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Abstract 

The purpose of this study has been to examine what assistance potential mothers’ of the next 

generation suggest for girls, in order for all to be able to complete primary education. This has 

been investigated through asking 36 women age 18-25, what obstacles they see for socio- 

economically constrained girls. They have also been asked about how they think these obstacles 

can be altered for the next generation. The study method has been focus group interviews. When 

analysing the interview material Empowerment theory and the Salutogenic theory have been 

applied. The main solutions presented by the respondents is support in income generating 

activities for the poorest mothers and advocacy for girls’ education. The best way of supporting 

mothers would according to the respondents be for the Ethiopian Government to assist the 

poorest mothers to start and run businesses. Religious leaders are perceived to be the possible 

assistance provider in position to affect the public opinion making the whole society more 

willing to invest in girls’ educational chances.  
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1. Introduction 
Staying in Bahir Dar, Ethiopia in 2014 I became friends with the young housemaid of my 

residence. Through our discussions I learned about what female poverty can be and how 

deficient conditions can be perceived from the inside. In terms of knowledge we complemented 

each other as I had studied Social Work at Stockholm University for 2.5 years and Ms Emebet 

Worku had access to the perspective of the grassroots.  To me it became apparent that those 

effected by socio- economic constraints are experts on their own situations. It inspired me to 

present this inside-perspective of what assistance the next generation of girls can need to be 

able to complete primary school. Ms Worku have been involved in every step of the way as she 

was hired as a study assistant.  

 

1.1 Breaking a vicious cycle of poverty through girls education 

What would happen if the next generation of girls in Ethiopia would complete general 

education? It would mean that they were ready to join university studies, or that they had 

undertaken vocational training and thereby had a profession. Ethiopia’s National Action Plan 

for Gender Equality states: 

 

“An educated woman is more likely to delay marriage, practice family planning resulting in a 

smaller family size, more available food for the family, and resources to educate the children. 

Investing in girls’ education therefore has high social and economic returns and is 

instrumental in achieving sustainable development and economic growth.” 

(MOWA, 2006. p.5). 

 

In Ethiopia children are supposed to enrol in General education at age 7 and continue to age 19, 

it comprises of grades 1-12 and it is divided in primary- and secondary education. Primary 

education consists of two cycles, grade 1-4 and grade 5-8. Secondary education has one basic 

cycle, grade 9-10 after which two years of university preparation or vocational training follows 

(MOE, 2008/2009). Today three fourths of the Ethiopian girls do at some point complete fifth 

grade and half of them complete primary education. The repetition rate for girls’ grade 1-8 is 

7.7% and the dropout rate is 15.4%. 20% of the population of girls in the appropriate age starts 

secondary school. The GER Gross Enrolment Ratio is 40% which indicates that half of the 

students are overaged (MOE, 2012/2013). Among those who start secondary school in the 

Amhara region almost half drops out within a year, only 13.5% of those who enrol in secondary 
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studies complete general education. That figure includes both boys and girls (ANSREB, 2013). 

The statistics of girls and boys access to general education is today rather equal, many figures 

are to the benefit of girls, they are for example less likely to drop out of school (MOE, 

2012/2013). As the educational possibilities are so constrained in Ethiopia and as the conditions 

differt in urban and rural areas (ANSREB, 2013) this study will merely focus on urban girls 

being able to complete primary education. 

 

1.2 Urban women and their potential for the Ethiopian economy 
82% of the Ethiopian population live in rural areas (World Bank, 2013), most rural inhabitants 

get by on cultivation of their own land. These are small plots, usually 1 hectare, provided to 

them free of charge by the government. The rural population have an average income of 0.5USD 

per day (Hunnes, 2012). This can be compared to the World Bank’s internationally 

implemented (extreme) poverty line of 1.25USD a day (World Bank, retrieved: 2015-06-09). 

In 2007 the urban population consisted 14% of the Ethiopian population but their revenue 

contribution was 52% (Dorosh, 2011). The urban population consists of 100 females per 94 

males (CSA, 2014). According to CSA (2001) women in Ethiopia are discriminated both in the 

homes and on the labour market. Having less access to the household resources girls and 

women’s ability to use their own potential of economic self-sufficiency decreases. An example 

of structural discrimination that was valid until 15 years ago is that the family law stated that 

only husbands could administer property. Earlier Christian married women could only 

administer crops and livestock in the Amhara region. Muslim married women could also 

administer some household property. Investigating the consequences of the law Hallward-

Driemeier & Gajigo, (2015) found that it effected unmarried women more than married ones 

and concluded that this was because gender-based roles were already cemented in marriages. 

Unmarried women could make demographic decisions in forehand with the knowledge of now 

having administrative access to property.  

