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Abstract 

Lifelong learning has always been one of the most important concepts for the development and 

survival of humanity.  In today’s globalized world, innovations in communications and 

information technologies have brought global interconnectedness and economic competiveness. 

Knowledge becomes outdated at an ever-increasing rate. Technological changes demand 

continuous development of innovation, skills and knowledge of the labour force to maintain a 

competitive advantage in the international community. Gender often plays an important role in 

access to lifelong learning and educational opportunity. Women experience greater 

disadvantage than men do, in terms of lifelong learning. They are prevented from attending 

education by family responsibilities or conservative ideas. To face the challenges and barriers to 

female’s education are essential for social inclusion, independence, equality and the labour 

market in any country. Izmir is an interesting location to observe in terms of women’s 

perceptions of lifelong learning. Turkish women have a low participation rate in the labour 

market even though Turkey is one of the fastest growing economies in the world. In Turkey, 

socially constructed norms in the society decide the appropriate behaviour of the women and 

most of them are housewives. The controversy between secularism and Islamic values is 

another issue that provides challenges and barriers to women’s access to lifelong learning. The 

overall aim of this thesis is to provide an understanding of women’s role in lifelong learning in 

Izmir, Turkey. Societal barriers and challenges women are facing to gain access to education 

and the labour market are of special interest in this research. In examining the complex issues of 

beliefs, attitudes and experiences affecting women’s participation in and access to lifelong 

learning in Izmir, demand a research strategy drawing on the strengths of both qualitative and 

quantitative research methods.  In the first phase, quantitative data collected in a cross-sectional 

survey will be analysed and further explained and elaborated in the second stage of the research 

through semi-structured interviews in a qualitative context. Finally, refined information from 

the two studies is observed simultaneously and the findings applied to the research question 

establishing their contribution to the objectives of the study.  
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1. Introduction 

1.1 Background 

In the 21st century, lifelong learning is one of the key pillars of education, strongly 

intertwined with human development and financial growth. Today’s world is 

profoundly affected by the phenomena of globalization which as depicted by Scholte, 

(2001, pp.14-15) consists of “processes whereby many social relations becomes 

relatively delinked from territorial geography, so that human lives are increasingly 

played out in the world as a single place.”  

Progress in the field of communication and information technologies has 

developed global interconnectedness and economic competiveness in terms of products 

and markets. Rapid changes in technology demand constant development of innovation, 

skills and knowledge of the workforce to gain a competitive advantage in the 

international environment, “Hence the need for constant investment in human capital, 

not simply so that firms and nations can compete but also in order that individuals and 

regions do not fall behind in the job race” (Leicester and Field, 2000, p.xvii).  

The G8 countries consisting of eight of the world’s most powerful economies 

stated their aims and ambitions for lifelong learning as “The challenge every country 

faces is how to become a learning society and to ensure that its citizens are equipped 

with the knowledge, skills and qualifications they will need in the next century…. 

everyone should be encouraged and enabled to continue learning throughout their lives, 

not just in the years of compulsory schooling.” (G8, 1999, part 1)   

Intergovernmental organizations such as United Nations Educational, Science 

and Cultural organization (UNESCO), the Organization of Economic Cooperation and 

Development (OECD) and the European Union (EU) plays a decisive role in developing 

agendas for the concept of lifelong learning (Leathwood and Francis, 2006). OECD’s 

agenda for lifelong learning has become the dominating influence on national 

educational policies in the 21st century and they have introduced a lifelong learning 

structure interconnecting education with the work place, leisure, training and family. 

Policy makers were not interested in UNESCO’s framework for lifelong learning since 

“equality, democratisation and human development were not those ideas that came to 

inform educational discourse in the industrialized countries” (Rubenson, 2009, p. 413).  
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OECD advocates the neoliberal philosophy where the lifelong learner equals human 

capital, reskilling to meet the shifting needs of the labour market with the sole purpose 

of financial gain for the state or the elite. Spring (1998, p.159) explains OECD’s 

viewpoint as “education becomes a form of economic investment, and consequently, the 

value of education is measured by its contribution to economic growth”.      

It is evident when investigating the characteristics of lifelong learners 

worldwide, that gender roles encompassed in a country specific context have a profound 

effect on the types of learning attended and opportunities accessed “men predominating 

in vocational education, technical courses and work-based learning, and women more 

likely to participate in community education and the caring field”. (Leathwood and 

Francis, 2006, p. 1) The strategy of lifelong learning for women has emerged as a major 

societal and political challenge that many countries are currently facing as  

“Participation in the labour market is an essential precondition for women’s achieving 

economic independence, enabling them to overcome social exclusion and 

disadvantage”(EAEA, 2007, p. xi).  

Turkey is an interesting country to examine in this aspect as in 2013 only 28.1% 

of women in Turkey were engaged in the workforce, compared to 71.4% of men 

(UNDP, 2013). The changing employment market, high percentage of youths and 

unemployed women in the population, urbanization and migration are factors 

contributing to an increased need for women’s involvement and participation in the 

labour market. If the Turkish government wishes to continue to be a contender in the 

global economic competiveness is it essential that they implement successful policies 

aligned with labour markets need and includes women in the work force (World Bank, 

2012) 

In the Turkish governments Ninth Development plan 2007-2013 focus is placed 

on the necessity for further development to address education in interplay with the 

labour market’s need “In the framework of an employment-focused sustainable growth, 

creating skilled human resources required by a competitive economy and information 

society, improving employment opportunities, reducing unemployment and making the 

labor market more efficient will be ensured” (DPT, 2006, p.97). 

The importance to enable females to take part in the labour market is strongly 

highlighted. In particular, the necessity for women to have access to affordable 
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childcare to take part in education and employment is pointed out. Policies specifically 

targeting females have been implemented, regarding vocational education, 

entrepreneurship and courses that provide a guarantee for employment upon completion 

(ibid.). Turkey has implemented a strategy for lifelong learning and places a high 

importance on developing the skills of their population to keep up with global 

competition. In their lifelong learning strategy, combating illiteracy in the form of 

courses for students out of compulsory education has a predominant place (Ministry of 

Education, 2009). In the Turkish Ministry of Education’s work plan for continuous 

education they places education of women as one of their priorities stating “Necessary 

precautions will be taken to direct women to income generating activities, to support 

initiatives and to utilize handcrafts” (ibid., p. 4).  

1.2 Aims and Objectives 

This thesis aims at providing an overview of women’s role in lifelong learning in Izmir, 

Turkey. Particular focus is placed upon the societal barriers and challenges women are 

facing to gain access to education and the labour market. Findings from the research 

may assist future capacity building in lifelong learning for women and establish 

development areas that further will promote the possibilities of women’s’ participation 

in the work life. More specific research objectives are: 

1. To investigate why/if women felt that it was important to learn. 

2. To examine what type of guidance and information the government distributes 

regarding lifelong learning that encouraged participation in courses. 

3. To assess how women’s inner barriers imposed by traditional gender roles and 

stereotypes influence their possibilities to attend courses. 

4. To examine what the women felt were a hindrance to participating in the lifelong 

learning courses. 

5. To assess the importance for the women to have an opportunity to enter the labour 

force through lifelong learning initiatives. 

6. To assess how the women perceived that their participation in the education would 

contribute to improve the community and the society as a whole. 
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1.3 Limitations and Delimitations 

A research project encompassing the purpose of creating gender awareness and examine 

lack of equal opportunity in education, in a country where traditional values and Islam 

plays an important role must be handled with great care as it may evoke a mixed 

response from the participants and authorities. It is a possibility that answers from the 

surveys and interviews instead of being truthful are aligned with what is the most 

socially acceptable view. For an accurate result of the research, it is essential that 

respondents feel at ease when answering the questions instead of being under pressure.  

Many females are reluctant or unable to be interviewed or even approached by a man 

and can therefore only be interviewed by another female, thus a female individual 

conducting the interviews with women is a pre-requisite for truthful answers.  Indirect 

questions and careful observations of body language might also assist in the collection 

of correct information. In gathering or collecting data, it is essential to distinguish 

accurate data from inaccurate findings.  The statistical information has been critically 

examined trough cross checking data from different sources and every effort has been 

taken to establish whether or not sources are credible. The researcher has minimized 

personal bias, avoided sampling errors and utilized multiple research methods aiming at 

securing the most reliable information available. 

1.4 Significance of the Study 

The low participation rate of women in the labour market is of great concern for Turkey. 

Education and employment of females in the modern world are regarded as essential for 

sustainable development, economic growth and equal life opportunities. Educational 

opportunities throughout life “provide women with the tools they need for self-help and 

empowerment through social and economic independence” (ETF, 2010, p.4). 

Understanding the effect of disparities in gender equalities through researching aspects 

concerning access, participation and the outcomes of lifelong learning are key pillars in 

creating beneficial future educational policies. As explained by Hayes and Flannery 

(2000, p. 77) “There are many influences on women's identity and self-esteem, and thus 

on their learning. Gender is a particularly powerful influence, and yet we may be 

unaware of how gender affects our identity and self-esteem”. 
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There is not much research exploring challenges, barriers and development areas in the 

field of lifelong education for women in Turkey. Ercan, Hosgör and Yilmas (2010) 

researched factors that affect women’s labour force participation in Ankara, Konya and 

Gaziantep utilizing both quantitative and qualitative research methods.  The result 

indicated that women were prevented from taking part in education and labour market 

by their status in the society as according to Turkish traditional values “women should 

stay at home and only involve in the reproduction process” (ibid., p.21). The research 

concludes that it is essential for Turkish women’s participation in the labour market that 

lifelong learning encompassed with gender equality is provided. Leathwood and Francis 

(2006) publication Gender and Lifelong learning - Critical feminist engagement has 

made a substantial contribution to the field of women and lifelong learning. They 

thoroughly examine policies and research on the subject worldwide. Disparities in 

gender in association with lifelong learning are criticised along with the neo liberal 

agenda furthering economic competiveness and shaping current policies on lifelong 

education. Up to date no research has been conducted that focus solely on perceptions, 

motivations, attitudes and beliefs influencing barriers, challenges and development 

areas of lifelong learning concerning women in the municipality of Izmir.  
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2. Key Theories and Concepts 

2.1 Individualism 

The importance of risk in the modern societies both in the shape of transnational forces 

and the environment is a phenomena highlighted by Ulrich Beck in his revolutionary 

book “Risk Society: Towards a New Modernity” Beck (1992, p.5) argues that the risk 

society “designates a developmental phase of modern society in which social, political, 

economic and individual risks tend to escape the institutions for monitoring and 

protection in society” Individuals in the modern society are no longer bound by race, 

class, gender or cultural roles, thus responsible for the outcomes of their own actions 

since they have the freedom of choice and liberty to create their own identities. 

 An integral part of the modern risk society is the concept of reflexivity as explained by 

Giddens (1976, p. 114) “nothing is more central to, and distinctive of, human life than 

the reflexive monitoring of behaviour, which is expected by all ‘competent’ members of 

society of others”. Thus, individuals’ reflexive evaluation of the environment and their 

behaviour creates a guideline for achieving future aims and assist in shaping identity 

and self-esteem.  According to Giddens (1992, p. 30)  “The self today is for everyone a 

reflexive project – a more or less continuous interrogation of past, present and future”.   

It is evident that the risk society is interconnected to the neoliberal political 

discourse as explained by Culpitt (1999, p. 117) “neo liberalism creates the climate of 

risk in order to justify its overall politic”.   Neoliberal form of governance sees 

reflexive individualism as a fundamental part of society as individuals in their pursuit of 

self-gain are expected to take responsibility for failure or success in life. The state is 

foremost occupied with protecting the free market thus social support provided by the 

state is limited and offered under specific terms and conditions. With the welfare system 

reduced to a minimum there are no security against poverty.  

 Education and especially lifelong learning is profoundly affected by reflexive 

individualization as knowledge guides the choices humans make in their life. According 

to Field (2000, p.x) lifelong learning has turned into “a mechanism for exclusion and 

control” furthering inequalities between individuals. Beck and Gernsheim (2006, p. 

144) argues “individualized lifestyles and life situations forces people to make 

themselves the centre of their own life plans and conduct”. Citizens are solely 
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responsible for upgrading their knowledge and employability throughout their life. The 

demands of the knowledge economy creates an situation where workers with low level 

of qualification or lacking ability to repeatedly upgrade themselves are at a risk of 

remaining in low paid temporary work and consequently never employed in permanent 

position (Field, 2000).   

2.2 Lifelong Learning 

In an historical perspective, lifelong learning’s importance was expressed as early as 

1919. The Report of the Adult Education Committee of the British Ministry of 

Reconstruction highlighted the necessity of adult education as accessible for all citizens 

(Field, 2000). The debate on lifelong education intensified in the 1970s as UNESCO’s 

ground breaking book by Edgar Faure “Learning to Be” published in 1972, presented 

education as a humanistic lifelong process in a learning society where the population 

has equal access to education irrespective of social or economic status.    Faure (1972, p. 

xxxiii) explains “If learning involves all of one's life, in the sense of both time-span and 

diversity, and all of society, including its social and economic as well as its educational 

resources, then we must go even further than the necessary overhaul of 'educational 

systems' until we reach the stage of a learning society. In 1996, Delors in cooperation 

with UNESCO published Learning: The treasure within, where he considered the 

globalization and the development of an international community. He envisioned a 

more humanistic worldview protecting democracy and development rather than 

oppression and financial gain (International Commission on Education for the Twenty-

first Century, 1996). In the report, Delors describes lifelong education as “Learning 

throughout life: the heartbeat of society”. Even though the wording lifelong learning 

didn’t exist and the concept still was called lifelong education, he identified four 

important themes for educational action, learning to know, learning to do, learning to 

live together and learning to be (International Commission on Education for the 

Twenty-first Century, 1996, p.22). 

UNESCO’s first International Conference on Adult Education (CONFINTEA) 

took place in 1949 in Elsinore, Denmark and laid the foundation for policies on lifelong 

learning in the member states. The CONFINTEA is held every 12 to 13 years and 1997 

the conference took place in Germany. It highlighted the importance of adult learning 
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and non-formal education as key instruments in overcoming the challenges nations are 

facing, in relation to the phenomenon of globalization that transforms the political, 

social and economic spheres, in terms of both national and international aspects 

(UNESCO, 2013). The most recent CONFINTEA VI occurred in Belem do Para in 

Brazil 2009 where UNESCO’s 144 member states adopted the Belem framework for 

action. UNESCO (2010, p. 37) states that the framework will “guide us in harnessing 

the power and potential of adult learning and education for a viable future for all”. 

Another issue discussed at CONFINTEA VI was how providing adult education has a 

strong interconnection with reaching the international development goals embedded in 

agendas such as Education for All (EFA) and the Millennium Development Goals 

(MDG’s) (UNECO, 2010). One of UNESCO’s six educational institutes is the 

UNESCO Institute for Lifelong Learning (UIL). They assist the member states in issues 

regarding lifelong learning, non-formal education and literacy (UIL, 2014a).   

Compared to UNESCO’s more humanistic view, the European commission and 

OECD are more influenced by the human capital theory and regard lifelong learning as 

a key for competiveness (Field, 2000). In 1973 OECD’s centre for Educational 

Research and Innovation (CERI) adopted the concept recurrent education described as 

“a comprehensive educational strategy for all post-compulsory or post-basic education, 

the essential characteristic of which is the distribution of education over the total life-

span of the individual in a recurrent way, i.e. in alternation with other activities, 

principally with work, but also with leisure and retirement”. (CERI, 1973, p.24) 

However, the implementation of recurrent education failed to acquire any major 

international recognition and was therefore temporarily abandoned.  

The second phase of lifelong learning emerged in the early nineties when focus 

was placed increasingly on adult learners in response to the challenges with the rapid 

globalization and the knowledge economy (Field, 2000).  In 1996, the education 

ministers of the OECD adopted the framework ‘Lifelong Learning for All’ that built on 

the previous concept of ‘recurrent education’ as access to formal and non-formal 

education was to be provided during individuals’ life span. The framework also focused 

on the importance of “recognition by individuals, employers and governments of points 

where there is a social and/or economic need to update knowledge and skills…it does 
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not just see lifelong learning as a right to be exercised, but as a necessary requirement 

of participation” (OECD, 1996, p. 89). 

 As early as 1974, Coombs and Ahmed argued that education could be in the 

form of informal education, formal education and non - formal education. The three 

types of education were expected to be strongly interconnected and complement each 

other creating the best possible learning environment for development during a person’s 

life (Coombs and Ahmed, 1974). Some people thought that non-formal education would 

be an essential instrument for solving all issues with the development in third world 

countries (Field, 2000). Coombs and Ahmed (1974, p.8) describes non-formal education 

stating “Informal education as used here is the lifelong process by which every person 

acquires and accumulates knowledge, skills, attitudes and insights from daily 

experiences and exposure to the environment – at home, at work, at play; from the 

example and attitudes of family and friends; from travel, reading newspapers and 

books; or by listening to the radio or viewing films or television. Generally, informal 

education is unorganized and often unsystematic; yet it accounts for the great bulk of 

any person’s total lifetime learning – including that of even a highly ‘schooled’ 

person”. 

