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1. Introduction 

Looking through any newspaper or news site, it is easily noticed that much of the space is 

taken up by images that explain, anchor meanings or intrigue the audience. The inclusion of 

visual time-lines is just one example of how news publishers make sense of the current 

through connections with historical events. Due to the risk of taking such connections at face 

value, media and communication research has studied the role of images in agenda setting 

since Lasswell (1929) broadly defined propaganda as symbols that control opinions (In 

Severin, Tankard, 1992: 91). Nevertheless, the role of images in news is contested. For 

example Griffin (2004: 399) suggests caution for any assumptions about images and calls for 

case specific evidences, whilst Spratt (2008: 89) argues that visuals both feed stereotyping 

and limit or angle political discussions. Also within political science researchers have noticed 

connections between happenings and how media workers treat them. To better understand and 

take advantage of media, political science has developed the theory of mediatization. This 

theory is described more thorough in the theory chapter below, as I aim to explore its 

usefulness as explanatory tool for my inquiries in this thesis. 

Historical images have two sides – as true reflections of history that simultaneously 

prioritize viewpoints – and this means that every image reflects a decision between 

interpretations. Moreover, the motivation behind choice of visuals and contextualizations in 

newspapers is always related to economic value, besides the arguments that they are relevant. 

This description also applies to textbook images, since publishers compete. Yet, there is 

neither any study that compares how newspapers and textbooks use images, nor how 

textbooks recontextualize press photos. 

Against this background I am curious, both as a teacher and as a Swedish media and 

communication student, to study how history has appeared in newspapers at the time it was 

seen as recent, in comparison to how contemporary Swedish history textbooks show it. 

Recurrences and changes shed some light on how visuals are treated as information sources, 

to what extent recontextualizations of one image result in different meanings, and regarding 

how culturally specific interpretations are incorporated in the visual narratives. One historical 

yet recent chain of events, which still unfolds as increasingly problematic, as former secret 

documents are released, is the thawing of the Cold War. 

Therefore the aim of this study is to explore the impact of mediatization in historical 

images that depict the years 1985-1991 from two perspectives, firstly those of newspaper 

yearbooks and secondly, those of history textbooks. I find Theo Van Leeuwen’s (2005) social 
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semiotic approach useful for this purpose. It points to how images can be compared and 

understood in specific ways, and yet does not decontextualize them to the extent that the 

semiotic approaches do, which focus signs connected to power relationships. 

For this aim, I compare images published in the yearbooks of the two most circulated 

serious newspapers in Sweden, to the images in the three upper secondary school textbooks 

that aim for the short obligatory upper secondary school history course, Historia 1a1. Since 

both sets of images I compare presumably are recontextualized, I also take it that the 

narratives are more coherent than if a selection of newspapers would have been included in 

the study. As a result, dominant discourses – if such are formed – may be more apparent in 

this material than in everyday reports. This way my study hopes to contribute to research 

regarding relations between newspaper discourse and education discourse, in particular on the 

roles of visuals and temporality in these multimodal contexts. 

After this introduction follows a review of theories and literature that contextualizes my 

study. As my media and communication inquiry also addresses education and history, my 

literature review aims to explain how a media and communication perspective can add to 

these fields. Thereafter I present the research questions and describe method, material, and 

results. Last but not least is a chapter with conclusions that aims to show how my study 

contributes to the field of media and communication research.  

2. Theories 

As noted by communication researchers who departure from the field of political science 

(Mazzoleni & Schulz 1999; Krotz 2007; Pallas & Fredriksson 2010; Hepp et al. 2010), 

dealing with mass media material also means dealing with their inbuilt norms and values. 

Because different institutions want to take advantage of mass media publicity as part of 

their own agenda, several theories have been developed, which aim to negotiate and use 

mass media production. As this study sets out to compare image collections, most of which 

are press photos, it is convenient to use theories developed for analysis of media logic. 

Therefore this chapter begins with explanations of mediatization and media logic, which 

focus media material in relation to institutions; then follows a presentation of social 

semiotic concepts that describes connections between culture and reality perception. 

2.1. Mediatization 

The concept of mediatization most commonly appears in articles that concern politics in 

relation to media, of which some also advice on how to build public relations efficiently. In 
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brief most researchers use it as a description for media influences on politicians and politics 

and also relate to social change processes (Mazzoleni & Schultz 1999; Kepplinger 2002; 

Schultz 2004; Hjarvard 2008; Strömbäck 2008; Krotz 2007; Lundby 2009; Pallas & 

Fredriksson 2011). Depending on the aim, researchers focus different qualities of 

mediatization, and hence define it differently. Therefore the perspective I take here has no 

implications regarding other views. Before explaining how mediatization is perceived and 

useful to my thesis, I underline that this view is chosen with my critical realist perspective 

in mind (see 5. Methodology). In brief, this means that all participants of a system must be 

seen as affecting each other, directly or indirectly in different ways, not always possible to 

predict (Sayer 2000: 23ff, 102). Accordingly, I will use mediatization as tool, not only 

when negotiating media influences but also concerning which actors who impacts in the 

process. 

Firstly, Gianpietro Mazzoleni and Winfried Shultz’s (1999) theorization of 

mediatization is of value not only because it is the most cited article on mediatization 

(Strömbäck & Dimitrova 2011: 32). Its focus on politicians, politics and increasing media 

intrusion results in a stringent argumentation that begins with recognition of mediatized 

politics as “politics that has lost its autonomy, has become dependent in its central function 

on mass media, is continuously shaped by interactions with mass media” (250). Then they 

explain that this description does not imply that the mass media has power over politicians, 

since “modern democratic states are characterized by mediatized participation” (ibid.). 

Instead Mazzoleni and Shultz conclude that politicians know what mass media finds 

newsworthy (see definition below) and can adapt to such media requirements when they 

want to appear in the news (251). This conclusion, however, evokes the question if skillful 

politicians may use mediatization for manipulation. Mazzoleni and Shultz’s response to 

this concern is to use mediatization as a tool that measures if “the media complex 

endangers the functioning of the democratic process” (1999: 249). Yet Mazzoleni and 

Shultz do not discuss mediatization and change in relation to mass media as institution. 

Instead their view seems old-fashioned as it reminds of the way Stig Hjarvard (2008) 

describes media of the nineteenth century. These “‘media’ were not visible in their own 

right; they were specific technologies and separate cultural phenomena […] instruments in 

the hands of other institutions…” (132).  

In contrast, Friedrich Krotz (2007) views mediatization as the conceptual frame that 

addresses how mediated communication is one of the four processes (besides 

commercialization, individualization and globalization), which affect social systems, and 
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change the way people understand the world. Discussing communication at large, instead 

of only mass media, he states: “We can understand our changing world only if we 

understand it as a product of long-term developments” (256). This holistic view is useful to 

my critical realist approach, and I agree with Krotz’s core idea. Yet, globalization theories 

already function as framework for theorization on social change in relation to media and 

communication1. To me, Mazzoleni and Shultz’s ideas regarding mediatization as tool for 

politicians (and other participants), and, to some extent, democratic processes2, would be 

valuable in combination with Krotz’s holistic perspective.  

Josef Pallas and Magnus Fredriksson’s (2011) theorization provides a view of 

mediatization that partly meets the request above. As Krotz, they describe mediatization as 

one system besides commercialization, individualization and globalization. However, using 

Hjarvard’s (2008) figurative language, it seems like Pallas and Fredriksson, as Mazzoleni 

and Shultz (1999), turn back time to the nineteenth century again when they argue that 

mediatization should be seen as an independent institution, built on media logic, free for 

anyone to use. With Pallas and Fredriksson’s words: “By way of describing and presenting 

their own experiences and understanding of these in external context […] corporations 

introduce their media practices to a wide range of actors including the media 

themselves…” (2011: 167). However tempting it would be to agree with their definition 

because of this convincing example, it would contradict the conceptualization of 

mediatization as process to define it as an institution. 

On the opposite, Hjarvard (2008) starts his discussion with the statement that 

mediatization must ”be able to describe overall developmental trends in society across 

different contexts and, by means of concrete analysis, demonstrate the impacts of media on 

various institutions and spheres of human activity” (113). Moreover, as Hjarvard’s 

definition of mediatization is non-normative (ibid) his view of mediatization as media 

impact on institutions, has no moralistic implications. This way, mediatization is possible 

to combine with social semiotics, and to function as an analysis tool that explores 

empiricism in context. More specifically, Hjarvard defines mediatization as a process of 

dependency on media and media logic characterized by two processes3, stating that “media 

have become integrated into the operations of other social institutions, while they also have 

                                                
1 For example Appadurai’s modernity theory, Castells’ media scape, McLuhan’s global village or Sassen’s theories on globalization. 
2 As this media and communication thesis studies Swedish views on a process this nation was not involved in officially, I will only focus 2 As this media and communication thesis studies Swedish views on a process this nation was not involved in officially, I will only focus 
foundation for democratic processes through expressions of inequality in visual power and changes in visual emphasis over time. 
3 Hjarvard’s theory also concerns mediatization and new media. This is excluded since it lies outside the scope of my thesis. 
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acquired the status of social institutions in their own right” (ibid). In other words, media, as 

other institutions, is expected to have both rules and resource allocations. Consequently, 

media produced materials – as press photographs – reflect relevant laws, regulations and 

codes of good practice, as well as material and human resources in addition to authority 

(due to profession and context) combined with media praxis, for example the definition of 

newsworthiness. Of importance here is the notion that the media institution controls some 

resources. Hence those who depend on media material must also “submit to some of the 

rules the media operate by…” (117). Thus every producer of journalistic content must trust 

that journalists keep their news sources at arm’s length (118), as they accept regulations as 

those concerning source protection. 

This way, mediatization is not seen as a media influence that infiltrate when no one 

pays attention. Instead, as Hjarvard describes, mediatization is a dynamic process, where it 

is possible to study empirically how mass media and other institutions in continuous 

interaction shape and change each other to different extent. In this context Hjarvard draws 

on Bourdieu’s view of a distinction between autonomous and heteronomous poles. “[T]he 

former is the site of the field’s immanent logic, where actors act in accordance with the 

field’s own values […]. The heteronomous pole, on the other hand, is the site of the other 

field’s influence…” (126). With other words, it is possible to recognize mediatization as a 

weakening of another field’s autonomy. Yet, this must be done with the notion in mind that 

also media are under influence – besides that media logic as such comprises features that 

sometimes contradict each other within the institution. 

One reason why media logic (opposite to its name) comprises contradictory logic is 

that the media reflect the totality of its history. As Hjarvard explains it, for example 

newspapers were created as a cultural institution, “in the sense of institutions that in the 

public interest represent other institutions” (119), and then it developed towards becoming 

a receiver steered (market steered) independent institution, which prioritizes news pieces 

that sell. This development is also reflected in their newsworthiness criteria (ibid.). 

In brief the term ‘media logic’ refers to how media function institutionally and 

technologically “including the ways in which media distribute material and symbolic 

resources and operate with the help of formal and informal rules” (ibid.). Newsworthiness 

can be categorized as institutionalized informal rules. As Phil Harris and Ioannis Kolovos 

(2001) state, independent of political or ideological preferences, ”newspapers tend to have 

similar journalistic norms and criteria of newsworthiness” (1125). Therefore, it is possible 

to discern news value criteria, and to specify newsworthiness. Drawing on Johan Galtung 
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and Mari Holmboe Ruge’s (1965) definition of newsworthiness, Mazzoleni and Schultz 

(1999) emphasize the criteria “proximity, conflict, drama, and personalization” (250). Gill 

Branston and Roy Stafford (2006) explain further that the specific definition of news value 

depend on context. Based on their descriptions, the following is efficient regarding a chain 

of events that develops abroad: proximity is seen as a perceived or simulated intimacy and 

creation of geographical and cultural links; conflict focuses an immediate action; drama 

combines conflict and context, as a background narrative or prediction of future events; and 

lastly, personalization constructs narratives where events are seen as results of individuals’ 

actions (196ff). In addition, it can be expected that the cultural “public service” function 

(Hjarvard 2008: 119) and watchdog function are initial filters for comprehension that either 

result in a objective (even positive) tone or results in a critical focus that emphasizes 

negative aspects (Mazzoleni & Schultz’s 199: 252). Then, the few selected events that 

make it to the news either respond to the criteria of news value, or, are framed in relation to 

them, in ways that aim to create news interest. 

In sum, Hjarvard’s approach to mediatization is valuable to my study since it both 

focuses the ways events can be reported and why. Moreover, changes in framing and public 

service or watchdog function indicate changes in discourse, which are possible to study 

empirically. Next I will describe social semiotic concepts and exemplify how they combine 

with mediatization. 

2.2. Social Semiotics 

Within social semiotics, the emphasis lies on communication in context. As other approaches 

within semiotics, social semiotics focuses meanings and messages, with certainty that some 

interpretations are more likely than others. Yet, in contrast to other approaches, which regard 

messages as entities that are sent and received – and possibly also responded to – social 

semiotics addresses the role of the social level as explanation to why some interpretations are 

more likely than others. This view is central in all conceptualizations, which are presented 

next.  

2.2.1. Semiotic Resource 

In social semiotics the meaning potential of semiotic resources is central. Theo Van Leeuwen 

(2005) describes them as “the actions, materials and artifacts we use for communicative 

purposes […] together with the ways in which these resources can be organized” (285). In 

defining how semiotic resources can be organized, researchers may: 1) conclude that they can 
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be used as they have earlier; 2) in addition, study which potential uses a semiotic resource 

allows and encourages. With James Gibson’s (1977) terminology, these criteria are called 

affordances and describe how the potential depends on the perception of the viewer (due to 

need and interest), rather than a presumed general understanding (in Van Leeuwen 2005: 

273). Therefore, every conclusion in this study is seen as a product of affordances based on 

the researcher’s perception in relation to the research questions. 

In contrast to other traditions within semiotics, as mentioned above, social semiotics 

does not take it that media texts consist of dimensions of signs or codes – possible to decode 

with the right analysis tools. Instead, drawing on Halliday’s (1978: 192) view of languages as 

resources “for making meaning” (in Van Leeuwen, 2005: 3), social semiotics focuses three 

perspectives: 1) how affordances make it possible to decide that something is a semiotic 

resource, 2) what it is intended to mean in context and 3) how contextualization restricts in 

which ways semiotic resources can or is intended to be understood. Therefore the term sign 

only applies when single articulations of semiotic resources are discussed (285).  

2.2.2. Metaphor, Denotation and Connotation 

Within social semiotics, semiotic resources are mainly explored in two ways. One way is 

through their connection to other objects or experiences, and these are referred to as 

metaphors. The other way is to study expressions of abstract concepts and this is described in 

terms of the relation between denotations and connotations.  

To my study, it is valuable to be reminded that not only the message is important, but 

also the choice of metaphor. Basically speaking, the image of a river or an animal opens for 

links as it hides other perspectives when an argument is developed (34). As Van Leeuwen 

exemplifies, having established the picture of a building as starting point, it is possible to add 

gargoyles or discuss the relevance of mortar without explicit explanation. The idea of flow in 

a process would not suffice in this context (32). Thus anyone who responds must negotiate 

how to handle the limits of the specific metaphor as well as the actual message. This way, 

metaphors show and simultaneously create frames of perception (34), and change in metaphor 

theme indicates change in discourse (defined below). Moreover, metaphors can describe the 

press photography feature called action-shot, since a way to create the mood of an action-shot 

is to use metonymy. This type of metaphor is based on spatial or temporal connections. For 

example an image of a hand that holds a pen is metonymic4 if the viewer understands it as an 

                                                
4 More specifically this type of metonym is a synecdoche. This term defines that the depicted part represents a whole entity. 
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action in an ongoing peace negotiation. 

There are several ways of understanding the meaning of denotation and connotation. In 

this thesis I will stay to Van Leeuwen’s definitions, for no other reason than the fact that I use 

his approach to social semiotics. Van Leeuwen’s view of denotations and connotations is 

closely related to Roland Barthes’ (1957) concept of myth. I will return to this point after 

having presented his explanations. Firstly, denotations are when semiotic resources are 

applied “to refer to concrete people, places, things, actions, qualities, and events” (275). The 

connotation then, describes when a semiotic resource is imported from one domain to another, 

where it commonly does not occur. “It then stands for the ideas and values which those who 

import the resource associate with the domain from which they have imported it” (274). 

