people in their academic field are English-speakers and therefore write in English.  

Their beliefs about why their lectures are not in English as well as their textbooks seem to 

be that the University cannot afford lecturers who speak English and that their Swedish 

lecturers impossibly could do so. Only student B considered the thought of learning outcome 

as the reason. This would imply that the students believe that the department has not been able 

to provide them with an arrangement that has been well considered. 

 

7.1.4 Expected learning outcome 

When asked to define pros and cons for studying in both English and Swedish they stated that 

the pros are that their language proficiency will develop whereas the cons are that 

terminology in two languages sometimes becomes confusing, especially when lecturers have 

different preferences.  

 

29. You will learn, you become better in languages I think … well, learning new words in the 

second language and then it is also nice that it is in Swedish because then it is not as much to 

think about. But then again it is developing to think in another language (A) 

 

30. Now I have truly realised that there is a major confusion in, for example equations 

because sometimes the lecturers use Swedish terminology and sometimes they use English, it 

is very confusing. I think that they should make up their minds (B) 

 

31. There is so much terminology that the previous knowledge in English is rather useless. It 

is the terminology that is difficult. But yes, my skills have improved fantastically I think (B) 

 

32. It is difficult to explain exactly how, but I think that I learn well from reading because you 

get all the words, vocabulary and reading proficiency (B) 

 

Even though these participants did not express any major difficulties with parallel language 

other than that it was more time consuming to read in English, there appear to be other 

students who have different ideas. During one of the interviews several friends of the student 

interviewed came up and asked about what was being discussed. When informed, they all 
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expressed a great discontent with the structure of their courses. They did not find English 

textbooks to be rewarding in any way and said that it only decreased their learning outcome in 

the course. 

 

7.1.5 Previous knowledge 

The participants were also asked about their previous knowledge and contact with the English 

language. All but students B and C stated that they always read novels (originally written in 

English) and many magazines in English. Informant C had also had little contact with the 

English language and expressed the greatest discontent with having English textbooks and 

stated that she could not see any obvious reason for why the textbooks could not have been 

translated. Student B had a different background; she had studied in England for 1 ½ years 

before she began her studies in Business Administration and liked to read in English.  

None of the informants, expect student C, thought that increased language proficiency 

would make it easier to read academic texts because of the field specific terminology that they 

did not think they would have encountered elsewhere. Student C who expressed that she felt 

that her language proficiency was insufficient believed that more reading in English would 

make a difference.  

Some of the students also pointed at another problem with textbooks in English, and that is 

that many of them have been written by Americans and therefore several examples in the 

books are related to that specific country.  

 

33. … if it is an American book then there is a lot related to America and their system so there 

is not much that is in contact with the Swedish system. Sometimes it feels like I do not have 

the strength to read it because it has nothing to do with Sweden (D) 

 

The majority did not think that the English that they had learnt in upper-secondary school 

was enough. One of the students (B) even stated that she had spent 1 ½ years studying in 

England but still did not find it to be sufficient for these kinds of studies. 

 

7.2 Vocabulary 

7.2.1 Vocabulary test 1 

The results from the first vocabulary test showed that the students did recognize many of the 

words from their textbook and lectures. However, there was not a high level of understanding 

of the words among the participants which became obvious when the students were trying to 

translate and describe some of the words in the test.  

In figure 1 the bars “translate” and “describe” indicate that the students have understood 

the words whereas the other two bars, “recognize” and “unfamiliar”, show that they do not 

know the words. Nonetheless, it is important to note that previous studies (section 2.4. 

Incidental learning) claim that when a person begins to recognize a word they may be on their 

way to soon acquiring it incidentally. 

One of the students (B) said that even though her aim was to look up words when reading 

there was no time to do so, therefore she always had to guess the meaning of several words. 

The participant was aware of the possibility that many of her guesses might be wrong. 

Overall, the students did fairly well on this vocabulary test but one would expect them to 

know the words “merger” just as well as “deprecation” because they are very common words 
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that reappear in Business Administration. However, it seems as though the students have 

acquired their terminology better, perhaps that is because those words are frequently recurring 

when doing calculations whereas the common words are not.  

 

 
Figure 1: Finance vocabulary test  

7.2.2 Vocabulary test 2 

The phrase “Competitive Strategy” is the title of one of the textbooks in Marketing 2. 

Therefore it is rather strange that only one of the students (D) was able to translate it. The 

students who have been placed in the category “Describe” did not really describe it; they 

referred to it as being the theory of the author of the book, which it is. However, that does not 

mean that they fully understand the concept of these words and may be on the verge of only 

recognizing the title and perhaps not being willing to admit that they have not thought about 

what the title means even though it recurs in their textbook several times.  