 

The gender-gap of wages was 66% in 2005. As there are more females than males living in 

urban areas, women making considerably smaller contributions to the revenue is a structural 

obstacle for Ethiopia’s economic development. Especially as women invest a greater part of 

their income in their children (Kolev & Suárez Robles, 2010). In a study carried out by Schultz 

(2002) economic returns to female secondary education was annually estimated to be 15-25% 

higher for females than males in Thailand, Ghana and the Ivory Coast. That study is however 

relatively old and its result should be treated with caution.  



3 

 

 

1.3 Asking experts  
The global definition of Social work starts as the following: “Social work […] promotes social 

change and development, social cohesion, and the empowerment and liberation of people […]” 

(IFSW.org, retrieved 2015-03-25). This paper aims to promote social change by putting a 

headlight on the solutions of those who are likely to become the mothers of the next generation. 

Mothers are shown to have great influence over the educational chances of their children 

(Woldehanna, Mekonnen & Jones, 2008). Within the general comments of the Convention on 

the rights of the child it is stated that: “a family where children can freely express views and be 

taken seriously from the earliest ages provides an important model, and is a preparation for 

the child to exercise the right to be heard in the wider society” (UN, 2003). Young women who 

will become mothers will hereby have a great responsibility – but what prerequisites will they 

have? What are the educational constraints that can hinder their children, and what are their 

solutions? This material will be available for decision makers such as authorities, international 

communities, churches, schools, teachers and NGO´s Non-Governmental Organizations. It will 

provide the reader with an insight in the perspectives of females who have experienced 

educational deficiency from the inside and now, hopefully, can use it for future guidance.   
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2. Study base 

2.1 Objective 
The objective of this study is to investigate what socioeconomically constrained young women 

perceive as helpful assistance in order for all urban girls to be able to complete primary 

education. 

 

2.2 Issues of research 
 What obstacles do the respondents see as hindering to urban girls completion of primary 

education today?  

 What would according to the respondents be the most efficient course of action to assist 

the next generation of girls, if held back by those obstacles?   
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3. Research overview 
Here the research process and the allocated research is presented. Ethiopia is a poor country, 

where both boys and girls struggle to gain an education. This study focuses on barriers that face 

girls in addition to the general obstacles. Such are a lack of food and information and working 

in domestic labour on the side of school. The research is focusing on urban, female conditions 

and particularly Bahir Dar, capital of the Amhara region, which is the scenery of this study.  

 

Search process 
Most of the sources for this research overview was allocated through reading articles and 

following sources that they referred to. The studies that show the voices of those effected by 

educational obstacles have been tricky to find as they are often published by African universities 

in other journals then western studies are. If nothing else is stated, the studies are carried out in 

Ethiopia.  

 

Because of a rapid progression of the educational systems in the developing world this study 

only presents research carried out after the year of 2000. Many of the sources are locked for the 

public but they have been retrieved using the databases ProQuest, Google Scholar and EBSCO. 

 

Search words: SSA, Sub Saharan Africa, Amhar*, primary*, education*, school*, girl*, 

adolescent*, teenage*, child*, obstacle*, constraint*, utiliz*, pregn*, enrolment*, drop out*, 

protective factor*, solution*, early marriage, nutrition*, poverty, equality. 

 

 

3.1 Girls are hungrier  
Investigating the health status of 7572 Ethiopian schoolchildren (Degefie, Demissie, Hall, 

Kassa & Lee, 2008) found that 22.3% of the boys and 23.1% of the girls to be stunted. The 

highest level of stunting was found among girls age 16-17 where as 32 % were stunted, secondly 

came 12 year old girls of whom 29% were stunted. 92% of the sample did not eat breakfast on 

the day of the survey. Being fed effects the concentration then and there, especially if fed with 

breakfast as the brain is then not fed since the day before (Kristjansson, Robinson, Petticrew, 

MacDonald, Krasevec, Janzen, Greenhalgh, Wells, MacGowan, Farmer, Shea, Mayhew & 

Tugwell, 2007). Evaluating the effects of school feeding, either through take-home rations or 

school meals in Burkina Faso the researchers found the enrolment of new entrants to be 5.6% 
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higher for girls receiving take-home rations and 4.9% for those who got meals. Measuring 

cognitive outcome the research team asked four questions and then measured needed time for 

the respondent to give a correct answer. The girls who got “school food” were, on an average, 

22 seconds faster than the ones of the control group. Girls age 13-15 were 54 seconds faster 

than the control group. There was no significant cognitive effect among the boys participating 

in the program which indicates that the girls were hungrier (Kazinga, Walque, Alderman, 2012).  

 

 

3.2 Domestic labour  
In a longitudinal study (the Young Lives sample) following 980 school children the most 

common reason for dropping out of school among urban Ethiopian boys and girls was having 

too much paid work or domestic labour. The most common reasons for girls dropping out was 

needing to look after younger siblings and secondarily poverty (Frost & Rollestone, 2011). 