Whilst denotation regards the concrete, the use of connotations most often refers to concepts 

or values (ibid.). Two striking connotators Barthes initially discusses, which Van Leeuwen 

highlights, are poses and objects. Firstly, poses describe how the meaning potentials of 

different bodily compositions diverge, and secondly, objects refer to the values that are 

connected to specific objects, as knowledge to a bookcase, or nationalism to a flag (39). 

Regarding the theories of Van Leeuwen and Barthes, the greatest difference I can tell 

between their explanations is that they defend their ideas in relation to different academic 

paradigms. In other words, Barthes (1957) was one of the founders of the theories that 

describe the impact of culture on our perception. I dare to write that it is epic how he 

describes the function of semiotic resources to support myth in Mythologies (1957, translated 

to English 1973). The way he takes the reader by the hand and presents the evidence of 

racism, support of colonization, and simultaneous glorification of nationalism through the 

visualization of “a black soldier giving the French salute” (Barthes, 1973: 116), is so strong; it 

may even be part of why most researchers have returned to the concept of myth for over fifty 

years, when they could have tried to develop a less complicated theory. Van Leeuwen’s 

conceptualization, however, shows an attempt to incorporate knowledge from Barthes’ 

concept of myth into social semiotics – in a paradigm where it is uncontroversial to base 

theorization on the conception that culture and traditions shape interpretations.  

In conclusion, a semiotic resource is not a metaphor, denotation or connotation in itself; 

on the opposite, the use of a semiotic resource may be either. Moreover, these then become 

building blocks in the construction and interpretation of representations. Concepts that 

explain connections between semiotic resources and representations are discussed next. 
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2.2.3. Discourses, Genre, Style and Modality 

Van Leeuwen defines discourses, genre, style and modalities as the core dimensions of social 

semiotic analysis. These dimensions build on the conception of semiotic resources, metaphor, 

denotation, and connotation, in relation to individual affordances as explained above. An 

illustration of the work of the social semiotic dimensions is Susan Sontag’s (2003) statement: 

“…what a photograph ‘says’ can be read in several ways. Eventually, one reads into the 

photograph what it should be saying” (26). Here it is important to consider that the semiotic 

dimensions are structured to illuminate semiotic resources differently and will thus trigger the 

affordances accordingly. With other words, close analysis of each dimension generates more 

information than an analysis that includes several dimensions at once. Next, each dimension 

will be explained separately, starting with discourses. 

Firstly, discourses relate to the construction of representations. In line with Michel 

Foucault, Van Leeuwen (2005) describes discourses as “socially constructed knowledges of 

some aspect of reality” (94). He emphasizes that several discourses can be used to address the 

same aspect because “discourses consist of a version of social practice plus ideas about it and 

attitudes to it” (106). Here, social practice means both what and how people do things (286). 

This conceptualization is key in analysis; both concerning how to distinguish discourses and 

how to explore the meaning of visible and absent elements of a discourse systematically. In 

brief, the elements of social practice are: actions (as activities, movements or actions 

chronologically), manner (the way something is performed), actors (the actors including their 

role as active/passive), presentation (as dress code), resources (materials for the enactment), 

times (when and length of duration) and spaces (where actions happen). Because a discourse 

consists of the sum of these elements, it is possible to distinguish absences. Moreover, the 

view that discourses are sets of knowledges, means that those who know a discourse only 

need part of it to interpret the rest on their own (97). Yet, for someone who is familiar with 

several discourses, it may be hard to discern their differences, and see what absences there 

are. To cope with this, social semiotics has found three features that divide discourses, namely 

their: 1) evaluations; 2) purposes; 3) legitimations (104f).  

Since different discourses involve legitimations of their specific values, most of them 

also connect to ideological differences that separate them. However this does not have to be 

the case. Therefore, I draw on one of Van Leeuwen’s examples, which does not polarize 

ideologies, when I show differences in how these three features can surface. This example 

regards two health-related heart discourses. One discourse stresses the function of the heart 

and draws on the metaphor of a mechanical pump. It includes evaluations of genetics; it 
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purposes to describe a body part in such a way that it also tells how it can be repaired; and 

this discourse legitimates division in strong and weak due to genetics, as well as founds for 

the idea that the heart machinery can stop without reason. In contrast, the other discourse 

connects the heart with possible sickness. It may evaluate behavior and classify healthy or 

unhealthy living; its purpose is to engage people in their general health; and this discourse 

legitimates behaviors that aim to improve the heart condition, and institutionalization of 

physical health controls.  

In addition to illustrating simultaneously developing discourses, this example also 

shows their lack of common ground for a future merge. Yet, there were no physical changes 

in the heart that initiated the establishment of more than one discourse. This notion is key to 

the social semiotic stance that discourses transform empiric reality into versions of that reality 

(106). Accordingly, it is possible to study elements of social practice (presented above) to get 

an idea of which versions of reality different cultures can relate to when they take part of 

social practices. It is also important to explore how images are used, not only what their 

content means. Genre concerns image use and therefore I will describe this dimension next. 

Van Leeuwen describes genres as answering the question how of communication, in 

contrast to discourses which focus the what (117). Genre can be seen as established templates 

that structure how communication is carried out. Therefore genres “realize culturally and 

historically specific power relations between the communicating parties” (128). The main 

ways social semiotics studies genres5, concern forms and functions of communication (123).  

Form is important in the sense that it restricts which features it is possible to compare in 

different genres and between genres. For example, it is possible to compare how often apples 

appear in advertisement and news articles, but it is not possible to sum up the content of these 

genres and draw conclusions that only regard apples, adverts or news articles. Functions then, 

concern how genres “do things to or for or with people: to persuade (advertisements), instruct 

(patterns for dress making), explain (diagrams in textbooks), warn (image of skull and 

crossbones on a door)…” (120). Moreover, if the eyes of someone meet the camera, a demand 

or request is made. If they look away, on the other hand, the image shows an offer (ibid). 

Style, on the opposite, is a dimension that diverges and compares all multimodal 

images. Leeuwen describes style as contributing to the projection of identity and values in 

such a way that a relation between social determination and individual freedom surfaces 

(139f). Therefore style has both a social and individual level in its categorization. Firstly, the 

                                                
5 Content is also a part that distinguishes genres, however social semiotics chooses to study content through discourse instead of genre. 
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social style distinguishes appropriateness – to follow the rules of social style is to reflect 

markers of cultural and social allegiance. Individual style is divided in the subcategories im-

pressive and expressive styles. Alike social style the individual style termed im-presssive 

articulates deliberate imitation of someone else. And lastly, expressive individual style 

concerns unintentional individual expression as technical limitations (140ff). Closely related 

to the issue of such limitations is the meaning of source reliability. Social semiotics addresses 

different criteria for reliability, as well as different ways of being seen as trustworthy in the 

dimension of modality, which will be explained next. 

Modality asks how true something is represented rather than how true something is 

(160). Thus modality regards discourses rather than facts. Since my data comprises images 

and words, modality pays attention to the degree of modality in word or image choice as well 

as their kind and frequency. Regarding words, modality can be the choice of auxiliaries that 

express degrees: may (low), will (median) and must (high). Also verbs express degree of 

modality, besides that they indicate subjectivity and objectivity. Some examples are: guess 

(low, subjective), believe (median, subjective) and it is a fact (high, objective) (161f).  

In the interpretation of images, all dimensions are understood through multimodality 

simultaneously. Van Leeuwen describes visuals as aiming for different types of modality, 

which relate to the types of images a culture is used to interpret. These can be drawings, 

symbolic images, or those that resemble reality. They are evaluated in relation to different 

modalities, due to the aim of their features. The modalities Van Leeuwen categorizes as 

corresponding to different images are: naturalistic modality (they are detailed and aim to 

resemble reality, in relation to norms due to technological limitations – as the connotation of 

sepia or color photographs), abstract modality (the truthfulness of representations of an 

essence of a depiction, for example through reduction in detail), technological modality (maps 

and models are evaluated due to their technological modality, from the aspect of practicality 

as aid for action), and sensory modality (the viewer’s sensation of pleasure or displeasure, 

evoked by the image, which, in addition is to be seen as a depiction of something that is 

“more than real”) (169f). Moreover, to interpret images systematically in accordance with 

relevant modality, Van Leeuwen distinguishes the following image qualities: color 

(saturation, tone, modulation, differentiation), richness in detail, and choice of perspective or 

depth, including light and shadow (165ff). Hence, a naturalistic photo should have lots of 

detail and features that make it look natural, in contrast to a cartoon, which aims to be a visual 

opinion and connects to the abstract modality; such an image has higher modality with few 

clear details (reduced articulation) than if it would look like photography. 
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In addition, one image may have to be evaluated in relation to more than one modality. 

As will be discussed further below, regarding the mode composition; the upper and the 

bottom parts of an image will correspond to different modality when composition impacts on 

the understanding of the semiotic resource. In such cases the upper part connotes promises 

and the ideal, whilst the bottom part is where factual information usually appears (167). This 

also applies to choice of image angle, when this has effect on the modality through spatial 

placement. The four dimensions discussed in this section always appear together through 

multimodal cohesion. These are described next. 

2.2.4. Multimodal Cohesion 

The multimodal cohesions are rhythm, dialogue, composition and information linking. 

Rhythm and dialogue mostly contributes regarding structuring of information, whilst 

composition and information linking foremost apply to analysis of the structured material. 

Firstly, rhythm functions to systematize or reveal existing systems of time-based 

communication, because it links the body and semiotic articulation over time (181). With 

music as starting point, Van Leeuwen (2005) writes: “Rhythm divides the flow of time in 

measures of equal duration. Tempo results from the duration of these measures. Each measure 

has one pulse, which is perceptually more prominent than the other element(s)…” (284).  

Most important here is the abstraction that describes one pulse as prominent in each measure6, 

and that it signals highest information value in the measure. Regarding a chain of events, this 

principle indicates that extraordinary events or discourses can be comparable to pulses. 

Accordingly, if I find them, it is possible to divide pulses so they define the meaning of each 

measure. This way measures are comparable to genres as both explore form. But in contrast to 

genre, which does not problematize the relation between adjacent genres, the principle of 

rhythm emphasizes that it is possible to find a pulse pattern that connects separate measures. 

Then, in a comparison between two recollections of one chain of events (as in my study), the 

similarities and differences between the pulses (the emphasized events) give indications of 

similarities and difference in how the event is explained. 

 As rhythm, dialogue also concerns the form of communication rather than its content. 

Differently from rhythm, it does not pay attention to highlighted events; dialogue rather 

focuses the role of the evaluative, emotive in interaction (249ff). This principle is most 

obviously useful in film analysis, since it conceptualizes the flow of dialogue as one layer of 

                                                
6 Van Leeuwen divides temporality further, however as rhythm is a principle, I apply the level of detail that I find fruitful to my study.  
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communication – in contrast to an analysis that separates speech from gestures and moods 

evoked by music and such. In other words, the generic structure builds on the logic that an 

initiating move will be responded to sequentially and simultaneously. “Sequentially, because, 

within them, the initiating move and the response need not be expressed by the same semiotic 

mode. The initiating move can be linguistic – ‘Come here!’ – and the response non-linguistic 

– ‘scurrying down the shop’” (249). Exactly due to these features, studies that compare print 

material, as this thesis, must be aware of dialogue related to processes of mediatization. 

Dialogue illuminates the possibility of unseen interaction, tied to power struggles between 

practical values (as economic concerns) and emotive values (as ideology) – as I take it, the 

principle of dialogue conceptualizes why media texts may seem ambivalent as a result of a 

struggle between the practical and the emotive, where part of the dialogue is reflected in the 

media text, and part only takes place out of sight. Regarding events that carry on for an 

extended period of time, this mixture of visible and unofficial dialogue may even result in 

overspill from the unofficial dialogue to the opinions column or even the news pages7. In 

addition, as Van Leeuwen points out, equality and inequality in dialogue results from 

differences in access to airtime, media space, or differences in relation to power; for example 

if one party chooses angle, both are visible, but one part sets the agenda and steers the 

communication to their advantage. Such tendencies are valuable to this study. 

Contrary to the principles described above, information linking focuses how it is 

possible to make sense of certain multimodal texts. In other words, rhythm and dialogue come 

handy regarding the selection and structuring of data, whilst information linking describes in 

which ways different multimodal texts relate. As Van Leeuwen points out, texts provide more 

or less freedom of reading – even non-linear multimodal texts only offer a certain extent of 

interpretation freedom (226f). Van Leeuwen draws on Roland Barthes and Michael Halliday’s 

definitions8 whilst describing word-image relationships, as complementary or anchors of 

meaning making potential. Yet, exploring such inquiries risks countering the logic, which 

tells that our affordances impact on every interpretation. Aptly, the information linking Van 

Leeuwen discusses regarding visuals is efficient for any type of media text. These links are: 

elaboration (shift between overview and detail description of one matter), extension: temporal 

(narration of next, previous, or simultaneous event), extension: spatial (describes location 

                                                
7 Bertram Scheufele’s (2006) study Frames, schemata, and news reporting, on the similarity between newsroom discourse and broadcast 
discourse, discusses this idea in more detail. 
8 Barthes’ concepts of anchorage, illustration and relay, and Halliday’s concepts of elaboration and extension. For further reading: Barthes’ 
(1977) Image, Music, Text (39ff). 
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proximity or co-presence), extension: logical (contrasts or similarities emphasize effect of 

persuasion). 

The last principle I will discuss in this theory chapter is composition. This describes the 

relation between the viewer and semiotic resources in a location (spatiality). Composition 

justifies its logic by recognizing that people discriminate depending on preference for 

balance. Van Leeuwen (2005) defines balance as “the source of our aesthetic pleasure in 

composition” (198). This definition means that the reason why some images are published is 

aesthetic pleasure, unrelated to ideology and media logic. Consequently, captions that are 

remarkably extensive may signal compensation for the meaning making potentials of 

pleasurable images. Moreover, balance also describes the result of the weight (that measures 

value) of the objects in a composition. In relation to weight, balance comprises two types of 

perceptions: 1) preference for central location of objects, or that equal sizes are on equal 

distance from a perceived center; 2) the value of salience in combination with relational 

position. For example salience increases, and makes objects appear heavier the further up and 

to the left an object is – due to asymmetry (based on a tradition of reading left-to-right). Since 

salience is tied to arbitrariness, experience is a precondition. Nevertheless, as other arbitrary 

structures, balance due to salience was invented, developed and merged with other cultural 

expressions due to functionality. Therefore it can be expected that people will continue to 

interpret composition quite predictably, as long as no structural changes in communication 

results in changed view of functionality9. 

The additional meanings of positions that Van Leeuwen recognizes potential for are: 

upper part (informative and educative knowledge with high salience, represents power, or too 

abstract and idealistic views, the ideal); bottom part (information as action or entertainment 

with low salience and lack of power, or a consolidating foundation, the real); the left (the past, 

the known, the given, general information, low moral), the right (the future, new information, 

instruction that encourages activity, specific information, high moral); foreground - (the 

closer to the foreground, the heavier and more salient); background (contextualizes 

foregrounded objects) (198ff). In line with Van Leeuwen’s theorization, I will look for 

polarization between opposite parts (up and down, or left and right) when I focus meaning-

potentials in compositions (205). 

The theories I explain above are to be seen as approaches that illuminate different 

                                                
9 Van Leeuwen (2005) discusses Internet pages in this context, and only concludes that they are organized according to the traditional 
view of balance (199f). 
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aspects of my research data. This will be explained in more detail in the methodology chapter. 

Before the methodology chapter, I present my literature review and research questions. 

3. Literature Review 

This chapter begins with a section that aims to contextualize multimodal analysis and image 

perception in relation to research within history education and views of history, including the 

Swedish context. Thereafter I will present relevant media research, and discuss their 

contributions from the point of view of social semiotics. 

3.1. Multimodal Meaning Making, History and Education 

Around twenty years ago, American history education research, focused on images, compared 

the quality of different images and on this basis judged that some were useful whilst others 

were not (Bliss, T 1990; Felton & Allen 1990). Alike them, contemporary studies on history 

course material have also mainly criticized images in relation to normative values. These have 

either been conducted as text analyses (Skolverket 2006; Holmén 2006; Peled-Elhanan 2009), 

interviews (Skolverket 2000 online) or a combination of textbook content and interviews 

(Lozic 2010) with main emphasis on students’ receptions. Besides criticizing the content for 

being discriminatory, neither study offers a solution regarding how to show begotten 

injustices, which excludes discrimination, nor do they argue convincingly that any visual text 

in fact lacks information value and only is undesirable.  