2.3 Democracy 

Democracy is as explained by Saward (2007, p.1) “the key political concept of the early 

twenty-first century”. The term means ‘rule by the people’ deriving from the Greek 

words, demos (people) and kratos (power). The evolution of democracy began in 

classical Athens 500 B.C. and as explained by Hansen (1991, p. 313) “the level of 

political activity exhibited by the citizens of Athens is unparalleled in world history, in 

terms of numbers, frequency and level of participation”. The Athenians exercised direct 

democracy as male citizens had equal legal right to participate and vote in the assembly, 

thus making decisions regarding the city. Women, slaves and non-citizens were not 

included in the political sphere. In the modern world, representative democracy is a 

common political system where the people elect a legislature that decides public policy 

and create laws on behalf of the population (Saward, 2007).   Many democratic nations 

have a written constitution defining the elected government’s role. The constitution 

regulates the government’s influence, ensures that laws are followed and preserves 
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individual citizen’s human rights (Rosenfeld, 2000-2001). In his description of 

contemporary democracy, Schumpeter (2003, p. 269) proclaims  “And we define: the 

democratic method is that institutional arrangement for arriving at political decisions 

in which individuals acquire the power to decide by means of a competitive struggle for 

the people’s vote”. In an ideal democratic society the people has a right to freedom of 

expression, opinions and religion. All men, women and children have equal rights and 

may participate in periodic elections and vote freely. The media is uncorrupted by the 

government and free to provide genuine information and transparency applies. The 

citizens have access to a fair and independent judicial system ensuring the rule of law 

(United Nations, 2014). However as described by John Stuart Mill in his influential 

publication “Considerations of Representative Government” from 1861 it is important 

to remember that in any democracy “representative institutions are of little value, and 

may be mere instrument of tyranny or intrigue, when the generality of electors are not 

sufficiently interested in their own government to give their vote, or, if they vote at all, 

do not bestow their suffrages on public grounds, but sell them for money, or vote at the 

beck of some one who has control over them” (Mill, 2001, p. 14). 

It is essential for the future prosperity of a society to integrate democracy with 

education. Individuals that learn cooperation, interaction, efficient communication and 

mutual respect for each other are inclined to create a community that develops and 

applies fundamental human rights (McLaren and Giroux, 1989; Dewey, 2004). As 

argued by Dewey (2004, p. 96) “the object and reward of learning is continued 

capacity for growth” thus gaining new skills and knowledge is a prerequisite for 

personal improvement, which eventually leads to progress for the entire society.  

However, only a democratic political system allows equal inclusion of all individuals in 

the educational sphere (ibid.). Dewey (1915, pp. 27-28) further explains educations role 

in creating a democratic community by stating “When the school introduces and trains 

each child of society into membership within such a little community, saturating him 

with the spirit of service, and providing him with instruments of effective self-direction, 

we shall have the deepest and best guarantee of a larger society which is worthy, lovely 

and harmonious".  
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2.4 Intersectionality  

The term intersectionality originates from law professor, Kimberle Crenshaw who in the 

1980s began to analyse how the law considered cases where women of colour were 

experiencing oppression by both race and gender (Crenshaw, 2004). Intersectionality is 

described by McCall (2005, p. 1771) as “the most important theoretical contribution 

that women’s studies, in conjunction with related fields, has made so far”. In the 1990 

Patricia Hill Collin’s study of the interplay between multidimensional aspects of 

discrimination affecting coloured women displayed intersectionality’s importance as a 

paradigm for social and cultural research. Collins, (1990, p. 226) explains the benefits 

of her ground breaking, matrix of domination as “Embracing a both/and conceptual 

stance moves us from additive, separate systems approaches to oppression and toward 

what I now see as the more fundamental issue of the social relations of domination”. To 

observe themes of privilege and marginalization, Collins uses the matrix of domination 

to interlock gender, ethnicity and social statues as axes of oppression that effects 

individuals’ experiences (Collins, 1990).  

The concept of intersectionality, highlights how a multitude of implications such 

as gender, race, class, sexual orientation, country of origin and disability may intersect 

with each other and thus lead to a greater level of discrimination or privilege affecting 

an individual or group. Power as described by Foucault is an important aspect in 

intersectionality as it seeks to subordinate or empower individuals (Knudsen, 2005). As 

illustrated by McCall (2005, p. 1772) when observing intersectionality in research it is 

essential to adapt research methods to   “the complexity that arises when the subject of 

analysis expands to include multiple dimensions of social life and categories of 

analysis”. There are three main approaches to intersectionality in research and the use 

of categories such as gender, race and ethnicity ranges from total rejection to strategic 

implementation. Anticategorical complexity seeks to deconstruct gender, class, and 

ethnicity as they are linguistically constructed categories and not inclusive enough to 

provide a holistic picture of an individuals’ experiences of the complex environment 

(ibid.). Intracategorical complexity is an approach interested in the complexities of 

experiences by “particular social groups at neglected points of intersection” (McCall, 

2005, p. 1774).  This approach questions to a certain extent the use of categories and 

divisions, however it recognizes that those may have importance for experiences in 
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society. In Intercategorical complexity, the assumption that society is unequal forms the 

foundation for the study of intersectionality and categories are strategically used to 

observe disparities over a broad spectrum (ibid.). 

2.5 Feminist Poststructuralist Theory 

This research attempts to draw upon feminist poststructuralist theory in the process of 

interpreting and comprehending the results from the data collection. Applying the frame 

work of feminist post structuralism to the study could perhaps enable useful and 

interesting observations regarding females identity and self-awareness as described by 

Weedon (1996, p. 13) “We need to understand why women tolerate social relations 

which subordinate their interests to those of men and the mechanisms whereby women 

and men adopt particular discursive positions as representatives of their interests”.  

The Feminist Poststructuralist theory consists of the concept of feminism 

intertwined with the principles of post structuralism. The poststructuralist theory 

emerged in the end of the 1960s and originates mainly from the work of the French 

theorist Michel Foucault. In his perspective, everything is fluid and there a no fixed 

points. Knowledge encompassed with the norm perceived by society as the correct or 

normal view develops into Foucault’s concept of a discourse that shape society. Power 

is a phenomenon present in all relations in the dynamics of the society. Humans agree to 

conform to power relations as a result of the accepted forms of knowledge existing in 

the society. Coercion is not necessary in the modern sphere as social control is achieved 

by self- regulation. (Luke, 2002).  

A special focus highlights the fact that power relations may be productive for 

individuals who actively develop new strategies of behaviour instead of feeling under 

pressure to conform. Foucault (1977, p. 194) clarifies the ideology as “We must cease 

once and for all to describe the effects of power in negative terms: it ‘excludes’, it 

‘represses’, it ‘censors’, it ‘abstracts’, it ‘masks’, it ‘conceals’. In fact, power produces; 

it produces reality; it produces domains of objects and rituals of truth. The individual 

and the knowledge that may be gained of him belong to this production”.  

Feminist poststructuralist theory stems foremost from French feminist ideas 

created by Hélène Cixous, Julia Kristeva and Luce Irigaray. It opposes traditional 

gender roles in the society and strives to remove patriarchal ideas and values affecting 
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women negatively. Language is percieved as an important source of inequality as many 

words are predominately promoting males as authority. They believe that the language’s 

composition derives from a general assumption and recognition in the society that men 

are superior to women.   

Females have throughout history been denied important positions and education 

as a result of a global male dominance and it is according to the feminist 

poststructuralist theory essential to establish and diminish the causes for women’s’ 

subordination. The inequalities are not the result of the biological differences between 

males and females, thus gender roles are created by society and power relations (Luke, 

2002). As argued by Weedon (1996, p.14) “If Foucault’s theory of discourse and power 

can produce in feminist hands an analysis of patriarchal power relations which enables 

the development of active strategies for change” then a new world order with more 

democratic aspects for women in society may develop.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 14 

3. Methodology 

3.1 Research Strategy and Design 

To address the complex issues of beliefs, attitudes and experiences affecting women’s 

participation in and access to lifelong learning in Izmir, demand a research strategy 

drawing on the strengths of both qualitative and quantitative research methods.  As 

described by Connelly (2009, p. 31) “the goal of mixed methods research is to draw on 

the strengths and minimize the weaknesses of both types of research…and therefore 

have stronger evidence of a conclusion”.   

Data obtained from secondary data information consisting of documents 

provided by the Turkish Ministry of National Education/General Directorate of 

Apprenticeship and Non-Formal Education, along with various other sources laid a 

foundation for this research. An explanatory sequential research design will be applied 

to the study. Initially, quantitative data collected in a cross sectional survey will be 

analysed and further clarified and refined in the second stage of the research through 

semi-structured interviews in a qualitative context. The findings from the two phases are 

then merged providing the final result of the study.  In this study, a major rationale for 

using mixed methods research is that innovative ideas and perspectives are generated in 

the process. The focus is placed upon the quantitative part of the research as the 

qualitative phase seeks to further explain issues and problems revealed in the answers 

from the quantitative survey. When examining to what extent the two phases of the 

study complement or contradict each other a combination of methods produces 

sufficiently explicit conditions for an accurate result. Thus, allowing for a more detailed 

observation of how views, values and practices influence females’ role in lifelong 

learning and how women see themselves as learners and social beings (Creswell and 

Plano-Clark, 2011).  

To get an extensive understanding of the general public opinion, quantitative 

data collection will be employed to reach a large number of participants (Bryman, 

2008). Followed by the qualitative interview phase which as explained by Knodel and 

Saengtienchai (2005, p.670) contributed with detailed answers from the participants 

since “the fact it allowed open-ended responses provided… the opportunity to elaborate 

on the issues and circumstances affecting them”.  The result from the quantitative 
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survey will serve as an essential base for the development of question in the qualitative 

semi-structured interviews (see Appendix 1) and participants from the quantitative 

research will be purposefully selected and asked to participate in the qualitative 

interviews (Bryman, 2008)  

The Feminist Poststructuralist theory will be used as a guiding principle in this 

study as it in interplay with the insights from the outcome of the study, perhaps can 

develop into a revolutionary new framework bringing about proposals for change in 

society. The researcher will as explained by Creswell (1994, pp.177-178) be “working 

back and forth between inductive and deductive models of thinking” with the purpose of 

considering data generated in the research as well as the hypothesis of the theory. The 

philosophical foundation for this mixed research takes a multiple perspective.  

Worldviews takes different standpoints in terms of ontology, which describes the nature 

of reality and epistemology referring to what defines knowledge and how knowledge 

can be acquired. The quantitative part of the research will be influenced by Post- 

positivist worldview. In this perception, reality is seen as a singular and thus the 

Feminist poststructuralist theory represent in the initial stages the single reality used to 

interpret the results from the data collection and reject or apply hypothesis. In the 

qualitative part with comprehensive and thorough insights into participants’ attitudes 

and behaviours, a constructivist worldview is beneficial. Constructivism believes that 

the reality is diverse and vigorously searches for several angels thus complementing the 

researchers attempt to get different in depth accounts from participants in the semi- 

structured interviews (Creswell and Plano-Clark, 2011). 

3.2 Sampling Strategy 

To determine sample size it is necessary to establish how many of the total population 

can be included in the research demographics. In this case, the views of the entire 

population of Izmir, which is approximately 4 million, are interesting for answering the 

research question. Secondly, all samples have a margin of error and the researcher has 

to decide what error margin is acceptable. The confidence level is another measure to 

take into consideration.  For the initial survey, it has been estimated that a sample size 

of approximately 608 people will provide a confidence level of 95% and an error 

margin of 4% (CheckMarket, 2013).  An interesting observation regarding sample size 
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is explained by Bryman (2008, p. 197) “it is the absolute size of a sample that is 

important not its relative size…increasing the size of a sample increases the precision of 

a sample” thus a sample of 2000 individuals always has a greater correctness than a 

sample of 1000 individuals independent of the size of the total population.  For the 

qualitative phase with the semi-structured interviews, the researcher estimates that a 

sample size of at least 60 individuals purposefully selected from the 600 participants in 

the quantitative survey is required for an analysis. To receive the most accurate results it 

is beneficial to utilize the largest possible sample size, however it is in this case not 

realistic to perform a survey of 4 million individuals due to factors such as distribution 

of the survey, low response rates, cost and time involved (ibid.). 

3.2.1 Selection of a Country  

Turkey is a country with an extremely high percentage of women not participating in 

the labour force (CIA fact book, 2013). Access to lifelong learning is essential for the 

further development of the country in both economic and gender equality aspect. These 

factors make Turkey the ideal location for a research in an educational area of profound 

importance.  

 High participation of females in the labour force often reflects a country with an 

advanced social position of women. As a conservative and religious country, Turkey is 

to a great extent dominated by traditional gender roles where the women stay at home to 

take care of children and the elderly instead of seeking education or employment. This 

makes women vulnerable as they lack financial independency and they must depend on 

men as providers (Dedeoglu and Elveren, 2012). In the landscape influenced by the 

globalization and urbanization, a majority of families in Turkey are migrating to larger 

cities such as Izmir. As illustrated in the governments Ninth Development plan 2007-

2013 this has transformed into a new phenomenon where women involved in unpaid 

work on family farms migrate from the rural area to major cities such as Izmir. They are 

unable to enter the urban labour market since they have no qualifications, which lead to 

social exclusion and poverty (DPT, 2006). The Turkish government recognizes the 

importance for the future of Turkey that women are included in education stating “A 

lifelong education strategy will be developed towards increasing the employment skills 

of individuals in line with the requirements of a changing and developing economy and 

labor market” (ibid., p. 98). 
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3.2.2 Selection of Izmir and the Districts 

Izmir is the third largest province of Turkey and has an estimated population of 4 

million inhabitants. Izmir has a strong focus on education with 9 universities and many 

vocational courses on offer. Izmir is selected since it can provide a mix of traditional 

values and modern ideas on society. Izmir consists of 30 districts and the survey was 

performed in 7 of them, Buca, Karabaglar, Konak, Gaziemir, Karsiyaka, Balcova, 

Bayrakli. All districts selected for the survey are located in the metropolitan parts of 

Izmir (Izmir Governorship, 2013). They represent different socio-economic and ethnical 

backgrounds thus providing a comprehensive source for data collection.  

3.2.3 Selection of the Participants 

The target population in this case is Izmir’s population and thus the sample consists of 

males and females representing general public as well as course participants in lifelong 

learning. The aim of the survey is to obtain responses from at least 600 male and female 

participants, thus obtaining an accurate sample frame for the population of Izmir. The 

respondents of the survey will be selected from a sample according to the required 

criteria of age groups with representatives in all 7 districts.  

The age groups for the quantitative research are as follows; 15-24, 25-34, 35-44, 

45-54 and 55+.  The table below depicts number of respondents, age and gender that 

were asked to participate in the survey. Semi-annually all citizens registered in a district 

must pay their property tax in person at the district municipally office and the researcher 

purposefully selected the month of December for conducting the survey, since it 

coincided with a large number of the population turning up at the site. 

Table 1: Survey participants recruited at district municipalities’ offices 

Age group Participants recruited from general public  Total 

 Female Male  

15-24 30 30 60 

25-34 30 30 60 

35-44 30 30 60 

45-54 30 30 60 

55+ 30 30 60 

 150 150 300 
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An additional 300 participants were randomly selected from a segment that attended 

two different types of lifelong learning as illustrated by the table below: 

 

Table 2: Survey participants attending cultural and technical courses 

Age group Participants in cultural courses Participants in technical/vocational 

courses 

Total 

 Female Male Female  Male  

15-24 40 20 20 10 90 

25-34 40 20 20 10 90 

35-44 20 10 20 10 60 

45-54 20 10 10 5 45 

55+ No participants No participants 10 5 15 

 120 60 80 40 300 

 

For the second part of the research, respondents will be selected purposefully from the 

segment groups in the survey. They will be contacted and asked whether they are 

interested to participate in semi-structured, one on one interviews. Respondents in both 

the survey and qualitative research were chosen to allow a diverse range of 

characteristics to be represented such as socio economic background, traditional values 

and attitudes. Izmir one of the most modern and democratic city in Turkey which 

facilitates in finding respondents willing to participate in the interviews compared to the 

more traditional parts of the country. The result from the research in Izmir is however, 

an interesting starting point that perhaps can lay a foundation for further development 

and research of lifelong learning for women all over Turkey. 

3.3 Data Collection Methods 

3.3.1 Survey and Questionnaires 

In the first phase of the study structured interview were performed in the form of a cross 

sectional survey. This frame was chosen since a cross sectional survey collects all data 

at a given time and the questionnaires were only distributed in the month of December 

2013. The researcher asked the authorities of permission to conduct the interviews 

before any distribution of questionnaires started. Any participation in the survey was 

built on informed consent. The researcher trained the interviewers in techniques to 
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perform the survey, explain its purpose to participants and behave respectfully at all 

times. The interviewers were also made aware of the importance of avoiding their 

personal bias influencing participants during the interview process (Creswell, 2005). 

The survey was conducted face to face with the interviewers reading the close-ended 

questions and multiple choices answers to the sample frame of 300 participants found at 

7 different districts offices in Izmir as well as 300 participants who attended lifelong 

learning courses.  