 These results look fairly good considering that these are words acquired from the 

participants’ textbooks. However, the good numbers are mainly dependent on students C and 

D. They both said that they tried to look up as many words as possible when reading; 

especially student C who even acknowledged that she recognized two of the words because 

she remembered that she had looked them up and after a while, the student was able to 

translate one and explain the other. This indicates that using dictionaries does give results.  

 Among the poor results there is one participant (student A) who only managed to translate 

or describe 3 words although this person did state that there were no difficulties when reading 

textbooks in English. Therefore it is possible to argue that perhaps some of the participants 

either withheld their honest opinion and thoughts about problems with reading in a second 

language or that they have overestimated their expected learning outcome. However, this 

person did not participate in the first vocabulary test so there is no way of knowing if perhaps 

these 3 words were newly acquired. 
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Figure 2: Finance and Marketing test 

7.2.3 Vocabulary development 

The students who did the vocabulary test twice showed a slight development. The second time 

they knew more terminology from the Finance course. This change is most likely dependent 

on the fact that the second vocabulary test was conducted after their exam but there is no way 

of knowing for how long these new words will remain acquired. There was for example one 

student (D) who by the second test had forgotten what the word “merger” meant even though 

she was able to translate it the first time around. In the results of the second test the same bar 

represents another student (C) who has acquired the word. 

 

 
Figure 3: Finance vocabulary test 1  
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Figure 4: Finance vocabulary test 2 

7.3 Educator interview 

From the third term in Business Administration and onwards many of the courses are offered 

in English only. According to the educator interviewed the reason for doing so is the aim of 

increasing the chances for Swedish students to study abroad. This has to do with the fact that 

the department is only able to send as many Swedish students abroad as they are able to 

accept foreign exchange students. The intent is that everyone who wants to study abroad 

should be able to do so.  

When asked about incidental learning, the answer was that because studies within the field 

are so inconclusive the department cannot base their courses on them. However, she did find 

the field to be very interesting.  

It was also stated that all educators at the department are able to teach in English because it 

is the academic language in general. 

According to the educator it is known that students who study abroad have an increased 

employability and in many cases are offered a higher salary. However, nothing was said about 

whether or not the students are expected to be more proficient in English. Furthermore, if 

there is any difference in these elements when students have studied in English in Sweden the 

educator could not say. Today, employees within this field are expected to have sufficient 

language skills in order to assimilate documents written in English independent of what 

language they have used in their studies. 

When it comes to using English literature in some courses in parallel with Swedish lectures 

there are some fairly straightforward reasons for it. According to the educator the main issue 

is the shortage of literature written in Swedish. However, they do try to use Swedish 

textbooks when they can but the reason is not because of the language. It has to do with the 

content.  

The educator explained that in many English textbooks the content is usually related to 

other communities and cultures which would be insufficient if it is not alternated with texts 

about Swedish contexts. However, because it is difficult to find books about Sweden, much 

Swedish research in the form of articles is used, although they have been written in English. 

When asked whether there are any thoughts about language learning behind the structure in 

the courses with parallel language the answer was no. The reason was simple; studies have 

shown various results and are inconclusive. Good textbooks are more important. 

The educator had never received any questions about why some courses are provided in 

parallel language. However, the answer would be that it is not possible to translate textbooks 

because of the anticipated small editions and that the students in a sense are provided with a 
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translation through the lectures in Swedish. Besides this there is some value in learning 

terminology in English as well.  

The final question was about what possibilities there are for students who struggle with the 

English language. The educator referred to the language entrance qualifications, which is a 

passing grade in English B. Other than that, the students are mainly directed towards 

dictionaries. However, in some courses they may be provided with a word list or other forms 

of support. 

 

 

8. Discussion  

8.1 Answers to research questions 

8.1.1 Use of course literature 

In Pecorari et al's study (forthcoming) students replied about the course they were doing and 

that could not show differences in behaviours due to courses as opposed to individual 

characteristics. This study shows that more attention has to be paid to this contextual factor. 

 The students’ use of textbooks differed between the courses. In Finance 2, three fifths of 

the informants bought the textbook but none of them actually read it. Instead they only 

browsed some of the text and marked the examples. As a complement they used other 

sources, which was something that the students without a textbook instead relied on entirely.  

In Marketing 2, all of the informants purchased the textbooks and intended to read 

everything. However, none of them managed to do so. Their planned study strategy in this 

course was to read all of the text and use other sources to fill in what they missed. 

Overall, there is an indication that students use different study strategies according to the 

type of textbook they are assigned and not the type of exam, which was expected.  

It was also mentioned that the textbook in Finance 2 was more difficult to read than the 

ones in Marketing 2. 

 

8.1.2 Use of other sources 

Overall, the amount of reading was very low but it affected the attendance in classes 

differently. In Finance 2 the students attended as many lectures and seminars as possible in 

the hope of learning enough to pass the exam (some even aiming at a higher grade). By 

contrast, Marketing 2 informants’ attendance at lectures was very low, partly because the 

lecturer was found to be boring and the books easier to read.  