The studies above exemplify research based on the assumption that the meaning of an 

image is fixed, and therefore can be defined and assessed intertextually. In contrast, in line 

with a social semiotic viewpoint I argue that interpretation possibilities depend heavily on 

how the reader contextualizes a multimodal text in relation to other texts, based on individual 

affordances. As Peter Aronsson (2004: 17) also notes whilst he discusses perspectives of 

history, Swedish history teachers may choose to address images differently depending on 

personal preferences (cited in Lozic 2010: 25).  

Moreover, education researchers who focus multimodality bring in the perspectives of 

differences in literacies and effects of learning environments. Researchers within multimodal 

studies agree that visual literacy demands specific skills and practice, beyond mere exposure 

to visuals (Griffin 2008; El Refaie & Hörschelmann 2010; Bezemer & Kress 2011; Ormond 

2011; Marissa, O'Halloran & Judd 2011). For example Elisabeth El Refaie and Kathrin 

Hörchelmann’s (2010) examination of young people’s ability to comprehend the multimodal 

meanings of political cartoons shows that knowledge of politics is not enough for 
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understanding, but a specific form of literacy needs to be learned in order to grasp the cartoon 

genre. In his more general discussion of photography, Michael Griffin (2002) states that 

images are more ambiguous than words, and precisely therefore it is important to know the 

“context and social patterns of mediation” (32). Moreover, Jeff Bezemer and Gunther Kress 

(2011) not only argues favorably for images, they confront pessimists who claims that “the 

increasing use of images threatens literacy skills and must inevitably lead to a ‘dumbing 

down’ not just of textbooks but of all culture” (167). Bezemer and Kress’ comparative 

investigation of learning resources puts attention on potentials and constraints of modes, due 

to their affordances (171). It demonstrates how a message changes when distributed through 

different modes according to the affordances of each mode. In addition, Bezemer and Kress’ 

approach addresses social conditions concerning why potential affordances are used or not. 

As Bezemer and Kress, Jeff Adams (2008) focuses the potential of learning environments. In 

contrast to the researchers above, he does not explore if multimodal texts are useful. Instead, 

he uses his affordances as point of departure and states that they are useful. Adams’ study 

compares graphic novels concerning explanatory potential of traumas as Hiroshima or the 

Holocaust. More specifically he investigates ways of constructing authenticity with visual 

pedagogy as starting point (37f). Adams concludes that authenticity can be created 

successfully through correspondence (likeness with actual traumas), and genesis (linking to 

an original moment of trauma) (ibid). This way Adams demonstrates how multimodal fiction 

is educative as complement to other sources due to the explanatory power of multimodality. 

Adam’s research is valuable in a Swedish context for two interlinked reasons: firstly, because 

Sweden has no state regulation of textbook content10; secondly because increasing space is 

given images in history education – perhaps due to criticism for inattention to visual material 

(Bezemer & Kress 2011: 167; Skolverket 2000 online). 

In contrast to education research, the debate between history scholars is hot regarding 

truth in relation to history, due to view of ontology and epistemology. For example Alun 

Munslow (2007), who defends the significance of ontology, views history as a discursive, 

cultural and literary artifact. He argues that it is unavoidable to write new memories and new 

history as we reinterpret the past. Thus he welcomes recovery of lived experiences of groups 

who lack textual histories. Researchers as Alexander Lyon Macfie (2010) counter Munslow’s 

opinion. Instead Lyon Macfie asserts that only epistemological truth can base for valid 

                                                
10 There was state controls of textbooks in different ways until 1991.For further reading in Swedish I recommend Sture Långström’s (1997) 
Författarröst och lärobokstradition: En historiedidaktisk studie. 
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historical accounts (224). Daria Radtchenko (2006) offers a third perspective. Based on 

examinations of sub-cultures that have history as common interest, Radtchenko explains that 

they search for objective facts, and create objects that support their view of authenticity. 

Radtchenko concludes that authenticity is struggled for, besides that it “becomes constantly 

undermined by the way ‘authentic’ image [sic] of the past alters with the changing cultural 

situation” (147). 

Different from the researchers above, the Swedish history curriculum (Skolverket 2011 

online) does not define how to approach history. Instead it emphasizes that there are 

difference between physical remnants and remembrances, as traditional storytelling 

(Skolverket 2011). Therefore I choose to position my social semiotic approach in relation to 

history researchers rather than the history curriculum. Based on Van Leeuwen’s definition of 

discourses as more or less accurate representations of history (see 2.2.3. Theory), social 

semiotics is closer to Munslow’s and Radtchenko’s position than to Lyon Macfie’s. Yet, in 

contrast to Munslow who supports creation of unknown history, and Radtchenko, who does 

not discuss reality, the social semiotic perspective – emphasizing the differences between 

reality and representations of reality – puts attention on plurality, explores differences and 

asks why new discourses are created. However, there are also media scholars who only aim to 

discuss specific interpretations of representations. I will begin the next section with this topic, 

with the aim to contextualize social semiotics within the field of media and communication. 

3.2. The Meaning(s) of Images 

In media and communications studies images are interpreted as a type of text, thus the main 

theories applied on images are versions of language theories from semiotics and discourse 

theory. Traditionally, semiotics has tended to focus a selection of images, based on their 

usefulness to illustrate a certain understanding. For example Judith Williamson (1978), who, 

on the one hand recognizes that advertisements are collections of signs, and on the other hand 

claims that their power of persuasion leads to a preferred understanding of their message. As 

Gillian Rose (2007) notes, Williamson’s analysis seems coherent, though it is problematic 

that she neither discusses her choice of analysis material, nor considers disjuncture between 

the readers’ understanding and the advertiser’s intended message – which she claims to have 

found (103ff). 

Also discourse analysis is applicable for image analysis. Alike semiotics, a drawback 

found in research based only on discourse analysis, is the uncertain validity of their data. With 

Frans H. Van Eemeren and Rob Grootendorst’s (1987) vocabulary, their problem is a fallacy 
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of affirming the consequent, as they confuse sufficient and necessary conditions (190f). In 

other words, if the starting point is a discourse, and the data, which function as proof, is 

selected on the premise that it is relevant for the discourse, it is not possible to test the validity 

of the conclusion. For example Roy Porter’s (2001) argument that satirical images of doctors 

and sick bodies are founding elements of political discourse might be well founded: “See a 

citizen having his [sic] teeth yanked out by a politician and we know the people are yet again 

being ripped off…” (26). On the other hand, Porter also illustrates his claim with a notion of 

“the politician as a state butcher” (28). To me the combination of these two metaphors 

indicates that political discourse draws on different areas of work in general, rather than 

supports a connection to disease and body discourse. Instead, Porter’s conclusion in relation 

to the latter metaphor implies how Porter sees doctors. In the light of Julia Adeney Thomas’ 

(2009: 154) study on different ways of seeing, which states that researchers either use 

photographs as evidence for what they recognize or as starting points in their aim to see a 

discourse system, it is impossible to place Porter’s study in the latter category. With other 

words, since Porter’s analysis departures from a hypothesis and builds on supporting 

illustrations, it cannot be evaluated if his sampling is a collection of illustrations or if it agrees 

with the view of discourse I support, which Thomas exemplifies as she states: “We do not ask 

what it is a likeness of, but rather what it was part of” (ibid).  

In line with Thomas’, Stuart Hall’s (1996) study on racist discourse exemplifies how to 

carry out research with a certain discourse as starting point. This is possible because his 

research aims to discern patterns. More specifically, Stuart focuses the meaning of the 

differences in readers’ worldviews due to their interpretations of elements of power in images. 

Thus the validity of his results depends more on his interpretation of the respondents, than his 

selectivity regarding images. Though, as Hall focuses a specific discourse, his analysis does 

not problematize why he can conclude that people decode in certain ways, it only states that 

they do. Similar to Hall, Bertram Scheufele’s (2006) quantitative examination of racist 

discourse in routine newsroom discourse shows that it is possible to measure to what extent as 

well as how a certain discourse surfaces. The choice to only focus routine news implies that a 

study of breaking news would not be possible with his method, yet he does not address this 

point. Even so, the link Scheufele’s study addresses, between routine and discourse, is useful 

as it both questions how to define routine, and asks if discourse is connected to routines in a 

different way than matters that are unexpected. 

Another common strategy is the use of discourse analysis to comprehend images as 

reflections of ways of understanding and acting in the world (Rose 2007: 142). Thus, research 
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on discourse may compare images over time to show change of discourse. For example 

Michael Foucault’s (1979) studies on the work of power and knowledge, to resist hegemonic 

ideology, are conducted through comparison between historically shifting worldviews, which 

Foucault conceptualizes as changing “regime of truth” (144).  

Based on the conclusion that such regimes exist parallel to empiric reality, Ian 

Grosvenor’s (2007) search in the archives has paid off. Focusing photographs of marginalized 

groups, Grosvenor’s goal oriented research both shows that members of these groups have 

been taking part of the British society, and that most evidences have ended up in neglected 

archives (609). Grosvenor thus concludes that photos that counter a paradigm are overlooked 

because they do not suffice to describe the common story of that time (614). Simultaneously 

he underlines that these photos should have attention since they offer recognition that reaches 

before and behind the photo. Grosvenor states that then “we may be better placed to 

understand why in a period of significant social change meaning systems of subordination 

have survived and, in turn, how they continue to shape social relations” (622). Also in line 

with Foucault, Julia Adeney Thomas (2009) comprehends photographs as parts of a greater 

meaning making system. In her examination she aims to distinguish excavation of a discourse 

from recognition of an object – which mainly would inform about her worldview – in three 

ways. Firstly “excavation relies on the photograph’s embeddedness in a whole network of 

social arrangements, recognition relies on the non-discursive perception of similarity and 

difference” (152). Secondly: “Recognition is an act of substitution, whereas excavation is an 

act of reconstruction” (154). Thirdly: “Recognition supposes a direct connection, an 

intersection between two different temporal spheres […]. With excavation, there is no 

assumption that our present intersects with their past” (ibid). Yet, after having conducted an 

empirical study, Thomas concludes that photographs cannot be examined only through 

excavation or recognition. Thomas states that they are “calling forth simultaneously our 

sensuous capacities and our analytical abilities, the photograph toys with us. As a piece of 

evidence, it reminds historians that ours is an impossible—and endlessly beguiling – task” 

(168). Differently from Thomas, the multimodal studies presented in 3.1. above, exemplify 

how it is possible to make sense of photographs as multimodal discourses. One method 

exemplified is the use of affordances, to recognize limitations as they conduct analyses. 

Andreas Ventsel’s (2010) semiotic study exemplifies a complete different approach to 

photography compared to Thomas. Instead of questioning how to interpret an image correctly, 

he focuses images that he categorizes as created and published with ideological intent. This 

way, Ventsel demonstrates how the communist ideal repeatedly is immersed in visualizations 
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of people. For example “a crowd of people is constructed into ‘the people’ by their common 

work” (605). Thus, the focus is on the way the sender uses ideology to gather people to work 

for one aim and contain a peaceful mindset. In addition, Ventsel’s study reminds of the notion 

that little variation in discourse indicates a presence of ideology in the communication chain. 

Laura Aguiar (2009) also examines photographs published with certain intent. 

Differently from Ventsel, Aguiar’s study focuses a conflict. Her empiricism shows that 

conflicts more often “…are about identity with national and ethnical goals rather than 

geopolitical and ideological objectives” (8). In addition Aguiar emphasizes the role of 

technology for crisis reporting, regarding the impact of reporting on the actual crises (9). 

In this context, David Ryan’s (2004) research concerning rhetorical devices and 

framing of September 11 is relevant as its objective of examination is placed between peace 

and conflict. As Aguiar, Ryan states that the national identity is central in the framing of 

this catastrophe, and the strategy to cope with it. However, Ryan sees ideology as 

integrated, in such a way that the creation of self also means creation of “the ‘other’, the 

conflation of bin Laden, the Taliban and Saddam Hussein, [they] were subject to gross 

reductionism” (19). Ryan explains further how this ideologically colored stereotyping 

functions to stabilize the nation into one people, much in line with what Ventsel’s (2010) 

empiricism indicates. He concludes that this was conducted with a broad strategy: “Bush’s 

rhetoric and the use of the flag and photography privilege[d] a certain interpretation over 

others […] and challenged anyone to question US unity” (7). This way, Ryan addresses the 

difficulty in opposing the voices of powerful leaders, and to become heard despite of media 

gatekeepers (19); especially in the cases when the leaders use rhetoric devices connected to 

identity, or a conflation of identity and ideology.  

This literature review aims to contextualize my study within the field of media and 

communication. In addition I also aspire to show how other fields can benefit from the 

perspectives I combine in this thesis. Next, I present my research questions. 

4. Research Questions 

In the light of the theories and earlier research presented above, this study regards the 

relations between discourses, temporality and genre. I will not regard publisher motivation 

explicitly, however it is a factor, as noted in the theory and literature review chapters. My 

overarching inquiry is to find out how a period in time is visualized depending on temporal 

distance and difference in publication category. More specifically, to understand what the 

differences and similarities between two contextualized multimodal image collections mean, 
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as indicated in the introduction above. To make this inquiry possible to answer within the 

scope of my thesis, it is divided in three aspects. These research questions compare the 

yearbook images with the textbook images and ask about them in context. This means that my 

inquiries pay attention to the multimodal meaning of image, caption and heading, even though 

it is not repeated in every question, for the sake of readability. 
 

I. How does mediatization explain similarities and differences between the collections? 

II. If the textbook sample in this study is mediatized, what are the effects? 

III. What are the similarities and differences in discourse between the image collections? 
 

The next chapter regards my choice of methodology and methods. It begins with a brief 

presentation of the philosophical view my essay rests on, because it is part of the way I 

operationalize the theories explained in the second chapter above. The operationalization 

process from theory to method is presented thereafter. 

5. Methodology 

This study rests on the critical realist ontology in line with Andrew Sayer’s (2000) view, 

applied on Van Leeuwen’s approach to social semiotics. In brief this means that my data 

should be seen as results of actualized social structures, without being seen as evidence for, or 

prediction of other events. As other semiotic approaches, Van Leeuwen’s social semiotic 

approach focuses how to make sense of semiotic resources. However, the critical realist view 

is emphasized since that which distinguishes social semiotics from structural semiotics, is its 

account of the relation between empiricism and ‘reality’ (Hodge & Kress, 1988: 23). In other 

words, I acknowledge that semiotic expressions are part of our empiric reality, whilst I do not 

aim to draw conclusions that claim validity beyond empiricism, as for example discovery of 

mechanisms or truth. Instead my results aim to explore the usefulness and limitations of 

combining mediatization theory and social semiotics, for the type of comparison this thesis 

aims to conduct. 

5.1. Social Semiotics 

In line with the perception that empiricism and reality should not be seen as separate, social 

semiotic researchers have developed tools that reflects this view. Therefore analyses are 

multimodal and specific about context. To my study it is especially useful that diachronic 

semiotics, about change and evolution, is addressed and negotiated in relation to the 

synchronic snapshot perspective, which researchers have explored to a greater extent than the 
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diachronic approach (Van Leeuwen 2005: 26; Hodge & Kress 1988: 265). As Van Leeuwen 

(2005) states, “…studying how things came into being is a key to understanding why they are 

the way they are…” (27). Yet, I do not claim that any of my research data shows “how things 

came into being”. Hence it does not base for a comparison of how the Cold War really ended, 

to another less true view. Instead, my thesis recognizes that there are multiple discourses and 

it would be simplistic to ignore the possibility of discourse change from a diachronic 

viewpoint. This choice of analysis perspective is important since it impacts on analysis 

method and data categorization (see 6. Materials). 

In the theory chapter above, I go from detail to overall explanation, with the aim to 

introduce terms simultaneously as an understanding of relations between concepts is built. 

Next, I will go in the opposite direction, from the greater picture, to its features. The aim of 

this structure is to provide context that not only enables understanding for the actual order of 

procedure. It also aims to encourage critical reflection and give inspiration to alternative ways 

of taking on the kind of challenges that are identified here. Due to the logic of affordances, 

explained above, it is partly individual in which ways social semiotic are seen as useful as 

analysis tools. After all, social semiotics is not an exact science based on a formula that leads 

to an expected result (Hodge & Kress 1988; Van Leeuwen 2005). 