Woldehanna, Mekonnen & Jones (2008) states that while many Ethiopian women engage in 

paid work this is not compensated by men or boys taking a bigger responsibility at home, girls 

have a larger responsibility of managing the household. Admassie & Bedi (2008) found women 

and school aged girls to be substitutes for each other when it came to taking care of small 

children. 12% of the girls aged 15-19 are also mothers themselves (CSA, 2011). In focus group 

discussions in rural Amhara girls stated that they wanted to have a more equal division of 

domestic labour. Boys and parents opposed this. Nor did boys and parents consider a girl who 

demanded greater gender equality to be a good future wife (Jones, Tefera, Stephenson, Gupta, 

Pereznieto, Emire, Gebre & Gezhegne, 2014).  

 

Admassie & Bedi (2008) found that combining school with working can be beneficial for school 

results to a certain extent. When the weekly time spent on labour was 16-22 hours it started to 

damage educational abilities. 60% of the 3,043 respondents, of whom 2227 was age 7-15, 

reached that level. One added year of age meant three hours more work per week. There was 

no timely difference in how much boys and girls work.  

 

Frost & Rolleston (2013) found that schools which could offer more flexible hours for children 

with a large burden of labour outside of school would have better completion rates. This 

flexibility did however cost money. Even though most schools had a plan for how to do it less 

than half could fund it. Interviewing housemaids in Bahir Dar the respondents’ stated evening 
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school to be their only possibility of accessing education because of their type of work (Belete, 

2014).  

 

3.3 Being over aged makes it more difficult to complete school 
The correct age for enrolling and ending primary education is 7 respectively 13 years of age. In 

the Young Lives sample 66% of 980 respondents enrolled school at age 10 or older 15 (Gudisa, 

Pankhurst, Tafere & Woldehanna, 2011). Frost & Rolleston (2013) found, in the Young Lives 

sample, that those who were not stunted when measured in 2002 were more likely to be in the 

correct grade for their age. They concluded that parents perceived their children less ready to 

start school if they were stunted. Only 18% in the Young Lives sample had completed primary 

education at age 15 (Gudisa, Pankhurst, Tafere & Woldehanna, 2011). In the last measurements 

of the official Amharian educational statistic the female Gross enrolment in primary schools of 

Bahir Dar was 95.5% while the Net enrolment was only 76.5%. Subtracting the net enrolled 

(those of the correct age) this indicates that 19% of the girls was overaged (ANSREB, 2013).  

 

According to MOE (2008/2009) 47.3% of the correct aged girls in the SNNRP-region in 

Ethiopia finalized grade 5 while only 25% of those who were three years older than the correct 

age did. Evaluating the school feeding interventions of The World Food program in Kenya 

1999-2008 Finan (2010) found that a school meal a day would heighten the enrolment of girls 

and keep them in school but only until they reached puberty. When entering puberty cultural 

norms and their responsibility to help their impoverished families economically became too big 

for a school meal to keep them in school.   

 

3.4 Menstruation and school 
In Amhara (Eniyew & Demssie, 2013) found that 96.6% of the girls were using cloth as 

menstrual protection. The sample was semi-urban and rural. Among the semi-urban population 

38% reported to have bleed through their garment in school, causing tremendous 

embarrassment. In Ghana insufficient menstrual hygiene was found to be a constant cause of 

disease. Because of stigma the traditionally used protection: cloth, was washed every evening 

but not hung to dry. Instead it was often hidden under the bed during the night which led to girls 

wearing damp cloth. Nor were the pieces entirely clean as the participants reported scarcity of 

water and soap (Scott, Dopson, Montgomery, Dolan & Ryus, 2009). In the Amhara region 

77.4% of the primary schools report to have latrines available for the children, 35.7% of them 

report having access to water (ANSREB, 2013).  
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When Amharian’ girls were provided with sanitary pads the figure of how many would be 

absent when menstruating sank from 17% to 7% (Eniyew & Demssie, 2013). In Ghana the 

average gain of schooldays was 6 days per semester (Scott, Dopson, Montgomery, Dolan & 

Ryus, 2009).  

 

3.5 A lack of information 
As many other countries Ethiopia is included in a discourse where morality is very connected 

to female sexuality. This hinders open dialog and thereby information about girls puberty and 

sexuality (Kebede, Hilden & Middelthon, 2012). Evaluating a program providing free sanitary 

pads for school girls in Ghana the researchers found that nor teachers or parents had informed 

the girls about menstruation, the participants hereby became more informed. The researchers 

also found that menstruating was perceived as a sign of sexual availability, girls who received 

pads had a heightened risk for sexually harassment and abuse by students and the male teachers 

(Scott, Dopson, Montgomery, Dolan & Ryus, 2009).  The main source of information about 

menstrual hygiene have been found to be teachers also in Ethiopia, among 249 school girls in 

10 schools in the Amhara region 69.9% had got the information from teachers. Only 49% of 

the girls, at baseline, had been informed before their first period had started (Eniyew & 

Demssie, 2013).  

