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An investigation of upper secondary school students’ pronunciation 
of English and possible underlying reasons 

Abstract 
Swedish school pupils are taught English from a very young age. Many speak English at 
a very high level thanks to this and also thanks to readily available television 
programmes in English, mostly from America but also from Britain. Some, including 
Marko Modiano argue that the English spoken in Sweden could be a new variety. There 
is some evidence in support of this in the form of previous studies showing to what 
degree American and British English is mixed by Swedes. The present study aims at 
exploring if there are any recurring patterns in the way Swedish upper secondary school 
students mix American and British English as well as possible underlying reasons. This 
was done by recording 32 informants at an upper secondary school in Stockholm while 
reading a list of words and sentences designed to elicit phonetic markers that separate 
American English from British English. The data from the recordings is complemented 
by a short questionnaire. Here the informants are asked about their preference for 
English varieties and what they believe the preference of English varieties is for their 
teacher, the school, their textbooks as well as what they watch on television and if they 
have ever been or would like to go to an English speaking country. Concerning whether 
or not the informants mix American and British English or not, the results clearly show 
that most believe they do, although most of them seem to favour American English on 
the whole. There seems to be an overall tendency to use rhotic /r/ and there were some 
differences between male and female informants. Looking at the results of the present 
study compared to previous studies there is a connection in that formal text types like 
word lists elicit more British English than less formal text types do. Concerning what 
they watch on television, nearly all informants watch American television shows and 
this could be, in part, responsible for the tendency to favour the American variety. 
Regarding other influences, there was some uncertainty, especially when they were 
asked what they believed was preferred in the textbooks and by their teachers. Though it 
seems most believe that British English is preferred over American English except for 
the school in general where most believe that both varieties are preferred equally. 
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1. Introduction 

It is not a new fact that the English language is widespread. With over seven hundred 
million speakers of English (Melchers & Shaw, 2011:8) it is one of the largest 
languages around today. The English language is “fast becoming the lingua franca for 
the European Union” (Modiano, 2003:1), lowering the communicative barriers that 
otherwise would exist between countries. Also, much research questions whether or not 
the English of non-native speakers should “be judged against the benchmark of [native 
speakers’] prestige varieties” (Modiano, 2003:1). This leads to the idea that a “European 
rendition of English” (Modiano, 2003:1) for use as a lingua franca is finding more 
support. 

Many children nowadays learn English through school. Especially in countries 
like Sweden, where most people learn to speak English fairly well through the public 
school system, one can draw the conclusion that English is deemed quite useful. In the 
case of Sweden, this has taken an interesting turn in that foreigners who know English 
fairly well have trouble learning Swedish in Sweden given the fact that most people 
prefer to speak English rather than struggle with Swedish. This comes as a result of 
English being one of the core subjects in Swedish schools for many years and when 
students leave compulsory education they are expected to be able to communicate in 
English both verbally and in writing (Skolverket, 2011). Most pupils will learn a 
considerable amount during their school years. However, their level of proficiency may 
vary due to different experiences in life as well as in school. Examples of this can be 
television, music, literature, movies etc. These different sources of input from different 
places can influence learners in many ways when it comes to what model of 
pronunciation they follow. Modiano (2003:1) states that “any difference from standard 
English is usually defined as non-standard, indicating a stage of proficiency which falls 
short of the goal of native or near-native proficiency”. The situation in Sweden is quite 
unique in that English is being learned to a very high level of proficiency outside of a 
native speaker environment. The English spoken by many in Sweden could, in actual 
fact, be a new variety of English in itself rather than simply being an attempt to emulate 
what is deemed the standard variety of American English (AmE) or British English 
(BrE). 

Along with the previous ideas, it is also important to be aware of the aims set for 
the Swedish schooling system with regards to teaching English to young students. In the 
latest document produced by the Swedish National Agency for Education1 – the agency 
in charge of setting the standards as well as monitoring them – nothing is mentioned 
regarding any specific variety of English that is desirable or preferred. The document 
merely mentions that students are required to be able to make themselves understood in 
the English language (Skolverket 2011:30). Students are thus free to choose what 
variety they want to emulate if they want to at all. The previous document, from 1994 
(LPO 94), concerning the goals of English language in the Swedish education system is 
more relevant for this study than the new 2011 document. The reason for this is that my 
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informants will have completed their compulsory education before the new document 
from 2011 was released. Much like the newer version of the document, this version 
from 1994 specifies that students should be able to communicate, using the English 
language, in speech and in writing (Skolverket, 1994:10).  

Guidelines designed to aid in the implementation of what is contained within the 
document from 1994 have been released on a yearly basis and are freely available to the 
public via the homepage of the Swedish National Agency for Education. In the 
guidelines from 1999/2000 it is stated that the students should strive to attain either a 
British or American accent2. This is omitted in the following years’ guidelines where 
accent is not specified at all. 

In this essay I will investigate the pronunciation of certain phonemes in specific 
marker words among upper secondary school students. By doing this I am hoping to 
find defining features that tie the pronunciation of these students to either BrE or AmE. 
It has previously been established (Modiano, 1996:5; Modiano, 2002:167) that these 
two varieties are dominant in Swedish schools and that the pupils are mixing them. I 
will thus be looking for defining features to each of the two varieties to see how the 
English of upper secondary school students in Stockholm relate to these varieties.  