5.2. Two focal areas of investigation 

According to the concept of genre, a foundation for comparison is to distinguish the form of 

the data. The form both indicates which ones of the features that are comparable, and which 

analysis tools that are most sufficient to apply. To my thesis, the common form of the image 

collections – that they are multimodal and appear in print –means that I can use the same 

strategy in the comparative analyses. In addition, as the yearbook data collection comprises 

356 images I will process this collection (see 6.2.1. Data Sampling). The comparisons 

comprise two focal areas, one that addresses mediatization and one that addresses discourses.  

5.2.1. Mediatization 

In order to examine mediatization, I will use Van Leeuwen’s (2005) social semiotics concepts 

and composition, information linking and genre to analyze images in accordance with an 

operationalization of Hjarvard’s (2008) mediatization theory. The two points I will 

operationalize are: firstly, that those who take part of media material also must “submit to 

some of the rules the media operate by…” (117); secondly, that impact of mediatization is 

possible to recognize, due to a weakening of the autonomy of another field (126). For these 

aims, I will investigate publications of identical or similar images from the following 
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perspectives: 1) how the multimodal meanings are similar and differ; 2) if the textbook 

images are best described as the genre educative (explanatory), political (includes political 

discourse), public service (objectively informative), or critical (watchdog stance). The other 

focal area concerns similarity and difference in discourse. This is investigated in three steps, 

described next. 

5.2.2. The Three-step Model – Opposites and Contrasts 

As explained in the theory chapter, mediatization builds on media logic. Since this thesis 

explores the use of mediatization and social semiotics, I have constructed a three-step model 

based on media logic (see 1.1., 1.2. and 1.3. below). In brief, the categories in the model are 

based on the media logic that media either take a watchdog stance, or a public service 

function, together with the aspects of proximity, personalization, drama and conflict. This is 

described in more detail in relation to each step below. In addition, I will apply social 

semiotic theory in order to categorize the images systematically in each step. I will describe 

the most common procedure in relation to each step however, during the analysis phase I will 

apply different social semiotic concepts due to what I find most useful. 

The first step in my model is focused on 

opposites in relation to the development of the 

Cold War. Personalization, drama and conflict are 

categorized in the second step. And the third step 

explores and compares discourses. 

1.1. is analyzed in accordance with the 

social semiotic concepts composition, modality, 

information linking and rhythm. As the figure 

describes, it is a basic division between opposites. 

The “x” in the boxes corresponds to the amount of 

representation units in each category and the “(y)” 

in box A exemplifies an indication of how many 

images the unit actually comprises. Regarding the categorization:  The horizontal axis defines 

which ones of the news that are framed as negative or positive in relation to the development 

of the Cold War. Negative news pieces are critical and may be framed with a watchdog 

stance. Positive news pieces are informative and encouraging (negative and positive thus do 

not address whether the US or Soviet are criticized or glorified). In the analysis, when double-

sided pages comprise more than one image visible, composition decides if the images 
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cooperate to create one strong message, and can be seen as one unit, or if their aims conflict 

and they should be seen as separate units. Then modality indicates in which way the each 

representation aims to be true (most images are naturalistic or technological) and information 

linking functions to see if the caption and heading supports the (positive or negative) attitude 

of the visual. If information linking shows ambivalence, I will apply composition to for a 

closer look at the ideological (upper part) and fact related (bottom part) features, as well as 

the principle rhythm, to see how an image most likely slots in with the other ones, like pace in 

a measure.  

The vertical axis divides political level and proximity level. This is chosen since the 

Cold War involved politicians as well as civilians and I find it appropriate to distinguish their 

relation to positive and negative news. However I choose the category proximity instead of 

civilians, not due to an assumption that everything concerning civilians corresponds to 

nearness (geographically or culturally). Instead, this category is useful because also 

politicians and politics can be can be framed to suit the category proximity or its opposite, 

“othering”11. Here, the semiotic analysis comprises information linking and composition. 

Information linking discerns if there are ambivalences, and in such cases composition helps to 

decide whether the top part regarding ideology, or the factual, bottom part has greater 

emphasis in relation to the caption and heading.  

The images categorized as Neutral (K/L here) will be excluded from the analysis (see 

amounts in 7. Results) since they do not contribute to the understanding of diachronic change. 

The comparisons figure 1.1. is constructed to compare, are the amount of images in the 

categories: “Political and/or Proximity + Negative and/or Positive + Soviet/Soviet or 

USA/USA  or Soviet/USA or A ll nations”. This way, it is possible to see how common 

different combinations of attitudes are in the Swedish yearbooks (and to some extent 

textbooks). Changes, reoccurrences and total absences are important in two senses: firstly 

because they reflect topics and discourses, and secondly because they reflect the analyst’s 

affordances regarding interpretation of semiotic resources. 

5.2.3. The Three-step Model – Categorization 

When the rough categorization of 1.1. described above is completed, step two is to classify 

each representation (units of one or more images) according to the news value criteria: 

                                                
11 In Post-Colonial Studies: The Key Concepts, Bill Ashcroft, Gareth Griffiths and Helen Tiffin describe “othering” with empire and colony 
as example. Then, othering is a process when the empire may define itself, geographically as well as culturally, against the inferior 
(enemy) people whom it colonizes, marginalizes or even excludes from contexts that would invite to thoughts of proximity (2000, p. 171f). 
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personalization, drama and conflict. Once again, I will use the logic of modality, information 

linking, composition and rhythm. In addition, I will also use the logic of dialogue. This 

analysis step aims to make out how the same range of aspects is regarded with different news 

value most emphasized, and how changes occur diachronically. 

1.2. is an example of a bar graph that results from the second analysis step regarding 

yearbooks. The graphs that show an overview of the categories positive and negative over 

time have 20 as y-axis and 1985-1991 as x-axis. All other graphs, which compare the nations, 

have 18 as y-axis amount and regard 1985-1991 to avoid visual distortion. The second step 

incorporates data from 1.1. in the 

sense that the categories from 1.1. are 

further analyzed in 1.2. This example 

bar graph shows data from the 

squares “A, B, C, G, H above, which 

refers to the category “Political and 

Proximity + Negative + Soviet and 

USA”. Amongst other things, 1.2. 

shows that the amount of negative 

news images peaks in 1990. Moreover is seems like drama and personalization commonly 

appear in the same time, whilst conflict is reported without support from multimodal news 

items that reflect personalization.  

1.2. is only applied on the yearbook material and functions as a cataloging tool when I 

conduct the varying probability sampling (see 6.2.1. Data Sampling). The textbook sample on 

its own is too small to provide any valid information in relation to temporality. Instead I will 

add the categories drama, conflict and personalization, to 1.1. on the textbook sample and 

enable a comparison this way (see 7. Results). 

5.2.4. The Three-step Model - Analysis of Discourses 

The last step of my model concerns discourses. Firstly I will recapitulate the most important 

features of discourses, and then comes a description of how these are operationalized in 1.3. 

As explained in the theory chapter above, representations are studied in the search of elements 

of social practice. In this sense, the completeness of a social practice can be comparable to 

1.2. Total amount of negative news, political and proximity levels. 

1.3.  

 Example 
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algebra, or a DNA-chain. If a culture knows the formula (in this case: actions, manner, actors, 

presentation, resources, times, spaces), the manifestation of a few of these components is all 

that is needed for the culture to imagine the rest. Then, discourses are examined due to the 

evaluation, purpose and legitimation of the representations. This way, Van Leeuwen’s (2005) 

social semiotic approach explores how discourses take shape and develop in relation to 

society change (95-104). Accordingly, I must presume that discourses may reflect society 

change between 1985-1991, in addition to contemporary rear-view mirror perspectives found 

in the textbooks. 

Based on the results of the first analysis step, I will conclude which ones are the central 

aspects in relation to social practices. One indicator of centrality is reoccurrences independent 

of categorization as positive, negative, political or proximate (more so in the yearbooks than 

the textbooks due to sample size). This way, aspects will be the starting point for the third 

step in my analysis model. With concern for space, one representation per aspect is included 

in chapter 7. concerning results, and additional examples are found in attachment 1 and 2. 

This third analysis step is mainly conducted with the social semiotic tools: composition, 

modality, information linking and dialogue. As in the earlier steps, composition and modality 

indicate how to understand the representation, whilst dialogue and information linking 

address which additional information a visual representation implies and comprises (beyond 

what the first impression tells) since it is seen as an expression of a constructed social activity. 

This way I aim to study how discourses develop without merging, as exemplified in the 

theory chapter. The discourses will be presented and analyzed thematically below. 

This section explains the analyses I will conduct and how the theories described above 

in chapter 2 are operationalized for this aim. Below, choice of materials is discussed. 

6. Materials 

This chapter begins with an explanation of how I apply social semiotics in the data collection. 

In section 6.2. I describe the materials, in 6.3. I recapitulate the pilot studies and explain how 

and why this procedure and materials diverge from my initial idea. And lastly, challenges and 

limitations in relation to suggestions for future studies are discussed in 6.4. 

6.1. Data Collection 

As noted in the literature review, semiotic studies tend to have problems defending their 

choice of data. This is not intrinsic, on the opposite as Rose (2007) indicates, the way research 

questions are asked and reason for them, directs how they are answered (93ff). Therefore the 
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first phase of data collection in this thesis was to place my overall aim in relation to different 

data sources, in the light of the social semiotic theories genre and rhythm. Also important to 

note is that I have no memories of the Cold War. Instead, my interest concerns how producers 

confront the task to show a war without taking sides – it is difficult enough to report on wars 

with good and bad sides established (Ellefson & Kingsepp 2004). 

In this context genre and modality are useful; genre because it tells how something 

identifies, and modality because it tells how something is identified. Firstly, genre is useful 

because it defines newspapers within the genre information providers (Van Leeuwen 2005: 

123). As Branston and Stafford writes (2006), serious newspapers aim to record rather than 

distort, due to media logic; yet this goal is not always reached (201f). Moreover, also 

textbooks can also be described thus. As noted by several textbook researchers, textbook 

authors not only aim for objectivity, as a result they also appear to transfer unproblematic 

facts, besides that they also reflect views that are traditional and accepted, sometimes 

prejudicial. (Holmén 2006: 26; Ludvigsson 2003: 49; Lozic 2010: 23f).  

Secondly, I apply modality to regard the credibility of newspapers and textbooks. As 

explained above, there are different ways of showing credibility. Based on such distinctions I 

conclude that both the yearbooks and the textbooks aim for high modality on the same 

premise, namely, the naturalistic and technological modalities. In addition, the yearbooks also 

include content based on opinions, as comics. Hence two main possibilities emerge: 1) the 

yearbook content reflects a broader range of discourses than the textbooks content; 2) the 

textbook units are contextualized in a way that includes the same discourses as the yearbooks. 

Thereafter, I use the social semiotic concept of rhythm in order to conclude that I can 

limit my scope to the years 1985-1991. As explained in the theory section, this principle 

describes how time – seemingly an inseparable flow of events – is possible to divide into 

measures that begin and end. Accordingly, I conclude that the election of Mikhail Gorbachev 

as General Secretary of the Soviet Union is a pulse that signals the beginning of a new 

measure in the Cold War narrative. In line with this logic, I view the ending of Gorbachev’s 

years as leader as an ending of a measure – comprising a collection of Cold War discourses in 

between. Accordingly, the choice of time period for my data collection is not based on any 

personal stance regarding the ending of the Cold War12. Next I will present the research data. 

                                                
12 There are different views of when the Cold War ended. For further reading I recommend: Thorsten Olesen’s (2008) “Under the National 
Paradigm: Cold War Studies and Cold War Politics in Post-Cold War Norden”. 
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6.2. Research Data 

The research data of this study is twofold as I conduct a comparative analysis. Both sets of 

data (also referred to as image collections) comprise contextualized multimodal 

representations. This means that I will regard images as representations against the 

background of captions, headings and the other data in the data set. Moreover, in the analysis 

I will use the principle of composition to decide whether one or many images create each 

representation on the double-sided pages. To avoid confusion, I will use the term units when I 

address such representations. 

Firstly, one set of data is collected from the yearbooks of the newspapers13 Dagens 

Nyheter (När Var Hur 1985-1991) and Svenska Dagbladet (Anno 1986-1992). This set 

comprises 356 images and depict the Cold War between 1985-1991. A selection (see 

attachment 1) of these 356 images is addressed in my thesis (see 6.2.1. Data sampling). 

The other set of data comprises 16 images (attachment 2), captions and headings. They 

are collected from the three history textbooks that are published in accordance with the 

criteria of the course Historia 1a114, which is a short obligatory history course for Swedish 

upper secondary school (Skolverket 2011 online). The textbooks are: Historia 1a1 (Öhman, C. 

2011) Perspektiv på Historien 50 p (Nyström, H. et al. 2011) and Epos Historia 1a1 

(Sandberg, R. 2011). Alike the other set of data, this sample is selected because it describes 

the Cold War the years 1985-199115. These images are not organized in temporally linear 

order. Though, since this thesis does not evaluate textbooks, but aims to compare their content 

to that of the yearbooks, I will use the principle of information linking to make sense of their 

meaning and order them linearly. In the case double-sided pages act as separate representation 

then, I will separate them and place them due to linearity. This way, some expressions of 

individual style and modality, which separate the textbooks, disappears. This does not impact 

on my results since my thesis does not ask about stylistic changes, but investigates discourses 

and mediatization. Yet it is important to be aware of modality and style as I aspire to avoid 

misinterpretations of the semiotic resources. 

This section aims to describe my research data. The next section regards how the 

                                                
13 Dagens Nyheter (DN) and Svenska Dagbladet (SVD) are two national broadsheets that circulated (and still circulate) in print in Sweden, 
at the time of the Cold War. 
14 Also the digital history resource Digilär (www.digilär.se) would have been included if the study had regarded textbooks for the extended 
history course. At the homepage of Digilär, the Cold War is excluded from the short course, Historia 1a1. Yet, a brief scan shows that 
Digilär contains more images than the print textbooks. This was expected, due to difference in space restrictions. 
15 In two cases the images show events outside the years 1985-1995 (attachment 2. image  8, to the right, and image 11). However in 
both cases they function to emphasize the chain of events my study focuses, and therefore they are included in the sample. 
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sampling is conducted as well as the sample size. 

6.2.1. Data Sampling 

In this thesis I aim to discern discourses and mediatization without the possibility to study 

every media text in the population. Therefore, the first move in the data sampling is the 

decision to compare data sources that are results of cluster sampling (Krippendorff 2004: 

116), a method for limiting data and create an overview. In other words, I choose to compare 

newspaper yearbooks (instead of newspapers) to history textbooks for the shortest obligatory 

course Historia a1a (instead of the extensive course). Moreover, as mentioned earlier, I 

presume that important discourses are more prominent in yearbooks, than in newspapers, as 

yearbooks aim to provide summaries. 

For the third step of my analysis model, the amount of data units needs to be reduced 

further. In choosing between sampling techniques, my starting point is that the aspects of 

interest to my study should recur within different categories, as this indicates that different 

discourses struggle over their meaning. With other words, the method should be constructed 

to give the sample unit an unequal possibility – in contrast to methods within probability 

sampling (113). Therefore I choose between the technique Krippendorff terms varying 

probability sampling and relevance sampling. The first mentioned applies to units that have 

unequal information value in relation to the research inquiry. In practice means that I assign 

each unit a value and include the units with most relevance in my study (116). Relevance 

sampling would also mean that I grade the units and systematically lower the number of units 

due to relevance. However, to use varying probability sampling means to see the sample as 

representative. On the opposite, use of relevance sampling means that the resulting units are 

perceived as “the population of relevant texts, excluding the textual units that do not possess 

relevant information” (119). In the light of the research aim – to compare two image 

collections – in line with my critical realist approach, I decide to conduct a varying 

probability sampling. With other words, I will not claim to have found any final truths, but I 

will draw conclusions about the collections based on the samples I analyze. Therefore, I will 

apply the split-half technique, to ensure that the aspects I aim to analyze actually recur. This 

means that I split the sample repeatedly and analyze each part independently. The aspects that 

surface then are included in the analysis (124). 

6.3. Pilot Studies 

Before I set out to write this thesis, two pilot studies were conducted, which included views of 
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teachers. The first pilot study was a focus group constellation. This study warned me that 

some teachers might dislike anything because it is in a textbook. Then, during the second pilot 

study, which included in-depth interviews, I tried to ask about the images in different ways 

until the answers sounded as they were based on consideration rather than impulses. In 

addition, the interview results indicate that teachers tend to choose material depending on 

preference for publisher and media type, as specific textbooks, newspapers, or youtube clips. 