 The Internet was frequently used as a complement in both courses that enabled the students 

to translate as well as read in Swedish. Only one of the students used the Internet to read more 

in English. Dictionaries were also used. However, a majority of the participants said that it 

was too time consuming and that they therefore did not use them as much as they perhaps 

should. 

 

8.1.3 Attitudes to and beliefs about this arrangement 

The students’ attitudes towards parallel language were positive, even though they 

acknowledged that there were some difficulties involved. This positive attitude was not 

expected and not what Pecorari et al (forthcoming) found in their study. However, the 
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hypothesis saying that the students believe that they need to know English terminology was 

confirmed.  

Their beliefs about this arrangement were that they were assigned English textbooks 

because all of the “good” authors are English-speaking, and that they were offered lectures in 

Swedish because their lecturers’ mother-tongue was Swedish and because English-speaking 

lecturers would cost too much money.  

 

8.1.4 Expected learning outcome 

The informants have high expectations on the development of their language proficiency 

through reading textbooks in English even though none of them actually read much. There 

also seemed to be some concern about the consequence of losing out on understanding of the 

content because of the confusion that learning in two languages creates. 

 

8.1.5 Previous knowledge 

A majority of the informants indicated that they know English well from reading much and 

travels. This was expected to correlate with having a positive attitude towards reading in 

English. Only one student (C) was negative, and she also said that her language proficiency 

was insufficient. She had not travelled much, nor did she read anything else in English.  

However, the hypothesis was wrong. The students who said that they had good language 

proficiency did not believe that it made it easier to study in English. They said that academic 

text was difficult for everyone independent of proficiency. It was only the student who said 

that she had insufficient language skills that believed that a higher proficiency would make a 

difference. 

 

8.1.6 Vocabulary 

The expectation that the informants would read the textbooks in the Marketing course and 

therefore know the terminology well did not come true. Instead terminology acquisition 

appears to rely mainly on dictionary use because none of the students read as much as 

expected.  

The two students that frequently used dictionaries had the best results. It was student C 

who believed that she did not know enough English that also seemed to have worked the 

hardest. The remaining students, who all thought that they had good language proficiency, got 

the poorest results. Some of them did not read at all and none of them had used dictionaries.  

Overall it seems as though those who overestimate their proficiency also learn the least. 

 

8.2 Emerging issues 

8.2.1 Prestige  

The interviews revealed that the informants’ beliefs about the use of parallel language in 

education deviated from the actual reasons.  

The informants’ perceptions that literature in English was chosen because English-

speaking authorities were “better” suggest that they identify language with nationality and do 

not see English as the lingua franca of the academy (unlike the educator interviewed). 
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The common idea among the participants explaining why their Swedish lecturers did not 

teach in English was because it would not sound good. This correlates with what Airey stated 

about the critical view people in Sweden have towards one another (Samuelsson 2009). 

Overall, these students seemed to consider Swedish achievement and the Swedish language 

to be less attractive than English.  

 

8.2.2 Academic language and English proficiency  

Although the students were positive towards parallel language they had a negative attitude 

towards the textbook in Finance 2. The reasons provided by the participants’ claim that it had 

to do with how boring the textbook looked as well as the content of the course i.e. doing 

calculations. It seems as though this combination of reading in a L2 and having to do 

calculations was too difficult and time consuming. Perhaps that is because acquiring a correct 

result of calculations necessitates full understanding of the subject itself, and that requires that 

nothing is lost in translation. In order to avoid losing out on understanding the students are 

required to either be proficient enough to understand everything or to translate the text while 

reading (Söderlundh 2005). This requires that the reader is very focused on the text itself 

rather than the content and that may increase the risk of the reader to lose interest, which 

student C clearly pointed out that she did. 

However, it seems as though these students’ strategic approach was similar to what the 

study by Ward (2001) revealed about Thai chemical engineering students. The fact that one of 

the informants said that she merely browsed the text and highlighted the examples and the two 

other students that had purchased the textbook admitted that they had not really read it either, 

suggests that evading text occurs among people with relatively good language proficiency by 

international standards as well. Perhaps the common reason is that it is too difficult and time 

consuming to read in a L2 independently of previous knowledge in a language.  

Although Ward (2001) suggests that the participants in his study evaded text (similar to the 

text in Finance 2) because it was too difficult to read in their L2, it is not possible to say if this 

applies to the informants in this study as well. Perhaps their study strategy and possibility to 

rely on the Internet is independent of the language of the medium and more concerned with 

the content of the textbook itself. 

The students interviewed said that they also compensated for the evaded text by attending 

as many lectures as possible in order to learn the theory, and mainly all of the seminars 

(which were not mandatory) because it was where they were provided with examples of how 

to solve the problems in the upcoming exam. Student A said that he used the lectures as a 

substitute for the textbook and believed that it would be enough. 