Looking at the previous research on this issue, two essays in particular 
(Spångberg, 2007; Pettersson, 2008), were inspiring in terms of the questions they 
posed to their informants. The results they found together with the results of 
Thörnstrand (2008) and Bouveng (2011) give the impression that BrE and AmE are the 
two dominant varieties of English used by Swedish students today. These two varieties 
are also mixed even though there is a general awareness of the different features 
belonging to the two varieties. The main difference between the present study and the 
ones mentioned is the focus on the phonetic markers. There is a strong probability that 
there will be some degree of mixing in terms of the phonetic characteristics of BrE and 
AmE. This mixing will likely be in favour of AmE rather than BrE due to the influence 
the former has on Swedish teenagers and young adults through the vast amounts of 
popular culture stemming from the US. Finally, the aim of the present study is not to 
enforce the idea of a faulty mixed variety of English being used, but rather to see if 
there are any recurring patterns in the pronunciation of the informants that indicate that 
a new variety of English could be forming.   

 
2. Background 

In the following section previous research into the field will be briefly summarised 
along with theories that are relevant. Lastly, part of a report from the Swedish Ministry 
of Radio and Television3 is summarised. This part of the report contains details of the 
country of origin as well as percentage of aired shows from different countries. 
 

                                                        
2http://www3.skolverket.se/ki03/front.aspx?sprak=SV&ar=9900&infotyp=23&skolform=11&id=2078&extraI
d=1550 (Accessed 2012-03-14) 
3 “Granskningsnämnden” in Swedish. 



 

 3 

2.1. Previous research 

Previous research into this field of study is quite plentiful. Articles and books by 
Modiano (1996 and 2002) have been quite insightful. Four even more recent works, by 
Spångberg (2007), Pettersson (2008), Thörnstrand (2008) and Bouveng (2011) provide 
a more complete picture of the possible current situation. 

Marko Modiano has been a prominent figure when it comes to promoting the idea 
of a new variety of English that is not the standard British or American variety. His first 
book, called A Mid-Atlantic Handbook: American and British English, from 1996 is, in 
itself, not an attempt to characterize a hybrid variety of American and British English 
but instead a book full of details concerning the differences between the two varieties in 
their accepted standard forms. He writes that “an awareness of these differences will 
hopefully help make students aware of the implications of a Mid-Atlantic form of the 
English language” (Modiano, 1996:6). In 2002, Modiano both contributed to and edited 
a book called Studies in Mid-Atlantic English, which contains many articles on the topic 
of British and American English as well as attitudes toward these two varieties. Three 
articles in particular are very relevant to the present study.  

The first article, called “RP or GA? On Swedish school students' choice of 
English pronunciation”, is by Mats Mobärg (2002) who investigated Swedish school 
students’ choice of pronunciation in English, with the main focus being on General 
American (GA) and Received Pronunciation (RP). The core idea of his investigation is 
very similar to the present study. A very interesting finding that was documented in 
Mobärg’s investigation was that there seemed to be a difference in pronunciation that 
was dependent on the formality of the text type. The formal text types elicited more RP 
than GA and the less formal the text was the more GA pronunciation was used. Another 
finding that was highly interesting was that there seemed to be no consistency for how 
rules for t-voicing had been internalised among his informants.  

The second article, called ““Refined” or “Relaxed” English Pronunciation: Usage 
and Attitudes among Swedish University Students”, in the collection is by Margareta 
W. Axelsson (2002) who investigated “the variation in the pronunciation of some well-
known British-American contrastive features”. Some of her findings are quite 
insightful, especially when it comes to the differences she found between male and 
female informants. Males tended to underestimate their usage of BrE while females 
overestimated it. Interestingly enough, she also reports that her informants claimed 
television to be responsible for their mixing of AmE and BrE. Other factors found by 
Axelsson that influence pronunciation include prolonged stays in either Britain or the 
US, school, and friends or relatives in English speaking countries. 

Marie Söderlund and Marko Modiano himself wrote the third relevant article, 
called “Swedish Upper Secondary School Students and their Attitudes Towards AmE, 
BrE and Mid-Atlantic English”. This article concerns an investigation of Swedish upper 
secondary school students’ attitudes toward American, British and Mid-Atlantic 
English. This article was especially interesting considering that it focused on Mid-
Atlantic English (MAE as well as AmE and BrE). Findings in this study include 
informants reporting being exposed mainly to AmE as well as an overall positive 
attitude toward MAE. Informants also seemed to mix English varieties in this study. 
They conclude in the end that AmE is on the rise among youths but that BrE is still the 
preferred variety for teaching. Despite the interesting findings documented in this 
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article, there seems to be some discrepancies in this study that should not be 
overlooked. As it is described in the article, before testing the informants they were 
briefed on what MAE was. This could have had an unnecessary influence upon them, 
leading them to answer differently than they would have of they were simply asked if 
they mix AmE and BrE. Secondly, the translation task the informants were given seems 
incorrect. Words like “biscuit” and “cookie” were categorised as BrE and AmE 
respectively, which seems faulty since both of these words are perfectly valid in both 
varieties.  

Spångberg (2007) chose, in her study, to focus on class and gender differentiation, 
as well as attitudes to different varieties, in upper secondary school students. The author 
reached some interesting conclusions concerning upper secondary school students’ 
media habits in that they were “in contact with the media more than five hours a day” 
and that it was “an integrated part of youngsters’ everyday lives” (Spångberg, 2007). 
This could signify that media did in fact influence this group of informants 
considerably. To assist in gathering data from her informants, Spångberg (2007) made 
use of a questionnaire. No attempts were made to gather data concerning grammar or 
pronunciation in this study however. Neither was there any conclusive data on whether 
or not teachers had an influence on their students. Spångberg showed that there is a 
preference for AmE rather than BrE among her informants. This conclusion has 
however been drawn without including factors like what variety their teachers use or 
what variety their fellow students use. It could be hard to say anything definitive 
without including such factors as well. 

