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Abstract 

This essay accounts for research describing the relationship between music and learning and accounts 

for studies that prove the positive effects that music and aesthetical education has on various ages of 

students and various subjects. It suggests what implications the 2008 decision to remove aesthetical 

education as a mandatory subject in upper secondary school might cause and discusses the discrepancy 

between that decision and the rules, regulations and demands that the Department of Education calls 

for in the Curriculum for the Upper Secondary School (2013). 

The research in this essay aimed to prove that aesthetical education has a valid place as a subject in the 

Swedish upper secondary school and investigated what effect soft background music had on 

vocabulary attainment in two groups of 7
th
 graders in a Swedish urban school.  

The research consisted of two vocabulary tests performed on two groups of 7
th
 graders where the 

students studied and took one vocabulary test without background music and one with background 

music. The results proposed a correlation between improved ESL vocabulary attainment and soft 

background music. This suggestion was supported by using the teaching method of Suggestopedia and 

by drawing parallels to several studies presented in the essay. 
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Once upon a time the animals decided they must do something heroic to meet the problems of a “new 

world” so they organized a school. They had adopted an activity curriculum consisting of running, 

climbing, swimming and flying. To make it easier to administer the curriculum, all the animals took all 

the subjects. The duck was excellent in swimming. In fact, better than his instructor. But he made only 

passing grades in flying and was very poor in running. Since he was slow in running, he had to stay 

after school and also drop swimming in order to practice running. This was kept up until his webbed 

feet were badly worn and he was only average in swimming. But average was acceptable in school so 

nobody worried about that, except the duck. The rabbit started at the top of the class in running but 

had a nervous breakdown because of so much makeup work in swimming. The squirrel was excellent 

in climbing until he developed frustration in the flying class where his teacher made him start from the 

ground up instead of the treetop down. He also developed a “charlie horse” from overexertion and 

then got a C in climbing and D in running. The eagle was a problem child and was disciplined 

severely. In the climbing class, he beat all the others to the top of the tree but insisted on using his own 

way to get there. At the end of the year, an abnormal eel that could swim exceeding well and also run, 

climb and fly a little had the highest average and was valedictorian. The prairie dogs stayed out of 

school and fought the tax levy because the administration would not add digging and burrowing to the 

curriculum. They apprenticed their children to a badger and later joined the groundhogs and gophers 

to start a successful private school. 

(Reavis, 1999) 
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1. Introduction 

On the 1
st
 of February 2007, the Swedish government decided to summon a special investigator to 

propose a reformed upper secondary school. The proposition that was presented a year later suggested 

quite a few major changes, however, the change that will be focused on in this essay is the proposition 

of removing aesthetical education as a mandatory subject in upper secondary school. The document, 

named “Framtidsvägen – en reformerad gymnasieskola” (2008) argues that the students should be 

given additional deepening within the character-subjects with the purpose of increasing their 

occupational preparation, and the subjects within the aesthetic field was chosen to provide that room 

(Ferm et. al., 2008). Framtidsvägen (2008) suggested removal of aesthetical subjects as mandatory but 

suggested that they should be kept as subjects eligible for choosing, although, not being entitled to any 

qualification points. Naturally, this received immense criticism from several directions. The European 

Union has settled that “cultural forms of expression” is one of eight key-competences all citizens 

should have (Björnfors et. al. 2009, Eriksson, 2011) and the Teacher’s Association (Lärarförbundet) 

raged in a report from 2009, claiming that aesthetical education is one of the decisive qualifications 

required to be able to work with development and innovation and on another note, expressed fear for 

the hundreds of teachers that will most definitely lose their jobs when the existence of their subject 

depends on students choosing it (Lärarförbundet, 2009). What was questionable about “Framtidsvägen 

– en reformerad gymnasieskola” (2008), was that there was absolutely no research-based justifications 

in the report as to why the removal of aesthetical education would be beneficial, apart from the fact 

that the authors argued that it will free lesson hours and make additional room for other subjects, in 

more need of space in the syllabus.  

The effects that this has on language education can be large as there has been research 

performed on the benefits that aesthetical stimulation in the school environment provides to the 

learning in other subjects as well (e.g. Patry, Spychiger & Weber, 1997. Shaw, 1999 and Wootton, 

1968) and several teaching-methods, such as Suggestopedia, strongly suggest music and kinaesthetic 

exercises as a medium and aid for students to obtain knowledge in general and language in particular 

(Brown, 2007:27 also Bancroft 1995:13, 15). 