By the time of the second interview they all said that the textbook had been unnecessary. 

This would, according to Salö (2010), indicate that the students did not possess sufficient 

language skills to learn enough from reading but it can also be argued that because of the 

structure of the course there is little need for individual reading. The students appear to have a 

good chance of learning enough from lectures, seminars and help from the Internet. 

In the Marketing course it was different. The textbooks were, according to the participants, 

in comparison easier to read and the subject itself was more entertaining. The students did not 

attend as many lectures as in the Finance course either, only the mandatory seminars. This 

time they found the lectures to be boring and unnecessary. With regard to the students’ 

statements in the Finance course it seems as though Salö’s explanation could work here as 

well, the books were not too difficult and as a result of that the students were not as dependent 
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on their teachers. However, it should be noted that the poor level of attendance may be 

dependent on how good the lectures are perceived to be. Student C said that she slept through 

them on many occasions. Another reason for not attending was that there was no time to do so 

because of the many assignments in course.   

However, if these indications can be interpreted as Salö (2010) claims instead of ascribing 

the situation to poor lecturers then that would in some sense mean that an empty lecture hall is 

equal to simple textbooks. Perhaps that is true, but it may also be because of a strategic 

approach towards attending lectures. If lecturers do not provide the students with anything 

extra to complement the textbooks lectures might be viewed as unnecessary. There need to be 

some balance where the lectures and textbooks do not repeat one another.   

When the students were asked about the use of other sources everyone mentioned that they 

used dictionaries. However, after further inquiring it turned out that even though participants 

A, B and E had intended to look up new words, it just did not happen that often. The times it 

did, it was mainly because a word kept on recurring and the students realized that they needed 

to know what it meant. The informants’ answers were similar to the findings of Hulstijn, 

Hollander and Gredanus (1996) about dictionary use. It takes too much time and no one has 

enough of it to look up every new word, which instead results in students guessing the 

meaning of sentences. However, students C and D who used dictionaries frequently displayed 

that they had indeed acquired many new words in the vocabulary tests. This correlates with 

the findings of Hulstijn, Hollander and Gredanus (1996) about dictionary use being the best 

way of incidentally acquiring new vocabulary. 

The Internet appeared to be the most important source among the students, besides 

textbooks and classes (which they tried to evade), but at the same time no one seemed to 

consider it to be an extra source of information. Student C considered it to be almost the same 

thing as having a telephone.  

The Internet seems to work as a complement to textbooks and four of the informants (A, B, 

C and D) said that they used different web pages to read about matters that they did not 

understand in Swedish instead of English. Only student E said that she read about things in 

English because there were more pages written about the subject in that language.  

The Internet has developed enormously and the question of whether or not people will 

have to learn as much facts in the future has to be asked. This may obviously raise the 

question if it is possible to understand facts without any background knowledge. However, 

there are reasons to believe that it is. On for example “Google” and “Wikipedia” it is possible 

to search for and read about almost anything written in a very simplified way which means 

that pretty much anyone will be able to understand.  

Another option is “Google translate” where it is possible to read texts in the preferred 

language, and the translations are fairly good (and continuously improving). 

Nonetheless, there is one problem with these sites, especially “Wikipedia”, and that is that 

anyone can fill the pages with information and therefore there is no guarantee that the facts 

are accurate. However, it seems as though much is close to correct because of the indications 

that Business Administration students are able to get through their studies by using these 

sources.  

It appears as though reading about the course content in Swedish on the Internet was the 

preferred way of learning instead of using dictionaries. The two students (C and D) who 

frequently used dictionaries also relied much on different web pages on the Internet.  
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Perhaps this is a common way of dealing with difficult texts in other languages instead of 

risking too much capacity loss which may happen when a reader’s language proficiency is 

insufficient (Duff 1997, Met & Lorentz 1997, cited in Salö 2010). Another possible reason is 

that it takes much less time to look something up on the Internet in ones’ L1 compared to 

actually reading a whole book in a L2 and translating unknown words.  

However, this approach does definitely affect how much of the course content is being 

learnt. It seems as though the aim is to only pass exams, and not to learn new things which is 

rather unfortunate. Thus, people graduating from universities are not as competent as they 

should be. Their background knowledge will, according to Ward (2001) not be comparable to 

people who have studied in their L1 and they will not have the advantage of being able to be 

creative and apply their knowledge in new situations. 

The fact that the students did not seem to mind learning through parallel language even 

though they thought that it was more time consuming, that they lost some of the content and 

actually did not manage to complete reading any of their textbooks was rather confusing. 

Much appeared to depend on their strong belief about acquiring better reading skills as well as 

a larger vocabulary for the future.  