Similarly, Thörnstrand (2008) studied the differences in usage of AmE and BrE 
between males and females. The age group of the informants was roughly 17 to 19 
years of age since they were upper secondary school students. This study made use of a 
questionnaire and recordings of students as well as a test of ability in translation and 
differences in spelling between AmE and BrE. For these tests the students had to 
translate a set of short sentences and choose one of two words, both of which was 
correct but with different spellings associated with either AmE or BrE, to fill in a gap in 
three sentences. The results of Thörnstrand’s (2008) study showed that there was a clear 
tendency among the informants to use AmE over BrE in both vocabulary and 
pronunciation. There was also a tendency to mix the two varieties in speech. The 
females were especially susceptible to this while the males tended not to be as 
susceptible. This study was insightful in that it focused on perceived usage as well as 
actual usage. However, attitudinal data was something that was lacking in the study by 
Thörnstrand (2008). This is something that the present study will try to include in order 
to provide a more complete picture the English use of my informants. 

Pettersson (2008) tried, in her study, to find out what accent was being used and 
why. She attempted to find this out by asking her informants, who were all lower 
secondary school students, to read words and sentences for her. Following this, 
Pettersson (2008) asked her informants a set of questions designed to find out what 
variety students think they used and why as well as what affected their pronunciation 
and lastly whether or not they knew the difference between BrE and AmE. One could 
argue that it could be more relevant to simply investigate what they do, what they think 
they do and why they do it, than test if the students actually know what differences there 
are. However, their actual ability to distinguish the two varieties from each other 
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becomes evident through what they say and do. The more information there is to 
support claims, the firmer the claims can be asserted. Pettersson (2008) reached the 
conclusion that her informants tended to mix varieties but that they were also inclined to 
use the same variety as their teacher for reading individual words but the variety they 
find the easiest for reading full sentences. She also believed that the informants mixed 
varieties but that AmE was more commonly used. 

A study by Bouveng from 2011 focused on much of what the present study also 
does. Namely, if secondary school students were aware of the differences in varieties of 
English with regards to pronunciation, vocabulary and spelling. She also looked at 
whether or not there is a preference for a certain variety. Her informants were aware of 
different varieties and it was clear that BrE and AmE dominate in terms of preference, 
with AmE being slightly more favoured than BrE. In terms of what influenced their 
choice of variety, friends played a much bigger part than school, the Internet or parents 
did. Her informants also reported that they received little explicit teaching of different 
varieties and thus they were not very aware of what signifies different varieties. The fact 
that Bouveng (2011) found that fellow students have the strongest influence on the 
informants’ choice of English variety was quite interesting. This could be an indicator 
of some kind of peer pressure influencing a choice that might not be the actual 
preference of a specific informant. 

Juvonen and Wentzel have explored the psychosocial side of school life for 
students in a study from 1996. It is unclear how many informants took part in this study 
and it is also unclear as to how many of the informants can be placed in one of the three 
groups in which they categorised their informants. The first group of informants were 
characterised as caring for what others think of them, and felt either good or bad about 
themselves largely based on others’ opinions. Here is a quote from one such informant: 
”If other kids approve of me and say good things about me, then I look at myself and 
think I'm not so bad, and I start liking myself” (Juvonen & Wentzel, 1996:29). The 
second group of informants seem to be quite the opposite of the first; these informants 
believed that “[i]f you like yourself, and feel god about yourself, other kids will like you 
more”, (Juvonen & Wentzel, 1996:30). The last group set themselves completely apart 
from the first two. One informant defined the general attitude of this group in the 
following way: “It doesn't matter what other people think of me, it doesn't have 
anything to do with how much I like myself” (Juvonen & Wentzel, 1996:30). These 
three groups will provide insight into what will be found among the informants in the 
present study. It is likely, although not certain, that each of the present study’s 
informants will fit into one of these three categories. Placement into one or the other of 
these will shed light on what may have influenced the choice of English variety. 
Questions four and six in the questionnaire should assist in placing the informants into 
group one, two or three since these questions regard individual usage and the general 
preference in the school.  

 
2.2. Swedish television 

Given the relevance of media in the current context, and since Swedish television seems 
to be influenced largely by what is produced overseas, it is relevant, here, to briefly 
summarise the current presence of programmes produced in English speaking countries 
on Swedish television.  
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Sweden’s Ministry of Radio and Television4 have released reports covering the 
content on Swedish television. The most recent of these reports is from 2011. It is quite 
extensive and covers the type of content, who the content is aimed at as well as the 
country of origin for certain television productions. Statistics for countries of origin 
other than Britain and USA will not be presented since this is not relevant. In terms of 
English speaking programmes, the data concerning country of origin was collected from 
eleven channels and can be seen in table 2.2.1. below. The data in this table represents 
the total percentage of both aired television and primetime television from either Britain 
or the US as well as the total percentage of TV aired for each of the channels surveyed 
for this report. This data is relevant due to the fact that most people watch television 
during prime time and also because it gives some insight into what is actually on 
television and at what times. 
 

 Total TV during one week Total primetime TV during one 
week 

 
Britain USA Total % per 

week 
Britain USA Total % per 

week 
SVT 1 11 9 20 12 6 18 
SVT 2 11 9 20 12 5 17 
SVT 24 5 3 8 10 12 22 
SVT B 26 12 38 11 9 20 
KK 12 4 16 23 6 29 
TV4 13 30 43 5 17 22 
TV7 24 51 75 20 23 43 
TV3 3 81 84 6 59 65 
Kanal5 7 71 78 7 54 61 
TV6 1 96 97 0 93 93 
TV8 45 41 86 50 42 92 
Table 2.2.1. Total televised hours overall and during primetime. 