 Gardner (1999) claims that the human mind does not consist of one intelligence only, 

but of several and argues that there are seven
1
 innate intelligences; Linguistic, Logical-Mathematic, 

Musical, Bodily-Kinesthetic, Spatial, Interpersonal and Intrapersonal intelligence (Gardner, 1994). He 

describes Musical Intelligence as entailing skills in the performance, composition and appreciation of 

musical patterns, but also that the Musical Intelligence has almost the same structure as Linguistic 

Intelligence (Gardner, 1999:42), suggesting that a combination of stimuli from the two areas could be 

beneficial for the learner. 

In this essay I will focus on music as a component of aesthetical education, and look 

closer into the research that has been performed in the area of music as an aid to learning. I will use a 

variation of the “concert session”, derived from the teaching-method of Suggestopedia to analyse what 

effects the incorporation of music has on English language vocabulary learning. The research aims to 

suggest that music is a valid feature to use in English language education and in a further aspect, be 

                                                      
1 Gardner has presented an eighth intelligence, the Naturalistic (Fallin & Tower, 2001), but the majority of the material that has been 

accessible during this period has not included this eight intelligence. However, the arguments made with Gardner’s intelligences do 

not depend on the inclusion of the eighth intelligence. 
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part of the arguments that opposes the removal of aesthetic education as a mandatory subject in upper 

secondary school. 

1.1. Aim and research questions 

The aim of this essay is to research and describe the effects that music could have on learning in 

general and English vocabulary learning in particular. The essay describes previous research 

performed in the area and debates on the contradictory aspects that occur between the decision to 

remove aesthetical subjects as mandatory in upper secondary school and the values and norms that are 

presented in the national curriculum for upper secondary school. The essay further explains the 

teaching method of Suggestopedia and investigates the effect that components of this method might 

have on Swedish ESL learners.   

 

 How does current research portray the relationship between learning and music? 

 What result, if any, does the playing of soft classical background-music show in the 

vocabulary attainment in two groups of 7
th
 graders in a Swedish urban school? 

 How can the result of this investigation be interpreted in relation to the decision of removing 

aesthetical education as a mandatory subject in Swedish upper secondary school? 

 

Using the result of this investigation, I am hoping to advocate more usage of musical aids in language-

classrooms and further, contradict the decision to remove aesthetic education as a mandatory subject in 

upper secondary school. 

2. Background  

2.1. Theoretical background 
In recent years, studies on the role of music within school and preschool have become more common 

and several of them show interesting results. In a study performed by Maria Spychiger (Patry, 

Spychiger & Weber, 1997), 1200 students aged 7-15 were divided into two groups where one group 

was given extra musical education. Three years later the results showed that despite fewer teaching 

hours in mathematics and language education, the “music-group” showed equal results in mathematics 

and better results in language than the students who had been given regular teaching. Another study 

performed by Gordon Shaw (1999), showed that 135 L.A upper secondary students increased their 

results in mathematics with 27% after having received regular piano lessons. 
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In addition to these results, several other researchers have found a correlation between music and 

learning: 

 

- Påvisbar ökning av förstaklassares ordförråd (Wootton, 1968) 

- Förstärkta muntliga språkfärdigheter (Norton 1973, Shaw 1974) 

- Ökad motivation för matematik via musiklyssning (Madsen & Forsythe 1973) 

- Ökad motivation och lägre frånvaro vid daglig musikundervisning (Hood 1973)
2 

(Björkvold, 1991:160 in Jederlund, 2002) 

 

The fable in the epigraph might seem amusing but it narrates a situation that is 

alarmingly common in many Swedish schools today. All students are expected to perform well in all 

subjects based on a mode of operation that is not likely to be beneficial for everyone. With some 

imagination, each of the animals can be connected to each of Gardner’s intelligences and with that 

linkage we can see how a collective approach, or presupposing from “classic intelligence”
3
, is 

improbable to provide thorough support for any student and furthermore, how removing one subject 

completely can make a large impact on students who would benefit from that particular subject. 

On a critical note, a large study performed by Hattie (2009) where the average score for 

factors that may or may not affect learning was 0.40, showed that usage of images and sound in the 

classroom showed moderate effects (.22) on students’ learning and enrolment in drama/arts programs 

showed an effect of 0.35, slightly below average (Berr, 2011). 