 

Interviewing 305 female students in Ethiopian boarding schools for solutions for menstrual 

hygiene the study initiators found that the teachers and school officials were mostly male and 

that it hindered a discussion about girls needs for sanitation when menstruating. The officials 

stated that there were bigger problems to be dealt with than latrines as there was no drinking 

water available and a scarcity of school books. When interviewing the girls the researchers 

found there to be a culture of fear. The girls did not ask for anything from the adults working 

at the school. This included matters concerning menstruation. The recommendations from the 

girls at the boarding schools was to focus on information about menstrual hygiene stating that 

if the schools would only talk about it many problems would go away by themselves (Ngales, 

2007).  

 

Parents perceived time set aside for homework less necessary for girls than for boys in a study 

by Abebe (2007).  
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3.6 Forceful sex – can make girls drop out of school 
In a Kenyan study from 2004 the researcher found that 21% of the 462 female respondents had 

experienced coercive sex, most of them stated that they had been tricked into sex and the second 

largest group stated that the man had not taken no for an answer (Erulkar, 2004). Male youth 

not taking no for an answer and it being manly to be coercive is confirmed by Radetzky (2012) 

who found that male youth expressed paradoxical standpoints when it came to girls’ sexual 

availability in Zanzibar. The boys stated that girls should dismiss sexual initiatives but that the 

boys wanted to have sex with them. Some males stated to be victims of their own sexuality, the 

concept of “being a man” meant not to accept sexual rejection. That study is a Master Thesis, a 

paper in Education and not as valid as peer reviewed articles.  

 

In a survey by Erulkar & Federer (2009) of 1837 Ethiopian, urban out-of-school girls between 

10-19 years of age the researchers found that 29% had experienced a sexual debut under 

coercive conditions. 14% stated that their sexual partner had “not taken no for an answer” and 

10% had been physically forced. A high prevalence of forceful sexual debuts was confirmed by 

Gorfu & Demssie (2007) who found that 20.6% of 1118 Ethiopian high school girls had lost 

their virginities through physical force. They also found that 87% of the sample had been raped 

at least one time (13% had had an abortion, 10 % had had suicidal thoughts). 26% of them had 

experienced consequences that had led them to drop out of school.  

 

3.7 Early marriage (before the age of 18) 
In spite of the Ethiopian legislation criminalizing early marriages, “Neither a man nor a woman 

who has not attained the full age of eighteen years shall conclude marriage” (Federal Negarit 

Gazetta, 2000, p.3) the median age of first marriage in Amhara is 15.1 years and 17.1 in the 

whole country. In urban areas, such as the Amharian capital; Bahir Dar, girls marry later at an 

average age of 18.1 (CSA, 2011).  

 

In a study in Amahara child brides’ educational chances was disadvantaged by them being 

dependant on their husbands liking. The researchers also found that if a bride does not conceive 

it is usual that the husband divorces her which can make her extremely vulnerable economically 

(Jones, Tefera, Stephenson, Gupta, Pereznieto, Emire, Gebre & Gezhegne, 2014). Birham 

Research and Development (2005) found that from the 12-14 year old girls who were not in 

school 28% stated marriage as main reason and 19% childbearing.  Early marriage in urban 
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settings could also be connected to poverty as Girma & Genebo (2002) found that being married 

was the only demographic variable that increased the nutritional status of urban women in 

Amhara. Never married women were 1.7 times more likely to be underweight than currently 

married ones.  

 

In a survey of 2072 girls and women age 12-49 75% of those who had ever been marries had 

been married to older men. More than half had been 10 years older or more (Birham Research 

and Development, 2005). Erulkar (2013) states that the age difference between a child bride 

and her husband makes the bride disadvantaged when it comes to decisions on childbearing. 

Erulkar & Federer (2009) found that from the 29% of their sample that had lost their virginity 

before the age of 15, most part had been married. In another study she found that in a sample 

of 10 080 12-24 year old drawn from Ethiopia’s all 9 regions most females who had ever been 

married before the age of 15 had never been to school (Erulkar, 2013). In focus group interviews 

with 46 men and women in north-eastern Ethiopia, the researchers found that a majority of the 

men interviewed were positive to coercive marital sex. Many respondents claimed that it would 

be very difficult for a man to sleep in the same bed as a woman without having sex with her. 

Religious leaders (both Christian and Muslim) who participated stated married women to be 

obliged to have sex with their husbands at all times they asks for it (Yigzaw, Berhane, Deyessa. 

& Kaba, 2010).  