 
The data in the table shows that, for some channels, as much as 97 % of the aired 

content has been produced in either Britain or the US. Content produced in the US is, 
however, much more frequent than content produced in Britain. The amount of airtime 
for US productions outnumbers the airtime for British programmes by a factor of two to 
one at the very least. When comparing the data for prime time television with the total 
television time one can see that there is a decline in the amount of hours of US and 
British productions get. This could be in order to promote Swedish productions. In fact, 
Swedish shows get an more airtime during primetime than during other times 
(Granskningsnämnden, 2011:22). Overall, there is a substantial amount of television 
being aired on Swedish channels that is produced in either the US or Britain. The shows 
produced should logically also contain some English language, thus, providing Swedish 
citizens with considerable exposure to the English language. Calculating the average 
percentage of television aired on Swedish television that is produced in either Britain or 

                                                        
4 “Granskningsnämnden” in Swedish. 
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the US, one gets the figure: 47.6 %. That means that nearly half of the shows aired on 
television are likely to contain the English language in use. 
 

3. Aim 

As stated in the introduction, my aims with this essay are to try to explore whether or 
not there are any recurring patterns in the pronunciation of my informants and to see if a 
new variety of English is forming by looking for recurring patterns in their 
pronunciation. My hypothesis concerning what will be found with the help of the 
recordings is that my informants will be mixing American English and British English 
pronunciation and that there will be recurring patterns in this mix. 
 
3.1. Research questions 

The present study will attempt to answer the following questions by using the collected 
data as well as the theoretical background: 

• What variety is exhibited the most among the recorded upper secondary school students 
and is this the same variety they say they prefer? 

• If the informants mix varieties of English when speaking, do the informants exhibit any 
strongly recurring patterns in this mixing? 

• Is the preferred variety of the informants influenced by media, teachers, textbooks, the 
school as a whole, and other students? If so, how can it be discerned?  

 

4. Method 

In order to answer the research questions stated above, recordings were made of upper 
secondary school students reading a list of strategically selected words and sentences. 
The features found in the recordings were then compared to the standard variety of BrE 
and AmE as defined by Carr (1999:23-24). Furthermore, these features have also been 
looked at in comparison to answers obtained from the questions administered to the 
informants after the recordings. These questions regard attitudes and preference for 
certain varieties, media habits, schoolbooks and mother tongue. A questionnaire was 
used in order to try to find out why students use a certain variety and what influences 
their choice if one is made consciously. 
 
4.1. The list of words and sentences and the questionnaire 

Before designing a questionnaire and a list of words and sentences, it was necessary to 
find markers that would distinguish features that usually belong to either AmE or BrE. 
Previous research in this field was a great help in doing this. Mobärg (2002) and 
Axelsson (2002) both investigated pronunciation, and thus their works were taken into 
account along with the more recent works by Pettersson (2008) and Thörnstrand (2008). 
With all their research in mind, it seemed best to use a word list much like Pettersson 
(2008) and Mobärg (2002) did, along with a set of sentences so as to see the words in 
actual use, much like those used by Axelsson (2002). When designing the list of 
sentences and words it may be a good idea to keep the items simple. This is, first of all, 
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to ensure that all the prospective informants know the words they read and also to 
ensure that the list and sentences are easy to read. Another thing that was taken into 
account was that it was necessary not to use any lexical items that are or can be the 
same in both varieties, BrE and AmE, when it comes to pronunciation. The words used 
in the present study should thus be absolute markers of difference between the two 
standard varieties. Differences in intonation will not be investigated, nor will translation 
tasks be used. 

Spångberg (2007) and Bouveng (2011) were quite inspirational in terms of what 
questions they asked their informants. The questions of interest here are the ones that 
close in on the attitudes of the informants. One thing that Spångberg (2007) asked and 
that will be adapted for use in the present study is what country the informants would 
like to live in, with the possible answers being the US or Britain. This question has been 
adapted slightly so that my question asks what English speaking country the informants 
would like to visit rather than live in, unless they have already visited an English 
speaking country. In this case, a follow-up question asks for where they went and in 
what context. Bouveng (2011) was quite thorough in her questionnaire when trying to 
determine what varieties are preferred over others by asking her informants what they 
prefer themselves as well as what their friends, their school, their parents, the Internet, 
their teacher, as well as what preference is shown in their textbooks. This is something 
that will be emulated in the questionnaire of the present study by specifically asking for 
their preference as well as what they believe is the preferred variety of their teacher, in 
their textbooks and in the school as a whole. 
 
4.2. Informants 

Two schools were visited for this study. They were both selected on the basis of 
availability. The schools themselves are located in the centre of Stockholm and are 
upper secondary schools (Gymnasieskola in Swedish). That means that they are not part 
of the compulsory education required in Sweden, but of the stage of school that follows 
just after. It is at this stage that young students are prepared for studies at university 
level. Most, if not possibly all of the informants of the present study will likely be 
continuing their education at University. Thus, the informants are likely to be from the 
same socioeconomic class where it is traditional to carry on to an advanced level in their 
educations. 
 
4.3. Recordings 

I should mention my behaviour during the recordings since it is something, which may 
have had an affect on the answers given as well as how the informants performed during 
the reading. It is relevant to mention that the “observer’s paradox” (Deumert et al., 
2009: 90) plays a part here. The informants’ pronunciation during the recordings may 
be different from what it would be in, for example, the normal school setting or with 
friends. Aware of this, I tried to be accommodating to the informants so as to make 
them as comfortable as possible when reading words to a complete stranger. They were 
also assured that they would not be graded upon their performance or that their teacher 
would have access to the recordings. The language I used when speaking to them was 
thus either English or Swedish depending on whether they initiated conversation with 
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me in Swedish or English as well as how confident they gave the impression of being. It 
is likely that what has been recorded is not what would be produced naturally by the 
informants. This is likely due to the very clear testing situation they were put into. No 
attempts were made to hide the fact that they were being recorded. Despite the 
compensatory efforts made it is unclear whether they had any effect at all. The fact that 
the data used in the following analysis is from informants belonging to the same school 
should not affect my results. The informants are not all in the same class or year and 
thus do not necessarily know or have much contact with each other. 