 

 
The average effect size is d =0.40. This average summarizes the typical effects in  

education. Effects lower that d =0.40 can be regarded as in need of more consider- 

ation, although (as discussed earlier) it not as simple as saying that all effects 

below d =0.40 are not worth having (it depends on costs, interaction, effects and  

so on). 

(Hattie, 2009:16) 

 

Even though Hattie’s (2009) study shows that other strategies than the ones related to this study score 

higher in his calculations, the results are relative.  The effects of the strategies are compared to each 

other and not to the difference that might be seen in the learning that occurs with and without these 

strategies. Hattie is researching which strategies are more preferable to others while this study 

investigates the effects on learning with musical stimulation and the possible difference between that 

and lack thereof. 

 

 

 

 

 

                                                      
2  

- Detectable increase of vocabulary of 1st graders (Wootton, 1968) 

- Increased oral language-proficiency (Norton 1973, Shaw 1974) 

- Increased motivation for mathematics via listening to music (Madsen & Forsythe 1973) 

- Increased motivation and lower absence when musical education was performed on a daily basis (Hood 1973)                                                                                                                      

(Author’s Translation) 

 3 Explained in ”Concept 3” 
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Many researchers and teachers argue for the incorporation of music in the general curriculum. Elliot 

W. Eisner, Lee Jacks Professor of Art and Education at Stanford University, recommends that the 

organization of the curriculum is done “to optimize whatever potential intelligences individuals 

possess” (Fowler, 1990 in Fallin & Tower 2011) and believes that “approaching subjects from an 

aesthetic basis, where students are allowed to feel, ponder, reflect and create, leads to greater 

motivation” (Fallin & Tower 2011:18) and Amy C. Brualdi states that “the teacher can show students 

how to use their more developed intelligences to assist in the understanding of a subject, which 

normally employs their weaker intelligences” (Lazear, 1999 in Fallin & Tower, 2011 ). Further, Fallin 

& Tower (2011) praises Brualdi’s approach and salutes teaching “students with weaker intelligence in 

logical-mathematical or linguistic by finding creative ways to teach through a child’s strengths” 

(Fallin & Tower 2011:14). 

 

2.1.1 Concept 1 – Suggestopedia/Reservopedia 

Suggestopedia /Reservopedia is a teaching method that was introduced by the Bulgarian psychologist 

Georgi Lozanov. Music is central to his method as it induces a relaxed mental state in which material 

is more easily obtained (Brown, 2007:27). In particular reference to this study, the seventh law of 

Suggestopedia states that:  

 

Classical art and aesthetics are used in Reservopedia as especially effective mediators of non-

manipulative communicative suggestion because of their capacity to emit an indefinite number of non-

specific stimuli which nourish the abundance of peripheral perceptions unnoticeable to the senses 

functioning through conscious awareness. Reservopedic art creates conditions for optimal psycho-

relaxation and harmonious states which help create a spontaneously increased acquisition state and 

enhance the capacity to tap the reserves of mind in a pleasant atmosphere. 

(lozanov.org: The 7 laws of Suggestopedia) 

2.1.2 Concept 2 – Concert Session 

In Suggestopedia, a “concert session” consists of students listening to baroque-music with a certain 

bpm, going in to a state of deep relaxation, to help them relax while at the same time doing listening 

exercises. The concert session was intended to function as the template for the experiment in this essay 

but, unfortunately the timeframe provided for this essay was not sufficient to introduce the initial 

preparations necessary. Instead, the sessions in this essay entails students reading and attempting to 

acquire new vocabulary by reading while soft classical music is being played in the background. It is 

however, of interest to keep in mind that the “concert session” was considered in the initial stages. 

 

         2.1.3                  Concept 3 – Intelligence versus Talent 

When discussing the concept of intelligence it is important to understand what is mean by that. Many 

scientists argue against Gardner’s usage of the word “intelligence” and claims that it should only be 

used to describe universal capacity (Gardner, 1994). The problem with this is that the classical 

definition of “intelligence”, involving “universal capacity”, entails rudimentary linguistic and logical 

ability; something that Gardner’s research has shown is not axiomatic at all. Gardner argues that what 

is commonly known as “talent” can actually be understood as a kind of intelligence. This theory 

enables dancers and singers to be musically or spatially intelligent and not simply talented within their 

field, but it also enables scientists in microbiology to be talented within their field and not simply 

generally intelligent.  
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2.2. Curriculum and syllabus  

 

In the Curriculum for the Upper Secondary School (Skolverket, 2013) it is stated that: “Teaching 

should not emphasize one aspect of knowledge at the cost of another” (Skolverket, 2013:6). and the 

guidelines further state that ”all who work in the school should provide support and stimulation for all 

students so that they develop as far as possible,” (Skolverket, 2013:9).  