 

Jones, Tefera, Stephenson, Gupta, Pereznieto, Emire, Gebre & Gezhegne (2014) states that in 

their study the most common reason for parents to push their daughters into early marriage was 

fright of them becoming pre-martially pregnant. Because of shame, illegitimately pregnant girls 

would often lead very isolated lives hiding in their parents homes. Both parents and girls 

preferred schooling before marriage as long as the girl passed the exams. Girls however 

complained that they were given too much time consuming household duties to be able to 

manage school. If they failed completing primary education marriage was often the best 

alternative both economically and to avoid others to perceive that they were not wanted by a 

man.  

 

3.8 Rural-urban migration – a girl thing 
In a study of 10-19 year olds living in, what the authors’ states to be, two of the poorest areas 

in the Ethiopian capital (Erulkar, Gulema, Mekbib & Simie, 2006) found that 45% of the 
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sampled girls had migrated there from elsewhere. 52% had come from the Amhara region but 

only 24 % of the males. 78% of the girls came from rural areas but only 56% of the boys. 81% 

of the migrant girls were living with relatives other than their parents.  

 

The most common reason for Ethiopian girls age 10-14 to migrate was find to be for schooling 

(46%), this was also the second most common reason for girls age 15-19 at a percentage of 29% 

(Timrin, Montgomery, Engebretsen & Barker, 2013). This indicates that rural school girls move 

to relatives in urban areas to get better access to schooling. They live in homes where they are 

in dependency to the house owners as rural parents often are very poor. They pay for their 

subsistence through labour in- or outside the home. Belete (2014) found that many housemaids 

to be rural migrants who had come alone and had no friends (59%). They worked long hours, 

on an average 63 hours per week. 24% of them were 10-14 years of age. They also had a lower 

level of education, 49% had never been to school, which is to be compared with 13% for girls 

in others occupations. Finally they earned less than half of what others girls their age did.  
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4. Theoretical Position 

In this chapter theories used in this paper are presented. Presenting which theories one uses 

when doing research means to show the reader the glasses through which the author see the 

world (Norman, 2004). The reader will hereby hopefully be able to reproduce the constructions 

that the study has been built upon (Bourdieu & Accardo, 1999). This study has a framework 

that cuts through all parts, a stand point that there is no objective reality but that reality is shaped 

through a collective process (Social Constructivism) and that everyone should have the same 

possibilities in life independently of their sex (feminism). For methodological decisions and as 

tools when analysing Empowerment theory and the Salutogenic theory (in particular the theory 

SOC Sence Of Coherence) are applied.  

 

4.1 Social Constructivism and feminism 
A synonym to social construction is "cultural differences"(Larsson, 2005) people of the same 

background/belonging put similar meanings into their language (Healy, 2014). With a 

theoretical standpoint emerging from social constructivism it is suitable to investigate different 

experiences/angles about the same phenomenon. Individual perspectives emerges in discourses. 

This makes it extra important for different instances to cooperate as different stakeholders put 

different meanings into the same concepts and thereby consciously or unconsciously exclude 

what could be important to other groups (Healy, 2014). In accordance with the social 

constructive perspective the founder of Discourse analysis; Foucault, created his theory about 

how individual knowledge is created collectively. A process predominantly affected by those 

in power to spread their standpoints (Winther, Jorgensen & Phillips, 2000). Hierarchy of power 

is upheld through individuals but structurally implemented. Individual choices that are based 

on one’s sex are in fact patriarch/feministic politics. Feminist theory is imbedded in the 

structural power that prevails both in small- and larger scale when resources are divided (Orme, 

2009). Social constructivism and feminism are the basis of this study. These theoretical 

standpoints are the reason behind choosing only to focus on girls and to question societal norms 

rather than individual choices.  

 

Speaking of cultural differences the area of professional Social Work is originated from western 

culture and have been said to be a new way of cultural imperialism in resource-low countries. 

Trygged (2013) calls this professional imperialism and states that in order for a foreigner to 
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practice social work in a context very different from her own she should first investigate the 

social work literature originated in the country. This study have to some extent acknowledged 

what Payne (2008) calls a knowledge privilege. Local people with own experiences have been 

involved through out the process.  

 

4.2 The theory of Empowerment 
As a natural step following the theoretical frame of Social Constructivism and Foucault’s theory 

of constructions this study will use the theory of Empowerment as a tool for methodological 

decisions and for understanding the interview result. Empowerment means according to Healy 

(2014) to give the power to make decisions to groups who are less empowered to do so. People 

less in power to make decisions can become isolated because of stigma/shame around their 

circumstances. In order for individuals to feel prouder it can be beneficial for them to come 

together in a group with others experiencing the same vulnerability. A concept from the theory 

of empowerment is the advocator, representing the interests of a larger group (Payne, 2008). In 

this study that role was held by the study assistant, Ms Worku, a former housemaid in the same 

age as the respondents. Raising the level of Empowerment means to affect the level of self-

determination, the possibility of choosing for oneself what to do and how to live. This is the 

difference between things “happening to us” and us actively operating our own lives and being 

able to help ourselves (Starrin, 2007). The sense of being empowered is stronger when we are 

encouraged to take initiatives and participate in the society (Askheim & Starrin, 2007). In 

contexts where we feel ashamed we are likely to become passive (Starrin, 2007).  