The actual recordings were made with a program called “Tape-a-talk Voice 
Recorder”5 for smart-phones. They were all done in a closed room, with only the 
informant and myself present. Some recordings during the pilot study were conducted in 
a quiet hallway. 
 
4.4. Pilot study 

In order to ensure that the research questions posed by the present study are answered 
correctly, it was necessary to carry out a pilot study. This way, the questionnaire and list 
of words and sentences could be tested and a small sample of results could be analysed 
in order to ensure that results would be obtained, as well as to improve and expand upon 
the list of words, sentences and questions. Of note is that the pilot study was not 
conducted in the same school as the actual study. 

For the word list some randomly selected words were used in combination with 
the chosen words so as not to completely reveal my intentions to my informants. This 
was inspired by Mobärg (2002) who also used this method. Two sentences were also 
chosen for the pilot study, containing different words with similar properties to the ones 
in the word list. The first version of the word and sentence list can be found in appendix 
A. This first version also includes five questions to be posed to the informants after the 
reading. These are there in order to try to determine what my informants think they use 
and perhaps why. 

After the pilot study it was clear that the first version of the list of words, 
sentences and questions was somewhat lacking in that it did not test for T-voicing or for 
rhoticity in words with /r/ in the final position. Regarding the questions, these have been 
made more specific. Instead of simply asking what their favourite shows on television 
are they are also asked how much time they spend watching them. A question about 
what the informants believe to be the preference of their teacher has also been added as 
well as a question about whether or not the informant has been to an English speaking 
country, which one, why. If the answer is “no” they are asked where they would like to 
go if they had the opportunity. The amended version of the list, the sentences, as well as 
the questions can be found in appendix B. This second version does, as can be seen, 
have more questions that go into greater detail than in the previous version, which will 
serve to answer my research questions better. As a result of the amendments to the 
questionnaire the collected data and recordings from the actual study were quite 
different and more extensive compared to the pilot study. Due to this significant 

                                                        
5 https://play.google.com/store/apps/details?id=name.markus.droesser.tapeatalk (Accessed 2012-03-08). 
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difference, the recordings from the pilot study will not be presented or used in the final 
study. 

 
4.5. Analysing the data 

The analysis of the answers and transcriptions from the recording sessions will be done 
in three parts. First, the phonetic markers will be noted in tables along with their 
corresponding words as well as their frequency. These figures could give an indication 
of whether or not a certain marker is used extensively or if it seems to be part of some 
kind of norm among the informants. In the second part of the analysis, the answers to 
the questionnaire will be listed. The answers will be presented in tables here as well. 
Also, the phonetic markers and the answers to the questionnaire will be compared to 
each other. What is very interesting is to see what the informants actually do as opposed 
to what they say they do as well as what they prefer. Another thing is what the 
informants use contra what they are exposed to via television. It will be interesting to 
see, to what degree the informants watch shows on television compared to all that is 
aired with focus, of course, being on what country of origin the shows have. The results 
of the present study will, of course, also be compared to the results of the previous 
studies mentioned above. Peter Trudgill’s Gravity model (Deumert et al., 2009:115) 
will also be taken into account in the discussion, even though it will be difficult to draw 
any definitive conclusions concerning its effects. 
 

5. Results 

The following results were gathered, as previously mentioned, in a school in the centre 
of Stockholm. A total of 32 informants were all recorded individually for this study. 
 
5.1. Words and Sentences 

Table 5.1.1. and 5.1.2. show how many instances of AmE or BrE pronunciation were 
recorded. The green column labelled “Other” is reserved for pronunciations that were 
unclear or hard to place. Data from both male and female informants were combined for 
these tables since there was not a significant difference between them in terms of 
pronunciation.  
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Table 5.1.1. Diagram of instances of AmE/BrE pronunciation when reading words. 
 

 
Table 5.1.2. Diagram of instances of AmE/BrE pronunciation when reading sentences. 
 

It is worth noting a few things with regard to this test. There were some instances 
where the informants actually read a word wrong. More specifically, informant #17 read 
“mother” instead of “mom” from the word list and informant #21 and #22 read 
“hungry” instead of “angry” for the sentences. Also, there was an issue with the words 
“not” from the sentences and “bag” from the word list, where it was hard to hear exactly 
what pronunciation was being used. 

Tables 5.1.3. and 5.1.4. below show the total percentage of pronunciation choices 
made by the informants for when they read the word list (5.1.3.) and the sentences 
(5.1.4.) 
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       Table 5.1.3. 
 

                Table 5.1.4. 
 
As can be seen in the tables, 60 % of the markers were pronounced in a way that would 
correspond to AmE for the word list, while 36 % of the markers correspond to BrE. For 
the sentences the figures are slightly different. Here, the AmE markers account for 78 % 
while the BrE markers account for 21 %. 
 
5.2. Questions 

The information gathered from the short questionnaire that was administered after the 
informants had read the words and sentences will be presented for each question. 
 
Question #1 

For the first question, regarding mother tongue, most of the informants were native 
speakers of Swedish. Also, a total of nine informants had Swedish as a second language 
(listed as “Other” in table 5.2.1.) as well as one informant who was a native speaker of 
English. Table 5.2.1. shows the precise number of informants for each category. 
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Mother tongue Informants 
Swedish 25 
English 1 
Other 9 
Table 5.2.1. Mother tongue. 