To avoid misinterpretations and to ensure that questions were unambiguous a pilot test 

was distributed to 50 persons who attended lifelong learning courses. The test consisted 

of the survey (see Appendix 2 and 3) in addition to asking the respondents to provide 

feedback on the construction of the survey. The outcome of the test helped to develop 

clear and easy to understand questions for the main survey (ibid.). The interviewers 

filled in most cases in the questionnaires that were attached to a clipboard as the 

participants answered. However, in some cases the participants requested to fill in the 

questionnaire by themselves. In the three most conservative district areas, women 

participants were only approached by female interviews thus avoiding inhibiting 

participation or offending anyone.  

Categories covered by the questions in the survey are educational background, 

gender, lifelong learning and society. They were pre coded for statistical analysis using 

the Statistical Package for the Social Sciences (SPSS). The result from the data analysis 

provided a guide for the formulation of the questions used in the qualitative semi-

structured interviews (Bryman, 2008). 

3.3.2 Semi-Structured Interviews 

The subsequent phase employs qualitative research methods in the form of semi-

structured interviews. A purposefully selected sample of participants from the 

quantitative research were selected and invited to take part in the semi-structured 

interviews. The sample size consisted of 60 respondents including males and females 

from the previous segment groups. As the purpose of the qualitative part of the study is 

to identify and explore women’s perceptions and attitudes towards education for adults 

the   researcher selected a sample consisting of 50 women and 10 men as illustrated by 

the table below: 
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Table 3: Participants in the semi-structured interviews 

Participants 

recruited from 

Female  Male Total 

Course Centres  30 5 35 

District Offices 20 5 25 

 50 10 60 

 

Questions will follow up on the result from the quantitative survey and aims at 

evaluating especially compelling or ambiguous survey responses in addition to new 

insights revealed. The social interaction between the interviewer and the respondent 

during the face-to-face interview will guide the questioning and interesting new 

development might occur during the two-way discussions. This process enables 

information to be elicited without predetermined questions and instead the researcher 

prepares in advance a protocol with a number of issues which is of interest for the 

research. This approach allows for a more comprehensive picture of the participants’ 

perceptions however, it is essential that the interviewer remembers that it is the 

participant’s views that are being sought and bias from the researcher’s position must be 

avoided. The semi-structured interviews will be recorded with the permission of the 

respondents, as this will remove the complexities from the transcription of the results 

(Bryman, 2008). 

3.4 Data Processing and Analysis  

The quantitative data in form of the questionnaires has been pre coded for statistical 

analysis with Statistical Package for the Social Sciences (SPSS). The researcher intends 

to apply a deductive reasoning to the observations in connection with the theory as “The 

deductive approach follows the path of logic most closely. The reasoning starts with a 

theory and leads to a new hypothesis. This hypothesis is put to the test by confronting it 

with observations that either lead to a confirmation or a rejection of the hypothesis” 

(Snieder and Larner, 2009, p.16).  

The result from the data analysis of the quantitative research provides a base for 

the qualitative phase, as the intension is to clarify the quantitative observations. A 

frequently method for analyse of qualitative data is a thematic analysis, where patterns 
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will be located in the findings and utilized as evidence while developing themes and sub 

themes enabling interpretation of the data (Bryman, 2008).  As described by Boyatzis 

(1998, p.4) thematic analysis is "not another qualitative method but a process that can 

be used with most, if not all, qualitative methods..." . When analysing the qualitative data 

an inductive approach applied with the aim to discover links between the research 

objectives and the results derived from the data collected. The researcher found that a 

framework analysis, which belongs to the thematic methodology, provided structured 

management of the data and would assist in answering the a priori research questions 

(Bridgelal et al. 2008).  

Liz Spencer and Jane Ritchie created the framework analysis for policy research 

in the 1980s. The analysis is described by Ritchie and Spencer (1994, p 177) as “an 

analytical process which involves a number of distinct though highly interconnected 

stages”. These closely connected stages allow the researcher to move back and forth 

between the data until a coherent theme appears and enables a transparent result of the 

participants’ perceptions (Ritchie et al., 2003). Initially the researcher made a verbatim 

transcription of the audio-recorded interviews, which provided a basic foundation for 

the framework analysis. The actual framework analysis consists of five important steps 

as illustrated by the figure below. 

FAMILIARISATION 
with the data collected in 

semi-structured 
interviews

THEMATIC 
FRAMEWORK

through creating themes 
and sub-themes

INDEXING

by coding into themes

CHARTING

placing cases and 

themes into a matrix

MAPPING AND 
INTERPRETING 

searching chartered data 
for patterns and links

Figure 1: The five stages of framework analysis. (Adapted from Ritchie and Spencer 1994) 
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The researcher immersed in the data by a careful in-depth study of the transcript 

allowing for separation into key issues.  This process demanded thorough analysis of 

transcripts and note making, thus this stage was particularly time consuming.  

To identify a thematic framework the researcher then observed the notes made in 

the familiarisation of transcripts. The topics for the themes and sub themes stemmed 

from the initial research questions, findings from the survey conducted and most 

importantly, transcripts from the semi-structured interviews. To enable comparison of 

all data, sections in the transcripts were coded with paraphrases to explain opinions, 

social structures or culturally shared meaning. During this summarizing, great effort 

was made to discover unexpected new perceptions and beliefs. The researcher used 

paper charts for the division into themes and post it notes for comments to arrange the 

themes into an initial thematic framework. This enabled the researcher to view the entire 

data set at once. The table below illustrates the thematic framework that comprises of 

themes and sub-themes derived from the findings. 

Table 4: Thematic framework 

Key theme Sub-themes 

1. Importance of learning 1a) Emphasis on education 

1b) Knowledge changing previous ideas and 

beliefs 

2. Ability to pursue education 2a) Policy enabling women participation 

2b) Childcare centres 

2c) Economic ability 

3. Purpose of women’s participation 3a) Employment or entrepreneurship 

3b) Socialising out of the house 

3c) Development of talent 

 4. Life improvement by participation 4a) Respect from society 

4b) Independency 

4c) Economic freedom 

4d) Confidence 

 

 

 

5. Barriers to women’s participation 5a) Cultural and societal expectations of 

women 

5b) Family repression 
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6. Women’s participation in the labour 

market 

 

7. Promoting lifelong learning to women  

8. Recommendations and ideas for 

increasing women’s participation 

 

 

The thematic framework was then applied to the original transcript and the researcher 

established the theme for each section with highlighter pens in predetermined colours 

according to type of theme, which facilitated the indexing. Upon completion of the 

indexing, the information was comprised into a matrix in an Excel spreadsheet with 

rows for each participants and columns divided in the themes from the thematic 

framework thus allowing each participants input for the themes to be known. Especially 

compelling statements or ideas where noted in the spreadsheet.  

In the final stage, mapping and interpretation of the data included revision of the 

results from the five phases comparing themes and subthemes with transcript and 

original audiotapes. Thus, a search for patterns of similarities, differences and validity 

in the findings was performed (Ritchie et al., 2003). 

Finally, the results from the quantitative and qualitative parts will be studied 

simultaneously and the findings will be applied to the research questions proposed with 

the aim to establish their contribution to the objectives (Creswell and Plano-Clark, 

2011). 

3.5 Validity and Reliability 

As explained by Creswell and Plano-Clark (2011, p.210) it is essential in any research 

“to utilize procedures to ensure the validity of the data, results and their interpretation” 

In the quantitative research pilot testing was used to test whether the outline of the 

survey measured the intended data in a correct way. In addition to this content validity 

,which indicates whether questions in quantitative research cover and represent, the area 

of interest has been applied through consulting professionals in the area of lifelong 

learning, education and gender. Reliability is examining the consistency aspects of the 

research results. In the quantitative research, it was controlled through checking whether 

scores were internally consistent.  
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In the qualitative phase, validation was performed to investigate the correctness of 

results. The researcher utilized the concept of triangulation as data collected from 

several individuals, various documents and interviews assisted in verifying evidence for 

a theme. A few participants from the semi-structured interviews performed member 

checking and read the final report to see if they agreed that the findings were accurate 

and consistent with their perception of the themes in the interviews (Creswell, 2005). 

3.6 Ethical Considerations 

Ethical considerations are of great importance when conducting research. It is the 

responsibility of the researcher to ensure that no negative consequence affects the 

participants as a result of participating. As Creswell (2005, p.227) highlights it is 

extremely important that the researcher do “not engage in deception about the nature of 

the study” and all participation must be based upon informed consent. Permission to 

conduct this research has been obtained from the district municipalities taking part in 

the survey as well as from Izmir’s Major.  

When reporting data all identities of the participants in the research will remain 

permanently undisclosed and aliases will be used. Confidential communication such as 

transcript, documents and recordings will be protected until coding is completed and 

thereafter erased. The aims and objectives for this research have been clarified to all 

prospective participants to provide them with all possible information before deciding 

whether they wish to take part in the research or not. The conduct of the interviewers 

and researcher when interacting with others will be respectful and follow ethical 

standards (Bryman, 2008).  
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4.0 Context of the Study 

4.1 Geography and Demography 

Turkey is situated in the south-western part of Asia and has the vast territory of 783,562 

km2. The country has a geostrategic location with a coastline of 7200 km and presides 

over important waterways including the Bosporus, Sea of Marmara and the 

Dardanelles. In 2013, Turkey’s population was approximately 80,694,485 million and 

as many as 71.5% were living in urban areas. The current population consists of the age 

groups 0-14 years old (25.9%), 15-24 (17%), 25-54 (42.7%), 55-64 (7.9%) and 65 and 

over has a percentage of 6.6 (CIA Factbook, 2013). Due to reduced birth rates and 

longevity, Turkey’s age distribution is estimated to change. The population in the work 

force age will increase and the percentage of young people will be reduced (OECD, 

2007). This phenomenon will have implications on the planning of education and labour 

markets. 97.9 of the males are literate while females have the lower percentage of 90.3 

(CIA Factbook, 2013).  

Izmir has played an important role in history for thousands of years as a centre of great 

significance for trade. It is Turkey’s third largest city with a population of 

approximately 4 million.  It covers an area of 11,973 km2 and is located in western 

Anatolia on the Aegean coast. The Gulf of Izmir has the second largest port in Turkey. 

Izmir has an extensive transport network and a developed industry sector. Izmir has 30 

districts and its centre point is the district of Konak. Other important districts include 

Karsiyaka which consist of 28% of Izmir’s population, 18% lives in Buca and 11% in 

Bornova. Of the labour force, 38% works in the service sector, 32% in the trade sector 

and 23% are employed in the industry. Izmir is divided into 30 districts and located in 

the western parts of Turkey as depicted by the figure below. 
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 In recent years, Izmir has experienced a large increase in the population leading to a 

problem with overcrowding and wellbeing in the central parts of the city. The local 

government is currently trying to reduce the pressure on the metropolitan parts and 

persuade the population to move to new centres in the suburbs and surrounding areas of 

Izmir by implementing new transport links, infrastructure and activities (The Ministry 

of Culture and Tourism, 2013).  

4.2 Sociocultural, Political and Economic Context 

Mustafa Kemal Ataturk is often described as the father of the Turkish Republic. He 

became its first president in 1923 and made revolutionary changes of Turkey as he 

aimed at making it a modern, democratic, secular state based upon western models. As 

highlighted by Mango (2004, p. xi) Ataturk’s agenda for transforming Turkey through 

extensive reform was “ not imitation but participation in a universal civilization…he 

saw as the onward march of humanity, regardless of religion and the divisions it 

caused”.   

 

Figure 2: Map of Izmir’s 30 districts (Mapsof.net, 2014) 
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Turkey is turbulent region and has suffered three military coups, the most recent one 

occurred in 1980. The exclusion of the Kurdish minority from the society has resulted in 

extensive clashes between the government and the Kurdish terrorist group PKK. This 

conflict has to date claimed more than 30 000 lives. (Eurydice, 2010). The issue of 

human rights is of a great concern for Turkey. Freedom of expression is restricted in 

both media and society and journalists criticizing the government are being imprisoned. 

Fabricated evidence is rumoured to be used to convict innocent prisoners and recently 

excessive use of force by the police has resulted in several deaths from participants in 

peaceful demonstrations. Even if Turkey adopted the Council of Europe Convention on 

preventing and combating violence against women and domestic violence during 2013, 

only 103 safe houses for victims of domestic violence were available in 2013. In 

comparison to the large population of Turkey and the current status of the problem, this 

is far from satisfactory. A suggestion for a new law, imposing restrictions on women’s 

access to abortion has been made, even though the law is not yet implemented 

(Amnesty International, 2013). Turkey’s accession process to the European Union has 

to a great extent been prevented by the government’s failure to address these human 

rights violations (European Commission, 2012).  

Currently the Islamist, Justice and Development party (AKP) rule the country and they 

are influenced by conservatism and traditional ideas aligned with Islamic values. 

However, officially the Turkish government has a secular, parliamentary and 

democratic system. The dominating religion in Turkey is Islam and 99.8% of the 

population is Muslim (CIA Factbook, 2013, Eurydice, 2010). In contrast to the low 

participation rate of females in the labour market, Turkey has during the last decade 

managed to transformed into the 16th largest economy in the world with a GDP of 

US$735 billion (World Bank, 2012). The economic growth is a result of an effective 

fiscal and monetary framework. The government’s target is a free market economy and 

increased productivity thus a substantial privatization of sectors such as communication, 

transport and banking has occurred (CIA Factbook, 2013).  

4.3 Women, Society and Family 

Women’s role in the Turkish society is diverse since it is profoundly impacted by the 

conflict and interplay between the secular, modern, Western inspired views and the 
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traditional Islamic values. As illustrated by Kardam ( 2005, p.3 ) “In the Western value 

system, women’s individual rights are upheld in a secular democracy as individual 

citizens, while in the Islamic viewpoint, women and men derive their rights from God, 

and as members of a community (umma), they have separate but complimentary 

responsibilities and rights”  

Turkey is a candidate for membership in the European Union and an important 

condition in relation to accession as stated in the Copenhagen Criteria, refers to 

democracy, human rights and equality (European Commission, 2014). The Convention 

on the Elimination of All Forms of Discrimination against Women (CEDAW) 

formulated by the UN General Assembly in 1979 in addition to the Beijing framework 

for action promoting the empowerment of women are agendas of great significance for 

the recent reforms implemented by the Justice and Development party (AKP) in regards 

to women’s human rights in Turkey (UN Women 2013; Kardam, 2005).  Some of these 

new developments were found in Turkey’s new Civil Code in 2001.  It established equal 

rights for men and women in marriage, divorce and family matters. The Civil Code’s 

adoption of equal rights to property gained during marriage was of great significance 

since it is “assigning an economic value to women’s hitherto invisible labor“ (Kardam, 

2005, p. 27). Perpetrators of honour crimes are no longer receiving lighter prison 

sentences with the excuse that they were provoked into committing a crime, thus honour 

killings are to be sentenced as homicides without extenuating circumstances (ibid.). 

However, as argued by Kardam (2005, p. 3) “values of relatedness, honour, and social 

harmony based on a notion of collective identity rather than individual liberty are still 

very much part of Turkish society “ 

Turkey’s GII ranking is confirming the current presence of gender inequalities 

between males and females. The gender inequality index (GII) measures the 

reproductive health, empowerment, and economic activity in a country.  In the human 

development report from 2013, Turkey’s GII rank was 68 out of 148 nations. This high 

score is as illustrated by the table below an indication of major gender disparities 

(UNDP, 2013) 
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Table 5: Turkey’s GII for 2012 

Country GII 

Value 

GII 

Rank 

Maternal 

mortality 

ratio/100.000 

live births 

Adolescent 

fertility 

rate/1000 

live births 

Female 

seats in 

parliament 

(%) 

Population 

with at least 

Secondary 

Education (%) 

Labour force 

participation 

Rate (%) 

      Female Male Female Male 

Turkey 0.366 68 20 30.5 14.2 26.7 42.4 28.1 71.4 

Source: Adapted from UNDP (2013) 

 

The Justice and Development party (AKP) currently governing the country has in 

contradiction to the secular constitution of Turkey, strong traditional and Islamic views. 

Some examples of their conservative ideas are promoting that all women ought to have 

three children as well as turning the use of the headscarf into a human right rather than a 

religious obligation. The Turkish society interprets the definition of a good woman as 

someone who stays at home taking care of the children and the elderly, thus the 

government is not providing much child or elderly care, excluding the females from the 

paid labour force, education and social security protection (Dedeoglu and Elveren, 

2012). Gender roles has been a phenomenon on the political agenda ever since Ataturk 

founded the Turkish republic in 1923, however according to Dedeoglu and Elveren 

(2012, p. 3), “while women’s issues have been the subject of heated political debates, 

women themselves have been absent from these circles”.  
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5. Lifelong Learning in Turkey 

5.1 Lifelong Learning in the Law 

In Turkey, the constitution, laws on education, instruction, and national education 

councils regulate the education system. In development plans and programmes, the 

Turkish government outlines measures for improving the organization of the education 

system. The management of the education system is centralized and the Ministry of 

National Education (MoNE) controls formal and non-formal education except for higher 

education in the country. YÖK (Council of higher education) is responsible for the 

supervision of tertiary education. The table below illustrates the different types of 

education in the formal and non-formal sectors. 