In general they also found themselves filtering the material according to their knowledge of 

history, in order to suit different course goals.  

A point that concerns the impact of the new curriculum is that my initial ideas, to 

conduct a case study and, either: 1) compare how teachers, who use the same textbooks 

interpret the same images, and which additional images they use as complement; or 2) ask 

teachers to bring a sample of relevant images of recent history, discuss these images and 

focus on the relation between the discourses found in the discussions about the images and the 

images as such. Unfortunately neither idea was achievable. Regarding the first idea, it did not 

work because the new textbooks had not yet been established on the textbook market for the 

Swedish schools at the time I conducted interviews. Regarding the second option, I soon 

found out that a certain critique from the control institute Skolverket (2007) is deserved. 

Skolverket points out how recent history, after World War II, has been overlooked in upper 

secondary school education, and the teachers I interviewed had not yet managed to include 

history after 1970’s in class, so the answers to my inquiries became more philosophical than 

based on experience. In addition, as Janne Holmén (2006: 24) states, a study that aims to draw 

conclusions regarding teachers’ use of materials would require extensive data collection. Such 

data collection goes beyond the scope of my thesis.  

6.4. Limitations and Suggestions for Future Studies 

Alike other studies based on interpretation, my affordances limit the way I understand and 

describe my research data, as well as how I conduct the research. Therefore I have aimed for 

transparency that enables examination of my choices and reasoning.  

Moreover, as this thesis compares two image collections, the issue of society change is 

part of the context that this thesis recognizes, rather than a main site of my examination. This 

also limits which conclusions it is possible to draw. Nevertheless, in relation to my initial 

ideas described above, there are possibilities for future studies on this theme that place social 

change in the center. Such studies would contribute to the understanding of recurrences and 

changes in textbooks, as well as base for the possibility to question, complement or develop 
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content in print as well as virtually. In such studies, also the relation between teachers’ views 

of history and media texts is a relevant site of examination. As Norman Fairclough (2010) 

states in Critical Discourse Analysis, teachers’ explanations shape their students’ 

understandings of the world, hence this should be critical to examine (530). My study can be 

seen as a first step in such research. 

In addition, a consequence of only focusing two image sources is that the perspective is 

too narrow to enable conclusions regarding mediatization based on similarities or differences 

in the discourses found here. The solution to this matter in this study, is a division of the 

research question in two lines of inquiry; one which studies mediatization and one that 

focuses similarities and differences in discourse without claims regarding mediatization. Of 

course such differences may be interpreted as absence of mediatization. Yet, the social 

semiotic principle dialogue reminds of the possibility that mediatization does not necessarily 

surface as expected. As a result, it would be useful with further studies that comprehend 

global current academic research in addition to media material and textbooks. 

Another noteworthy research gap regards comparative research on the relations between 

the neutral countries and the actors who participated in the Cold War. In this context, one 

suggestion of a line of inquiry is to compare objective and opinionated media in relation to 

history textbooks. Such studies might be interested in addressing the political view of the 

textbooks, if any, or in which ways the neutral countries are described as neutral.  

This chapter aims to describe my data and, in addition, to provide suggestions for future 

studies. The next chapter presents research results. 

7. Results 

This chapter begins with a presentation of the results of mediatization theory and then I 

present the results from my three-step model. 

7.1. Mediatization  

During the sampling process the yearbook images are compared to the 16 images from the 

textbooks, with the aim to see if any image appears in both samples or are similar. None of 

the images are identical, but ten images are similar in the sense that they depict the same 

event and have a style that does not distort their comparativeness16. These images are found in 

                                                
16 Image 19 in attachment 1 and image 11 in attachment 2, also appear similar. But these do not depict the same event and are thus 
excluded. Moreover, Image 9 in attachment 2 corresponds to the event depicted in 7.1.5. below, yet it is excluded. With social semiotic 
terminology the dimension im-pressive individual style explains that its expression of a hero narrative overshadows its other features. 
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context, including translations of captions in attachment 1 and 2. However, the images I 

analyze are also inserted below, those from the yearbooks to the left, and from the textbooks 

to the right. In accordance with my operationalization of mediatization theory (5.1.1. 

Methodology), I will apply composition, information linking and genre to explore how the 

multimodal meanings are similar and differ and if the textbook images are best described as 

belonging to the genre: educative, which is explanatory; political, which includes political 

discourse; public service, which has an objective informative stance; critical, which takes a 

watchdog stance. 

7.1.1. Politicians in Reykjavík  

Attachment 1, image 2 and attachment 2, image 2. 

 

This yearbook photo offers a metaphorical 

accusation: “Top meeting with disappointment” 

(attachment 1, image 2). Temporal information 

linking blames Reagan for the lack of progress at their 

meeting, as Gorbachev looks at his watch – implicitly 

in a hurry – already before their negotiation starts. 

Moreover, logical extension creates tension between the multimodal modes because the text 

addresses exactly what happens in the photo, in order to create proximity, whilst the pose of 

the politicians rather distances the audience. Therefore, the multimodal meaning of this image 

cannot be categorized as educative or informative. Instead I suggest that it belongs to genre 

critical watchdog stance, in this case against USA.  

In contrast, the textbook sample shows a photo of the politicians whilst they smile and 

shake hands, in combination with a caption that explains how this meeting is defined as 

historical: “the beginning to the end of the Cold War regarding military force” (attachment 2, 

image 2). In addition the composition places Gorbachev (Soviet) in a position inferior to 

Reagan (USA) in two ways: firstly, because it places Reagan centrally and Gorbachev in the 

periphery and composition suggests that this has implications for Reagan’s and Gorbachev’s 

position regarding political impact; secondly, because the other image in this image unit 

shows an unfavorable view of Soviet, and informs: “A Moscow store is out of bread” (ibid), 

simultaneously as it omits the economic status of America (see attachment 1, image: 6, 8). As 

a result, the multimodal image makes sense as part of a process of logical historical change, 

and can thus be categorized as belonging to the genre educative. 
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7.1.2. Speech in Gdansk  

Also attachment 1, image 10 and attachment 2, image 3. 

 

 

 

 

 

 

 

The composition of the yearbook photo, with an unidentified man foregrounding the center of 

attention of the caption, “the leader of the forbidden polish union Solidarity, Lech Walesa” 

(attachments 1, image 10) suggests that this is a spontaneous, amateur photo. Yet it is chosen, 

possibly because the amateur touch and the angle create a feeling of proximity, of being 

placed amongst the ocean of demonstrators and simultaneously close to Walesa. In addition, 

the angle tells that the photographer has a special position, on the stage close to Walesa. 

Information linking results in two implications in relation to this photo angle: firstly, it 

provides a meta-perspective through temporal extension, telling that the photo is taken by a 

party member who sold it to the press after this meeting became famous, since thousands of 

people gathered; secondly, elaboration tells that the publisher uses the image as evidence for 

other information as it amalgamates it with issues as “empty store shelves and disastrous 

strike waves” (ibid). Consequently, the multimodal meaning of this image carries a trace of 

political discourse that is pro this strike, in combination with information critical to the 

government. Due to its focus on the overall development, without specifications of preferred 

changes, I define this as the watchdog genre. 

Alike the yearbook photo, the textbook photo has a bird’s-eye view. In addition this 

photo is taken from a distance, thus the notion of proximity is exchanged for a sense of 

looking down on the inferior workers. Yet, composition and information linking will explain 

that the multimodal meaning is one of empowerment of these people. Composition explains 

that the demonstrators represent an ideal image of the real, as the photo is placed in the upper 

left corner of the page, with the demonstrators in the bottom of the photo. Then, information 

linking contextualizes this strike in two important ways: firstly, temporal extension, informing 

that it “initiated the fall of communism in Poland” (attachment 2, image 3); secondly, 

elaboration tells that this strike is positive, since the strike leader receives the Nobel Prize 



   

                          38 

when the nation is liberated, later on17. As result, the multimodal meaning is both educative, 

and political as politics that leads to the Nobel Prize by default is positive. 

7.1.3. A Child at the Berlin Wall  

Also attachment 1, image 14 and attachment 2, image 5. 

 

Regarding these two multimodal 

photos, there are no differences that 

impact on their meaning. Both captions 

explain that the images witness of how 

“people of all ages wanted to join in and 

tear down the Berlin Wall…” 

(attachment 2, image 5) and save a peace as souvenir since it “has been a symbol for the split 

Europe” (attachment 1, image 14). Due to their explanatory focus I define both of these 

images as belonging to the genre educative. 

7.1.4. Men at the Berlin Wall  

Also attachment 1, image 15 and attachment 2, image 6. 

 

Differently from the similar images 

that depict the children at the Berlin 

Wall above, these two images take 

different meanings due to their 

contextualizations. The yearbook 

image emphasizes the relief of citizens 

of East Berlin as it concludes that “thousands of East Berliners flows over the border” 

(attachments 1, image 15). Information linking tells that this caption does not describe the 

image. This disparity makes sense in the light of the logic of composition, which tells that an 

image can be published either due to relevance or due to its pleasant balance. As this 

composition exemplifies balance, through the shape of a diagonal line from the upper left 

corner, it enables an imaginary perception of how the hammer will function as a tool of 

destruction as it moves along this line and strikes the Berlin Wall. The multimodal meaning 

                                                
17 This view seems unproblematic, however, in year 1990 Walesa was depicted as a president more fit for table tennis than politics 
(attachment 1, image 18). 
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of this photo defines it as the genre public service, as it mainly provides information. 

Differently from the yearbook image, the textbook image shows men with frustrated 

expressions who hit the Berlin Wall from the West side. This is concluded since only the 

West side of the wall is covered with graffiti. Consequently, the textbook implies that Berlin 

citizen from both East and West want the Wall to be torn down. However, the textbook 

caption does not address this matter. It only informs: “The Berlin wall is torn down, tenth of 

November 1989” (attachments 1, image 6). Therefore, the multimodal meaning of this image 

is that is provides information. Hence also this it is defined within the genre public service. 

7.1.5. The Coup is Overthrown  

Also attachment 1, image 22 and attachment 2, image 8. 

 

 

 

 

 

 

 

The image of the yearbook captures the successful result of how “the people begun making 

resistance and went into close combat with the military” (attachment 1, image 22). This seems 

to be the moment of victory, since someone is on the way to erect a flag. Alike the photo 

above, which shows a man with a hammer, the composition here is based on a vertical line 

from the upper left corner. Opposite to that photo, temporal extension of information linking 

tells that this one harmonizes with the caption. This is due to the development of this chain of 

events. Since the imaginary action that plays up from the past in the heavy upper left corner, 

in a diagonal towards the new, is the immobilization of potential fire due to the Russian’s 

actions, symbolized by the flag. Moreover the multimodal context includes both sides of this 

fight, but it does not explain why the coup takes place or why the coup makers are 

overthrown. As a consequence, this photo is categorized within the public service genre.  

Similar to the photo above, also this shows men on a tank with the Russian flag erected, 

as victory symbol. Differently though, is that the men on the tank are identifiable. This 

enables the information linking temporal extension. The caption tells: “Yeltsin (with a paper 

in his hands) when he holds a speech”, and explains Yeltsin’s role as leader of the resistance 

to the coupe, and his future position as president. In addition some background is provided, 
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which contextualizes the chain of events in an explanatory fashion, for example why 

Gorbachev is exchanged for Yeltsin “Russia’s first democratically chosen president” (ibid). 

Consequently, it is implied that Gorbachev was undemocratic, or even a dictator. In contrast, 

the yearbook images of Gorbachev’s perestroika as a key to democracy; and the issue being 

that the “Soviet society does not allow reformation overnight” (attachment 1, image 13. See 

also 12, 20). As a result, the multimodal meaning of this image is best described as educative, 

and political since Gorbachev is mentioned with a negative implication that lacks explanation. 

7.2. The Three-step Model – a Bird’s-eye View 

To the left below, table 2.1. visualizes the yearbook results of the first analysis step, and the 

textbook results are shown in table 2.2. to the right. I will discuss the yearbook results first 

and the textbook results thereafter. The amounts in the neutral categories (L and K) are 

excluded from the study. I will save all comparative analyses to the chapter with conclusions. 

Firstly, table 2.1. shows that 113 units comprise 349 images. Here each unit 

corresponds to one double-sided page. The units concerning the political level are focused 

around one image to a greater extent than the images that focus the proximity level. In total 

there are more positive (125) than negative (77) image units. There is an evident difference in 

the amount of reports in relation to Soviet (137) in comparison to USA (30). Most noticeable 

is the comparison between Soviet (62) and America (one negative) regarding all news 

categorized as directed towards proximity. Concerning the positive and negative units in 

relation to Soviet alone, the positive amounts are higher than the negative. The positive 

amounts are 61,3% on the political level and 54,8% on the proximity level. In contrast, the 

amount of positive image units related to USA and the political level, is only 32,1%. Only one 
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unit is reported on the proximity level and this is negative. Yet, instead of simply concluding 

that 100% is negative, the low number is relevant as an indicator of absence of information. 

Table 2.2. shows that 15 images make up 11 image units. Opposite to the yearbook 

units, the textbook units that comprise more than one image are categorized as political level. 

Also different from the yearbooks, the textbook sample shows slightly more focus on the 

proximity level than the political level (6 units compared to 5). Alike the yearbook, this 

collection emphasizes Soviet and the satellite states. America is only part of the context once, 

on the political level together with Soviet. In addition, the amount of units in each category is 

quite even, but also in this collection the total positive amount is highest since 4 units on the 

political level are positive against one negative, and an equal amount of positive and negative 

units that regards proximity (3 each). 

7.3. The Three-step Model – Newsworthiness 

As explained in the methodology chapter above, this analysis step has two functions, one is to 

compare the textbook samples in relation to the newsworthiness criteria drama, conflict and 

personalization, and the other function is to enable application of varying probability 

sampling of the yearbook data – which bases for the third analysis step. Below I will present 

the results from the yearbook analysis first, moving from a bird’s-eye view to closer 

comparisons, and the textbook results are presented thereafter. This organization is chosen 

because the yearbook results are more extensive than those of the textbook. 

7.3.1. USA and Soviet – Positive and Negative Image units  

The bar graphs 3.1. and 3.2. exclude the categories “A, F, L, K” and specify when the 

positive and negative image publication were more or less usual, as well as their 

categorization regarding newsworthiness. Most noticeable is year 1989, with 19 units in 

personalization, in relation to the evenness between positive (11) and negative units (8) the 

year after. Next I will analyze what differences as these mean, regarding attitudes in relation 

to reports that mainly regard America or Soviet and the satellite states. 
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3.4. USA, amount of negative news, political level. 3.3. USA, amount of negative news, proximity level. 

3.1. USA and Soviet, positive news, political and proximity levels. 

 

3.2. USA and Soviet, negative news, political and proximity levels. 
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7.3.2. Nation Specific – Negative Image units 

The bar graphs 3.3. and 3.4. visualize units that are related to America and negative reporting 

regarding proximity as well as the political level. The singular unit categorized as 

personalization, negative and proximity level in 1986, has neither a corresponding 

personalization rise, nor any particular rise in amount at all on the political level regarding 

negative news in 1986. Possibly this unit is a premonition of 1987. This year shows an 

increase in amount in all categories (the total amounts doubled from 7 to 14). 

Bar graphs 3.5. and 3.6. show the category negative and the amount of image units that 

relates to the Soviet bloc. One interesting notion is the slow increase in negative units till 

1988, but in different groups in relation to newsworthiness. In comparison to the amounts in 

3.1 and 3.2. the reporting in relation to Soviet is generally low, only the increase in year 1990 

(from few to 13 on the proximity level and 9 units on the political level) hints about the 

falling apart of the Eastern bloc. In addition, the relatively high amount of units (in 3.4.-3.6.) 

concerning conflict and drama, compared to units categorized as personalization, indicates 

that the negative images show action rather than specify who it is that act or is responsible. 

7.3.3. Nation Specific – Positive Image units 

Image units that refer to USA only relates to the categories positive and political, or the same 

category as Soviet (see 3.1. above). This result supports the indication mentioned earlier, 

concerning that the Swedish yearbooks rarely mention USA in relation to the Cold War. Most 

noteworthy in this context is the absence of images that reflect the impact on the Cold War of 

the election of George Bush for president in 1989. 