 
Question #2 

Due to the nature of this question being very unrestricted, the whole table will not be 
displayed here. It is however worth mentioning the most popular programmes among 
the informants. These can be found in table 5.2.2.. The Simpsons and Family Guy were 
the most popular programmes. Scrubs was the third most popular show. The complete 
version of the table that shows all the recorded answers can be found in Appendix C. 
 

Television show Informants who watch it 
The Simpsons 8 
Family Guy 8 
Scrubs 6 
Two and a half men 5 
Friends 5 
How I met your mother 5 
Desperate Housewives 4 
House 4 
Big Bang Theory 4 
Chuck 3 
News 3 
5.2.2. Most popular shows on television. 

 
Question #3 

In response to how much time the informants spent watching these shows, 16 of them 
reported that they spend less than one hour per day doing so. Those who spent more 
than one hour per day watching their favourite shows amount to a total of 11 
informants. Lastly, only 4 informants reported having spent more than three hours per 
day watching their favourite shows.  
 
Question #4 

This third question consists of two parts: #4 and #4i. Results for both of these questions 
can be found in table 5.2.3.. The table shows the total number of informants who 
believe they use either AmE or BrE as well as showing the number of those who are 
unsure as to what they use. Along with this the table also shows the number of 
informants who believe that they mix, do not mix or are unsure if they mix or not. 
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Variety 
used 

Total # of 
informants 

Percieved degree of 
mixture 

Total # of 
informants 

AmE 18 Mixes 24 
BrE 9 Does not mix 5 
Unsure 7 Unsure 3 
Table 5.2.3. Percieved usage. 
 
Questions #5, #6, and #7 

The informants were asked what they thought was the preferred variety of English 
among teachers, in their school, and in their textbooks in questions five through seven. 
The total amounts of answers given to these three questions are shown in table 5.2.4. 
below. It is worth noting that the total amount of answers given is not equal to the total 
amount of informants for the question concerning textbooks. This is due to uncertainty. 
Informants 18 and 32 chose to give an answer to the question but also stated that they 
were unsure if this was correct. 
 

 Preferred variety of English 
 Teachers The school in general English textbooks 
British English 19 10 16 
American English 8 4 5 
Both 3 12 10 
Unsure 1  3 
Other 1   
Do not care  3  
No opinion  3  
Table 5.2.4. Preferred varieties. 

 
Question #8, #8i and #8ii 

For this question the informants were asked if they had been to an English speaking 
country. Depending on their answer to this question they were asked either, which 
country they had been to and why, or which country they would like to visit. The 
answers can be found below in table 5.2.5. which shows the total amount of answers for 
each specific answer. Some informants had visited, or would like to visit, more than one 
country. This is why there are more answers than informants. 
 
 Have you ever been to an English speaking country? 
Country Yes, has visited an English speaking 

country 
No, but would like to 
visit… 

Britain 21 6 
United 
States 

11 2 

Australia 1 1 
India 1  
Table 5.2.5. Countries visited or would like to visit 
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When looking for patterns in the informants’ pronunciation one can look to tables 
5.1.1. and 5.1.2.. Here, it appears that there is a tendency among the informants to use 
rhotic /r/. This seems to be the case both when the /r/ is the final consonant of a word 
and when it is not. For the word “bag”, all the informants who provided a clear 
pronunciation exhibited an AmE vowel quality. That is, an /æ:/ rather than an /æ/. 
Another interesting example of what could be a pattern is how “duty” is pronounced. 
This word has two markers that indicate an AmE or BrE pronunciation. First is what is 
referred to as yod-dropping and second is a voiced or unvoiced /t/. In most cases, “duty” 
was pronounced with a /j/ in front of the /u:/. Interestingly though, there was a 
difference between the male and female informants here. The male informants showed a 
greater tendency to have a /j/ in front of the /u:/ than the females who exhibited roughly 
equal amounts of cases with and without /j/. Voicing of the /t/ sound was roughly the 
same for both the males and females. However, there seemed to be a strong tendency 
not to voice the /t/ even though there were cases where /t/ was voiced. “Daughter” is 
another interesting example in relation to “duty”, especially considering that the 
predisposition to voice /t/ is quite different for the two words. A difference can be seen 
between male and female informants again with most males choosing not to voice /t/ 
and the females having roughly equal numbers voicing and not voicing /t/. It is difficult 
to say anything conclusive concerning reasons behind this difference between males and 
females. 
 

6. Discussion 

This study makes an attempt at seeing if the informants mix varieties of English when 
speaking and if the informants exhibit any strong recurring patterns if this is the case. 
Most of the informants do show signs indicating that they could be mixing AmE and 
BrE. There were, however, instances where informants did not mix at all. Informants 
#6, #18, and #26 read the words and sentences according to what counts as AmE 
pronunciation and informant #22 provided a valid example of BrE. 

Overall the favoured variety in use, as well as the stated preferred variety, is 
AmE. This can be seen in tables 5.1.3. and 5.1.4.. That is not to say that BrE is not used. 
It is important to note that informants do not choose one or the other. Instead they mix 
varieties. Comparing these two tables to the findings of Mobärg in his article from 2002 
one can see that BrE, much like what was the case in his study, is favoured more in 
more formal text types. In the case of this study, the two text types are sentences and a 
list of words, the more formal one being the word list. 