Table 6:The Turkish National Education System 

Formal 
Education 

Pre-Primary Education, 37-66 months 
non-compulsory 

Non -Formal 
Education 

Short Courses 

Primary Education, 4 years, compulsory Public Training  
Lower Secondary Education, 4 years, 
compulsory 

Apprenticeship 
Training 

Upper Secondary Education, 4 years, 
compulsory 

Open Learning 

Tertiary Education, 2 years or 4+ years 

Source: Adapted from UNEVOC (2013) 

MoNE’s central section consists of directorates operating different types of educational 

activities. Directorate general of Lifelong Learning (LLL) supervises and develops 

lifelong learning strategies.  In addition MoNE has subdivisions in the form of 

provincial national education directorates in 81 of Turkey’s provinces and district 

education directorates in 800 of the districts that implement the education on a local 

level (UNEVOC, 2013). The law that lays the foundation for the Turkish education 

system is National Education Basic law No. 1739 and article18 proclaims that education 

is consisting of formal and non-formal education. Article 18, further declares that 

“Lifelong learning is one of the main elements of Turkish National Education” Article 9 

of the law describes how “general and professional education of individuals should 

continue throughout their life” The organization and objectives of the non-formal 

education is regulated by article 40 and 41 of the law.  The Apprenticeship and 

Vocational Training Law No. 3308 adopted in 1986 and revised by the Vocational 
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Education Law No. 4702 aims at improving technical and vocational education. The 

law states the necessity of organizing TVET courses, which enable people to improve 

their skills and align with labour market needs. Law No.5544 established the Vocational 

Qualification Authority (VQA) in 2006. The authority’s main purpose is to connect the 

TVET system to employment opportunities and create a national framework for 

measuring qualifications gained through lifelong learning in accordance with the 

European Qualification Framework. (Ministry of National Education, 2009 and 

UNEVOC, 2013).  

In the Turkish governments’ development plans, a strategy for reaching long-

term objectives is outlined with a vision to improve human development and economic 

growth. The targets are aligned with the actions and policies Turkey aims at 

implementing to meet the EU accession criteria The eight development plan for the 

years 2001-2005 puts pressure on the importance of lifelong learning and states “The 

possibility of all sorts of extended education based on the approach of lifelong learning 

shall be developed” (DPT, 2001, p. 91). In the ninth development plan (2007-2013) the 

importance of lifelong learning is stated in article 570 “A lifelong education strategy 

will be developed towards increasing the employment skills of individuals in line with 

the requirements of a changing and developing economy and labour market…. This 

strategy will cover mechanisms that will support increasing formal and non- formal 

education opportunities, strengthen the horizontal and vertical relationship between the 

types of education…as well as support the involvement of the private sector and NGO’s 

in this area” (DPT, 2006, p.98). Item 594 of the ninth development plan further argues 

“With the aim of ensuring the lifelong education approach to be adopted by the society, 

opportunities in non-formal education, including e-learning, will be developed 

individuals beyond the education age will be encouraged to benefit from open education 

programs, and activities related to acquiring skills and a profession will be increased.” 

(ibid., p.101). MoNE provides the largest share of lifelong learning programmes, 

however there are a number of other suppliers such as foundations and associations 

working on a voluntary basis, companies providing on the job training, local 

communities and the private sector that offers education that require payments from the 

participants. However all the providers are authorized by MoNE and their curriculum, 
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admission standards and qualifications issued must be accepted as satisfactory by 

MoNE under law no. 430, Unification of Education (Eurydice, 2010, MoNE, 2009a). 

5.2 Development Areas in Lifelong Learning 

The Turkish government sees restructuring and creating a beneficial framework for 

lifelong learning as a self-evident basis for the future of Turkey. In today’s information, 

society the Turkish government recognizes the importance of a possibility to reskill 

throughout life and increase mobility between various types of education and the world 

of work. MoNe (2009b, p.8) argues that “Lifelong learning comprises domestic 

learning in early childhood period, preschool learning and all stages of formal 

education, non – formal education, and learning acquired in business life, knowledge 

and skills gained in any period of life”.  In 2009, Turkey adopted a lifelong learning 

strategy and in 2010, the work plan for the strategy was implemented. International 

lifelong learning approaches have been a strong influence in shaping the Turkish plan 

(MoNE, 2009b). A special focus has been placed upon the Lisbon strategy, an agenda 

for the years 2000-2010 developed by the European Commission. The purpose of the 

Lisbon strategy was for EU “to become the most dynamic and competitive knowledge-

based economy in the world by 2010 capable of sustainable economic growth with more 

and better jobs and greater social cohesion and respect for the environment"  (European 

Commission, 2010, p.2).  

The prevalent aim of the Turkish lifelong learning strategy is “Facilitating 

Access to Quality Learning through Strengthening Lifelong Learning Infrastructure” 

(MoNE, 2009b, p.10). Lifelong learning should according to the strategy be provided 

for all members of the society, irrespective of previous educational attainment, age or 

socio economic statues. The strategy recognizes that today’s rapidly changing, 

technological world demands individuals to constantly update their skills and 

knowledge as lifelong learning plays an important role in increasing employability. The 

strategy is divided into 16 different priorities for lifelong learning.  

Priority 1: Issuing a legal regulation in which duties and responsibilities of the parties 

are expressly specified for the coordination of lifelong learning 

The parties referred to in the first priority are individual, family, work, NGO’s, public 

agencies and the media. 
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Priority 2: Establishing a lifelong learning culture by increasing social awareness 

By providing information, regarding lifelong learning opportunities to the general 

public through media and NGO’s the government aims at raising awareness of the 

benefits of continuous education and hence increase participation in lifelong learning 

programmes. 

Priority 3: Strengthening data collection system for efficient monitoring, evaluation and 

decision making 

It is essential for the development of lifelong learning in Turkey that an accurate and 

effective system exists to collect data for the learning. To take part in international 

surveys is necessary for effective national and international comparisons. 

Priority 4: Increasing literacy rate through ensuring acquisition of literacy skills by all 

individuals 

The illiteracy rate is a problem in Turkey especially among women (MoNE, 2009b). In 

2012, the average illiteracy rate for women was 7% and the male illiteracy rate was 1.4 

%. The highest female illiteracy rate (18.2%) was found in the province of Sirnak. For 

males, the highest illiteracy rate (4%) was reported in Mardin (TurkStat, 2013). This is a 

hindrance to participation in lifelong learning since all materials require at least basic 

reading skills. The government plans programmes specifically targeting areas where the 

illiteracy rates are high. 

Priority 5: Increasing schooling ratios at all levels of education, starting with basic 

education 

Living in poverty in remote areas of Turkey directly correlates with restricted access to 

education. Gender is another factor affecting educational attainment since girls 

especially in families with low socio economic status are prevented to attend school by 

traditional values. Through campaigns such as “Come on Girls Let’s to School” and 

“Conditional Cash Transfer Program” the government is working on increasing 

attendance (MoNE, 2009b). 

As illustrated by the table below the government has substantially increased attendance  
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Table 7: Net schooling ratio by educational year and level of education 

 Primary Education 

 8 Years/Compulsory 

Secondary Education  

4 Years 

Higher Education 

2-4+ Years 

Educational 

year 

Total 
% 

Male 
% 

Female 
% 

Total 
% 

Male  
% 

Female 
% 

Total 
% 

Male 
% 

Female 
% 

2006/07 90.13
  

92.25 87.93 56.51 60.70 52.16 20.14 21.56 18.66 

2007/08 97.37 98.53 96.14 58.56 61.17 55.81 21.06 22.37 19.69 

2008/09 96.49 96.99 95.97 58.52 60.63 56.30 27.69 29.40 25.92 

2009/10 98.17 98.47 97.84 64.95 67.55 62.21 30.42 31.24 29.55 

2010/11 98.41 98.59 98.22 66.07 68.17 63.86 33.06 33.44 32.65 

2011/12 98.67 98.77 98.56 67.37 68.53 66.14 35.51 35.59 35.42 

Source: Adapted from MoNE (2013) 

The Justice and Development party (AKP) restructured the education system by 

implementing law No. 6287 on 30th Mars 2012 as they extended the compulsory 

education to 12 years for the educational year 2012/13. This new framework divides 

compulsory education into 4 years primary school, 4 years lower secondary school and 

4 years upper secondary education (MoNE, 2013). The first 4 years has a common 

curriculum and then children can choose between general or vocational education and 

specialize in a specific field of study earlier than before. In the previous system, the first 

8 years of primary school had a common curriculum and children could specialize first 

at the age of 14. The new system has been heavily criticised as people believe it is far 

too early for a child to decide their future career at the age of eleven.  

There are concerns that the Islamic and conservative AKP has implemented the 

new system based on political and religious motives since it enables children to enrol at 

the vocational, religious Imam-Hatip schools at the age of eleven, thus assisting in the 

governments’ attempts to move the country away from secular values towards a more 

Islamic setting.  

Home schooling will be allowed after the first 4 years of primary education and 

this could be a barrier to girls and women in society. Conservative and traditional 

parents may see this as an opportunity to retain girls at home (WES, 2012). 

Subsequently this may lead to an increase in child brides or child labour. Illiteracy 

among women and girls may also rise as a result of the reform proposal.  

The table below depicts net schooling ratio for the current 4+4+4 educational system. 
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Table 8: Net schooling ratio by educational year and level of education 

Educational 
year 

Primary schooling 
4 Years/compulsory 

Lower secondary 
school 
4 years/compulsory 

Upper secondary 
education    4 
years/compulsory 

Higher education 
2-4+ years 

2012/13 Total 
% 

Male 
% 

Female  
% 

Total 
% 

Male 
% 

Female  
% 

Total  
% 

Male 
% 

Female 
% 

Total 
%  

Male 
% 

Female 
% 

 98.86 98.81 98.92 93.09 93.19 92.98 70.06 70.77 69.31 38.50 38.40 38.61 

Source: Adapted from MoNE (2013) 

Priority 6: Ensuring that education institutions’ physical infrastructure and trainer 

personnel number and quality are sufficient for needs 

To provide an effective educational environment and provide quality training Turkey 

wishes to increase the number of educational facilities and teachers. Qualified and 

motivated training personnel is key for providing quality education and the government 

wishes to improve teachers training and implement in–service training courses for 

teachers to reach a high standard. The necessity for provision of workplace training, for 

vocational teachers to align their teaching with new developments in their fields is 

highlighted. 

Priority 7: Updating training programs continuously in the direction of changing needs 

All types of education are to be made “learner centred” Students will in contrast to 

conventional education be able to follow their own interest to a greater extent and 

choose what they wish to learn. Such an approach demands self – management, 

accountability and responsibility. To achieve a learner centred education system a wide 

range of subjects will be made available to the students as they may select studies 

depending of their previous knowledge or areas of interest. A condition for the 

successful implementation of a student centred education system requires all 

stakeholders involved in the educational process to adapt with consensus to their 

restructured duties and functions. To accomplish this on a local level the framework for 

the learner centred system will be presented to all actors as a learner city where 

everyone involved in the process works in interplay and supports each other.   

 All students will in the formal stages of their education have the opportunity to 

study at least 2 foreign languages to enable connections and cooperation with the 

inhabitants of other countries.   

Priority 8: Activating information and communication technologies for individuals to 

accommodate with the changing needs of the age 
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In the information society, it is crucial for survival that individuals are proficient users 

of the available and rapidly developing technologies. Computer skills are planned to be 

included in the education and thought to citizens of all ages. 

Priority 9: Attaching particular importance to disadvantaged individuals in the process 

of participation to lifelong learning 

The government places a special focus facilitating individuals in unfavourable 

circumstances such as old age, disability or long-term unemployment access to lifelong 

learning programmes to strengthen their skills and knowledge. 

Priority 10: Strengthening career guidance services under the scope of lifelong learning 

The aim with this priority is to establish 2 separate system of guidance for educational 

choices. A specific type of guidance and counselling are to be provided by schools to 

students who lack previous experience of the labour market and its demands. For adults 

the information provided about lifelong learning programmes should consider the fact 

that it might be a long time ago they attended any education and thus they might be 

unfamiliar with recent developments in the educational sphere. Internet based advice on 

courses will be carefully constructed creating a valuable source of information 

accessible to a large number of the population. 

Priority 11: Establishing a quality assurance system by activating the vocational 

qualification system 

The Turkish vocational qualification authority established in 2006 aims at setting 

uniformity in accessing competencies and recognizing prior learning including work 

experience by monitoring, determining and reviewing how the qualifications meet 

specific standards. For qualifications to be accredited they must comply with pre-set 

criteria which guarantees the quality of any acquired skills. The Turkish National 

qualification system which is aligned with the European Qualification Framework’s, 

standards, enables greater mobility across employment sectors, countries and 

educational fields thus leading to an increase in interest for vocational education for 

employers, individuals and institutions.  

Priority 12: Facilitating transitions between training programs and from school to work 

and from work to school 

Support mechanisms are essential for increasing mobility between employment and 

education as the knowledge economy has created a constant need for updating skills and 
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knowledge. A computer-based system will be created where persons may follow 

competencies they acquired through the world of work and educational initiatives.  

Cooperation and mobility between the world of work and education is of a special  

Priority 13: Reaching labour quality to internationally competitive level 

In Turkey, there are high rates of unemployment especially among the female 

population. Migration to the larger cities in Turkey has created major problems with 

unemployment as individuals with low levels of education, who previously worked with 

farming in rural areas are unable to find work in urban areas. Budget allocation towards 

employment opportunities and education has been insufficient and must be increased in 

the future.  

A skilled workforce strongly correlates with economic growth and standard of 

living in a country however, a high percentage of the Turkish labour force level has an 

educational attainment level lower than high school. The European employment 

strategy develops employment policies in the EU’s member states based on optimizing 

skills levels and expand the workforce and serves as a model for Turkey’s national 

framework.  The strategy has four main objectives. Maximize employability through 

reskilling for labour market needs and implementing initiatives against long-term 

unemployment. Encourage entrepreneurship by implementing reforms that reduce taxes 

and make the procedure of starting a business easier. Increase adaptability of all 

stakeholders in the employment process, as it is essential to adapt to the demand of the 

constantly changing labour market in today’s global world. Strengthening equal 

opportunity and improve women’s participation rate in the labour market. Many 

females are engaged in informal child and elderly care at home instead of participating 

in the world of work (MoNE, 2009b). As a result of governments providing access to 

child and elderly care services, women’s participation rate in the labour market 

improves.  

Priority 14: Ensuring that the financing of lifelong learning be shared by the parties 

Lifelong learning brings advantages to the state, employers, NGO’s and individuals thus 

co-financing from all stakeholders may provide a more adequate level of funding in 

lifelong learning. Public resources are insufficient in Turkey to cover all necessary 

expenses for an efficient lifelong learning system. Compulsory education are provided 

free of charge in all public schools and adult training is free of charge for disadvantaged 
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groups of the population such as long term unemployed, youth, women and elderly. 

Incentives such as reduced taxes are planned by the government to attract companies, 

the private sector and NGO’s to invest in lifelong learning. Another initiative in 

progress is a student loan system where individuals repay the state funding once they 

upgrade income after completing an education (MoNE, 2009b). The table below 

indicates budget allocation for public funding of education in Turkey.  

Table 9: Proportions of budgets of MoNE and YOK + universities in gross domestic product 

and consolidated/ central government budget 

 MoNE 

budget 

allocation 

YOK + 

University 

budget 

Total Proportion of total 

education budget in 

consolidated/central 

government budget 

Proportion 

of total 

education 

budget in 

GDP 

Years Budget allocations 
(Million TL) 

% 

2011 34 112 11 504 45 616 14.59 3.51 

2012 39 169 12 744 51 913 14.79 3.62 

2013 47 496 15 228 62 724 15.53 3.99 
Source: Adapted from MoNE (2013) 

Priority 15: Increasing international cooperation and mobility under the scope of 

lifelong learning 

Turkey participated in the European Union’s Lifelong learning programme (LLP) 2007-

2013, which supports collaboration between member states in terms of developing 

educational policies (MoNE, 2009b). In Decision No 1720/2006/EC of the European 

Parliament, article 1.2 the ambition of the LLP action programme is according to 

European Union (2006, p. 48) “to contribute through lifelong learning to the 

development of the Community as an advanced knowledge-based society, with 

sustainable economic development, more and better jobs and greater social cohesion, 

while ensuring good protection of the environment for future generations. In particular, 

it aims to foster interchange, cooperation and mobility between education and training 

systems within the Community so that they become a world quality reference.” 

Priority 16: Supporting lifelong learning activities in order to increase the participation 

of elders into social and economic life 

As life expectancy rises, the world is turning into an ageing society. Although Turkey 

has a larger proportion of young citizens, they intend to develop strategies to include 

elderly individuals in the labour market. Currently the country is not providing 
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sufficient assistance for elderly who wishes to take part in lifelong learning initiatives. 

Turkey aims at education older individuals on technological advances as they will need 

to adapt to the rapid changes of the knowledge economy. New policies on pensions will 

be developed to encourage elderly to remain in the labour force along with flexible 

working arrangement such as part time employment. The demand for occupational 

mobility is expected to increase as a consequence of the information age and 

globalization. Thus, it will be beneficial for members of the population to reskill at 

various ages (MoNE, 2009b). 