Presented above was Gardner’s (1999) theory of multiple intelligences, all these 

intelligences are given room to develop in the joint subjects of upper secondary school, except for 

musical and spatial. The Linguistic intelligence gains its stimuli from the subjects English and 

Swedish, the Logical-Mathematic intelligence receives its stimuli from, among other subjects, 

mathematics, the Bodily-Kinesthetic intelligence from Physical Education and Interpersonal and 

Intrapersonal intelligence receives stimuli from the day-to-day interaction that is required in any social 

institution, school being one of them. The Spatial intelligence would logically receive stimuli from the 

subject of art and The Musical intelligence from musical education.  

 

In the Curriculum for the Upper Secondary School it is further stated that: 

 

Teachers should: 

take as the starting point each individual student’s needs, circumstances, experiences 

and thinking [and] organize and carry out work so that students […] develop in 

accordance with their own preconditions and at the same time are stimulated to use  

and develop all their ability 

(Skolverket, 2013:09) 

 

- a claim that is literally impossible to pursue when musical education is no longer guaranteed 

meaning that students whose minds have a predilection for aesthetical stimulation will not be given the 

same starting point as those who have a logical or kinesthetic premise. In addition, the decision to 

remove aesthetical subjects as mandatory in upper secondary school is in direct contradiction to the 

recommendations that the Curriculum gives. 
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3. Method 

The investigation in this essay was intended to answer the second research question: what results, if 

any, does the playing soft classical background music show in the vocabulary attainment in two 

groups of 7
th
 graders in a Swedish urban school? Hence, the results needed to show whether 

background music made a difference in students’ performance during a vocabulary test and therefore, 

a quantitative method, as explained by McKay (2006:7), was argued to be the most appropriate to use.  

The suggestopedic concert session was intended to be used as a template but resulted in 

providing a framework for conditions and choice of music for the setting of the sessions.  

As the concept of Suggestopedia relies partially on the level of trust that the students 

have in the method itself, it was not possible to perform an actual concert session. The amount of time 

reserved for this essay was not enough to introduce the students to the method and in extension, to 

perform a concert session carrying full validity.  

 

3.1. Informants 
 

The informants were two classes of 7
th
 graders (Group 1 and Group 2, G1 and G2)  in an urban public 

school in Stockholm. Initially, there were 47 students participating in the study, but due to difficulties 

regarding the submissions of the parental consent forms, only 15 students were eligible for the 

analysis. The students displayed variety in ethnical background and after studying their previous 

grades it was established that they had great variety in proficiency level as well. The students all have 

the same teacher and this teacher uses the target language at all times, both orally and when giving 

written instructions. 

 

3.2. Material 
 

The material used was two vocabulary-lists of 10 words each (Appendix 1 & 2), a test accompanying 

these words (Appendix 3 & 4), nametags for the tests, a parental consent form (Appendix 5) and a 

music clip from YouTube (meditationrelaxclub). Since this research is mainly focusing on vocabulary 

learning it was essential that the words were likely to be unknown to the students. With the 

preconception that 7
th
 graders have little or no academic experience, the Academic Word List (AWL) 

was used as a word-bank for the tests and the intention was to choose one random word from each 

letter-group i.e. one word beginning with the letter A, one beginning with the letter B and so forth. 

However, this does not transcend to the final product as the difficulty –parameter made some words 

more preferable to others, for example; the first randomly chosen word in words beginning with D was 

data, which the students, instinctively, might have a bigger chance of knowing and hence, two words 

from the C-words might be more suitable. 
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The two vocabulary tests were constructed as lists of ten English words accompanied by two Swedish 

translations, one English sentence where the word was used and an additional, identical sentence 

where a synonym of the target-word was used. For Example:  

 

Albeit – dock, men 

The tea was good, albeit very hot. 

The tea was good,   but   very hot. 

 

Since the usage of music is said to increase the opportunity to acquire knowledge in general and not 

specifically promote the attainment of vocabulary, I decided to maximize the opportunities for the 

students to remember the words by providing translations, synonyms and ways to use the words in 

sentences. If the musical element proves to increase attainment, the help given in the study-part will 

nevertheless be supportive in remembering the words. 