Obviously reading proficiency will increase through reading, but that is also dependent on 

how much the students actually do read. Overall, it seemed as though the informants never 

considered that their little reading could restrict their language development.  

When it comes to acquiring new vocabulary it seems as though the students put too much 

faith in incidental learning. This usually requires some effort besides only reading (Huljstijn, 

Hollander & Greidanus 1996), and there are indications that little is remembered afterwards 

(Hulstijn 1992, cited in Prince 1996).  

Overall, this faith in incidental learning appears to be consistent with the findings of 

Pecorari et al (forthcoming) and perhaps that is one of the things that motivate some students 

to try to overcome the language barriers instead of evading textbooks completely. 

The language requirements for studying at the department of Business Administration are 

according to the participants too low, as suggested by previous studies (Fest 2002, Lee and 

Greene 2007, cited in Hellekjær). On the other hand, the educator interviewed said that there 

should not be many problems because students who have reached the requirements should be 

proficient enough. Judging from this it appears as though the students perceive their own 

language proficiency in another way. 

The fact that a majority of the informants said that their level of language proficiency 

would not make a difference when reading academic text appears to correlate with blogs, chat 

rooms and debates where people who believe that parallel language is good are trying to 

explain to those who are worried about having to read literature in their L2 and therefore 

avoid applying to higher education that they are exaggerating. Academic text is difficult for 

everyone because of the lack of previous interaction with the field of study. This correlates 

well with Bourdieu and Passeron’s chain of thought. Academic discourse is… 

“jamais pour personne, même pour les enfants des classes cultivées, une langue 

maternelle” [for nobody, even the children of the cultivated classes, a first language 

—translation ours] (Bourdieu & Passeron, 1965, p. 18). 
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9. Conclusion 

Parallel language in education has both positive and negative effects on students. The positive 

features brought up are increased reading proficiency, acquiring new vocabulary as well as 

more literature to chose from but the negative aspects are that the learning outcome may be 

lacking and therefore not comparable to that of people who have studied in their L1. Parallel 

language also appears to affect some people’s choice of studying at a higher level in a 

negative way. 

According to these findings the universities are risking the level of knowledge within 

different fields of studies, because students seem to always be finding ways of evading as 

much text as possible and still pass exams. With help from the Internet it appears as though 

anyone can learn about a particular field through reading summaries and never acquiring full 

understanding. Perhaps universities should rethink their examination form and not provide 

exams containing questions that anyone can answer by “Googling” them. 

The most interesting feature that this study found was that students appear to have 

misperceived the reason for reading literature in English instead of Swedish. None of the 

informants considered the possibility of some of their English literature being written by a 

Swedish-speaking person. Perhaps this is an indication that domain loss is a risky thing 

because it suggests that speakers of English are superior to others, and not that English is a 

language for everyone. 
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Appendices 

1 Interview questions in English 

1.1 Interview 1  

1. Time and effort  

1.1. Do you use the English course literature? 

1.1.1. Why, why not? 

1.1.2. Do you use any aid in order to increase your understanding of the textbook? 

1.2.  How much of your time do you spend on the English course literature in comparison 

to what you would have spent if it had been written in Swedish?  

2. Strategies  

2.1. Do you attend the lectures, seminars and the extra classes for calculations in this 

subject? 

2.1.1. Do you find them useful? 

2.1.2. Why? 

2.2. Do you read the textbook before the lecture? 

2.3. Do you read the textbook after the lecture? 

2.4. Do you use other sources in order to find information?  

2.4.1. Which ones? 

2.4.2. Why? 

2.5. If you take notes, are they from the book, lectures, or other sources? 

2.6. If so, in what language do you write? 

2.7. Do you think you ask your teachers more questions when the classes are in Swedish 

compared to if they had been in English? 

2.8. Do you ask more questions during class because the literature is written in English? 

2.9. Do you think that the teachers take possible language difficulties in consideration? 

2.10. Do the teachers use any English terminology during classes? 

2.11. How would you have liked the lectures to be structured in order to be more beneficial 

for your studies?  

2.12. Have your teachers referred to any English terminology during lectures in courses 

before this one? 

2.13. Would you prefer to be given some of the terminology in both languages at the 

exams?  

3. Learning outcome 

3.1. What do you think about mixing languages in one course i.e. English textbooks and 

Swedish classes? 

3.2. Why do think English textbooks are used when the classes, assignments and 

discussions are presented in Swedish?  

3.3. Why do think the classes are taught in Swedish?  

3.4. Would you have preferred the courses being taught in only one language?  

3.4.1. Why? 

3.4.2. Which language? 

3.5. What are the benefits and obstacles with this language combination? 
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3.6. How does this improve your language proficiency?  

3.7. Do think you will benefit from parallel languages in your future?  

4. Pre-knowledge of the English language   

4.1. What type contact have you had with the English language before this course? 

4.2. Do you find it sufficient in order to fully understand the content of the texts written in 

English?  