The government is currently working on an updated strategy for lifelong 

learning covering the period 2014-2018. The new plan concentrates on harmonization 

and cooperation between the stakeholders of lifelong learning in the public, private and 

social sphere. To optimize participation in lifelong learning and highlight the benefits of 

new skills and knowledge, awareness raising activities will be utilized. An important 

objective of the new plan is to achieve long-term prosperity, as implementing effective 

structural changes in the lifelong learning framework will raise the population’s 

competencies, increase social cohesion and sustain economic growth (ETF, 2014). 

5.3 Women and Lifelong Learning 

A structure for European collaboration in education and training was affirmed in May 

2009. One of the framework’s targets for 2020 is 15% participation rate in lifelong 

learning for the age group 25-64 years olds. By 2011 United Kingdom (15.8%), 

Netherlands (16.7%) and Slovenia (15.9%) had already reached this target. The lowest 

participation rates were represented by Bulgaria (1.3%), Romania (1.6%) and Greece 

(2.4%). Turkey’s figure in 2011 was only 2.9, which indicate that drastic measures must 

be taken to improve access to lifelong learning programmes in the country (Eurostat 

2014a). 

As illustrated by the table below in Turkey, female participation in lifelong 

learning programmes is lower than male participation in contrast to EU, where a larger 

number of females than men attend.  
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Table 10: Participation rate in education and training (last 4 weeks in age group 25-64) 

 Male % Female % Total % 

2008 

 

2009 2010 2011 2012 2008 2009 2010 2011 2012 2008 2009 2010 2011 2012 

EU-28 8.5 8.4 8.2 8.1 8.3 10.2 10.1 9.9 9.5 9.7 9.3 9.2 9.1 8.8 9.0 

EU-15 9.7 9.7 9.4 9.3 9.5 11.7 11.7 11.4 10.8 11.0 10.8 10.7 10.4 10.1 10.3 

Turkey 2.1 2.4 2.6 3.0 3.2 1.6 2.1 2.4 2.7 3.1 1.9 2.3 2.5 2.9 3.2 

Izmir 2.4 2.5 2.8 4.8 4.6 1.5 2.4 2.6 3.9 4.5 1.9 2.5 2.7 4.3 4.5 

Source: Adapted from Eurostat (2014b) 

The Adult Education survey conducted by TurkStat in 2012 provides an interesting 

insight of the barriers Turkish women and men over the age of 18 felt prevented them 

from participating in education and training. As indicated by the table below 

expectations relating to domestic labour and traditional values were major obstacles for 

women compared to men in participating in lifelong learning (TurkStat, 2014a) 

 

Table 11: The most important reason for not participating in education and training (Population 

age 18 and over, 2012) 

 Family 

responsibilities 

Distance 

to school 

Health 

or age 

No access 

to 

computer/ 

internet 

Lack of 

confidence 

to return 

to school 

No 

suitable 

education 

available 

Spouse/family 

does not allow 

Male 

% 

22.2 5.2 0.6 22.4 0.0 3.2 0.2 

Female 

% 

49.3 5.1 0.7 20.6 0.1 1.3 2.8 

Source: Adapted from TurkStat (2014a) 

In 2011, Turkey had a male labour participation rate of 69.2 in the population over 15 

years old. Women had a labour participation rate of 25.9 and this placed Turkey as the 

country with the lowest participation rate in the European Union. The percentage of 

unpaid family workers was 31.8 for women and 3.8 for men. In 2013, 60.2% used 

computers and 59.3 % used internet of the men in the age group 16-74, however only 

39.8 % of the women used computers and 38.7 % the internet. In the Turkish 

parliament, only 14.4% of the deputies were female and 4% were ministers. In 

comparison to the proportion of women deputies in Sweden (52.2 %) and Norway 

(52.6%) women’s participation in parliament in Turkey is far from satisfactory.  

As explained by figure 3 below many occupations of importance, are dominated by 

males excluding women from higher employment positions (Turkstat, 2014b). 
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Estimates indicate that 3 million of the population are illiterate in Turkey and 3.8 

million, lack primary education, females are representing a large percentage of the 

figures. Literacy is a precondition for learning and the Turkish constitution proclaims 

that basic education is a right for all individuals thus there is urgent need for action to 

resolve the problem. The MoNE through adult education centres provides a beginners 

course (120 hours of education) for adults without prior knowledge of reading and 

writing and a second learning stage (120 hours of education) for participants that have 

gained some literacy skills. In addition, the two courses provide training in numeracy. 

The second course provides an opportunity to take an examination leading to primary 

education certification (UIL, 2014b) 

The Mother & Child Education foundation (ACEV) was established in Turkey 

1993 to empower women and girls from especially vulnerable families. Training 

programs in literacy skills for everyday life and child development are provided in 

cooperation with MoNE. Early childhood education programs (ECEP’s) are provided to 

parents with children in pre-school age. A limited number of children in Turkey attend 

pre - school and the programmes’ objective is to educate the parents on early childhood 

education (ECE), which lays a base for children’s future educational success. In the 

Mother & Child Education program, mothers in unprivileged families without access to 

institutional ECE are thought how to stimulate their child’s psycho- social development 

through learning and play. Teachers at public education centres and social service 

personnel at social centres provide the training during a period of 25 weeks. Adult 

94.5 90.7

71.8
63.7

5.5 9.3

28.2
36.3

0

20

40

60

80

100

Police officer High level manager Professor Judge

Male

Female

Figure 3: The proportion of selected occupations by sex (TurkStat, 2014b) 
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education programmes consists of Mothers Support program (MSP) for females with 

children in the age group 3-11 and Father Support Program (FSP) for males with 

children in the age groups 2-10. Programmes last for 12-13 weeks and consist of 

support and training in parenting, health, family planning, and child development. 

 Functional Adult Literacy and Women’s Support Program are targeting females 

aged 15 or over. Volunteers educated and guided by ACEV on effective teaching 

techniques hold classes. The program is for the duration of four months and consists of 

three and a half hours sessions, three times per week. Training in reading and writing 

are provided with the aim to increase social integration of women as well as enable 

mothers to develop their children’s literacy skill and assist the children during their 

schooling. Information on females’ rights in society in matters such as inheritance, 

marriage, employment and movement are included in the education (ACEV, 2014). In 

some conservative Turkish families, women’s role in society is defined in religious 

terms. Her role is to remain in the home, providing care for the family instead of 

attending formal education. Lifelong learning education thus has high female attendance 

rates in courses relating to housekeeping and religion which is perceived as suitable for 

women (Unluhisarcikli, 2008). This has led to an unequal distribution of male and 

female participant in Quran classes as illustrated by the table below  

Table 12: Number of Quran courses and participants, educational year 2009/10 

Area Type of 

Institutions 

Total Males Females Age Groups 

 Quran 
Course 

   15-17 18-22 23-44 45+ 

Turkey 8707 201368 14080 187288 36970 28082 110150 26166 

Izmir 221 5712 297 5415 742 660 2913 1397 
      

Source: Adapted from TurkStat (2012) 

For an overview of the characteristics of non-formal education and training activities for 

females and males in Turkey, see appendix 4. 

 

 

 



 43 

6. Women and the Interplay between Secular and Islamic 

Values 

During the Ottoman period Turkey was a Caliphate, governed by the Islamic principles 

of the Sharia law, which advocates gender segregation and places women as 

subordinated to men (Abadan-Unat, 1981). As explained by Gibb (1970, p.5) “All 

religions more or less explicitly prescribe certain principles and rules of social conduct 

to provide for the regulation of their adherents and preservations of their moral and 

ideal unity…The system itself, as expounded in Islamic legal texts, is based on the 

Qur’an and therefore is accepted as the literal Word of God, expanded by traditions 

traced to the Prophet, and elaborated in the Sacred Law, or Sharia…. Man was created 

for the service of God, and human societies should bring their institutions within the 

system ordained by God rather than the reverse”  

With the foundation of the Turkish republic in 1923, the Caliphate was 

abolished and religion separated from the state through the secularism of Turkey. 

Ataturk, the founder of the new republic aimed at modernizing the country. Ataturk 

implemented various reforms with the objective to increase women’s legal equality with 

men. An overarching reform in 1926 was the adoption of the Swiss Civil Code, which 

made Turkey the first Muslim country to discard the Sharia law (Abadan-Unat, 1981).  

According to Muslim law, only a man could initiate a divorce and a woman was limited 

to inherit half of any male heirs share. The implementation of the Swiss Civil Code 

granted women rights in matters concerning inheritance, custody and divorce.  The new 

legalization prohibited marriage to more than one spouse. Women’s opportunities in the 

labour market increased. Prior to the changes, they were limited to work as teachers in 

girls’ schools or nurses in hospitals. The Civil Code permitted female teachers in classes 

consisting of mixed gender pupils in primary schools and middle schools. Women were 

no longer barred from specific occupations and entered employment in fields such as 

law, medicine and services. However, men retained their role as supreme authority in 

the family and women could neither work nor travel without the permission of a male 

guardian. In 1930, women were allowed to vote in local elections and in 1934, they 

were granted rights to vote in parliamentary elections (Mango, 2004).  Despite 

Ataturk’s efforts to achieve gender equality, strict traditional, patriarchal and Islamic 
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interpretations still exists mainly in remote and Eastern part of the country affecting 

women’s social inclusion and rights. As described by Gamble (1981, p. 139) “Families 

were not associations which individuals had any right to leave, and family property was 

not the right of any individual to dispose of because it had to be preserved intact and 

handed on to further generations. The patriarchal family was organized around the 

authority of the head of the household and required a strict division of labour between 

the families and the subordination of women and children…Any moves that undermines 

the family undermined the function of social order”. 

In 1996, an Islamic party won the Turkish election for the first time with 21% of 

the votes. The party promoted Islamic values and aimed at steering the country away 

from western ideals. Women wearing traditional Islamic dress and headscarf increased 

during this period even in major cities. This attitude created concerns among the 

military as they perceived the party’s visions as a threat against Ataturk’s reforms and 

the secular constitution. As a result, the prime minister of the party was encouraged to 

leave his profession in 1997.  

Women’s attire and the headscarf has been the subject of heated political debates 

over the last decades. In 1925, Ataturk implemented a number of reforms with the 

objective to abolish religious dress in public institutions and make the Turkish 

population more westernised. In 1981, after the most recent military coup regulations 

banning the headscarf in universities were adapted. Thus, females were deprived of their 

right to freedom of religion and forced to unveil to pursue higher studies or work in 

certain institutions (Islam, 2010). According to Human Rights Watch (2004, p. 1) 

“headscarf prohibition is an unwarranted infringement on the right to religious 

practice. Moreover, the restriction of women’s dress is discriminatory and violates their 

right to education, their right to freedom of thought, conscience and religion, and their 

right to privacy”. AKP, the ruling party of Turkey attempted to lift the headscarf ban in 

2008 however, the constitutional court decided against the proposal (Human Rights 

Watch, 2008).  In 2011, the rules regarding headscarf in universities were relaxed and in 

2013 AKP managed to lift the ban on wearing headscarf in public institutions, allowing 

women wearing headscarf to seek employment in the governmental sector. However, 

the restriction still applies for female police, judges, prosecutors and army personnel 

((Human Rights Watch, 2008; Pamuk, 2013; Taspinar, 2012). 
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6.1   Human Rights in Turkey 

Turkey is a founding state of the UN and thus as early as 1948 committed to The 

Universal Declaration on Human Rights. In 1954, Turkey endorsed the European 

Convention of Human Rights and Fundamental Freedoms, which is the principal 

international effect on human rights in the country. Implementation of the rules in the 

European Convention are made by the European Court of Human Rights (ECHR) and it 

was not until 1989 Turkey ratified the ECHR as a jurisdiction resulting in a large 

number of cases against the Turkish government (Smith, 2007; Turkemen, 2007).  

Turkey has a history of political instability marked by the power struggle of 

secularism and Islamic values thus the enforcement of the human rights declarations are 

filled with self-selected exemptions made by the government or military (Turkmen, 

2007) As argued by Donnelly (1986, p. 613) “The international human rights regime is 

a relatively strong promotional regime, composed of widely accepted substantive 

norms, largely internationalized standard–setting procedures, some general 

promotional activity, but very limited international implementation…there is no 

international enforcement.” Turkey has been a candidate for a membership in the 

European Union since 1999, however human rights issues is a major obstacle in the 

negotiation process As explained by Falk, 2007, p.xiii) “To qualify for EU membership 

Turkey will have to overcome such sore points as police torture and brutality, violations 

of minority rights, discrimination against women, abusive prison conditions, and the 

intrusion of the military into civilian affairs of government .” The Justice and 

Development party AKP won the election in 2002, 2007 and 2011 with an agenda 

promising to be “democratic conservative”. They pointed out the importance of Turkish 

EU accession and implemented a number of reform packages aiming at increasing 

democracy and welfare services (Taspinar, 2012). This concept appealed to the majority 

of the voters as described by Ozbudak (2013, para. 4) “Turkish society likes to preserve 

and practice the moral values of religion while remaining closely attached to the now-

Western values of tolerance, freedom, human rights, education and the rule of law”. 

The military who are devoted to secular values and Ataturk’s ideology approved of the 

AKP as they advocated accession to EU and western ideas.  

Since the AKP came to power, Turkey has experienced a period of strong 

economic growth and substantially increased the prosperity of the country. The 
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Economist (2008, para. 1 ) explains “No Islamic party has been as moderate and pro-

Western as the Justice and Development (AK) party, which catapulted into government 

in 2002 promising to lead Turkey into the European Union.” The AKP has its roots in 

the Islamic sphere however the Prime Minister, Recep Tayyip Erdogan states as quoted 

in Taspinar (2012, p. 128 )“We are not an Islamic party, and we also refuse labels such 

as Muslim-democrat”. The country has during AKP’s time in office experienced major 

economic growth, however the funding for the increase mainly relies on short-term 

capital flows from overseas. The current account deficit was reported by the World 

Bank as raising from $48.5 billion (6.2% of GDP) in 2012 to an astonishing $60.9 

billion in 2013 which accounted for 7.2 percentage of GDP (The World Bank, 2014). At 

present, the economy is experiencing a slow-down and the Turkish currency has 

weakened dramatically. Turkey’s vulnerability to the global financial climate, the 

current account deficit and recent political development has all contributed to the 

situation. The AKP’s response to the uprising of the people at Gezi Park during 2013, 

where the police used excessive force against demonstrators as well as corruption 

accusations involving members of the government has made foreign investors reluctant 

to involve with Turkey (Human rights Watch, 2014).  

The legislation governing Turkey is the Constitution, Civil Code and Penal 

Code. The constitution is a fundamental regulation on how the state should exercises its 

power. The current Turkish constitution has several rules regarding human rights. In 

Article 10, The Constitution (1982, p.4) states, “Everyone is equal before the law 

without distinction as to language, race, colour, sex, political opinion, philosophical 

belief, religion and sect, or any such grounds. (Paragraph added on May 7, 2004; Act 

No. 5170) Men and women have equal rights.” According to Article 12, “Everyone 

possesses inherent fundamental rights and freedoms, which are inviolable and 

inalienable.” (ibid, p.5). Another interesting Article which is highly debated is 26, “ 

Everyone has the right to express and disseminate his/her thoughts and opinions by 

speech, in writing or in pictures or through other media, individually or collectively… 

(As amended on October 3, 2001; Act No. 4709) The exercise of these freedoms may be 

restricted for the purposes of national security, public order, public safety, 

safeguarding the basic characteristics of the Republic…” (ibid, p. 12). 
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The present-day Civil Code was implemented in 2002 and include advancements on 

gender equality, the previous Civil Code from 1926 had upgraded women’s statues to a 

certain extent but had major short comings compared to global standards of today’s 

world. In the new Civil Code, women are no longer under authority of the husband in a 

marriage. Legitimate and illegitimate children were granted same inheritance rights. 

Previously the permitted age of marriage was 15 for women and 17 for males, this was 

increased to 18 years for both sexes. To ensure that the new Civil Code was followed 

family courts were constructed in districts with a population exceeding 100 000 

(Muftuler-Bac, 2012). Additionally to strengthen the message of equality Article 41 was 

added to the constitution (1982. p. 19) “(Paragraph added on October 3, 2001; Act No. 

4709) Family is the foundation of the Turkish society and based on the equality between 

the spouses.”  

 In 2004, the most recent Penal Code was adopted and more than 30 changes 

were made in favour for equality and women’s rights. The Penal Code addressed sexual 

offences as perpetrated against the individual contrary to the former Penal Code who 

addressed the offences as committed towards society, morality or the family thus 

moving away from traditional values. Harsher penalties for acts such as honour killings 

and violence in the family were implemented (WWHR, 2014). 

The reported killings of women have escalated in recent years in Turkey. In 2002, 66 

women were murdered and in 2008, the figure raised to 806 cases (Muftuler-Bac, 2012). 