The test consisted of the words, in Swedish, mixed up in a list and the task was to 

translate the words from Swedish to English. The experiment was carried out to determine whether 

music enhanced the students’ acquisition of vocabulary and for that reason the students were not tested 

on their ability to use the words in sentences as that would also have tested grammar and genre 

knowledge. 

3.3. Procedure 
 

The research consisted of performing two vocabulary-learning sessions in two groups of 7
th
 graders.  

In both groups, the study was initiated with a test of vocabulary acquisition without background music 

and continued with a session with background music, i.e. G1 and G2 performed the same vocabulary 

test (appendix 3) in their respective 1
st
 sessions without background music, later, G and G2 performed 

the same vocabulary test (appendix 4) in their respective 2
nd

 sessions, with background music. The 

order of the tests was justified by the fact that I wanted to test their initial performance, i.e. the default 

performance and then observe the difference, if any, that became visible when adding the musical 

element. The goal was to determine whether the result from the background music-session indicated 

any difference in the acquisition of vocabulary. 

The experiment was carried out in the following manner; the classes were visited on 

two occasions each (i.e. 4 visits in total). First, it was explained to the students that the study was 

voluntary and anonymous and that it would take approximately 30 minutes to complete. It was 

explained in Swedish to ensure that everyone understood the presuppositions. The students were told 

to mark any word they already knew with a star, so that this previous knowledge would not 

contaminate the final results, and also, for the same reason, any native speakers of English were asked 

to withdraw from participation.   

The students were given a piece of paper with the ten words, the translations of these 

words and two sentences, one where the target-word was used and the same sentence but with a 

synonym replacing the target word. For the second sessions, with background music, a computer and 

speakers were used and the music was started before the students received their vocabulary lists.  

I handed out the vocabulary lists and the tests face down to make sure that all students had the same 

amount of time to study and I collected the vocabulary list before handing the test out. It was also 

thoroughly explained to the students that no one, not even me, would know who had written what test 
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and that their results would not affect any grade in any way. It was also pointed out that no one 

benefited from any attempts to cheat on the test. I placed myself at the front of the classroom, relaxed 

but attentive.  

In both sessions, the students had ten minutes to study the words and then an additional 

five minutes to perform a test where they were tested on the number of vocabulary items they had 

acquired. For the sake of time management for the students, I called out when they had five, two and 

one minute left to study the words and when they had three and one minute left to write the test. 

To ensure anonymity and also to make sure that I had parental consent for each test 

used in my study, as the students were under the age of 15, I had the students fold their tests and attach 

nametags to them. In that way, I could remove the nametag once I had received the parental consent 

form and in that way ensure that I had consent, but also that the tests were anonymous. 

 

3.4. Validity and reliability 
 

Johansson & Svedner (2010) explain validity as the question of whether the results actually reflect the 

answer to what was asked and Brown (2007) further explains validity by asking if the test taker is 

being asked to perform the act that is being measured. Johansson and Svedner (2010) explains 

reliability as the accuracy of measurement and Brown (2007) elaborates that reliability also has to do 

with the setting of the test, are all students taking the test under the same conditions?  

Considerations were made regarding the validity of the test. The test was intended to 

test the learning of vocabulary and the effect that background music might have on this obtainment. 

Since the test gives both translations and suggestions on how to use the word, some might argue that 

those items will provide the students with too much help and therefore jeopardise the validity of the 

test. Is the test really testing the alleged aid that background-music provides or is it testing the 

student’s ability to read and interpret information? Furthermore, before the first session took place, the 

students had, to my knowledge, never performed a test structured in the way this test was before and 

therefore their success-rate in the second session could have been affected by the fact that they were 

“used to” the testing situation at that point and had the opportunity to focus of the actual test and not 

the conditions of it. These question can never be answered without extensive measuring of the 

student’s brain-activity during the tests however, the results of the research provides sufficient signs 

that indicate agreement with the thesis of this essay.  

During the second session with one of the groups, a music lesson was conducted in the 

adjacent room. The reliability of this session can therefore be questioned as the noise from the adjacent 

classroom could have had an impact on the effect that the background music might have had on some 

students during this session. When analysing the results however, there was no deviation in the results 

of that group of students that indicated that the disturbance had had influence on their performance, i.e. 

the results did not display any abnormality compared to the other group of students who were not 

exposed to this inconvenience.  