3.6. Soviet, amount of negative news, political level. 3.5. Soviet, amount of negative news, proximity level. 
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Similar to the data in 3.7., bar graph 3.8. does not indicate optimism in relation to the 

election of Boris Yeltsin for president. Besides this, 3.8. contrasts from 3.7. It shows a 

majority of images units in the newsworthiness category personalization. In addition it shows 

that the reports on proximity change from action focus towards a rise in news interest for the 

role of persons and drama – categories that include hindsight or predictions of the future. 

7.3.4. USA and Soviet – Table of all Textbook Results 

Table 4.1. shows that politics estimated as positive 

most often is represented by politicians, since all 

four image units are categorized personalization. 

In contrast, the singular image unit categorized 

political negative is framed as drama, which 

means that its content is explanatory. Drama is 

also most common amongst the positive images 

within proximity. The proximate and negative 

images, on the other hand, give no indications of 

any specific preferred narration or framing genre. 
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7.4. The Three-Step Model – Discourses 

In this section the main discourses18 I have found are analyzed thematically. I use the example 

images as starting point. In addition I relate the analyses to the additional examples found in 

attachment 1 and 2. In this analysis step, I compare the discourses of the yearbooks and 

textbooks through addressing them from the point of view of their evaluation, purpose and 

legitimation in line with Van Leeuwen’s theory explained in chapter 2.2.3. above. 5.1.-5.4. 

regard the yearbooks and 6.1.-6.4. regard the textbooks. 

7.4.1. General views of the Cold War 

Firstly, the Cold War as aspect, exemplified by 5.1. (also attachment 1, image unit 17), 

declares that “the world is on its way into a new era” because the leaders seem to have a good 

time together at the top meeting in Malta. This multimodal image includes all discourse 

elements. The action is the meeting between the active actors who look away from the camera 

and thus gives an offer of some kind – whilst the passive actor (the world) is addressed in the 

caption. The manner and presentation, times and spaces, are indicated in the meaning of top 

meeting, happiness and inclusion of the location. In other words, what is visualized in a 

narrow context functions as base for suggesting that there will be peace.  

This way of interpreting the multimodal image is connected to two parallel discourses. 

One is a metaphor, which states that the Cold War is a condition in need of medicine, and the 

other one is a connotation, which takes it that the Cold War is a misunderstanding that can be 

solved. Next I will describe their evaluations, purposes and legitimations before the 

discourses in 6.1. is presented in relation to 5.1. 

                                                
18 In addition to these discourses, also those that explain actions connected to traditional gender roles are prominent. As the scope of my 
essay does not allow a thorough analysis in the light of gender theories, I choose to give indications of them in attachment 1 and 2. instead 
of addressing them here. This way, I aim to give ideas that can contribute to future research, as this topic deserves a study on its own. 

5.1.     6.1. 
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The Cold War as a condition evaluates the war as something that will pass if the right 

amount of the right medicine is given. This medicine is the institutionalization of the 

communist system. It purposes to calm down the Swedish citizen, evoke trust and hope, 

supporting the idea that USA will leave the Soviet bloc alone. Thus it legitimates Swedish 

neutrality and passiveness. Moreover, as this metaphor encourages the idea of improving one 

entity, the perspective of the context is narrowed accordingly. Ideas are not invited, which 

discuss the Cold War as comprising many separate categories of problems in different sectors, 

as economy, healthcare, employment, social welfare.  

The discourse above is the opposite of that which approaches the cold war as a 

misunderstanding. This discourse evaluates human communication skills as incomplete. Its 

purpose is to draw attention to the diplomatic input of the politicians who negotiate rather 

than their ideological differences. This discourse legitimates that Sweden actively builds good 

relations with representatives of both sides. Yet, alike the discourse above, also this one 

overlooks the possibility that the Cold War is a label on top of many different issues. 

When the textbooks address the Cold War, it is in the shape of a condition. Thus, what 

is identified as a discourse in relation to an aspect found in the yearbook, is here the aspect 

that socially constructed knowledges build on (Van Leeuwen, 2005: 94). 6.1. (also attachment 

2, image unit 7) exemplifies one of the discourses. It depicts “Albanian refugees in 

Macedonia” and includes all the elements of social practices but action and times. More 

specifically, the actors’ refugee status entails that earlier action has resulted in passiveness, 

and since times are unspecified the passive actor (the audience) is not informed for how long 

this limbo lasts. The manner of the actors is not one of happiness. The grown-up women’s 

avoidance of the camera implies that they offer a depiction of their situation, whilst one of the 

children’s sad eyes hold a demand. In addition, the placement in the bottom part of the image, 

emphasizes the seriousness of the demand. The resources show a green field and lack of both 

dirt and houses. Thus is looks beautiful, besides that it says little of the refugees’ living 

conditions (supposedly they do not sleep outside). In addition to these elements, the 

presentation focuses traditional Muslim clothing – which may be seen as outdated and a sign 

of oppression – and underlines that this condition is specific for the spaces Albania and 

Macedonia as the caption informs.  

I interpret the aspect that the Cold War is a condition, as two connotations. One 

connotation explains this condition as the developments in the Balkan countries in contrast to 

those that are members of the European Union (EU) today – thus difference in culture or 

mentality is implicit – whilst the other discourse describes fights between democracy and 
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dictatorships. 

The discourse regarding Balkan and EU member mentalities evaluates national identity 

as the main point. Thus the Cold War is one incident when it shows EU and non-EU members 

and simultaneously evaluates the EU members’ change from communism as successful, in 

contrast to the conflicts and instability in the Balkans. Differently from the discourses in 5.1. 

above, this discourse evaluates success as a measurement of to which degree a country has 

abandoned communism for market economy and democracy in a peaceful way. It purposes to 

ensure the Swedish citizen that countries that are part of EU are trustworthy, besides that they 

once has revolted against and overthrown their ruling system. Here, the contrast between the 

EU member nations and the Balkans both purposes to underline how stable the EU member 

nations are and to ensure that it depends on national identity if people want a development 

that results in stable systems. Thus it legitimates that Sweden does not work for an inclusion 

of Balkan nations in the EU cooperation and that Sweden does not interfere in the open, in 

order to support anyone who works for a democratic development in the Balkan nations. 

The discourse that describes the Cold War condition as a fight between democracy and 

dictatorship (see attachment 2) evaluates democracy as the goal and dictatorship as the 

hindrance towards democracy. Thus Sweden and America are evaluated as nations that have 

reached the goal. This dichotomy purposes to ensure that every nation that is not oppressed by 

dictators is democratic or is in the process of becoming democratic – a condition symbolized 

by men in serious suits as well as men from the working class who are united by flagging. In 

contrast, the nations identified as communist, or steered by dictators are shown as poor and 

dangerous with images of lack of food, and snipers or skulls. This discourse legitimates 

amalgamation of dictatorship, communism and bad economy in opposition to democracy and 

healthy economy reached through other means than communism. Moreover, this discourse 

also legitimates that the position of Sweden is not discussed in relation to communism or the 

Cold War. The most apparent limitations of this discourse are firstly that suggestions of 

alternative economic systems, instead of market economy, implicitly question the present 

established view of democracy; and secondly that this discourse distances Swedish citizen 

from the events connected to the Cold War and hence also lessons that are possible to learn 

from them. 
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Another recurring aspect is the solution of the Cold War. This aspect appears in the 

yearbooks as well as in the history textbooks; however the discourses that address it differ. 

The illustration in 5.2. (also attachment 1, image unit 23), is a metonym for the treatment of 

the communist system in 1991. As the caption tells, the symbol of the former East European 

pride regarding industrial competitiveness has “ended up in a trash container”. This 

multimodal image implies an action of revolt, through an established manner of throwing 

away the resource, which symbolizes that which is worthless. Thus, the actor, presentation, 

and times are absent, but the way the caption explains the change of value of the car, implies 

that some Swedes (passive actor) may not know that proud East Europeans (actor) no longer – 

until recent times – want to be associated with the Trabant car.  

This interpretation of the multimodal image tells that the most prominent discourses 

connected to this aspect are: the metaphor that states that national economic trouble will lead 

to an end of the Cold War; and a connotation that ascertains that perestroika is the means to 

democratization of the fine ideology communism.  

The solution of the Cold war as national economic trouble evaluates economy as key. 

Hence this discourse evaluates economy as more important than ideology and moral issues. 

This way, it purposes to tell that ideological clashes should be overlooked in this fight since 

the strongest economy wins. Moreover this discourse also purposes to enable subjectivity 

concerning whom the winner will be, without infringement of journalistic objectivity and the 

neutrality of official Sweden. This discourse legitimates that the Swedish reporting implicitly 

both takes stances and changes stance without need for explanation. Thus it also legitimates 

that the initial journalistic emphasis on problems in the American economy in relation to 

military costs, changes into a focus on Soviet’s economical problems in relation to 

communism. Consequently, this discourse protects the Swedish public discourse from 

criticism for subjectivity, simultaneously as it narrows the context in a way that excludes the 

Swedish economy and the meaning of Swedish neutrality in relation to economy. 

5.2.  6.2. 
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The other discourse regarding the solution to the Cold War evaluates perestroika as the 

ideal tool to implement, in order to achieve democratization. Its purpose is both to tell the 

Swedish citizen that they should have faith in perestroika and to tell that the America threat of 

war disturbs its implementation. This discourse legitimates that the Cold War is seen as an 

obstacle to democracy. Thus it legitimates categorization of progression perestroika, and 

categorization of negative changes temporary issues. This way, this discourse omits inquiries 

regarding what perestroika means in practice. 

6.2. (also attachment 2, image unit 1) exemplifies one of the discourses that states that 

politicians solved the Cold War. According to the caption, the image in 6.2. shows when: 

“The leader of the Soviet union Mikhail Gorbachev and America’s president Ronald Reagan 

meet in Genève in 1985”. The action is the meeting, including the absence of conflict – a 

matter also related to manner. Times as well as spaces are implicit in the idea of top meeting 

(somewhere in Genève). The actors are politicians, whilst the passive actors are the audience 

beneath the stage (see attachment) as well as around the world. As this is a formal meeting the 

resources only allows for formal manner and presentation. Since an illustration is chosen, 

which does not depict a meeting that is remembered for any important decisions, its 

composition becomes relevant. The distance to the actors puts attention on top and bottom of 

the image. Thus the politicians (the real) embody the meanings of the flags above (the ideal), 

in combination with their handshake. In this way, this image indicates progress towards peace 

between the nations, because the politicians shake hands – besides the fact that this meeting 

takes place before Gorbachev becomes president.  

I interpret the aspect of the solution of the Cold War on the one hand as a metaphor, 

which tells that politicians are the solution to the war (as exemplified in 6.2.), and partly as a 

connotation, which states that the solution to the Cold War is in the deteriorating Soviet 

economy.  

Firstly, the discourse that shows politicians as the solution evaluates that the Cold War 

cannot be solved violently, consequently it evaluates that sufficient diplomacy between USA 

and Soviet is the only solution. This discourse purposes to explain the Cold War as a process 

with little risk of transformation into a hot war. In so doing, this discourse legitimates that the 

Cord War is described without notion of the atmosphere in Sweden, for example if the 

Swedish citizen were afraid in any way.  

The discourse that states that the bad economy of the Soviet bloc is the solution reminds 

of 5.2. above, however, it excludes the reports about the American economy. Thus this 

discourse only evaluates the Soviet economy and it only describes how the Soviet economy 



   

                          50 

deteriorates. One purpose of this discourse is to explain that the Cold War ends because 

communism is not a sufficient system in contrast to capitalist market economy, which applies 

to the winner America. Another purpose of this discourse is to put attention on systems, 

instead of actors. In line with the discourse described above, this discourse legitimates that the 

Cold War is seen as evidence for the failure of communism, and implicitly also the 

comparative efficiency of market economy. However, the narrow focus on the bad economy 

of the Soviet bloc leaves out an answer to why USA bothers with diplomacy in the first place, 

as they are superior. 

7.4.2. The Actors of the Cold War 

5.3. depicts the aspect politicians (also attachment 1, image unit 9). The action is a meeting 

between the actors, the present and future political leaders of USA and Soviet. The manner is 

friendly, the presentation casual and the choice of space in the photo is symbolic. Symbolism 

is evoked as the resource here, the statue of liberty, foretells of peace because this takes place 

(times) right after Gorbachev holds a speech in which he told that “… Soviet without 

demands of actions in return will cut down its military forces in East Europe and along the 

border to China […]. This is the Soviet president’s Christmas gift to people around the 

world”. Thus, the passive actor is both addressed as the eyes and greetings of the politicians 

are directed towards the camera, and through the notion in the caption of “people around the 

world”.  

I interpret the aspect that politicians are the actors of the Cold War as two discourses 

that builds on metaphor. One discourse sees Gorbachev as a source of hope for peace, and the 

other metaphor shows USA as an actor in the distance whose actions are threatening. 

The discourse that sees Gorbachev as a source of hope reports and evaluates 

Gorbachev’s political activities. Independent of if an image is from an official visit, a meeting 

or a political speech, the event as well as Gorbachev’s encouraging politics become evaluated. 

This discourse uses the expression and Gorby fever as evaluative description for Gorbachev’s 

6.3. 5.3. 



   

                          51 

popularity (even in USA). The purpose of this discourse is to show proof that Gorbachev is a 

source of change. This discourse legitimates a belief in Gorbachev’s idea of communism as a 

valid political system superior to USA; with other word, a system that would force USA to 

agree to make peace. This discourse overlooks public response that is critical to Gorbachev 

and it is most frequent in 1989 (see bar graph 3.8. above). Thereafter, this discourse fades 

away, possibly with some impact of counter discourse in 1990-91 (3.6.).  

The other discourse that concerns the actors of the Cold War, evaluates American 

politicians as more or less threatening – more so when they have mandate to act. This 

discourse is most evident in 1987 and around 1990 (see bar graph 3.4.). These years coincide 

with the times when Gorbachev’s reformation program becomes famous in Sweden, when 

some reporting critical to the success of Gorbachev’s perestroika begin to appear (3.6.). It 

evaluates American politicians as patriotic and equals such patriotism with a wish to conquer. 

There are few positive news pieces (3.7.) that address American politicians and the Cold War 

because USA is not evaluated in relation to positive developments. Thus, the evaluation of 

American politicians purposes to show how much better Gorbachev’s politics are than the 

American ones. This discourse legitimates a support for Gorbachev as a politician, besides 

that official Sweden is neutral in relation to the war. Moreover, this discourse legitimates that 

Swedish reporting ignores how USA offers help to those that wants to break free or stay 

outside the communist bloc, for example West Berlin. 

The textbook discourses rather emphasize politics than politicians regarding sources of 

action during the Cold War between the years 1985-1991. 6.3. (also attachment 2, image unit 

3), exemplifies the aspect politics; as the caption explains, that this shows a “[m]eeting at the 

Lenin Shipyard in Gdańsk in August 1988 during the strike that initiated the fall of 

communism in Poland”. The action is strike, in a manner that gets attention since it leads to 

the fall of communism. The times and spaces are included, however, this does not contribute 

to an explanation of why this action happens here at this time. The presentation shows that 

lots of actors are united, seemingly unaware of the camera. Resources, besides a microphone, 

are not visible, thus I presume that the number of the actors is their resource, due to the value 

of this factor for the success of other strikes. Lastly, the passive actor seems to be a passerby, 

who happened to have a camera and thus photographed this moment. 

The aspect concerning politics as the source of action in the Cold War, are seen as one 

discourse that metaphorically sees politics as a catalyst that ignites action, and one discourse 

that connects politics to increasing democratization. 

The discourse that sees politics as catalyst for action evaluates that something happens 
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from the point of view that it is related to politics and hence has political effects. With other 

words, it both evaluates people as passive until politics ignites ideas that they respond to 

through action, and it evaluates politics based on to what extent they catalyst action. The 

purpose with this discourse is to explain that one catalyst can ignite several types of actions. 

This way, the discourse legitimates that the actions, which followed the end of the communist 

regime in the Soviet bloc including the satellite states, are described as divergent. More 

specifically, this discourse legitimates that it points out the change from communism to 

democracy as peaceful and organized in the nations that today are EU members, in contrast to 

the conflicts in the Balkan nations – without further explanations. 

The discourse that connects increasing democratization to politics firstly evaluates the 

meaning of struggle for democracy and secondly, how it can be defined that a revolt belongs 

in this heroic category. Thus this discourse evaluates action shots of revolts as evidence of 

how politics enacted by common people lead to democratization. It purposes to explain that 

revolts both are right and possible to conduct when the aim is democratization. Consequently, 

this discourse legitimates some revolt as political struggle for democracy (attachment 2, 

image units 3, 5, 6, 8, 9) whilst others are seen as chaos (attachment 2, image units 11, 12). 