4.3. Do think it would have made any difference if you would have had more knowledge 

in the English language? 

4.4. Do your read any other books or magazines in English?  

 

1.2 Interview 2 

1. Time and effort 

1.1. Have you purchased the English textbooks? 

1.1.1. Why/ why not? 

1.2. Do you experience any language barriers? 

1.3. Do you consider that you understand the content of your English textbooks as well as 

if they would have been written in Swedish? 

1.4. Do you think that it requires more time to read these books (Market-based 

management & Competitive strategy) in English than if they would have been written 

in Swedish? 

1.5. Do you think that there is any difference in level of difficulty between these two 

textbooks? 

1.5.1. Why/ why not? 

2. Strategies 

2.1. Do you use any extra sources in order to increase understanding of the textbooks? 

2.2. Do you use the Internet? 

2.2.1. Any particular pages? 

2.2.2. Is what you read online written in Swedish or in English? 

2.2.3. Did you use the same method in the Finance course? 

2.2.4. Do you believe that the Internet counts as an extra source of information or do 

you view it as something obvious? 

2.3. Do you think that there is any difference when reading these textbooks compared to 

the one in the Finance course? 

2.4. Do you read/ study in a different way in the Marketing course? 

2.5. Do you experience that the course literature is equally important in both Finance 2 

and Marketing 2? 

2.5.1. Why/ why not? 

2.6. If one of the courses could provide Swedish textbooks, which one would you prefer?  

2.6.1. Why? 

2.7. Do you attend lectures? 

2.8. Do you think that they provide anything extra outside the course literature? 

2.9. Do you read in your textbooks before lectures?  

2.10. Do you read in your after lectures? 

2.11. Do you think that lecturers are taking possible language difficulties in regard? 
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2.11.1. In what way? 

2.12. Do you believe that better language proficiency would have made any difference in 

this course? 

3. Learning outcome 

3.1. Do you think that your reading proficiency have improved by reading English course 

literature? 

3.2. Have you acquired any new vocabulary as a direct result of the course literature? 

2. Interview questions in Swedish 

2.1 Interview 1 

1. Tid och prestation 

1.1. Använder du den Engelska kurslitteraturen? 

1.1.1. Varför, varför inte?  

1.1.2. Använder du dig av några hjälpmedel för att öka förståelsen? 

1.2. Hur mycket tid lägger du på att läsa böckerna förhållande till vad du hade spenderat 

om den varit på svenska? 

2. Strategi 

2.1. Går du på föreläsningarna, seminarierna eller räknestugorna? 

2.1.1. Tycker du att de är användbara? 

2.1.2. Varför? 

2.2. Läser du boken inför föreläsningarna? 

2.3. Läser du i boken efter föreläsningarna? 

2.4. Använder du dig av andra källor för hitta information? 

2.4.1. Vilka? 

2.4.2. Varför? 

2.5. Om du tar anteckningar, är det då från boken, föreläsningarna eller andra källor? 

2.6. Om så, vilket språk skriver du då på? 

2.7. Tror du att du ställer fler frågor till din lärare när lektionerna är på svenska i 

jämförelse med om de hade varit på Engelska? 

2.8. Passar du på att fråga mer på föreläsningarna eftersom att böckerna är på Engelska? 

2.9. Anser du att lärarna tar hänsyn till eventuella språksvårigheter? 

2.10. Använder lärarna sig av engelsk terminologi på föreläsningarna? 

2.11. Hur tycker du att föreläsningarna bör vara strukturerade för att vara så givande som 

möjligt? 

2.12. 2.12 Har dina lärare använt sig av engelsk terminologi under föregående kurser? 

2.13. 2.13 Skulle du föredra att både svenska och engelska används på provet? 

3. Utkomst 

3.1. Vad tycker du om att blanda två språk i en kurs? 

3.2. Vad tror du är anledningen till att engelska böcker används då allt annat är på 

svenska? 

3.3. Varför tror du att föreläsningarna är på svenska? 

3.4. Hade du föredragit att endast ett språk användes? 

3.4.1. Varför?  

3.4.2. Vilket språk? 

3.5. Vad tror du är fördelar och nackdelar med att läsa på två språk? 

3.6. Hur förbättrar det här din språkkunskap? 

3.7. Tror du att du tjänar på den här språkkombinationen i framtiden? 
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4. Kunskaper i Engelska. 

4.1. Vad för typ av kontakt har du haft med det engelska språket före den här kursen?  

4.2. Anser du att det är tillräckligt för att fullt kunna tillgodogöra sig det som står i 

böckerna? 