When correcting the tests, naturally, some students made mistakes when writing the 

words. After some consideration, it was decided that small spelling errors and failure to write the 

correct tense was not considered a wrong answer as the test was intended to analyze the ability to 

remember words and not grammar or spelling.   

After performing and taking part in the study, the students were reminded to bring their 

parental consent back to school so that their results could actually be used. Unfortunately, many 
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students did not abide with this request and the final number of approved test decreased to only fifteen. 

This posts significant difficulties in the reliability of the results of the tests as fifteen can be argued not 

to be a sufficient amount of participants in order for generalization to be valid, however, without 

drawing any significant conclusions, the results of the experiment combined with the previous 

research indicates some interesting correlations worth analysing. 

3.5. Ethical considerations 

 
In accordance with The Research-ethical Principles of the Council of Science (Vetenskapsrådets 

Forskningsetiska Principer, 2013) the following preparatory and circumstantial measurements were 

taken into consideration:  

 

The Requirement of information (Informationskravet) was addressed by informing the students of my 

arrival approximately two weeks in advance. To make sure that everyone understood, the students 

were informed of the conditions of their participation orally in Swedish and not in English. 

 

The Requirement of Consent (Samtyckeskravet) was addressed by informing the students that their 

participation was voluntary and that they could abort their partaking at any time without giving any 

specific reason. Due to significant lack of time, all students under the age of 15 received a parental 

consent form (Appendix 5) only after the test had taken place. Their tests were marked so that the 

result could not be used before the parental consent had been returned. 

 

The Requirement of Confidentiality (Konfidentialitetskravet) 

The author of this essay is the only person who has had access to the tests and any names of students, 

class and school connected to the test have been removed in the result section to ensure anonymity. 

 

The Requirement of Usage (Nyttjandekravet) 

The results of the tests and any information given in connection with them will only be used for this 

research. The results of the tests will not be available for anyone but the author of this essay. Extra 

stress was put on the fact that the student’s English teacher will not have access to this information as 

the students were particularly worried about the possible effect this test might have on their final 

grade.  

 

3.6. Methods of analysis 

 

The question to be answered with these tests was essentially; “Does the playing of soft classical 

background music affect students’ ability to acquire vocabulary?”, and hence, the method of analysis 

was to count the number of correct answers in both tests and compare the results. In addition, analysis 

was performed on circumstantial conditions such as preparatory actions and setting.  

The material that was collected for the study resulted in measurable parameters. All 

parentally approved tests were given a scale to be measured by. Due to poor amount of returned 

parental consent forms, the two groups of students were merged into one. Since the tests consisted of 

ten words, each test could score a maximum of ten points, one for each correct answer. Each test’s 

point was then entered into a slot resulting in three bar graphs, one for each test and a joint diagram for 

comparison. For the sake of qualitative analysis and reliable comparisons, it was made sure that each 
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student’s two tests were entered in the same slot in both individual diagrams, i.e. “student 1” in table 

one is the same student as “student 1” in table two.  A fourth diagram, where all scores for each test 

were entered into two slots, was also created for an easy overlook of the general results.  

 

4. Results 

4.1. Description of material 

 

Figure 1 shows the individual frequency of correct answers provided by both groups in the first test, 

without music. Figure 2 shows the individual frequency of correct answers provided by both groups in 

the second test, with music. Figure 3 shows the comparison of the frequency of correct answers 

provided by both groups. Figure 4 shows the combined frequency of correct answers provided by all 

students in both tests. 
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 Figure 1: Frequency of correct answers without music 
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 Figure 3: Comparison of individual frequency of correct answers 
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 Figure 4: Comparison of collective frequency of correct answers 

 

4.2. Data analysis  
 

Figure 1 shows a wide range of frequency of correct answers, three being the lowest and ten being the 

highest. The inconsistent frequency of correct answers was not surprising and this figure alone 

provides not much to be analysed. The comparative tables do however show some interesting features 

which will be discussed further now. 

As seen in Figure 4, there is no significant increase of the frequency of correct answers. 

Out of 150 possible points (10 words x 15 students = 150 points) there was only an increase of 8 

points in the results of the second session. What is interesting however, is that eight out of fifteen, or 

53,3% of the students increased their frequency of correct answers with one or more points in the 

second session. This means that, even if the compared results are not that different, more than 50% of 

the students performed better during the second session, i.e. with background music. 