5.4. (also attachment 1, image unit 15) exemplifies one of the discourses that draws on 

an aspect that concerns fight for democracy This aspect is created in 1988, and is initially 

addressed from a critical watchdog stance, but when the results of the fall of the Berlin wall 

begins to show, the tone changes and becomes positive year 1990 (see bar graphs 3.5 and 3.9. 

above). In 5.4. the actions are conducted by many actors – the people of Berlin. Besides that 

the time between beginning and ending of the revolution in the space Berlin is quite short, this 

symbolizes the beginning of an ending of the communist regime. As the caption tells: “The 

historical moment – The Berlin Wall opens and thousands of East Berliners flows over the 

border”. Linked to this event, the actors demonstrate and use force to tear down the Berlin 

5.4.  6.4. 
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Wall. The people and their working tools function as resource and thus the manner and 

presentation connects the work of revolution to everyday work. The photography technique, 

use of action shot with no eyes that meet the camera, indicates that the passive actor is offered 

to (imagine to) take part of the revolution. 

I interpret the aspect of democracy fight as two discourses that build on connotation. 

One discourse explains that this is the time people take back control of their lives, whilst the 

other tells that democracy fights cause havoc in nations where people are used to dictators 

that oppress them. 

The discourse that explains democracy fight as a fight against unjust state control, 

evaluates the people as possessors of power that they are bereft of. Thus it evaluates revolt as 

a righteous reaction against unnecessary and wrong limitations. This discourse purposes to 

show democracy as a natural state that people can struggle for and reach. Thus is legitimates 

fights that argue for democracy that is defined as struggle for the opposite of oppression. 

Consequently this discourse does not pay attention to the issue that taking control also means 

taking responsibility.  

In contrast to the discourse above that regards the aspect of democracy fight; the 

discourse that relates this aspect to havocs addresses the matter of responsibility. This 

discourse evaluates leadership. Moreover, it evaluates that oppressive leaders take 

responsibility for general safety and peace, and that fight against such leaders also means 

fights against the responsibility for safety and peace. Thus it evaluates havoc as an 

unavoidable consequence of fight against dictatorship. The purpose of this discourse is to 

explain that the results differ depending on if the goal focuses a fight against oppression or a 

struggle for democracy This way, this discourse legitimates that the captions of photos 

contextualize seemingly fruitless democracy fights as struggle against oppression, whilst 

successful struggles are contextualized as evidence of democracy struggle. 

In the textbooks, the aspect of revolt is more prominent than its connection to 

democracy. This perception does not exclude the matter of democracy, instead it is linked to 

my interpretation of the Cold War narrative as a condition that lacks democracy (see section 

7.3.1. above). Alike 5.4., also 6.4. shows actors that take on the Berlin wall with hammers that 

they may use in everyday labor, judging from their blue-collar clothes (presentation). The 

caption does not help in this context, as it only informs of times, spaces and actions: “The 

Berlin Wall is torn down, tenth of November 1989”. The manner in which actors approach the 

Berlin Wall indicates frustration and anger. This image is ambivalent and powerful to the 

passive actor because of the actors’ manner in combination with the information in the 
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heading: that they succeed to make use of the emotions expressed, since “Berlin Wall is torn 

down”. 

I interpret the aspect of revolt, on the one hand as a way to democratization and 

westernization, as explained by a discourse that builds on connotation. On the other hand, 

another discourse, which builds on metaphor, tells that revolt is one example of how villains 

can cause catastrophes. 

The discourse that explains revolt as a means to achieve democratization and 

westernization evaluates the difference between democracy and absence of democracy 

simultaneously as it evaluates the difference between non-West and West. The purpose of this 

discourse is to make the abstraction absence of democracy comprehensible through the 

division in westernized or not. This discourse legitimates the description democratic to all 

Western countries. The nations that lack proximity to Sweden (geographically or through EU 

membership) exemplify an undemocratic non-Western way of revolting (attachment 2, image 

units 11, 12). In contrast the revolts in the nations proximate to Sweden are either described 

as legitimate or they are ignored. This is evident when this discourse is compared to the 

critical tone that the yearbook sample offers about Poland and Romania, in addition to the 

reporting about conflicts in the Balkans (attachment 1, image units 16, 18, 19). 

The other textbook discourse that focuses revolts, evaluates revolt as catastrophic and 

fruitless expressions of villainess (attachment 2, image unit 11, 12). Implicitly this discourse 

evaluates the fight for democracy as different from revolts. The purpose of this discourse is to 

point out that revolts not only are wrong, but also that they are caused by villains since 

catastrophe is the only result. Therefore this discourse legitimates a negative attitude and 

distance to every expression it defines as revolt. What this discourse ignores as it makes this 

division – between revolt and other undefined ways of fighting for democracy – is that it 

makes a division and leaves out a legitimation of support of those that fight for democracy. 

The chapter above presented the results. Below follows a chapter with conclusion that 

aim to illuminate the most important findings of this thesis, and which implications they have. 

8. Conclusions 

The purpose of this study was to compare two multimodal image collections that depict the 

Cold War between the years 1985-1991. For this aim, I combined mediatization theory and 

social semiotics and analyzed the multimodal meanings and meaning potential in the light of 

these theories. With other words, textbook images and journalistic images are not assumed to 

stand in an opposite relation to each other. Instead I focus the educative potential of 
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journalistic images, as well as indications of media logic in textbook images. Since 

mediatization and discourses illuminate different perspectives in the two ways I 

operationalized them, I choose to present the conclusions thematically below. First the 

meaning of similarities and differences are discussed, and then I will draw conclusions 

regarding effects of mediatization on this multimodal textbook collection. Before this, 

however, I choose to answer my three research questions in brief. Firstly, mediatization 

theory explains how mediatized journalistic images are transformed by education discourse 

and actually function as educative material in the textbooks. Secondly, the similarities and 

differences in discourse, between the image collections, are reflections of how history is 

explained based either on journalistic goals or educative goals as well as reflections of 

differences due to diachronic change. Thirdly, the textbook sample is not proven to be 

mediatized, as the images in this sample primarily show to be educative. Below, I develop 

how these conclusions are reached. 

As I examine similarities and differences in a system where all institutions have 

potential to impact on each other (Hjarvard 2008: 113), this study recognizes that other actors 

than media are involved in the production chain. Due to my topic, I include possible impact of 

politics on mediatization. Thus, in addition to media logic and education discourse, also 

political discourse is addressed empirically. My analysis on mediatization indicates that the 

political genre can be latent in an image, and stay that way, because of the multimodal 

contextualization. Even when politicians are part of the settings, and plausibly also have 

arranged them, the contextualizations include political discourse in one case, but not the other 

(for example 7.4.1. and 7.4.5.). As Van Leeuwen’s (2005) conceptualization of how meaning 

is created in the use of semiotic resources due to individual affordances (10), I conclude that 

publishers make meaning of the material at hand – independent of how others have tried to 

impact on the production earlier. Consequently, my empiricism indicates that politicians may 

try to use mediatization for manipulation as Mazzoleni and Schulz writes (1999: 251). In 

addition, it shows that such efforts do not pay off by default; instead each multimodal context 

must be studied empirically.  

In this context, one future challenge is to develop a method that enables comparison 

between media texts from different genres, as the content of news texts to online education 

sources as Digilär (footnote 14). Since Digilär lacks captions, the approach I use here is not 

applicable. In such cases, due to the comprehensiveness of virtual visual catalogues, I suggest 

a follow-up on the meaning of the recurrent traditional gender roles found here (footnote 16), 

in the light of Scheufele’s study concerning news routine and discourse. With other words, a 
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focal point could be to compare the occurrences of routine discourse based on stereotypes, in 

different genres, to see if and how routine discourse and genre are connected. 

Moreover, not only the genre, but also the discourses in the multimodal images 

generally differ. This reflects in the diversity of topics, and the textbook addresses fewer 

issues than the yearbooks. A comparison of the first and second step of my three-step model 

suggests the conclusion that the textbooks have cut down on topics in correlation with its 

space restrictions. However, discourse analysis in the light of the principle dialogue shows 

another possibility. After a closer look at the parts of the communication chain that only 

appear in the yearbooks, I conclude that the difference is due to an exclusion of images that 

use sensory modality to reflect a political stance. More specifically, these are the multimodal 

images that are positive to Gorbachev and his perestroika (as attachment 1, image 4, 9, 12, 

13), or critical to USA (as attachment 1, image 3, 6, 8). With other words, not media, but 

political discourse, is excluded. Nevertheless, as Ryan (2004) points out, it is always difficult 

to get heard if the view opposes the voice of the gatekeepers (19). Thus, the seemingly 

general attitude towards Soviet and USA might have been hollow and thus quickly replaced.  

Another point regarding media discourse is that the hopeful way the yearbook discourse 

addressed Gorbachev’s perestroika as solution – to democratization and peace – reflects in the 

hopeful way the textbook discourse addresses democratization as solution. It is a possibility to 

interpret this similarity as pure chance, but against the background of Grosvenor’s (2007) 

empiricism, I rather suggest that the latter mentioned is a compromised development of the 

former mentioned discourse version. As Grosvenor shows, history is prioritized, which 

explains a logical development from past to present. Radtchenko’s (2006) research on 

authenticity supports this point, as “the past alters with the changing cultural situation” (147). 

Thus the parts of the history narrative that stay unquestioned are kept, whilst those that evoke 

questions are renegotiated and refuted if they do not make sense – as Gorbachev’s popularity 

and the faith in perestroika. From this perspective, the absences found in the textbooks may 

reflect the work of ideology, not only an exclusion of Gorbachev’s unsuccessful politics. In 

addition, Ventsel’s (2010) research on ideology in photos supports this point since it shows 

that lack of variation in discourse indicates presence of ideology. Thus, in the textbook 

discourse, one explanatory component – Gorbachev’s politics – is detached from the media 

discourse that builds on personalization, in combination with criticism of the Soviet instead of 

the American economy. The result is an explanation that amalgamates democracy and market 

economy instead of democracy and Gorbachev’s perestroika. Paradoxically, the exclusion of 

opinions in the textbooks appears to go in line with Lyon Macfie (2010), who argues for 
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evidences as the only reliable history sources. Yet, the outcome of this strategy does not show 

to be superior to the type of created history that Lyon Macfie’s opponent Munslow (2007) 

recommends. Concerning history in relation to truth then, my study underlines that there are 

multiple possibilities of truths in images – depending on multimodal context and the 

interpreter’s affordances. Hence, neither Lyon Macfie’s nor Munslow’s philosophical 

positions are supported. 

Another striking similarity between the image collections is the absence of Sweden in 

relation to their contextualizations. In the yearbooks, this was a consequence of the newspaper 

structure that divides foreign affairs and national news. Mediatization theory inquires whether 

the division is imitated or not, and discourse analysis shows that the structure only appears 

similar. Instead of a divide between national and foreign, the textbook content divide EU 

members from the Balkans – through an emphasis on how smooth the development from 

communism to democracy went in the former, and how violent and chaotic the changes have 

been in the latter. In addition, this perspective excludes comparison with Sweden and USA by 

default (table 2.2.), since these are defined as democracies from the beginning of the 

narrative. Apparently, these findings address identity. In the light of Aguiar’s (2009) and 

Ryan’s (2004) research, identity, in contrast to geopolitics, is central in relation to the framing 

of conflicts. Thus, the difference between the discourses indicates a change from support of 

the geographically close East bloc, viewed as one least prone to make war, to an identity-issue 

that implies a will to identify more with EU member states than with non-members. In 

addition, Aguiar’s notion of the role of technology for the flow of information is relevant in 

relation to the way USA is addressed. The critical and sometimes patronizing images of USA, 

which the yearbook comprise, were published in an era before American’s could access 

Swedish publications online, and hence also before Swedish serious newspaper publishers 

needed to take care not to offend them for no reason (for example attachment 1, image 3, 5, 7, 

8). In contrast, the history textbook authors’ of today, live in the flow information Aguiar 

describes. Against this background, the lack of discourses concerning USA may be the result 

of not choosing to include speculative USA criticism as a historical artifact, and this way 

avoid drawing attention to the Swedish history in this sense – nationally as well as globally. 

Last but not least, I will address the effects of mediatization concerning the textbooks. 

My main findings are, firstly, that the textbook content shows to belong to the educative genre 

in general. Accordingly, with Hjarvard’s terms, the content in my sample cannot be defined as 

having compromised with its immanent logic and thus it is not mediatized. In this context, I 

emphasize that the quality of the content is not evaluated, only that its main function is 
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explanatory. Secondly, the one-sidedness of the textbook narrative, with a total focus on 

Soviet and the satellite states, counters the educative feature critical thinking. In the sense that 

the educative feature – to present both sides – is exchanged for a critical watchdog stance, 

American suffering is overlooked and mediatization is indicated. Yet, since this thesis does 

not include research that focuses the American context, I cannot draw conclusions concerning 

what points that are missing, for example in relation to democracy and market economy. 

Instead, I encourage future research on this topic.  

In conclusion, this thesis demonstrates how mediatization and social semiotics can be 

combined, in which the former is used as a way of seeing and the latter as the primary 

analysis tool. This method enables combination of multiple lines of analysis, and may thus 

be suitable for projects quite independent of scope. Besides the modest scope of my thesis, 

these findings show that both the strength and challenge with images, is that their meaning 

potential combined with their readers’ affordances is the basis of meaning making. Thus 

my study not only challenges criticism of images in relation to moral and finite meaning 

making, it also demonstrates empirically that multimodal meaning must be addressed in 

visual analysis.  
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Attachments 19 

 

Attachment 1. Data sample collection from Året som gått and Anno. 

 

Image unit 1. 

Heading: “First meeting Reagan-Gorbachev” 

Caption: “19.11 Ronald Reagan and Mikhail Gorbachev seems to get along well, which 

possibly may mean a glimpse of hope for humanity”. 

Analysis step 1: “Political level + Positive + Soviet and USA” 

Analysis step 2: Personalization 

Analysis step 3: “The Cold War is a misunderstanding”; “change takes diplomacy” 

 

  

                                                
19 All images included in the analysis are stored on CD and available on request. The headings and captions here are my translations. 
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Image unit 2. 

Heading: “Top meeting with disappointment” 

Caption: “Big image to the left: Ronald Reagan and Mikhail Gorbachev greets each other 

before the negotiations in the well-guarded villa Höfdi (above) in Reykjavik ”. 

Analysis step 1: “Political level + Negative + Soviet and USA” 

Analysis step 2: Personalization 

Analysis step 3: “Gorbachev gives hope; “change takes guts and diplomacy” 
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Image unit 3. 

Heading: “What does USA’s power politics mean?” 

Caption: “Mikhail Gorbachev and the East German state- and party leader Erich Honecker 

during the East German communist party congress in East Berlin”. 

Caption: “The American patriotism takes many expressions. Here we see Ronald Reagan and 

wife together with the commissioner on a warship”. 

Analysis step 1: “Political level + Negative + USA” 

Analysis step 2: Personalization 

Analysis step 3: “USA is more or less threatening” 
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Image unit 4. 

Heading: “Resistance to reforms” 

Caption: “The first lady of the Soviet Union, Raisa Gorbachev, contributes to the image of a 

successful nation in reformation that questions old dogmas”. 

Analysis step 1: “Political level + Positive + Soviet” 

Analysis step 2: Personalization 

Analysis step 3: “Women are passive”; “Gorbachev gives hope”; “Perestroika leads to 

democracy” 
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Image unit 5. 

Heading: “Top meeting signified by Glasnost” 

Caption: “Beneath a bust of Lenin USA’s president Ronald Reagan holds a speech in a 

solemn manner about freedom to students at the university of Moscow”. 

Caption: “29.2 Raisa Gorbachev (to the left) and Nancy Reagan during a sunny walk in the 

heart of Moscow. The American guests were to see the Red Square, i.a. 

Analysis step 1: “Political level + Negative + USA” 

Analysis step 2: Personalization 

Analysis step 3: “The Cold War is a misunderstanding”; “change takes diplomacy”; “USA is 

more or less threatening”; “women are passive” 
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Image unit 6. 

Heading: “Reagan’s toughest year” 

Caption: “1987 was a tough year for president Ronald Reagan”. 

Analysis step 1: “Political level + Negative + USA” 

Analysis step 2: Personalization 

Analysis step 3: “USA is more or less threatening” 
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Image unit 7. 