 

Healy (2014) states Social Work to be an area where conflicts of interest often emerges between 

different groups. Who have the right to decide who gets what assistance? The purpose of this 

study is to fill a knowledge gap about what solutions potential mothers of the next generation 

can want to see for girls’ educational constraints. The product will hereby be information, it 

does not aim to be a part in a radical societal change – but to be a part in the discussion when 

those in power make decisions. Payne (2008) calls empowerment an increased use of the 

discretion but also lifting power from some individuals, giving it to others.  

 

4.3 The Salutogenic theory 
A theory focusing on what creates fruitful conditions/health and how people can obtain it 

despite disadvantaged conditions is Antonovsky’s Salutogenic theory. As mentioned in the 

introduction Ethiopia is a poor country and statistically few complete school (MOE, 
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2012/2013). So what is needed for (urban) girls to be able to so? In Salutogenic words: How is 

success created? Central concepts are protective- and riskfactors. Protective factors are 

described by Andershed & Andershed (2005) as a buffer altering effects of disadvantageous 

conditions and the approaching of a positive outcome. Patterns of risk factors are however not 

equal for all individuals, one empirically supported intervention will have varying results even 

when obstacles are similar. According to the Salutogenic theory people are always on a scale 

with both protective- and risk factors. Adverse conditions cannot always be fought but 

managed, in better or worse ways. Both positive and destructive conditions effect people 

differently (Antonovsky, 1991). In a Salutogenic longitudional study of why children growing 

up in risky environments on Kauai Island in Hawaii in the 1950s to a large extent became fully 

functional adults. The researchers found several protective factors such as having a role model 

outside the family (Werner, 2006). 

 

SOC Sense Of Coherence 
This study uses SOC which is a theory within the theory of Salutogenetic. Antonovsky (1991) 

explain human wellbeing as dependant on three factors connected to each other - the perception 

of understanding ones situation (comprehensibility), the perception of being able to handle ones 

situation (manageability) and ones perception of something being worth to put in an effort for 

(meaningfulness). Meaningfulness is the most fruitful keystone for a positive outcome but it 

cannot be obtained without the other components. SOC came to life when some Jewish women 

affected by the holocaust were interviewed on how they had stayed healthy. Antonovsky (1991) 

found it to be a matter of how they perceived their conditions. It has been applied in this study 

conducted in an East African context despite its western origin. This because the conditions of 

Jewish people during the holocaust was not the same as for other “westerners”.  

 

 

4.5 Advantages and disadvantages of the choice of theories 

Problematizing Empowerment theory 
Making it possible for supressed groups to come together and have their voices heard could 

lead to passivation and a vicious circle of dependency which would counteract the intention. 

Focusing on problems could also make the targeted group more focused on what they are 

lacking (Braye & Preston-Shoot, 1995).  
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Empowerment theory is not challenging oppressive structures but helps the individual to 

manage their prerequisites within the structures. On one side one can argue that empowerment 

cannot mean to give the whole power of the available resources to those targeted for an 

intervention, but to involve them through direct democracy or advocacy. When imbedded with 

more powerful stakeholders that can leave the group effected by the problem feeling that their 

participation has no real meaning (Braye & Preston-Shoot, 1995). On the other hand, people 

working with raising the enrolment and quality of education in Ethiopia may because of their 

education and experiences have knowledge that is not obtained by socioeconomically 

constrained people as they are the ones who haven’t been able to manage their hardships. The 

reason to why this study is focusing on the solutions of poor women is the perception of a bias. 

There seems to be more information about what is suggested by professionals, then by those 

living with the consequences of the problem.  

 

Problematizing the Salutogenic theory  
Protective factors that are not perceived as particularly rewarding may still be so. On the other 

hand the Salutogenic theory states that there are no universal solutions because the way people 

are affected by obstacles and the way they assimilate assistance are different (Andershed & 

Andershed, 2005). The Salutogenic theory and the theory of SOC was, as previously mentioned, 

created in a western context emerging from discoveries among European Jews. Since then it 

has been transferred to 32 countries all around the globe, both developed and undeveloped. 