An interesting fact to consider is that the general mood in the classroom was much 

more calm and serene during the second session. The students were quieter in general and the 

atmosphere was tranquil. 
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5. Discussion and conclusion 
 

Although the participants in this study decreased greatly during the time this essay was written the 

results that became evident showed an interesting difference in the music/no music variable. The 

results of this investigation showed that students displayed an increase of vocabulary items attained 

when receiving musical stimulation. Almost 50% of the students performed better during the second 

session, the one in which music was played in the background. The results are consistent with previous 

research which states that music and/or musical stimulation increased learning. The reason for not 

using the suggestopedic concert session as a template for the experiment was, as mentioned above, 

because the method of Suggestopedia is reliant on the students’ training and trust in the method. This 

strangely enough offers additional support to the claim that music has a relevant place in language 

teaching. If the students, having had only the 30 minutes to adjust to the musical stimulation, 

performed significantly better with it, it suggests that a large percentage of them would increase their 

attainment with more training in musical stimulation, i.e. had not the time been restricted, an 

introduction to the Suggestopedic method  would have likely amplified the students improvement 

further. 

The previous research presented above deals with a large age-span and proves 

substantial increase in obtainment of knowledge regardless of age. It also shows increased obtainment 

of various skills using different kinds of musical stimulation. Madsen & Forsythe (1973) had their 

students listen to music and Shaw’s (1999) study showed that students increased their results in 

mathematics by receiving regular piano lessons. The previous research described in this essay hence 

suggests that both aural stimulation as well as explicit teaching of music increases students’ ability to 

learn. This makes it possible to link the study performed in this essay to the removal of aesthetical 

education as a mandatory subject in upper secondary school. Even though this investigation was 

carried out in the seventh grade, the results of it, combined with the previous research indicate that 

students benefit from aesthetical stimulation regardless of age. The notion that both incorporation of 

music in the language classroom as well as external stimulation increases the ability to learn indicates 

strong support for the claim that the removal of aesthetic education as a mandatory subject in upper 

secondary school is worth questioning. 

 Earlier in this essay, Gardner’s (1999) theory of multiple intelligences was accounted 

for. Now, assuming that one person has three innate intelligences, one being the Musical Intelligence, 

according to Gardner (1999), lack of maintenance of this intelligence could result in this person losing 

capacity not only to practice music, but also crucial aids to acquire language. In addition, all 

intelligences included in Gardner’s theory are given room to develop in the joint subjects of upper 

secondary school, except for musical and spatial. The Linguistic Intelligence gains its stimuli from the 

subjects English and Swedish, the Logical-Mathematic Intelligence receives its stimuli from, among 

other subjects, mathematics, the Bodily-Kinesthetic Intelligence from Physical Education and 

Interpersonal and Intrapersonal Intelligence receives stimuli from the day-to-day interaction that is 

required in any social institution, school being one of them. The Spatial Intelligence would logically 

receive stimuli from the subject of art and The Musical Intelligence from musical/aesthetical 

education. How can the government have so little faith in the aesthetical subjects when they clearly 

and evidently provide benefits for all other subjects?  

The investigation performed in this essay in combination with the previous research 

accounted for suggests strong support for music and musical stimulation being a beneficial part of 

language learning and learning in general. It also provides results possible for interpretation in favor of 

questioning the removal aesthetical education as a mandatory subject in upper secondary school. 
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Learning improves in school environments where there are comprehensive music programs. 

Music increases the ability of young people to do math. It increases the ability of young 

people to read. And most important of all, it’s a lot of fun.  

(President Bill Clinton. P.S 96, New York City, June 16, 2000) 
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Appendix 1  

Albeit – dock, men 

The tea was good, albeit very hot. 

The tea was good,   but   very hot. 

 

Consent – medgivande, tillstånd 

You will need your mother’s   consent    if you want to come. 

You will need your mother’s permission if you want to come. 

 

Encounter – möte 
I encountered a bear yesterday. 

I        met        a bear yesterday. 

 

Fee – avgift (ex. parkeringsavgift) 

You need to pay  a fee   to park here 

You need to pay money to park here 

 

Implicit – inte klart utsagd, underförstådd 

The rules of hide and seek are implicit, you don’t have to explain them. 

 

Locate – hitta, upptäcka 

You have to locate the bus station. 

You have to   find    the bus station. 