It is quite a difficult, though probably not impossible, task to determine what 
causes the preference for AmE above BrE. Through the use of the questionnaire, some 
light may be shed on the issue. During the recordings each informant was asked what 
three television shows they watch the most. In answer to this, most chose to give the 
name of American television shows. Only one informant stated that he watches a British 
show. In comparison, two informants stated that they do not watch much television at 
all. This observation could suggest that there is an influence from across the Atlantic 
that is greater than the much closer British influence. If one was to apply Peter 
Trudgill’s “gravity model” (as mentioned in Deumert, Leap, Mesthrie & Swann, 
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2009:115) to this observation it would signify that the cultural influence from Britain is 
minute in comparison to the influence from America. Especially since America is much 
farther away from Sweden than Britain is. In that respect it is likely that there is a large 
influence upon Britain from America as well. This could be a subject for further study. 

Television is likely not the only influence upon upper secondary school students. 
The teachers who teach the students English could be influencing their choice of 
pronunciation along with textbooks and the rest of the school in general. Most of the 
informants believe the preferred variety of their teachers to be BrE while a few believe 
it to be AmE. What is actually the case is that two of the teachers tend to use BrE while 
the third teacher at the school uses mostly AmE (as can be seen in Appendix E). There 
seemed to be degree of uncertainty among the informants here as well as for the school 
in general and the textbooks. Only four informants believed that AmE was preferred in 
the school when it seems to be the variety most commonly used according to the 
collected data. Many did, however, believe that both AmE and BrE were acceptable. 
More so, in fact, than those who believed BrE to be the preferred variety. One could 
argue that the acceptance of both AmE and BrE could be a result of what seems to be 
mixing of varieties as well as a belief among the informants themselves that they and 
others mix. It may, even though it is not conclusive, be the case that this mixture of 
AmE and BrE is seen as the accepted variety in the school. For the textbooks, most held 
that they had been in BrE, while some said that both BrE and AmE had been used in the 
textbooks. Very few believed the textbooks to be purely in AmE. It is highly difficult to 
reach any conclusion as to the effects the teachers, textbooks and the school has upon 
the informants since what they say they prefer and what they show differs from their 
perception of these three factors. Speculatively, one could reason that greater exposure 
to a certain variety will lead to a person favouring it. With this in mind, it would be 
interesting to follow one or a few of the informants around for one or more days to see 
what as well as how much they are exposed to in order to see if this has an effect on the 
variety of English they use and prefer. 

At this point it is relevant to bring up the three groups that Juvonen and Wentzel 
define in their article from 1996. One could reason that two of the groups are related to 
each other by the fact that the group of confident individuals influences the less 
confident individuals. Taking this into account and looking at the collected data 
concerning the present study’s informants as well as their preference, it is not so strange 
that AmE is preferred over BrE. This is, of course, if these groups are applicable to the 
informants of the present study and that the confident group among them prefers AmE. 
Given a larger group of informants, as well as the time to interview them, this could be 
proved or disproved.  

The practice of interviewing the informants could be insightful and could explain 
some things that have surfaced during the recordings. One such thing was when 
informant #16 reported that he preferred BrE but that he was “bad” at pronouncing in a 
BrE way. When reading the words and sentences for the recording, this informant 
seemed to use more AmE than BrE. This could be an issue of self-confidence and could 
be, but does not have to be, more common than is apparent when doing brief recordings 
such as what has been done in this case. 

An attempt to discern attitudes to varieties of English was made in the final 
question where the informants were asked if they had been to an English speaking 
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country or not. A majority of the informants who had been to an English speaking 
country stated that they had been to Britain, some had even been to America. Most, of 
those who had not been to an English speaking country, stated that they would like to go 
to Britain if they had the opportunity to do so. If a desire to visit or a previous visit to a 
certain country effects attitudes to the variety from that country, as seems to be the case 
in Spångberg’s essay from 2007, there should be somewhat more of a preference for 
BrE among the present study’s informants. Unless the cultural influence from America 
is greater. A preference for one variety of English does not necessarily rule out that 
there can be a positive attitude to another variety as well. 

Some problems have presented themselves during the course of the present study. 
One potential problem that occurred is one of the sentences that the informants were 
asked to read during the recordings. More specifically, sentence #4 (“Better and faster”) 
was problematic. This short sentence can be associated with the popular music band 
Daft Punk’s song “Harder, Better, Faster, Stronger”. Being a popular song, many will 
have heard it and may have been affected by it in terms of their pronunciation of the 
target words “better” and “faster”. 

Another problem presented itself during the recordings. This was the word “not” 
in the second sentence. It was not foreseen that some informants would not put much 
stress at all on the target word for this sentence. Thus, in some cases it was not possible 
to determine what variation of “not” (/nɒt/ or /nɑːt/) was used since the vowel took on 
schwa-like attributes. 

Finally, it should be pointed out that more initial planning should have been 
carried out before gathering data. As mentioned above in section 4.4, a pilot study was 
carried out at different but similar school. This was, as stated above, to ensure that the 
data gathered would make it possible to answer the research questions. Had more initial 
planning taken place and a smaller pilot study been carried out, an adequate list of 
words, sentences, and questions could have been used at both schools. All the additional 
data would have contributed greatly to the validity as well as the reliability of the 
present study. More research can be done into the subject matter of the present study 
and more research is needed in order to draw firm conclusions as to what influences the 
choice of and preference for English varieties. Also, it would be interesting to simply 
gather more data concerning the actual pronunciation of upper-secondary school 
students to see if there are any recurring patterns on a much larger scale. 
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Appendix A 

Words: 
 
1. Bath 
2. Reason 
3. Cart 
4. Table 
5. Shirt 
6. Ball 
7. Run 
8. Bag 
9. Edge 
10. Dog 

 
Sentences: 
 

1. The barn is empty. 
2. I’m not very angry. 

 
Questions for after the reading: 
 

1. Is your mother tongue Swedish, English or an other language? 
2. What three programmes do you watch the most of on TV? 
3. Do you prefer to use British English or American English? 
4. Does your school prefer British English, American English or both? 
5. Have your textbooks in school been in British English, American English or 

both? 
 