Heading: “World politics” Subheadings: “the agreement to disarm” “difficult to control” SDI 

[the strategic defense initiative of the Reagan administration] still a hindrance” 

Caption: “Ronald Reagan and Mikhail Gorbachev negotiate in the White House during their 

third top meeting in December 1987. For the first time actual disarm was agreed upon. Surely 

the so-called INF-treaty has greater psychological than military importance, but continued 

reduction on nuclear power can follow in its trail”. 

Caption: “Gorbachev’s USA visit and the increased contact between the super powers were 

appreciated not least by this young supporter”. 

Analysis step 1: “Political level + Positive + Soviet + USA” 

Analysis step 2: Drama 

Analysis step 3: “The Cold War is a condition”; “Gorbachev gives hope”; “USA is more or 

less threatening”; “change takes guts and diplomacy” 
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Image unit 8. 

Subheadings: “Thus the nuclear missiles are eliminated”; “USA’s Economy is weakened”; 

The Afghanistan problem” 

Caption: “The nuclear missiles contain poisonous, explosive and radioactive substance and 

are thus difficult to eliminate. After the nuclear is removed the radioactive material […] will 

serve in other nuclear weapons or as fuel in nuclear plants. The photographic image shows a 

Soviet SS 12-missile in East Germany as it is transported to Soviet to elimination in 

accordance with the INF-treaty”. 

Caption: “Ronald Reagan has been a wasteful president during his eight years in power. His 

incapacity to restrict costs has created problems in the American economy. However, 

regarding inflation pace, employment and GDP growth the developments have been positive”. 

Analysis step 1: “Political level + Negative + USA” 

Analysis step 2: Personalization 

Analysis step 3: “USA is more or less threatening”; “internal economic problems”; “the Cold 

War is a condition” 
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Image unit 9. 

Heading: - 

Caption: “Soviet’s superior leader Mikhail Gorbachev (to the right) meets the for the moment 

not yet elected American president George Bush and the old current occupant of the position 

Ronald Reagan, after having had a speech for the UN general assembly in New York. In his 

57 minute long speech Gorbachev expressed that Soviet without demands of actions in return 

will cut down its military forces in East Europe and along the border to China with half a 

million men in total within the following two years. This is the Soviet president’s Christmas 

gift to people around the world”. 

Analysis step 1: “Political level + Positive + Soviet” 

Analysis step 2: Personification 

Analysis step 3: “The Cold War is a; condition”; “Gorbachev gives hope”; “change takes 

guts and diplomacy”; “perestroika” 
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Image unit 10. 

Heading: - 

Caption: “22.8 the leader of the forbidden polish union Solidarity, Lech Walesa, speaks in 

front of thousands of demonstrators in Gdansk, where the protests against the government that 

earlier begun in the Katowice area have spread now. The government whose efforts for 

economical reforms have lead to galloping inflation (see the diagram above), empty store 

shelves and disastrous strike waves. The people demand once again that the government 

acknowledges Solidarity, and its direction regarding system changes in Poland”. 

Analysis step 1: “Proximity level + Positive + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “The people takes control”; “perestroika”; “the Cold War is a condition”; 

“change takes guts” 

 

  



   

                          74 

Image unit 11. 

Heading: Tendencies of dissolution in Yugoslavia 

Caption: “Rapidly installed military arrests a demonstrator from the Albanian ethnicity in the 

autonomous province Kosovo spring 1989. Changes in the Yugoslavian statute have led to 

limitations in the rights of the Albanian minority”. 

Analysis step 1: “Proximate level + Negative + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “Oppression causes havoc” 
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Image unit 12. 

Heading: - 

Caption: “12.6 Complete ‘Gorby fever’ has stuck West Germany. Mikhail Gorbachev’s 

popularity amongst the Germans is unmistakable whilst he during his four-day visit in the 

federal republic appoints Bonn (the big picture and the picture to the right). On the image to 

the left he sheers together with his West German host, the federal chancellor Helmut Kohl, 

after they signed the declaration about the independence of every state”. 

Caption: “16.6 In Budapest more than 100.000 Hungarians honor the former head of the 

government and martyr from the uproar 1956, Imre Nagy, during a solemn new funeral. 

Nagy, who was executed after a summary trial 1958, is now fully restored in an official 

statement from the government”. 

Analysis step 1: “Political level + Positive + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “Gorbachev gives hope”; “the Cold War is a misunderstanding”; perestroika; 

“change takes diplomacy” 
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Image unit 13. 

Heading: “Gorbachev’s reform politics is endangered” 

Subheadings: “Two main problems”; “National tensions” 

Caption: “Mikhail Gorbachev’s effort for course change is a lengthy narration. The Soviet 

society does not allow reformation overnight”. 

Caption: “A miner talks at a strike meeting in the town Prokopjevsk in Sibiria the summer of 

1989. The Soviet workers do not want to make sacrifices in exchange for vague promises of 

future improvements”. 

Analysis step 1: “Political level + Negative + Soviet” 

Analysis step 2: Personalization 

Analysis step 3: “The Cold War is a misunderstanding”; “internal economic problems”; 

“change takes guts and bodily strength”; “perestroika” 
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Image unit 14. 

Heading: “The Berlin Wall falls after 28 years” 

Caption: “Masses of people group up and spontaneously tries to break apart the wall that has 

been a symbol for the split Europe for so long (the image to the right), many – .as the man in 

the image above – has difficulties to hold back tears of happiness. To cut out a piece of the 

hated construction to keep as a souvenir soon becomes popular (the image above to the right) 

and soon is the 107 km long and 4,20 m high concrete hindrance only just a memory. The 

hammer beats of freedom echoes throughout. The reach of the wall is depicted by the map to 

the right. From now on it can only be viewed this way”. 

Analysis step 1: “Proximate level + Positive + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “The Cold War is a misunderstanding”; “the people take control” 
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Image unit 15. 

Heading: - 

Caption: “The historical moment – The Berlin Wall opens and thousands of East Berliners 

flows over the border. Some also tries to take a piece of the formerly hated wall and bring 

home”. 

Analysis step 1: “Proximate level + Positive + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “The Cold War is a misunderstanding”; “the people take control” 
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Image unit 16. 

Heading: “Ceausescu overthrown in Romania” 

Caption: “From the radio- and TV building in Bucharest (the image to the left) the Rumanian 

revolt was directed that led to Ceausescu’s fall. The image above depicts the dictator after the 

execution. At the top of the right page his portray is burned and below to the right some 

fighters are shown. The army sided with the people in the fight against Ceausescu’s feared 

secret police, Securitate. When it became known that the dictator was dead the Securitate men 

started to give up. They realized that they had lost”. 

Analysis step 1: “Proximate level + Negative + Soviet” 

Analysis step 2: Conflict 

Analysis step 3: “Oppression causes havoc” 
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Image unit 17. 

Heading: - 

Caption: “The president of the Soviet Union Mikhail Gorbachev shakes hands with USA’s 

president George Bush at the top meeting in Malta. They continued to look happy during the 

entire meeting – and the world is on its way into a new era”. 

Analysis step 1: “Political level + Positive + Soviet and USA” 

Analysis step 2: Personalization 

Analysis step 3: “The Cold War is a condition”; “it is a misunderstanding”; “change takes 

diplomacy” 
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Image unit 18. 

Heading: “Anguish after German reunion” 

Caption: “Poland’s president Lech Walesa has probably a greater ease with the treatment of 

the table tennis ball than the political development”. 

Caption: “Federal chancellor Helmut Kohl has lost his popularity in the united Germany. 

Drawing: EWK”. 

Analysis step 1: “Political level + Negative + Soviet” 

Analysis step 2: Personalization 

Analysis step 3: “The Cold War is a condition” (“Perestroika” implicitly) 
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Image unit 19. 

Heading: - 

Caption: “violent fights break out in Slovenia between the republican’s national guard unit 

and Yugoslavia’s federal army […]. Photo: Scandia Photopress”. 

Caption: Stipe Mesic, new president in Yugoslavia […]. Photo: Scandia Photopress”. 

Analysis step 1: “Proximity level + Negative + Soviet” 

Analysis step 2: Conflict 

Analysis step 3: “oppression causes havoc” 
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Image unit 20. 

Heading: - 

Caption: “16.7 Mikhail Gorbachev stuck out like a sore thumb (the second man from the left 

in the closest line) when he appeared at the so-called G7 meeting in London together with the 

leaders of the seven economically most important countries of the world. The impression is 

that he is treated a bit patronized by the others when he asks for help with investments that 

ought to awaken his country”. 

Analysis step 1: “Political level + Negative + Soviet” 

Analysis step 2: Personalization 

Analysis step 2: “Internal economic problems”; “the Cold War is a mistake” 
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Image unit 21. 

Heading: - 

Caption: “Not so long ago the meetings between the leaders of USA and the Soviet Union 

made the world keep its breath, but already this kind of top meetings belongs to another era. 

The fuss is therefore moderate when George bush and Mikhail Gorbachev meet in Moscow 

and sign the so-called START treaty concerning reduction of the strategic nuclear weapons. 

The most positive with the treaty is that it puts an end to a long period of arms race, but there 

is still a large amount of nuclear weapons that is not regarded by the agreement”. 

Analysis step 1: “Political level + Positive + Soviet and USA” 

Analysis step 2: Drama 

Analysis step 3: “The Cold War is a condition” 
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Image unit 22. 

Heading: Unsuccessful coup in Soviet 

Caption: “Hundreds of military vehicles, including tanks and infantry fighting vehicles, 

awoke the Moscow citizen in the morning the 19 of August, but when the first chock had 

released its grip the people begun making resistance and went into close combat with the 

military. The portray collection above show some of the main coup men: the vice president 

Gennadij Janajev, the KGB chief Vladimir Krjutjkov, the government chief Valentin Pavlov 

and the defense minister Dmitrij Jazov”. 

Analysis step 1: “Proximity level + Positive + Soviet” 

Analysis step 2: Conflict 

Analysis step 3: “The people take control”; “change takes political guts and strength” 
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Image unit 23. 

Heading: - 

Caption: “Earlier, the Trabant was an East European pride – now it has ended up in a 

container with trash and poses as symbol for a shortcoming concerning industrial 

competitiveness”. 

Analysis step 1: “Political level + Negative + Soviet” 

Analysis step 2: Conflict 

Analysis step 3: “Internal economic problems” 
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Attachment 2. Data sample collection from the history textbooks Epos 1a1, Historia 1a1 

för gymnasiet and Perspektiv på historien 50 p. 

 

Image unit 1. 

Headings: “The ending of the Cold War“; “Problems in the Soviet Union”, “Communism in 

crisis” 

Caption: “The leader of the Soviet union Mikhail Gorbachev and America’s president 

Ronald Reagan meet in Genève in 1985”. 

Caption: “Soviet comprised 15 republics in the beginning of the 1980’s. The biggest republic 

was Russia, both regarding area and population”. 

Analysis step 1: “Political level + Positive + Soviet and USA” 

Analysis step 2: Personalization 

Analysis step3: “Politicians will end the Cold War”; “men act, as change takes diplomacy” 
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Image unit 2. 

Headings: “The Cold War ignites and ends”; “It begun in Poland and continued in Hungary” 

Caption: “A Moscow store is out of bread, November 1991” 

Caption: “Gorbachev and Reagan during the historical two-day meeting in Reykjavík in 

October 1986. Then they agreed to take apart and eliminate a great amount of the countries’ 

nuclear armory. This meeting is usually termed the beginning to the end of the Cold War 

regarding military force”. 

Analysis step 1: “Political level + Negative + Soviet” 

Analysis step 2:Drama 

Analysis step 3: “Soviet surrenders the war due to economic problems”; “men act, as change 

takes diplomacy” 
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Image unit 3. 

Headings: “The Wall falls”; “The Soviet Union dissolves” 

Caption: “Meeting at the Lenin Shipyard in Gdańsk in August 1988 during the strike that 

initiated the fall of communism in Poland. The speaker, is the leader of the strike Lech 

Walesa, later also receiver of the Nobel Prize and president in the liberated Poland. The 

illegal union >>Solidarnosc<< [Solidarity] had been formed eight years earlier due to another 

strike on the shipyard”. 

Analysis step 1: “Political level + Positive + Soviet ” 

Analysis step 2: Personalization 

Analysis step 3: “politics catalyze action”; “politics increase democratization”; “men act, as 

change takes guts”; “ grassroots politicians will solve the Cold War” 
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Image unit 4. 

Heading “Anyone can travel where they want” 

Caption: “Günter Schabowski, Eastern German party secretary. He came to play an important 

role in the dissolving of the Eastern block”. 

Analysis step 1: “Political level + Positive + Soviet” 

Analysis step 2: Personalization 

Analysis step 3: “Men act, as change takes guts”; “one man’s revolt for democratization”; 

“politicians solves the Cold War” 
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Image unit 5. 

Heading: “The Berlin Wall Falls” 

Caption: “Lots of people of all ages wanted to join in and tear down the Berlin Wall, and 

maybe also have a souvenir of the wall. No event after World War II have had as great 

symbolic value as the fall of the Berlin Wall in November 1989”. 

Analysis step 1: “Proximity level + Positive + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “politics catalyze action”; “politics lead to democratization”; “change takes 

bodily strength” 
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Image unit 6. 

Heading: “The wall is torn down” 

Caption: “The Berlin wall is torn down, tenth of November 1989”. 

Analysis step 1: “Proximity level + Positive + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “Revolt for democratization and Westernization; men act, as change takes 

bodily strength” 
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Image unit 7. 

Heading: ”Free voting and democratic parties”; “Yugoslavia falls apart” 

Caption: “Albanian refugees in Macedonia”. 

Analysis step 1: “Proximity level + Negative + Soviet” 

Analysis step 2: Personalization 

Analysis step 3: “Balkan and European mentalities”“Men act, women are victims”; “politics 

catalyzes action”; “villains’ revolts cause catastrophes” 
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Image unit 8. 

Heading: - 

Caption: “During some days in August Russia’s future balanced between continuing towards 

democracy or to re-erect the communist Soviet Union. Important members of the communist 

party’s leaders imprisoned Gorbachev, when he was on vacation at the Black sea coast of the 

Crimean peninsula, and directed tanks into Moscow. But the civil resistance showed to be 

strong, and Russia’s first democratically chosen president Boris Yeltsin led the resistance. 

After a couple of days the coup leaders gave up. Here we see Yeltsin (with a paper in his 

hands) when he holds a speech standing on one of the tanks”. 

Caption: “Workers on strike on the shipyard Gdansk listen to Anna Walentynowicz whilst 

Lech Walesa remains behind her”. 

Analysis step 1: “Political level + Positive + Soviet” 

Analysis step 2: Personalization 

Analysis step 3: “Politics catalyze action”; “the people revolts for democratization and 

Westernization”; “change takes guts and bodily strength” 
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Image unit 9. 

Heading: - 

Caption: “The common people of Moscow struggled against the coup and built barricades 

around the parliament”. 

Analysis step 1: “Proximity level + Positive + Soviet” 

Analysis step 2: Personalization 

Analysis step 3: “Politics catalyze action”; “the people revolt for the sake of democracy and 

Westernization”; “men act, as change takes guts and bodily strength” 
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Image unit 10. 

Heading: “Revolutions in Eastern Europe” 

Caption: - 

Analysis step 1: “Political level + Neutral” (excluded from the analysis) 

Analysis step 2: - 

Analysis step 3: - 
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Image unit 11. 

Heading: “Ethnic cleansing” 

Caption: “Watch out for the snipers, snajper. It is the Bosnian town Mostar, which was 

sieged for 18 months first by Serbian forces and then the Croatian. Thorough the town runs 

the river Neretva, and on the eastern side lived the Bosnians and on the West Croatians. 

Initially the Bosnians and Croatians fought together against the Serbs, and then when the 

Serbian siege was fought the Croats turned to try to take over the entire town. They never 

succeeded, though nevertheless they shot and destroyed many historical buildings in the town. 

Still the town is split between Bosnians and Croatians”. 

Analysis step 1: “Proximity level + Negative + Soviet” 

Analysis step 2: Conflict 

Analysis step 3: “politics catalyze action”; “villains’ revolts cause catastrophes” 
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Image unit 12. 

Heading: - 

Caption: “The year after the massacre in Srebrenica” 

Analysis step 1: “Proximity level + Negative + Soviet” 

Analysis step 2: Drama 

Analysis step 3: “politics catalyze action”; “villains’ revolts cause catastrophes” 

 