Through research there has been shown to be significant correlation between the keystones of 

SOC and how well people are managing their prerequisites. In a compilation of 124 studies 

using SOC questionnaires the Cronbach’s alpha (a measure of reliability in quantitative figures) 

ranged from 0.70-0.95  which indicates the theory of SOC to be a stable method of measurement 

(Eriksson & Lindström, 2005). 
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4. Method 
4.1 Qualitative method 
According to Larsson (2005) qualitative research aims to understand the subjective experiences 

of a phenomenon in a holistic/satured way. Statements of the participants is the working 

material and interviews are the tool to obtain it. This paper is meant to lead to an understanding 

of how a specific group envision a better tomorrow. The method of collecting data is Focus 

group interviews. According to Billinger (2005) that is a group discussion where there is no 

problem to be solved, the discussion is only there to present the perceptions within the group. 

A quantitative product (statistics) would show the result in a more shallow way (Larsson, 2005). 

 

4.2 An abductive course of action 
With an inductive course of action one can investigate a phenomenon through starting out as a 

blanc sheet and let ones findings shape methodological choices (Larsson, 2005). In this study 

the course of action has been altered as the process have progressed. There was for example a 

try-out interview in order to make the method more effective. One can also work deductively 

by investigating one in forehand prepared hypothesis (Larsson, 2005). This study combines an 

inductive and deductive course of action. Emanating from empiric data, with the assumption 

that the potential mothers of the next generation have solutions for educational constrains. This 

method is called abductive (Larsson, 2005).  

 

4.3 The analyzing phase 
The goal of qualitative interviewing is for the interview material to become saturated. Having 

different angles and opinions to the same phenomenon makes it possible to establish a more 

nuanced image of how concepts can be perceived (Billinger, 2005). The product is however not 

aiming to show a representative result for a larger population in the way quantitative research 

is (Larsson, 2005). It can still be relevant to know if the participants in focus group interviews 

agree with each other or if they oppose certain opinions. In the Result/Analysis-part of this 

study an opinion shared among the respondents are stated to be a “shared understanding”.  

 

Analysing the underlying meanings of the proposed solutions obstacles and protective factors 

were allocated and put in relation to the chosen theories. Lifting out statements talking about 
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different things but with a mutual aspect analogies were found which hopefully will lift the 

material analytically. The Salutogenic theory is used to highlight the complexity of who can 

and who cannot complete school in Ethiopia. Empowerment theory is used as a framework to 

understand how obstacles/solutions are effecting girls’ autonomy in the school system, but also 

how the suggested solutions could affect school girls’ level of self-determination.  

 

4.4 A linguistic and stigmatic barrier led to the hiring of a local staff 
As few females speak English in Ethiopia it is more difficult for a foreign non-amaharic speaker 

to carry out grassroots research here than in the western world. Secondly, there is the aspect of 

a power imbalance between the moderator and the respondents in an interview situation. The 

moderator sets the frame of the interview and guides the conversation. It is not a dialog, the 

respondents are asked to share their opinions without the moderator doing the same (Kvale & 

Brinkmann, 2009). The power imbalance could have been particularly high in this study as the 

socio- economic situation of the author is very different from the one of the study respondents. 

To alter these barriers local staff had a larger role in the execution of this study than what is 

common in Bachelor thesises.  

 

Early in the process the study assistant Ms Worku stated it difficult for a white foreigner to 

moderate interviews covering sensitive subjects with the prospective respondent group. She 

stated stigmatic reasons, but also a knowledge gap in culture. One has to know how to ask to 

receive in order to receive true answers. As she was not willing to moderate she was asked to 

allocate a moderator/transcriptor/translator who: 

 

1. Had sufficient skills in English to be able to translate all interviews from Amharic to 

English 

2. Had own experiences in the area of research 

3. Who would treat the respondents with respect in word and action  

4. Who would do his/her best 

 

It took one week for Ms Worku to allocate Mr Balew. A man of 27 years working in a hotel 

reception. Mr Balew had previously been working as a teacher for primary students of the 

second cycle. Ms Worku’s choice was questioned as we had discussed the upcoming (cultural) 

difficulties in making young women talkative in an interview situation. Would it be possible 

for them to discuss educational barriers such as teenage pregnancies with a man? Ms Worku 
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stood surety for that Mr Balew was a person known to make people feel comfortable and that 

he would do his best. After a jobinterview Mr. Balew was hired. His role would be to present 

and manage the informed consent, record and moderate interviews, transcribe them and 

translate them into English. He was also responsible in making sure that all girls were in safe 

taxis home after the interviews. Ms Worku would participate in the interview design, allocate 

respondents, bring respondents to the location of the interviewing and be present during all 

interviews as a social support.  

 

4.5 Focus group interviewing 
A focus group interview is a smaller group discussing a given topic with the support of a 

moderator (Billinger, 2005). The more pride we humans feel the more willing are we to exercise 

our discretion and take part in affecting our contexts. People in more vulnerable positions tend 

to become isolated if there is stigma around their hardships (Starrin, 2007). Early in the process 

possible hardships wore discussed within the working group  

 

1. Impoverished Ethiopian women tend to be very shy.  

2. There is a great stigma around obstacles connected to being a poor woman such as sexual 

vulnerability.  