For teachers: 
 

1. Does the school have any policies with regards to use of different varieties of 
English? 
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Appendix B 

Words: 
 
1. Bath 
2. Reason 
3. Cart 
4. Table 
5. Shirt 
6. Ball 
7. Run 
8. Bag 
9. Edge 
10. Dog 
11. Caught 
12. Daughter 
13. Mom 
14. Duty 
15. Start 

 
Sentences: 
 

1. The barn is empty. 
2. I’m not very angry. 
3. Use the force. 
4. Better and faster. 

 
Questions for after the reading: 
 

1. Is your mother tongue Swedish, English or another language? 
2. What three programmes do you watch the most of on TV? 
3. How much time do you spend watching them? 
4. Do you prefer to use British English or American English? 

i. Do you mix? 
5. What does your teacher prefer? 
6. Do you think your school prefers British English, American English or both?

  
7. Do you know if your textbooks in school have been in British English, 

American English or both? 
i. What would your guess be if you don’t know? 

8. Have you ever been to an English speaking country? 
i. If yes, which one and why? 

ii. If no, which one would you like to visit? 
 
For teachers: 
 

1. Does the school have any policies with regards to use of different varieties of 
English?	    
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Appendix C 
 Informants who watch it 
Simpsons 8 
Family Guy 8 
Scrubs 6 
Two and a half men 5 
Friends 5 
How I met your mother 5 
Desperate Housewives 4 
House 4 
Big Bang Theory 4 
Chuck 3 
News 3 
The Mentalist 2 
Movies 2 
South Park 2 
Grey's Anatomy 1 
Sports News 1 
Project Runway 1 
Am. Funniest home v. 1 
Forensic files 1 
A place in the sun 1 
Pop idol 1 
X-Factor 1 
Gossip Girl 1 
Beverly Hills 90210 1 
Criminal Minds 1 
Sports 1 
The Walking Dead 1 
Unforgetable 1 
Game of thrones 1 
Dexter 1 
Does not watch TV much 2 
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Appendix D 
WORDS AmE BrE Other SENTENCES AmE BrE Other 

Bath 16 15 1 Barn 27 4 1 
Cart 24 7 1 Not 10 16 2 
Shirt 25 6 1 Angry 28 2 0 
Ball 19 10 3 Force 28 4 0 
Bag 29 0 0 Four 29 3 0 
Dog 12 18 2 Better (t-voicing) 16 15 1 
Caught 16 13 3 Better (rhoticity) 31 1 0 
Daughter (vowel) 15 16 1 Faster (BATH-vowel) 22 10 0 
Daugther (t-voicing) 12 19 1 Faster (rhoticity) 29 3 0 
Daughter (rhoticity) 29 3 0 

    Mom 26 4 1 
    Duty (yod-dropping) 11 20 1 
    Duty (t-voicing) 8 23 1 
    Start 25 6 0 
    TOTAL 267 160 16 TOTAL 220 58 4 
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Appendix E

Teacher 1 
WORDS AmE BrE Other 
Bath 

 
1 

 Cart 
 

1 
 Shirt 

 
1 

 Ball 
 

1 
 Bag 

 
1 

 Dog 
 

1 
 Caught 

 
1 

 Daughter (vowel) 
 

1 
 Daugther (t-voicing) 

 
1 

 Daughter (rhoticity) 
 

1 
 Mom 

 
1 

 Duty (yod-dropping) 
 

1 
 Duty (t-voicing) 

 
1 

 Start 
 

1 
 SENTENCES AmE BrE Other 

Barn 
 

1 
 Not 

 
1 

 Angry 
 

1 
 Force 

 
1 

 Four 
 

1 
 Better (t-voicing) 

 
1 

 Better (rhoticity) 
 

1 
 Faster (BATH-vowel) 

 
1 

 Faster (rhoticity) 
 

1 
  

Teacher 2 
WORDS AmE BrE Other 
Bath 1 

  Cart 1 
  Shirt 1 
  Ball 

 
1 

 Bag 1 
  Dog 1 
  Caught 1 
  Daughter (vowel) 1 
  Daugther (t-voicing) 1 
  Daughter (rhoticity) 1 
  Mom 1 
  Duty (yod-dropping) 1 
  

Duty (t-voicing) 1 
  Start 1 
  SENTENCES AmE BrE Other 

Barn 1 
  Not 

  
1 

Angry 1 
  Force 1 
  Four 1 
  Better (t-voicing) 1 
  Better (rhoticity) 1 
  Faster (BATH-vowel) 1 
  Faster (rhoticity) 1 
   

Teacher 3 
WORDS AmE BrE Other 
Bath 

 
1 

 Cart 
 

1 
 Shirt 

 
1 

 Ball 
 

1 
 Bag 

 
1 

 Dog 
 

1 
 Caught 

 
1 

 Daughter (vowel) 
 

1 
 Daugther (t-voicing) 

 
1 

 Daughter (rhoticity) 
 

1 
 Mom 1 

  Duty (yod-dropping) 
 

1 
 Duty (t-voicing) 

 
1 

 Start 
 

1 
 SENTENCES AmE BrE Other 

Barn 
 

1 
 Not 

 
1 

 Angry 
 

1 
 Force 

 
1 

 Four 
   Better (t-voicing) 
 

1 
 Better (rhoticity) 

 
1 

 Faster (BATH-vowel) 
 

1 
 Faster (rhoticity) 

 
1 
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