 

Outcome – resultat, konsekvens 

The outcome of the test was good. 

The   result   of the test was good. 

 

Participate – delta, vara med 

Everyone has to participate in class. 

Everyone has to   take part  in class. 

 

Presume – antar, utgå ifrån 

Mr. Brown, I presume? 

Mr. Brown, I believe? 

 

 

Perceive – se, märka 

I cannot perceive anything weird. 

I cannot     see     anything weird. 
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Appendix 2  

 

Reject – avvisa, kasta bort 

The boss rejected several of the new workers. 

The boss banned several of the new workers. 

 

Submit – lämna in 

You have to  submit you essay by next week. 

You have to hand in your essay by next week. 

 

Sufficient – tillräckligt, nog 

The number of drinks is sufficient. 

The number of drinks is enough. 

 

Temporary – tillfällig, inte permanent 

The new teacher is only temporary. 

The new teacher is only     brief. 

 

Valid – giltig, riktig 

Your ID is valid, you may enter. 

Your ID is good, you may enter. 

 

Violate – störa, besvära 

The drunk woman  violated  the security guard. 

The drunk woman disrupted the security guard. 

 

Innovation – uppfinning, nymodighet 

When the computer came, it was an innovation. 

When the computer came, it was a    revolution. 

 

Implied – antyda, innebära 

I          implied            that her skirt was a little too short. 

I discreetly suggested that her skirt was a little too short. 

 

Equate – länka, jämföra 

She could   equate   the two cars. 

She could compare the two cars. 

 

Enforcement – förstärkning, tillskott 

The captain called for enforcement. 

The captain called for    support. 
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Appendix 3  

 

 

Hitta/upptäcka_____________________________________________________ 

 

Dock/men________________________________________________________ 

 

Resultat/konsekvens________________________________________________ 

 

Medgivande/tillstånd_______________________________________________ 

 

Delta/vara med____________________________________________________ 

 

Möte____________________________________________________________ 

 

Antar/utgå ifrån___________________________________________________ 

 

Avgift___________________________________________________________ 

 

Se/märka_________________________________________________________ 

 

Inte klart utsagd/underförstådd________________________________________ 
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Appendix 4  

Uppfinning/Nymodighet_____________________________________________ 

 

Avvisa/kasta bort__________________________________________________ 

 

Förstärkning/tillskott_______________________________________________ 

 

Lämna in_________________________________________________________ 

 

Antyda/innebära___________________________________________________ 

 

Tillräcklig/nog____________________________________________________ 

 

Störa/besvära_____________________________________________________ 

 

Länka/jämföra_____________________________________________________ 

 

Tillfällig/inte permanent_____________________________________________ 

 

Giltig/riktig_______________________________________________________ 
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Appendix 5 

 

Till målsman för ___________________________________________ 

Hej! 

Jag heter Therese Neidenmark och läser lärarprogrammet med inriktning engelska på Stockholms 

Universitet. 

Jag har sedan 2010 haft nöjet att ha min praktik hos XX på XX-skolan. 

 

Jag skriver just nu mitt examensarbete på Stockholms Universitet och forskar om elevers förmåga att 

lära sig nytt vokabulär. Jag har nu kommit tillbaka till XX-skolan för att göra några vokabulärprov 

(glos prov) med eleverna som jag kan använda som underlag i mitt arbete. 

 

Eleverna har informerats om att deras deltagande är anonymt och frivilligt, men när eleverna är under 

15 år behöver jag även målsmans tillstånd för att få använda elevernas resultat som underlag i mitt 

examensarbete.  

 

 Ditt barn och dennes resultat kommer att vara helt anonyma.  

 Ingen information som kan härledas till den enskilde eleven kommer att redovisas. 

 Varken skolans namn, klassens namn eller annan information som kan kompromettera 

(äventyra) anonymiteten kommer att redovisas. 

 

Jag godkänner härmed att mitt barns resultat får användas i forskningsarbetet. Jag förstår att 

informationen kommer att vara helt anonym och att ingen information kan ledas tillbaka till mitt barn.   

 

Underskrift 

___________________________________________________________________________ 

Namnförtydligande 

___________________________________________________________________________ 

 

Jag godkänner inte att mitt barns resultat används i forskningsarbetet. 

 

Underskrift 

___________________________________________________________________________ 

Namnförtydligande 

___________________________________________________________________________ 

 

Stockholm den     /    2013 
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