Domestic violence and honour killings are a major obstacle for women’s rights. In 

1998, Article 4320, The Law on Protection for the Family was adopted with the intent 

to protect women and children from domestic violence. A married women suffering 

from domestic violence or anyone with knowledge of domestic violence may on behalf 

of the abused women seek a protection order from a public prosecutor. In larger cities, 

shelters are provided for women that have been subject to violence (WWHR, 2014). 

 The AKP has during their time in office removed the headscarf ban, improved 

the Kurdish minority’s conditions and initiated peace talks with the PKK. A number of 

human rights reforms and legislation has been adapted with the aim to increase the 

democracy in Turkey. However, the Human Rights Watch in 2014 describes how the 

government has imposed restrictions on freedom of expression and press. Excessive 

violence has been used by the police to control the citizens in a demonstration against 
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the government decision to turn a Gezi Park in Istanbul into a commercial area by 

removing plants and trees. When journalists reported on the event and described the 

government in negative terms, they were fired from their employments by AKP. A large 

number of journalists are serving long prison sentences for expressing their views. 

Authorities are according to Human Rights Watch using torture on individuals in 

detention. Journalists, critics of the government and most recently army personnel of a 

high rank are accused of being terrorists and subjected to unfair mass trials (Human 

Rights Watch, 2014). Turkmen (2007, p. 250) explains the failure to address the human 

rights concerns as “Turkey’s participation in international human rights regimes has 

been based on concerns of realpolitik. It has been noncommittal where there were no 

immediate interests involved, as it has been the case with the UN, but willing to commit 

itself to secure concrete returns in the future, as in the European context”. 
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7.   Presentation of Data and Findings 

7.1   General Findings 

The thematic framework applied to the qualitative phase of this study has revealed a 

number of reoccurring themes in the findings. The researcher has separated the findings 

according to the established themes. The results from the quantitative data was analysed 

using SPSS and transferred to charts. The charts illustrate the distribution of the 

responses in the questionnaires as a percentage.  To allow for an examination of the data 

collected in the qualitative phase direct quotes and excerpts from the semi-structured 

interviews are displayed. 

7.2   Importance of Learning 

The survey respondents were asked, how much do you agree with the statement: “I want 

to learn…” As illustrated by figure 4 below, 93.7% of females and 90.4% of males 

strongly agreed that they believed courses were beneficial for them as well as for the 

entire society. 

Figure 4: “I want to learn as I believe courses are very beneficial for me and our society”  

As explained in figure 5 below, 69.7 percentage of the females articulated that they 

wanted to learn to improve job skills to make work easier for themselves compared to 
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the higher percentage of 76% of the males. 2.6 % of the females stated that they 

strongly disagreed that their reason for learning were improving job skills to make work 

easier for themselves compared to the lower number of  1.2% of the males. 

Figure 5: “I want to learn as I can improve my job skills to make work easier for myself” 

Figure 6 below depicts the survey responses to the statement, “I want to learn so I can 

get a degree or certificate and advance my career”. 66.9% of the women and 72% of the 

males strongly agreed. 2.3% of the women strongly disagreed compared to the much 

lower number of 0.8% of males. 
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Figure 6: “I want to learn so I can get a degree or certificate and advance my career” 

90% of the participants in the semi-structured interviews talked about the importance to 

learn to be able to express themselves in the society. They thought that by learning they 

would be able to assist and guide their own children in life. Education is a concept that 

is highly regarded by the respondents and they hoped that their children would stand a 

better chance in the educational sphere and labour market with their well-educated 

mothers help. To be self-sufficient was another essential reason for learning as they 

wished to not depend on anyone and provide for themselves. They also thought that by 

learning they could increase their knowledge and gain new insights on subjects. 

Learning to improve their position in the society and to advance their career prospect 

was another common statement.  A clear understanding of the concept of lifelong 

learning is a common theme in the transcripts from the semi-structured interviews. 

Learning throughout once life perceived as an invaluable experience according to the 

participants as they elaborated on their abilities and achievements.  Esra, an unemployed 

mother who wished to reskill to increase her employability said: 

“To learn something is essential for every single aspect. New knowledge 

is something that can be shared with all members of the community, from 

children, friends and even parents. Our future depends on women’s 

learning. There is nothing more rewarding than sharing knowledge and 

inspire others”. 
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A common assumption articulated by 12 female and 3 male participants of the 

semi-structured interviews was that well educated females could create 

awareness of fundamental human rights and foster respect, fairness and a sense 

of belonging in the community. Meltem, one of the course participants 

mentioned: 

“There is no age limit for learning. Throughout life, from seven years old 

to seventy years old there is always something new to learn”. 

Esma a retired accountant who participated in a painting course stated: 

“I worked, and I didn’t have time to attend any courses, however after 

retirement I thought to myself to sit at home is not for me. I thought to 

myself what can make me happy and I decided to attend a painting 

course. I opened a new page in my life and I am telling with all my heart, 

my view on life is changed. You can see that the life is more colourful 

and if you love what you do, it has a very different value. You learn to 

see people in a more positive way. I retired and I did not know anything 

about painting. I started on a painting beginner’s course and I found out 

that I have an ability”. 

7.3    Ability to Pursue Education 

7.3.1 Policy Enabling Women’s Participation 

Figure 7 below reveals that only 29% of females and 35% males participating in the 

survey, strongly agreed that courses were aligned with labour market’s needs. As many 

as 19% of the females and 17% of the males disagreed and thought that courses were 

mismatched with the labour market. 
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Figure 7: The courses are aligned with labour market needs 

Lifelong learning opportunities provided by the municipality and governments was a 

reoccurring topic in the discussions as the respondents thought that not enough was 

being done to include females in the labour market. There was a lack of suitable courses 

aligned with labour market needs. Participants also reflected how many women had 

insufficient funds to attend learning and very limited financial aid are available for 

women unable to pay for course fees, travel and materials required in the courses. 30 of 

the female participants in the semi-structured interviews criticized the government’s 

way of addressing women’s opportunities in education. To define and elaborate the 

issues surrounding the large number of unemployed females in Izmir the discussion 

touched upon the states’ failure to support women. Lale, a female respondent said: 

“The state should give more power to and support women. If the state 

protects the women, a man would think twice before oppressing a woman 

in any way. Unfortunately, the state is not protecting women and they 

must deal with all the problems themselves. The state should be more 

consistent in assisting women to find employment, increase their freedom 

and improve their educational opportunities. The law must be improved 

to support these issues. Women will be able to achieve more for 

themselves and the society if they are feeling secure and know they have 

rights according to rules and regulations. If you care about women, you 
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will empower them and make the community aware that they are also 

humans. Our society is not placing enough value on a women and the 

unpaid labour they perform such as taking care of children and 

household. Support and recognition from husbands is another 

requirement for improving women’s situation in Turkey”. 

As discussed in previous chapters there are severe shortcomings in the government’s 

way of dealing with human rights in Turkey. 25% of the respondents in the semi-

structured interviews mentioned the word democracy in the conversations with the 

researcher. They recognized the importance of a fair and equal society. Sibel a 

participant in a painting course articulated: 

In Turkey, there is no respect for human rights or democracy. The 

government must do more to increase women’s rights. Democratic 

practices are strongly interlinked with lifelong learning and social 

integration of women. The Turkish government and society faces 

compelling challenges with the lack of equal opportunities for males and 

females and it is crucial that we learn from examples across the world on 

how to successfully implement and build democracy in our country. We 

must all recognize that a majority of women’s access to the labour 

market and education is restricted by their responsibilities towards their 

families, the government’s unwillingness to address the lack of childcare 

intertwined with the general attitude of women’s role as a homemaker. 

2 of the male participants mentioned democracy in connection with women’s attendance 

in education. Ilyas, a male participant in an accountant course verbalized: 

The Turkish economy is growing and lifelong learning initiatives are 

increasing. The state realises that it is necessary to educate the citizens 

for the knowledge economy. Human capital has a high importance in the 

competitive world. However, women in Turkey are excluded from the 

educational opportunities and have a choice of low paid employment or 

dependency of males. There is no democracy for women and they are  

treated as second-class citizens by a patriarchal society. We must 

remember that women have an important role for the family but they 

must have equal opportunity as males. If they wish to pursue education, 
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information regarding suitable courses for the labour market needs in 

connection with childcare and a positive attitude from males is urgently 

required. 

As reported in the findings above the respondents repeatedly touched on democracy and 

in the transcripts studied, as many as 12 of the female participants in the semi-structured 

interviews even thought that the governments’ policies counteracted females in the 

society and limited their ability to attend education. Not a single respondent mentioned 

any positive aspects of democracy in Turkey. 

7.3.2 Childcare Centres 

In the findings of the survey, a strong hindrance to women’s participation in lifelong 

leaning courses was the lack of childcare assistance. Figure 8 below depicts how 61.4 

females and 57.6 males strongly agreed that lack of childcare prevented women from 

accessing lifelong leaning courses. 

Figure 8: Lack of childcare prevents women from attending courses 

Lack of affordable child care centres was perhaps the main issue preventing many 

women from attending lifelong learning initiatives and a vast majority of the 

respondents expressed a strong wish that the government would provide childcare for 

children during a couple of hours per day while they participated in courses or worked. 

Even though grandparents or relatives in many cases helped to look after the children it 
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was not a reliable option as they regularly missed lessons at occasions when the baby 

sitters were occupied or not well. The absence of well-structured childcare policies was 

a reoccurring theme in the semi-structured interviews and many women expressed 

disappointment towards the governments’ ignorance of the issue.  

One of the survey respondents at a district office, Cigdem, wrote the following message 

on her questionnaire that illustrates the implications and seriousness of the lack of 

childcare:  

“I would like to work! I have two diplomas one of them is medical 

secretary and one is IT teacher. I have taken an exam to become a state 

officer and I achieved very high scores. I have children and since there is 

no available childcare, I am still unable to seek employment. I am 

hoping that the results from this survey can improve women’s situation 

and that the government increase the number of affordable childcare 

centres”.  

7.4 Purpose of Women’s Participation 

In the survey, one of the most articulated reasons for participating in courses 

was that a certificate or diploma would improve the participant’s chances to find 

a job. Figure 9 indicates how 81% of the females agreed or strongly agreed to 

the statement and 83% of the males. 2% of the females thought that the 

certificate would not help them to find a job, whereas none of the males thought 

that they could not find a job with the certificate or diploma from the courses. 



 57 

Figure 9: Certificate and diploma will help me to find a job 

In the semi-structure interviews, most participants in the working age had a strong 

determination to gain employment or open their own business. In some professions 

rapid technological advances meant that women who had been absent from the labour 

market for a few years,  due to having children needed to update their knowledge or 

reskill to be able to gain new employment. Some participant wanted to improve their 

knowledge on specific subject to be able to manage better with their university studies. 

Some participants simply articulated that they participated to earn their own money and 

secure their children’s futures. 

7.4.1Socialising Out of the House 

From the results of the responses made by the course participants in the survey as 

illustrated by figure 10 below, 87.3% of females and 63.2% of males strongly agreed 

that they found new friends by attending courses. 
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Figure 10: I can find new friends by attending the course 

Figure 11 below shows that of the course participants who answered the survey, 69.7% 

of the females and 47.8% of the males strongly agreed that a benefit of the courses was 

that it provided a possibility to escape from the home environment for a while. 

However, 1.4% of the males did not see this as a benefit of attending courses in 

comparison to 5% of the females. 

Figure 11: I can get away from my home environment 
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A large number of the respondents mentioned socialising as a major reason and benefit 

for participating in the course. Being a housewife for many years made some women 

feel isolated from society and they had a strong determination to purse education in 

connection with meeting new people. Retired participants also felt that meeting new 

friends and learning new insights from other members of the society of various ages 

gave a great advantage. Some retired women also reported that it was very demanding 

to suddenly spend all time together with their husbands in the house. When they left the 

house to attend courses for a few hours, conflict and arguments where substantially 

reduced. 

7.5 Life Improvement by Participation  

As indicated by the results from the survey a high level of education strongly correlates 

with high income for all segment groups. Figure 12 illustrates the participants of the 

courses household income in TL (Turkish Liras) by educational attainment. There are 

clear links between educational attainments high earnings. 

 

Figure 12: Household income in TL by educational attainment/Participants of courses 

As illustrated by figure 13 the survey participants of the district offices also reported 

high household income in a combination with tertiary education.  
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 The above result is coherent with statements from participants in semi-structured 

interviews as 50% of those claimed that the lifelong learning courses and higher 

education were mostly for participants of middle to higher social class. Filiz a female 

course participant stated: 

Women of low social class in Turkey experiences discrimination in terms 

of both gender, class and ethnicity. They are Turkish and live in a 

community with conservative views on women. In addition to this, they 

are poor and cannot afford childcare or pursue education. They are 

condemned to unemployment or low paid work and even if they manage 

to attend courses in lifelong learning and subsequently find work, the 

status of lifelong learning courses are not sufficient to provide higher 

earnings. Only lifelong learning courses in connection with a university 

degree leads to well-paid employment. Females in Turkey are deprived 

of their rights to education by stereotyped gender roles and inadequate 

governmental policies which prevent women to pursue education. 

70% of the respondents in the semi-structured interviews stated that attending the 

courses improved their self-esteem and that a higher level of education and new skills 

gave them a higher status in the eyes of both women and men. Self - improvement 

Figure 13: Household income in TL by educational attainment/Participants at District offices 
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brought confidence and motivation to change situations and increased social mobility. 

The opportunity to attend quality courses and improve competencies through positive 

educational outcomes had according to the respondents a pivotal role for improving 

social cohesion. The respondents reported how education is the most important 

instrument for empowering women as it contributes to independency and a feeling of 

self-worth. The participants touched on the fact that by being able to communicate 

clearly and effectively women could participate more effectively in social functions. 

Aysun, a mother with small children and a low level of educational attainment 

expressed what the courses meant to her: 

“I am more happy and safe. I am going to exhibitions as I am more 

intellectual than before and have more knowledge and awareness of the 

world, thanks to the courses. I also believe that the new skills and 

knowledge I have gained through the courses has made me equal to the 

women already employed”.  

In a discussion with Sevgi, on how attending lifelong learning courses can affect a 

woman’s life, she made the following statement: 

“Perfect another identity, self-confidence. When women work and 

produce, they fill their souls. In our society, the women are so devoted 

but somehow they are in a deadlock because they do not have economic 

power or their husbands are not showing any interest to the wife. They 

have nowhere to go. Somehow, the women should find a solution to these 

issues. How can a woman successfully bring up children while they are 

in depression? There is no such education to punch the children or leave 

them at the street when the mothers are in depression. It is very 

important to give support to the women because they are nucleus of the 

family and society. Women bring up successful men, women also bring 

up unsuccessful men and women also raise successful women. I believe 

that everything is connected to women. A woman would never say to a 

five year old child, take your dowry, she must say take this book and 

read “. 
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7.5.1 Independency 

As highlighted by figures 14 and 15, when looking at the responses from the survey the 

findings shows differences in opinion between males and females in the aspects of 

suitable employment for women. 55.6 % of married males strongly agreed that there 

were no suitable employment for women. The larger percentage of 62% of the married 

females strongly agreed. 46.7% of the divorced males strongly agreed and 64% of the 

divorced females strongly agreed. 46% of the single males strongly agreed that there 

were no suitable employments for women compared to the lower value of 39.1% of the 

single women. 

 

Figure 14:There is no suitable employment for women/males 
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Figure 15: There is no suitable employment for women/ females 
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learning courses. Figure 16 illustrates that 61.1% of the females and 68% of the males 

strongly agreed to the statement, “women are prevented from attending lifelong learning 

courses because lack of suitable vocational education. 

Figure 16: Women are prevented from attending lifelong learning courses because of lack of 

suitable vocational education 
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Figure 17: Role of women in the family prevents women from attending courses 
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“It should be like that but in our society, there is a lack of equality. 

Males are more dominant, however if a woman stands up for their rights 

and earn their own money, it is still not necessarily equal but is nearly 

there. If women contribute financially to the house, they are also raising 

the living standards for the family which can level out the gender 

disparities”  

As illustrated by the figures 18 and 19 approximately 50% of the participants in the 

survey articulated that there were gender disparities in Turkey. The Turkish constitution 

states that all citizens have equal rights in the law, however this is not reflected in the 

findings. An unexpected and interesting observation is that 18.86% of the respondents 

at the district offices indicated major inequalities compared to only 11.9% of the course 

participants.     

 

 

Figure 18: Course participants answer to the survey question: How much do you agree with the 
statement: “In our country men and women have equal rights” 
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Figure 19: Respondents at District Offices answer to the survey question: How much 

do you agree with the statement: “In our country men and women have equal rights” 
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Figure 20: Family Repression prevents women from attending courses 
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Participants described how many conservative families, especially migrants from the 

Anatolian parts of Turkey discourage females to pursue education or employment. 

Participants explained that many females are restricted from the freedom of movement 

and confined to their homes as they marry at a young age. Attending courses is 

perceived as unnecessary or inappropriate. 75 % of the respondents in the semi-

structured interviews expressed how, jealous husbands, dominant fathers or mother in 

laws made it very difficult to attend or completely forbid women to participate in 

courses. Women in ultra conservative families pursuing education, were subjected to 

gossip and risked social exclusion. The general community did not encourage women to 

get an education and some respondents described that they did not trust themselves 

enough to pursue education. Several women explained how they had no familial support 

and constantly must resist listening to the negative comments about their course 

attendance. An example is a young woman, Sevda who described her husband’s 

repeatedly negative comments as:  

“Can you not cook food already? Why do you need a course where you 

will just waste your time”? 