4.3. Tror du att större kunskap i engelska hade gjort någon skillnad? 

4.4. Brukar du läsa böcker eller tidningar på engelska? 

2.2 Interview 2 

1. Tid och prestation 

1.1. Har du köpt den engelska kurslitteraturen? 

1.1.1. Varför/varför inte? 

1.2. Upplever du några språkhinder? 

1.3. Anser du att du förstår innehållet i böckerna lika bra som om de vore skrivna på 

svenska? 

1.4. Upplever du att det krävs mer tid för att läsa de här böckerna (Market-based 

management & Competitive strategi) på engelska än om de varit skrivna på svenska? 

1.5. Tycker du att det är någon skillnad i svårighetsgrad mellan de två böckerna? 

1.5.1. Varför/ varför inte? 

2. Strategi 

2.1. Använder du några hjälpmedel för att öka förståelsen? 

2.2. Använder du Internet? 

2.2.1. Några speciella sidor? 

2.2.2. Är det du läser på nätet skrivet på svenska eller engelska? 

2.2.3. Gjorde du på samma sätt i finanskursen? 

2.2.4. Tycker du att Internet räknas som en extra källa eller är det någonting 

självklart? 

2.3. Tycker du att det är någon skillnad mellan att läsa de här böckerna i jämförelse med 

boken i finanskursen? 

2.4. Läser/pluggar du på ett annat sätt i marknadsföringskursen? 

2.5. Upplever du att kursböckerna är lika viktiga i både finans 2 och marknadsföring 2? 

2.5.1. Varför/ Varför inte? 

2.6. Om någon av de två kurserna erbjöd svensk litteratur, vilken skulle du då helst vilja 

ha på svenska? 

2.6.1. Varför? 

2.7. Går du på föreläsningarna? 

2.8. Anser du att de tillför någonting ytterligare utöver litteraturen? 

2.9. Läser du böckerna inför föreläsningarna? 

2.10. Läser du böckerna efter föreläsningarna? 

2.11. Anser du att lärarna tar hänsyn till eventuella språksvårigheter i den här kursen? 

2.11.1. På vilket sätt? 

2.12. Tror du att större språkkunskaper hade gjort någon skillnad i den här kursen? 

3. Utkomst 

3.1. Tycker du att din läsförståelse förbättrats genom att läsa engelsk kurslitteratur? 

3.2. Har du lärt dig några nya ord som direkt resultat av kurslitteraturen? 
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3. Vocabulary tests 

3.1 Vocabulary test 1 

English Swedish Translate Describe Recognize Unfamiliar 

Depreciation Avskrivning 2 1 1 

 Merger Sammanslagning 1 1 2 

 Discounted Cash Flow (DCF) Nuvärdesberäkning 1 2 1 

 Annual Percentage rate (APR) Enkel årsränta 2 1 1 

 Internal Rate of Return (IRR) Internränta  4 

   
3.2 Vocabulary test 2 

English Swedish Translate Describe Recognize Unfamiliar 

Depreciation Avskrivning 3 1 

  Merger Sammanslagning 1 

 

2 1 

Discounted Cash Flow (DCF) Nuvärdesberäkning 3 

  

1 

Annual Percentage rate (APR) Enkel årsränta 3 

  

1 

Internal Rate of Return (IRR) Internränta  4 

   Competitive Strategy Konkurrensstrategi 1 2 1 

 Deter Avskräcka 

  

1 3 

Retaliation Hämnd 1 

 

1 2 

Revenue Inkomst 3 

  

1 

Rivalry Rivalitet 4 

   Unanimity Enhällighet 

 

1 

 

3 

3.3 Student response in Swedish 

1. “… den såg väldigt tråkig ut och jag frågade en person som läste den kursen förut om man 

behövde och då sa hon att hon läste max 5 sidor i den och hon klarade kursen ändå”. 

 

2. ”… jag använde föreläsningsmaterialet för att försöka förstå hur jag skulle lösa 

räkneuppgifter”. 

 

3. ”Det vart en alldeles för tjock bok verkligen, jag kände nej jag vet att jag ändå inte kommer 

att förstå vad jag kommer att läsa. Men i marknadsföring kommer jag att läsa för det tycker 

jag verkar intressant för jag vill ju ändå läsa för att det är kul, inte för att jag måste”. 

 

4. ”Absolut. Det blir som, det är svårt att ta in det på engelska tycker jag. Det tar ju liksom 

dubbelt så mycket tid att bara tentaplugga för att förstå… det hade blivit dubbelt så mycket tid 

på engelska istället för svenska”. 

 

5. “Den är säkert bra om man hade haft tid att läsa den. När det är så mycket text och på så 

lite tid och så när den är på engelska så blir det inte. Sen måste man gå genom föreläsningarna 

och vad som har sagts där och översätta”. 

 

6. “Jag har nästan inte reflekterat över att det är svenska eller engelska. Utan det har funkat”. 