7.7 Women’s Participation in Labour Market 

Figure 21 and 22 represents selected answers from the survey to the statement: 

Women’s participation in the labour market is low because of…there are large 

differences between answers provided by course participants and the respondents at the 

district offices. As many as 52% of the course participants mentioned lack of vocational 

education as a reason compared to only 31.67 of the participants at the district offices. 

Only 40% of the course participants stated gender disparities as a reason in comparison 

to 57.33 of the participants at the district offices. 
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Figure 21: Selected responses to the survey question: Women’s participation in the labour 

market is low because of… 

 

Figure 22: Selected responses to the survey question: Women’s participation in the labour 

market is low because of… 
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traditional role of the Turkish women is to stay at home. A male respondent, Zefer 

stated:    

“Women are passive and used to being a homemaker, sitting at home. 

There is no emphasis on education as important for women. Husbands 

and families also prefer that the women are staying at home. Women like 

to live in comfort but it is much better to be financially independent. I 

believe they are a bit lazy, whereas if they earn money I believe they 

would become more satisfied with themselves than now. When they have 

children, their only choice is to stay at home since there are no childcare 

centres. And husbands are not letting them to work either”. 

A male respondent named Alperen, talks about the low number of Turkish females in 

the labour market. 

“It is not in our culture that women participate in the labour market. 

Unfortunately, Europe is about hundred years before us on this aspect. I 

believe that when Turkey’s economy improves more women will attend 

tertiary education and as a result they will increase their presence in the 

labour market”. 

Reyhan a young female respondent shared her opinion on why women are absent from 

the labour force: 

“I believe men are pressurising women into staying at home. Women’s 

role is to stay at home and take care of the home and children. When I 

am coming to this course, my husband is asking if there are any male 

students in the course. When you start to work there will definitely be 

male colleagues, thus husbands opposes that women are working. This is 

why males do not want women to participate in the labour market. A 

characteristic attitude of men is; I am a father and I will support my 

family. My wife should just take care of the house. However, it is not like 

that. If we believe in equality, everything should be equal”.  
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7.8 Promoting Lifelong Learning 

The survey respondents at the district offices answered the question: Have you ever 

heard of vocational courses or hobby courses? Figure 23 shows how the findings 

display large issues with information and promotion for lifelong learning courses. 

41.67% had never heard of courses at all and 48% did not know that some free courses 

were offered. 

 

 

Figure 23: Have you ever heard of vocational or hobby courses/district offices 
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other families and women who attend the courses. And there are lots of 

courses that we did not know existed and we are now coming for those 

courses”. 

7.9 Recommendations and Ideas for Increasing Women’s 

Participation 

Women had a very specific vision for the future of lifelong learning in Izmir. In the 

particular context of quality and supply of courses, they believed that qualified teachers 

and courses better aligned with labour market needs where necessary for a more 

positive outcome of the learning. The respondents wished that the government through 

municipalities actively would make an effort to create awareness in the society of the 

benefits of lifelong learning for women. Reducing the husbands and communities 

unwillingness and hostility towards women’s education were expected by the 

participants to have a significant impact on women’s attendance rates. Most participants 

mentioned that an increased number of affordable and easy accessible childcare 

facilities would be a major factor in increasing women’s participation in both education 

and employment.  
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8. Analyses and Discussion of the Findings 

The researcher’s interpretations and understandings of the findings are analysed and 

discussed in this section. Key issues derived from the results of the quantitative and 

qualitative research are addressed simultaneously as the results from the two phases are 

strongly encompassed. The researcher’s ideas and beliefs are contextualised in relation 

to the theories and concepts mentioned in previous chapters and hypothesis of the 

theories are tested and compared to the findings. 

 In relation to the theme “the importance of learning”, findings from the survey 

indicate that over 90 percent of both males and females found lifelong learning courses 

beneficial for themselves and the society at large. The findings clearly describes how 

the general population regards attending education in the form of lifelong learning 

courses as essential for personal improvement as well as for the development of the 

community. As many as 60% of the participants in the semi-structured interviews 

thought that children of well-educated mothers are more likely to attend education and 

they demonstrated a unambiguous understanding of the fact that women’s educational 

attainment is critical for creating an inclusive society which advocates human rights in 

the society. This result corresponds to the body of the concept of lifelong learning as 

argued by the Department for Education and Employment (1998, p.10) “Our vision of 

the Learning Age is about more than employment. The development of a culture of 

learning will help to build a united society, assist in the creation of personal 

independence, and encourage our creativity and innovation”. Another principal reason 

for the importance of learning was the fact that improving job skills would make work 

easier for the participants. Here it was an interesting observation that only 75.4% of the 

women agreed or strongly agreed to this statement, whereas 82.4% of the males agreed 

or strongly agreed. This is coherent with the fact that males recognize that they have 

better opportunities to gain employment upon completion of the courses. Further 

support for this observation derives from the answers to the survey question, “I want to 

learn so I can get a degree or certificate and advance my career” as 2.3% of the women 

strongly disagreed to this statement and thus rather than aiming at improving their 

career prospects had other purposes for learning compared to the much lower number of 

0.8% of males. A clear understanding of the concept of lifelong learning is a common 

theme in the transcripts from the semi-structured interviews. The analysis of the data 
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collected indicates how learning throughout once life perceived as an invaluable 

experience according to the participants as they elaborated on their abilities and 

achievements. The findings provides a picture of the participants assumption of the 

concept of lifelong learning that corroborated with Coombs and Ahmed’s (1974) vision 

of learning as a lifelong process of gaining knowledge and reskilling in all stages of a 

humans life including the educational sphere, work place and during leisure time.  

The data collected confirm major issues with women’s ability to pursue lifelong 

learning. It is a worrying result that as many as 19% of the women and 17% of the men 

considered lifelong learning courses as mismatched with labour market needs. The 

findings indicate that the Turkish government is not adequately addressing women’s 

lack of opportunities in education and employment. It is inevitable that excluding 

women from society will have negative consequences for the country’s ability to remain 

a global contender in the knowledge economy and nurture inequalities between men and 

women. The government have forgotten to address issues with equity and inclusion 

when developing policies of education. They have encompassed citizenship with the 

concept of education and paid labour and thus further devaluated women’s 

responsibilities in the family and their unpaid labour in the domestic area (Gouthro, 

2005). These findings refute the essence of the concept democracy as explained by 

Gouthro (2007, p.150 ) “A democratic approach towards learning needs to take into 

account the unique differences and situations of all learners, recognizing women are 

often expected to fulfil different social obligations and responsibilities. Fostering 

policies in lifelong education that address these concerns is important to create 

inclusive learning contexts”. 

 The absence of well-structured childcare policies was a reoccurring theme in the 

semi-structured interviews and many women expressed disappointment towards the 

governments’ ignorance of the issue. In the survey as many as 85.7 of the females and 

76.8% of the males strongly agrees or agreed that, the lack of childcare assistance 

prevented women from attending lifelong learning courses. The government urgently 

has to provide adequate solutions for mothers wishing to pursue education as their 

opportunity to participate in education are limited by a lack of reliable and affordable 

childcare. Single mothers or women in families with a low household income are forced 

to remain in low paid employment or rely on benefits, which condemn them to a life in 
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poverty. Social security is scarce in Turkey and parental leave for women in the labour 

force is only 12 weeks, which is another challenge, facing women who wish to seek 

employment (Zigler and Hall, 2000). Individualisation of risk and responsibility for 

success or failure are factors determining the discourses of lifelong learning 

opportunities. Women’s domestic and caring role in the family is neglected by the 

independent and individualist agenda (Blackmore, 2006). As illustrated by Leathwood 

(2006, p. 615) individualism in terms of personal choice intertwined in the discourse of 

lifelong learning counteract equality as “the economistic model of choice is a gendered 

and classed one, based on the archetypal ‘economic man’ making ‘rational’ objective 

choices unburdened by social and material considerations”.  

When describing their purposes for attending lifelong learning courses 

approximately 80% of both males and females in the survey expressed how a certificate 

or diploma would increase their employability. Finding new friends and socialising out 

of the home environment were popular outcomes of participating in courses and the 

findings endorse the fact that neither women nor men engage in learning with the sole 

purpose of improving their career prospects as socialising with others was a major 

benefits of participating in courses.  

Of the course participants in the survey, 71.5% of the women and 72% of the 

men strongly agreed that a benefit of the courses was that it provided a chance to leave 

from the home environment. However, 13% of the males did not see this as a benefit of 

attending courses in comparison to 3.5% of the females. Men are not experiencing any 

constrains and can escape from the home environment without any specific reason or 

permission. This validates the findings throughout the research as the patriarchal values 

in the society control the women’s opportunities to leave the house. Courses are 

providing an acceptable excuse for the women to break free from the confinement of the 

home and socialise with others.   

Here strong parallels with the hypothesis forming the body of feminist 

poststructuralist theory began to emerge in the findings. Women in Izmir are affected by 

a gender discourse created by power relations that constrain participation in lifelong 

learning. Women’s behaviour is foreseeable and socially constructed rather than 

genetically or biologically given (Foucault, 1978; Butler, 1990). However, the 

poststructuralist theory encompasses the assumption that conditions are fluid and may 
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change depending on the context. Masculinity and femininity is according to Hayes and 

Flannery (2000, p. 15) perceived as “social relations that are continually renegotiated” 

Thus the fact that the findings corroborate with the hypothesis with the theory provides 

the Turkish government with possibilities to act and renegotiate the gender stereotypes 

in the society. Reforms that advocate women’s opportunities such as reliable and 

affordable childcare, parental leave, financial support and a change of the negative 

attitude towards women’s participation in education is fundamental for democratic 

values of respect and tolerance.  

The results derived from the survey illustrate how educational attainment 

strongly correlates to levels of earnings. Support for this result emerged from the semi-

structured interviews as 50% of the participants mentioned how low social class had 

negative implications as lifelong learning courses catered mainly for individuals of 

middle to high socio economic status. Poor women could not afford materials, travels 

and course fees required for educational improvement. This confirms the assumptions 

made in the concept of intersectionality as the Turkish women were experiencing 

oppression from multidimensional sources of discrimination in the form of gender, 

country of origin, class and the patriarchal culture in the society. Women of a low social 

class are particularly vulnerable victims of intersecting discrimination and thus suffered 

from an even higher degree of exclusion from the educational opportunities in the 

society (McCall, 2005).  

In the theme, life improvement by participation remarks from the participants in 

the semi-structured interviews pinpointed the value of education. 70% of the 

participants reported how their self-esteem substantially had improved by participation. 

The findings illustrates the importance of policies enabling women to pursue lifelong 

learning courses for the future prosperity of the country as it improves social cohesion 

and upwards mobility for the families and children raised by educated women. The 

descriptions from the transcripts indicate how experiencing positive feelings from 

learning generated important motivational consequences for continuous development 

and instilled a sense of possibility. 

 Independence through employment and the ability to support oneself was 

another positive benefit of attending lifelong learning courses. Married, divorced and 

single participants’ views on suitable employment for women were compared. The 
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results verified that married and divorced women assumed that there were no suitable 

jobs for them in the Turkish society. The participants in the semi-structured interviews 

verbalized that divorce rates are rising in Turkey. However, without education divorced 

women has a limited chance of employment, thus they must rely on financial support 

from relatives or even return to their parents’ home. 

There were substantial barriers to women’s opportunities in lifelong learning in 

Izmir. A major challenge for the females was the negative attitudes towards women’s 

participation in education. Barriers and challenges found in cultural and societal 

expectations of women, gender disparities and family repression prevented females’ 

education. Women reported negative attitudes, comments and behaviour from husbands, 

relatives and the society as a whole when attending courses. They stated that they 

resisted listening to negative comments or conform to pressure from husbands to stay 

away from the courses. The women experienced discrimination on multiple levels and 

once more the findings corroborates with the concept of Intersectionality.  The female 

participants in the study can be placed in the matrix of domination, a framework of 

intersectionality, where an individual are subjected to oppression and tries to withstand 

it on “the level of personal biography; the group or community level of the cultural 

context created by race, class, and gender; and the systemic level of social institutions” 

(Collins, 1990, p.227).   

Religion was not mentioned in any of the discussions with the participants. 

Religious beliefs are a sensitive subject in the Turkish society and it is highly unsuitable 

to name religion as a barrier to education. The researcher chose to not pressure 

participants into discussing the subject. Currently religion is a subject that demands 

careful handling in Turkey and negative comments on the issues surrounding it may 

lead to repercussions.  However, the researcher believes that further research in this 

matter is necessary to investigate women’s educational opportunities.  A prevailing 

reason for women’s low participation in the labour market was traditional gender 

stereotypes in the Turkish society. Women were supposed to stay at home and care for 

the family and had low educational level, thus they could not gain employment and 

must depend on males. In general, the respondents reported insufficient distribution of 

materials promoting course opportunities and potential benefits from attending courses. 

The participants reported that the information lacked clarity about existing learning 
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opportunities and training. People tend to value the opinions of the majority in a society, 

thus it is essential to build a more positive perception towards education. It is important 

to develop effective methods for promoting a positive picture of lifelong learning to 

husbands, municipalities and organizations. Media and community centres would be 

ideal settings for distribution of information explaining the benefits associated with 

education. If the general public perceives women’s attendance in courses as worthwhile 

and accepted, attendance rates would increase substantially.  
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9.  Summary of Findings and Conclusion 

This mixed methods, sequential explanatory study sought to explore and answer 

questions about attitudes, opinions and perceptions on women’s role in lifelong learning 

In Izmir. The discovery of barriers and challenges to women’s participation in lifelong 

learning were also included in the research objectives. The respondents shared stories 

and experiences that provided insights in how the Turkish society views women’s 

participation in education. 

Discussions and questions in the research touched upon learning, labour market 

and the society. Analysis of the findings resulted in the emergence of eight reoccurring 

themes, Importance of learning; Ability to pursue education; Purpose of women’s 

participation; Life improvement by participation, barriers to women’s participation; 

Promoting lifelong learning to women; Recommendations and ideas for increasing 

women’s participation. 

The information disclosed by the participants revealed determined women who 

wished to pursue education and take part in the courses. Many female respondents 

hoped for a decline of the traditional women’s role and a more positive attitude towards 

adult learning for women. Stated in the following section are the objectives of the 

research in relation to the findings. 

1. To investigate why/if women felt that it was important to learn. 

The participants recognized that learning is an essential force for development as they 

touched on the importance of being well educated and thus, able to guide and help their 

own children to achieve success in life. To raise their standards of living and enter the 

labour market were pinpointed as attractive results of learning 

2. To examine what type of guidance and information the government distributes 

regarding lifelong learning that encouraged participation in courses. 

In terms of visibility and promotion of the lifelong learning courses, many participants 

reported shortcomings. A majority of the participants noted that they learned about the 

courses from families and friends rather than advertisements by the government. 

3. To assess how women’s inner barriers imposed by traditional gender roles and 

stereotypes influence their possibilities to attend courses. 

A vast majority of the respondents articulated the necessity for women to be empowered 

through an elimination of the current patriarchal views dominating the Turkish society, 
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which coincides with the hypothesis of the feminist poststructuralist theory that this 

research attempts to draw upon. It warrants further attention that the findings follows 

the same path as the feminist poststructuralist theory and reveals how Turkish females 

identity and self-awareness are to a great extent shaped by the accepted norms and 

power relation in the society which subordinates women and confines them to the 

domestic sphere, isolated from the society. The female respondents reported how they 

constantly dealt with negative attitudes and beliefs regarding women’s participation in 

adult education. The women developed strategies and tactics to find ways of convincing 

husbands that educational opportunity is valuable for the family and resisted oppression 

from society regarding education. They viewed themselves as more than mere victims 

of a traditional society. The participants endorsed the feminist poststructuralist theory 

and actively provided solutions on how to challenge power relations to gain access to 

lifelong learning courses. Foucault (1980, p. 131) explains the effect as “truth is a thing 

of this world: it is produced only by virtue of multiple forms of constraint. And it 

induces regular effects of power. Each society has its régime of truth, its ‘general 

politics’ of truth: that is, the types of discourse which it accepts and makes function as 

true”. 

4. To examine what the women felt were a hindrance to participating in the lifelong 

learning courses. The participants communicated the importance of governmental 

reforms that could increase their ability to pursue education. Cultural and societal 

expectations of women in the Turkish society were a substantial a barrier to women’s 

participation in lifelong learning courses. The research reveal that traditional gender 

stereotypes still dominate in the Turkish society and women struggle with family 

repression and negative attitudes on females education. A considerable threat to 

women’s participation in lifelong learning courses and the labour market is the lack of 

childcare facilities in Turkey. Women wished that the government would address this 

issue as a priority and participants hoped that the study could shed a light on the 

importance of childcare to increase social cohesion and mobility for women. The female 

participants described shortcomings in equal opportunity for women to attend courses 

and hoped that the government would more actively create awareness of gender equality 

and implement policies to protect women from male oppression. Gender disparities 

were a prevalent topic in the discussions during the semi-structured interviews. Several 
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participants recognized this as a major problem in the Turkish society. A noteworthy 

observation in the context of gender disparities is that participants who attended courses 

in lifelong learning expressed concern regarding gender disparities to a greater extent 

than those who did not take part in any course. The reason for this may be that the 

course participants came from families with more modern views on education and life 

in general. 

5. To assess the importance for the women to have an opportunity to enter the labour 

force through lifelong learning initiatives. 

An urge to be financially independent played a pivotal role in many participants’ 

choices in education. They expressed the importance of not relying on their husband or 

father for financial support. The common norm in the Turkish society was a belief that 

women’s duties includes domestic chores, thus the general public holds the opinion that 

it is unnecessary for women to attain education for the purpose of entering the labour 

force 

6. To assess how the women perceived that their participation in the education would 

contribute to improve the community and the society as a whole. 

An issue that had significant impact on the women was an increased self-esteem and 

confidence due to the courses. The participants felt that they had achieved something for 

the future growth of the community and new knowledge empowered them. By 

maximizing their competencies through courses, they gained economic freedom and 

independence. A vast majority of the female course participants in the working age 

verbalized how they attended courses to find employment or advance their career 

prospects. Many aspired to opening their own businesses or prepared for university by 

taking courses. It is noteworthy that a large number mentioned the value of socialising 

with others and exchange knowledge and experiences. Some reported that their entire 

worldview changed as a result of attending courses.  
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10.  Conclusion 

The purpose of this research was to explore women’s role in lifelong learning in Izmir. 

Identification of the societal barriers and challenges women are facing, created an 

insight in females’ strategies to balance and overcome societal roles in their pursuit of 

education. It is vital to remove barriers to women’s participation in lifelong learning. A 

majority of women in the study reported that caring for their children prevented them 

from participating in courses or working. Programmes aimed at making childcare 

accessible and affordable for women attending lifelong learning courses are urgently 

required. A suggestion would be to arrange childcare at the course centres making it 

easy accessible and reliable for the women. Since the lack of childcare undermines 

females’ ability to participate in the society, it has major implications on gender 

equality. Many participants in the research verbalized the urgent need for legalisation 

protecting women from the oppression of men. This is a specifically pivotal issue since 

statistics show that violence against women has recently experienced a large increase in 

Turkey.   

In an international comparison with many European nations, Turkey 

demonstrates a slower transformation from traditional female roles. However, in 

connection with new technologies and influence from globalisation it is inevitable that 

women roles will eventually change even in Turkey. It is essential that the Turkish 

government allocate resources across policies aimed at reducing gender disparities and 

encourage women to attend education. The benefits of an equal and educated population 

are key factors for Turkey’s future prosperity and economic growth. 

The motivation and determination that the female participants in the lifelong 

learning courses demonstrated is impressive. They expressed gratitude for the 

possibility to learn and with few exceptions; they articulated that their education was a 

positive personal experience. A vast majority reported that the courses were central to 

their well-being and they had gained valuable knowledge, skills and access to social 

networks by participation. In addition to improved employability, the participants of the 

lifelong learning courses in Izmir mentioned happiness and life satisfaction as major 

benefit of their education.  

 Educational opportunity is a fundamental right and gender based obstacles 

preventing women from social inclusion must be removed. The ultimate goal for the 
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human species is to learn new things. Innovations, curiosity, visions and motivations 

that have shaped the world we live in today all stems from a desire to initiate change 

through learning. Women’s importance for future generations cannot be stated enough. 

They are the nucleus of the family and by empowering them with education, they will 

nurture democratic, caring and intelligent individuals who are ready for the challenges 

of the 21st century.  
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Appendix 

Appendix 1:  Interview Guide for Semi-Structured Interviews 

Thank you for participating in this interview. My name is Sertac Öngör and I am a 

Master student at Stockholm University Sweden. For my thesis, I am conducting a 

research on women’s participation in lifelong learning in Izmir. I would like to discuss 

topics such as lifelong learning opportunities in Izmir, women’s participation in the 

labour market, barriers to women’s participation in lifelong learning and possible 

development areas. All answers are confidential although with your permission the 

interviews will be tape-recorded. Once the research is complete the answers will be 

destroyed. Please feel free to ask any questions. 

 

1. Why is it important to learn? 

2. What type of guidance and information is distributed regarding lifelong learning 

that may interest females to participate in lifelong learning programmes in 

Izmir? 

3. How do the lifelong learning courses on offer in Izmir meet the needs of the 

labour market? 

4. What is your purpose for participating in the lifelong learning initiative? 

5. What do you think is the reasons for the large number of unemployed females in 

Izmir? 

6. What could be barriers to women participating in lifelong learning courses in 

Turkey? 

7. Describe what could be done to improve women’s participation in lifelong 

learning courses. 

8. How may participating in lifelong learning initiatives improve women’s lives? 

9. Do you have any additional thoughts about women’s participation in lifelong 

learning you would like to share? 

Thank you for your time! 
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Appendix 2: Participants Attending Lifelong-Learning Courses 

 

Participants attending Lifelong-Learning courses 

During the fall of 2013 I am conducting a research on women’s participation in lifelong learning in Izmir. The 

objectives of the research are to create an understanding for beliefs, attitudes and experiences concerning 

women’s role in both society and lifelong learning. The aim is to reflect the diversity of our society and gain 

valuable insights for improving access to education for women. The completion of this survey is voluntary. The 

information collected will be treated as confidential and will only be used for research purposes. The data 

collected from the survey is analyzed anonymously. To fill in the survey takes approximately 10 minutes. 

Thank you for taking the time to complete this survey. 

If you have any questions or comments do not hesitate to contact me. 

 

Sertac Öngör on tel. 0090-XXX-XXX-XXXX 
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Participant’s Name Surname:           Phone: 

 
 

What is your age? 15-24 25-34 35-44 45-54 55+ 

 1 2 3 4 5 

 
What is your marital status? Married Divorced Single 

 1 2 3 

 

What is your gender? Male Female Others 

 1 2 3 

 

What is the 
highest degree or 

level of school 
you have 

completed? 

 
 

Only Read and 
Write 

 
 

Primary 
Education 

 
 

Elementary 
School 

 
 

High School 

 
 

University 

 
 

University + 

 1 2 3 4 5 6 
 

Are you working? Part time Seasonal Work Full time Retired Not Working 

 1 2 3 4 5 

 

What is your 
approximate average 
household income? 

 
300-500 

 
500-1000 

 
1000-1500 

 
1500-2000 

 
2000 - + 

 1 2 3 4 5 

 

 
Which course center do you prefer in Izmir? 
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Izmir Metropolitan Municipality 1  

Local Municipalities 2  

Public Education Centers 3  

ISKUR (Turkish labor agency) 4  

Private Courses 5  
 
 

How much do you agree with the statement below? 
 

I want to learn…. 
 

Strongly agree 
 

Agree 
 

Neither Agree nor 
Disagree 

 
Disagree 

 
Strongly Disagree 

 

For the simple joy of learning 
something new 

 
1 

 
2 

 
3 

 
4 

 
5 

As I believe participating in courses is 
very beneficial for me and the 

society 

1 2 3 4 5 
 

So I can improve my job skills to 
make work easier or to get ahead 

1 2 3 4 5 

So I can earn a degree or certification 
that will advance my career to help 

me earn more money 

1 2 3 4 5 

So I can enjoy my hobbies or 
recreational activities better 

1 2 3 4 5 

So I can manage my everyday life 
better 

1 2 3 4 5 

So when I learn something new I feel 
myself happy 

1 2 3 4 5 

So I can understand myself better 
 
 

1 2 3 4 5 

So I can understand and get along 
with others better 

1 2 3 4 5 
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So I can give back something to my 
community 

1 2 3 4 5 

 
 

I want to learn…. 
 

Strongly agree 
 

Agree 
 

Neither Agree nor 
Disagree 

 
Disagree 

 
Strongly Disagree 

 

So I can keep up with what’s going 
on in the world 

1 2 3 4 5 

So I can find new friends at the 
course 

1 2 3 4 5 

So with courses I can get away from 
home environment 

1 2 3 4 5 

 
 

How much do you agree with the statement below? 
  

Strongly agree 
 

Agree 
 

Neither Agree nor 
Disagree 

 
Disagree 

 
Strongly Disagree 

 

I believe in our country women and 
men have equal rights 

1 2 3 4 5 

It is very important that women’s 
participation in the labour market 

will improve our community 

1 2 3 4 5 

 
Women are prevented from attending lifelong learning courses because of…  

  
Strongly agree 

 
Agree 

 
Neither Agree nor 

Disagree 

 
Disagree 

 
Strongly Disagree 

 

Lack of vocational education 1 2 3 4 5 

They don’t have enough time 1 2 3 4 5 

They don’t have same rights as men  1 2 3 4 5 

Family repression 1 2 3 4 5 
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Role of women in the family 1 2 3 4 5 

There is no suitable employment for 
women 

1 2 3 4 5 

Lack of childcare 1 2 3 4 5 

 
 
 
 
Women’s participation in the labor market is low in our community because of… 

  
Strongly agree 

 
Agree 

 
Neither Agree nor 

Disagree 

 
Disagree 

 
Strongly Disagree 

 

Lack of vocational education 1 2 3 4 5 

They don’t have enough time 1 2 3 4 5 

They don’t have same rights as men 1 2 3 4 5 
Family repression 1 2 3 4 5 

Role of women in the family 1 2 3 4 5 

There is no suitable employment for 
women 

1 2 3 4 5 

Lack of childcare 1 2 3 4 5 

 
Your opinion about the courses… 

 Strongly agree Agree Neither Agree nor 
Disagree 

Disagree Strongly 
Disagree 

 
The certificate or diploma I will get 

can help me to find a job 
1 2 3 4 5 

Course places are very far from 
where I am living 

1 2 3 4 5 

The courses are opened for labour 
markets needs 

1 2 3 4 5 

I got guidance when I enrolled to 1 2 3 4 5 
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find the course which is best for my 
ability and knowledge 

 
Best way to learn 

 Strongly agree Agree Neither Agree nor 
Disagree 

Disagree Strongly Disagree 

By watching or listening and then 
thinking about it 

1 2 3 4 5 

By putting my hands on something 
and playing with it or figuring it out 

1 2 3 4 5 

By gathering as much information as 
I can find and teaching myself 

1 2 3 4 5 

When I have guide, instructor, tutor, 
or mentor face to face 

1 2 3 4 5 

By finding self-study courses that let 
me set my own objectives and pace 

1 2 3 4 5 

In a group where I can share with 
other learners 

1 2 3 4 5 

In formal teacher-classroom 
situation 

1 2 3 4 5 

Search the Internet for information 1 2 3 5 6 

 
 
Thank you for joining my survey  

 

 

Appendix 3: Participants at District Offices  

Participants at district offices  
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During the fall of 2013 I am conducting a research on women’s participation in lifelong learning in Izmir. The 

objectives of the research are to create an understanding for beliefs, attitudes and experiences concerning 

women’s role in both society and lifelong learning. The aim is to reflect the diversity of our society and gain 

valuable insights for improving access to education for women. The completion of this survey is voluntary. The 

information collected will be treated as confidential and will only be used for research purposes. The data 

collected from the survey is analyzed anonymously. To fill in the survey takes approximately 10 minutes. 

Thank you for taking the time to complete this survey. 

If you have any questions or comments do not hesitate to contact me. 

 

Sertac Öngör on tel. 0090-XXX-XXX-XXXX 
 
 
 
 
 
 
 
Participant’s Name Surname:           Phone: 

 
 

What is your age? 15-24 25-34 35-44 45-54 55+ 

 1 2 3 4 5 

 

What is your marital status? Married Divorced Single 
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 1 2 3 

 

What is your gender? Male Female Others 

 1 2 3 

 
What is the 

highest degree or 
level of school 

you have 
completed? 

 
 

Only Read and 
Write 

 
 

Primary 
Education 

 
 

Elementary 
School 

 
 

High School 

 
 

University 

 
 

University + 

 1 2 3 4 5 6 

 

Are you working? Part time Seasonal Work Full time Retired Not Working 

 1 2 3 4 5 
 

What is your 
approximate average 
household income? 

 
300-500 

 
500-1000 

 
1000-1500 

 
1500-2000 

 
2000 - + 

 1 2 3 4 5 
 

 

 
 
Choose the option below that suits you best. 

 

 Yes No 

Would you like to take any courses that improve your life? 1 2 

   

Have you ever heard about vocational and hobby courses in Izmir? 1 2 

   

Have you ever heard of free vocational and hobby courses in Izmir? 1 2 
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Which course center do you prefer in Izmir? 
 

Izmir Metropolitan Municipality 1  

Local Municipalities 2  

Public Education Centers 3  

ISKUR (Turkish labor agency) 4  

Private Courses 5  
 

Choose the option below that suits you best. 
 

I cannot attend any courses 
because…. 

 
Strongly agree 

 
Agree 

 
Neither Agree nor 

Disagree 

 
Disagree 

 
Strongly Disagree 

 

Course centers are very far from 
where I ‘am living 

1 2 3 4 5 

I do not have enough money to go to 
any courses 

1 2 3 4 5 

I believe courses are not beneficial 
for me 

1 2 3 4 5 

I don’t have enough time to go 
courses 

1 2 3 4 5 

 1 2 3 4 5 

 
How much do you agree with the statement below? 

 

I want to learn…. 
 

Strongly agree 
 

Agree 
 

Neither Agree nor 
Disagree 

 
Disagree 

 
Strongly Disagree 

 

For the simple joy of learning 
something new 

 
1 

 
2 

 
3 

 
4 

 
5 

As I believe participating in courses is 
very beneficial for me and the 

1 2 3 4 5 
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society 

How much do you agree with the statement below? 
 

I want to learn…. 
 

Strongly agree 
 

Agree 
 

Neither Agree nor 
Disagree 

 
Disagree 

 
Strongly Disagree 

 

So I can improve my job skills to 
make work easier or to get ahead 

1 2 3 4 5 

So I can earn a degree or certification 
that will advance my career to help 

me earn more money 

1 2 3 4 5 

So I can enjoy my hobbies or 
recreational activities better 

1 2 3 4 5 

So I can manage my everyday life 
better 

1 2 3 4 5 

So when I learn something new I fell 
myself happy 

1 2 3 4 5 

So I can understand myself better 
 

1 2 3 4 5 

So I can understand and get along 
with others better 

1 2 3 4 5 

So I can give back something to my 
community 

1 2 3 4 5 

So I can keep up with what’s going 
on in the world 

1 2 3 4 5 

So I can find new friends at the 
course 

1 2 3 4 5 

So with courses I can get away from 
the home environment 

1 2 3 4 5 
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How much do you agree with the statement below? 
  

Strongly agree 
 

Agree 
 

Neither Agree nor 
Disagree 

 
Disagree 

 
Strongly Disagree 

 

I believe in our country women and 
men have equal rights 

1 2 3 4 5 

It is very important that women’s 
participation in the labour market 

will improve our community 

1 2 3 4 5 

 

Women are prevented from attending lifelong learning courses because of…  
  

Strongly agree 
 

Agree 
 

Neither Agree nor 
Disagree 

 
Disagree 

 
Strongly Disagree 

 

Lack of vocational education 1 2 3 4 5 

They don’t have enough time 1 2 3 4 5 

They don’t have same rights as men  1 2 3 4 5 

Family repression 1 2 3 4 5 

Role of women in the family 1 2 3 4 5 
There is no suitable employment for 

women 
1 2 3 4 5 

Lack of childcare 1 2 3 4 5 

 
 
 
 
 
 
Women’s participation in the labor market is low in our community because of… 

  
Strongly agree 

 
Agree 

 
Neither Agree nor 

Disagree 

 
Disagree 

 
Strongly Disagree 
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Lack of vocational education 1 2 3 4 5 

They don’t have enough time 1 2 3 4 5 

They don’t have same rights as men  1 2 3 4 5 

Family repression 1 2 3 4 5 

Role of women in the family 1 2 3 4 5 
There is no suitable employment for 

women 
1 2 3 4 5 

Lack of childcare 1 2 3 4 5 
 

Best way to learn 
 Strongly agree Agree Neither Agree nor 

Disagree 
Disagree Strongly Disagree 

By watching or listening and then 
thinking about it 

1 2 3 4 5 

By putting my hands on something 
and playing with it or figuring it out 

1 2 3 4 5 

By gathering as much information as 
I can find and teaching myself 

1 2 3 4 5 

When I have guide, instructor, tutor, 
or mentor face to face 

1 2 3 4 5 

By finding self-study courses that let 
me set my own objectives and pace 

1 2 3 4 5 

In a group where I can share with 
other learners 

1 2 3 4 5 

In formal teacher-classroom 
situation 

1 2 3 4 5 

Search the Internet for information 1 2 3 5 6 

Thank you for joining my survey 
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Appendix 4: Characteristics of Non Formal Education and 

Training Activities 

Distribution of field of education activities in non-formal education and training by sex, 

2012 

 
Source: TurkStat (2014a, p.15) 

 

 
Source: TurkStat (2014a, p.15) 
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