 

7. ”… jag skummade allt. Jag läste inte riktigt förrän det kom en formel. Då strök jag över 

formeln och så läste jag lite under, aha det här var det och det. Åsså skummade jag resten. Så 

jag läste bara former”.  
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8. “… där har de t o m skrivit i inledningen att den är för typ bransch folk och inte studenter. 

Det är inte en studiebok. Den är, det är jättekomplicerat att hänga med…” 

 

9. ”… Meningsuppbyggnaderna och vilka ord, typ är det där ett ord? Det är inte riktigt 

förklarat för studenterna för att förstå. De har förkunskap. Han antar att man vet vad allting är. 

Han kör med sina avancerade resonemang…” 

 

10. “Det går inte. Man hinner inte. Jag har försökt. Men man hinner inte. Jag har inte läst… 

Bara för att det var så mycket stora uppgifter, så mycket att skriva och så. Sen måste jag ju 

jobba också…” 

11. “För att klara tentan tror jag att de är viktigare i marknadsföringskursen än i 

finansieringskursen… jag vet inte. Jag klarade inte finansieringstentan så det hade kanske 

varit bra om jag hade läst finansieringsboken…”  

 

12. “Nån gång om det är såhär knepigt beskrivet i boken”. 

 

13. “… ibland så skriver jag en lista på sånt som jag inte förstå och så söker jag på wikipedia 

så förstår jag ännu bättre än jag hade gjort om jag läst en bok. Det är så uppskattat. Det är 

jättebra”. 

 

14. “Jag tycker nog att det är ganska självklart när man ska kolla någonting, för det kan vara 

bra att hitta någon annanstans. En annan formulering och så”. 

 

15. “… Google is your friend.”  

 

16. ”… nuförtiden tycker jag att det är ganska självklart. Typ som att man har en telefon”. 

 

17. “ Jag tycker att det är bra, jag tror att det kommer att vara så i framtiden vad man än 

jobbar med”. 

 

18. “… Jag tycker nästan att det är bättre när det är blandat än när allting är på engelska, 

eftersom att man behöver ju som kunna terminologi och såna saker”. 

 

19. “Man kommer ju att jobba väldigt mycket med engelska och man får ganska mycket gratis 

om man läser kurslitteraturen när den är på engelska…”. 

 

20. “Det är ju lite jobbigt. Jag hade hellre haft svenska böcker liksom bara, det går snabbare 

att läsa, det är lättare att hämta in liksom… man läser en sida, och sen efter ett tag, men jag 

har ju bestämt vad jag ska äta och om jag ska städa på torsdag…”   

 

21. ”De kanske är bättre än svenska”. 

 

22. “Det är väl för att det här ska vara lite internationellt, det ska finnas utbyte, så att man kan 

jämföra vad vi kan och vad de utomlands kan. Det ska bli lättare för oss att hänga med i 

utlandsstudier kanske”. 

  

23. ”Det är väl för att de som har skrivit dem är väl auktoriteten liksom”. 
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24. “Det är väl för liksom, det är väl liksom det är väl engelska författare som för jobbar för 

allting”. 

 

25. “För de som pratar, deras modersmål är på föreläsningarna”. 

 

26. ”För att de flesta föreläsare prata svenska, eller har det som modersmål. Det skulle nästan 

bli dumt om de skulle tala engelska för att han är mycket bättre på svenska, det skulle liksom 

höras”. 

 

27. “Ja, det kostar väl jättemycket att ha internationella föreläsare kan jag tänka mig. Sen 

skulle det kanske inte vara lika uppskattat av svenska elever”. 

 

28. “För att kunskap ska sätta sig lite bättre och mer förståelse”. 

29. “Man lär sig, man blir bättre på språk tror jag... Jomen, lär sig nya ord på det andra språket 

och sen så är det ju skönt att det är på svenska för då är det inte lika mycket att tänka på. Men 

det är ju också utvecklande att tänka på ett annat språk”. 

30. “Nu har jag verkligen märkt att det blir en jätteförvirring i formler bland annat, för ibland 

använder föreläsarna svenska formler och ibland blir det på engelska det blir en 

jätteförvirring. Så jag tycker att de borde bestämma sig faktiskt”. 

 

31. “Det är så mycket termer så att det är ju inte så att den engelska man kunde innan är så 

jätteanvändbar. Utan det är ju det här med termer som är så svårt. Så att det ja, det har väl 

förbättrats fantastiskt tror jag”.  

 

32. “Svårt att beskriva exakt hur. Men jag tycker att jag lär mig generellt rätt bra av att läsa 

för då får man in typ alla ord, vokabulär och läsförståelse”. 

 

33. ”… om det är en Amerikansk bok så är det mycket som är relaterat till Amerika och deras 

system så det är inte så mycket som är i kontakt med det svenska systemet. Det känns ju 

ibland så att det här orkar jag inte ens läsa för det har inte någonting med Sverige att göra”.  
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