 

Starrin (2007) states that in a context with other people similar to oneself isolation connected 

to shame can be broken and one can become an active operator. In order to empower the 

respondents this study was carried out through group interviewing. According to Billinger 

(2005) participants will be more anonymous in larger groups because of the less speaking space 

available per person. She states a moderate number for focus group participants to be 4-7 

people. In this study 6 participants per occasion were interviewed.  

 

4.5.1 Selection criteria of respondents 
Billinger (2005) states that respondents need to be affected by the subject. Focus groups often 

benefit from being homogeneous, but it can also make them less nuanced if participants agree 

much. The study assistant allocated respondents through her personal network. She mostly 

allocated them from the area of her previous workplace, a coffee shop located next to a slum 

area. This made the respondent group more homogenous. The group knowing each other can 

both have brought them self-confidence in the new situation of being interviewed and it can 

have reduced the different angles presented. 
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The Salutogenic approach to success is that there are no collective solutions as people react 

differently both to their obstacles and to assistance (Antonovsky, 1991). This made it interesting 

to ask: “In what way can whom assist school girls?” The likelihood of retrieving holistic 

answers that are anchored in the context of the urban, Ethiopian society from school children is 

however questionable. This study therefor turned to young women with own experiences who 

were likely to be or become mothers of the next generation of schoolgirls. Billinger (2005) 

states that respondents need to be affected by the subject. Focus groups often benefit from being 

homogeneous.  

 

 

The selection criteria for the sample was for them to: 

• Be women  

• Be 18-25 years of age 

• Have an income under the World Bank’s “extreme poverty line” of 1.25 USD/day 

(World Bank, retrieved: 2015-06-09) 

• Have experienced hardships in accessing/utilizing primary education 

• Have a strong connection to Bahir Dar 

• Have no indication of exposure to risks of any sort as a result of participation  

• Be relatively talkative/talkative 

 

4.5.2 A try-out interview 
There was some methodological changes due to a test interview. The interview place was 

changed as the first place had brought with it a socio-political atmosphere that the study 

assistant found had made the respondents unaccustomed. After the try-out I, the study initiator 

was no longer around the area of interviewing as the moderator and the study assistant had 

experienced that my presence in the neighbouring room had made the respondents nervous. The 

interview guide was completed with more follow up questions in order to support the 

respondents. These were shaped after the themes that was unravelled at the try out. From then 

the study assistant focused on inviting more talkative respondents, these tended to be relatively 

more educated.  This excluded the ones with the most experiences of educational constraints. 

The sample were however still extremely poor.  
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4.5.3 Insufficient findings and additional interview  
After completing the first three interviews there was a working group meeting. The material 

held a low level of presented educational assistance and proposed assistance-providers. 

Additional interviews were carried out.  

 

The communication within the working group was not good enough – the purpose of the 

interviews was not clear. In order to retrieve the information wanted there was an extra 

interview where the 4 most talkative respondents were invited back to discuss the same 

questions but with the study initiator. Mr Balew functioned as an interpreter. During that 

occasion the discussion was more shaped after the knowledge gaps of a foreigner, background 

was explained which, in my opinion, made it possible to grip the rest of the material.  

 

4.6 Validity, reliability and generality 

4.6.1 Validity 
The meaning of validity is to investigate what ones aims to investigate (Kvale & Brinkmann, 

2009). The study initiator not being present during the interviews made it impossible to follow 

up interesting trails or cross-check with the rest of the group. This lead to an expansion in the 

conducted group interviews from 3 to 8. Having a too broad question to start with and the study 

initiator having a different cultural differences/social construction compromised the validity 

and cost time through trial and error. The translator was not a professional and as both the 

interviewer and the interviewed were new to the interview situation this lowered the validity of 

the study. It is impossible to know if this study could have happened at all (due to stigmatic 

reasons) if the study initiator would have moderated the interviews. There is also an ethical 

aspect to take in consideration as a person of foreign origin could have hurt the respondents by 

not understanding the cultural laws of communication.  

 

Regarding the sources in the research overview the level of validity is effected by a perceived 

scarcity of available material in the area of research. Adding up there are however a large 

number of reviewed studies in one or another way. Many of the reports have also been published 

by, in my opinion, trustworthy institutions. If doing another similar study in the future I would 

turn to Ethiopian universities to allocate more local research. From 25 reports presented 16 are 

peer reviewed articles. 6, from which 1 is a Governmental report are originated from the UK. 3 

are produced by the University of Oxford. One is from an Ethiopian Research Institute and one 

is conducted by a consultancy firm and financed by an Pathfinder International (NGO) and 
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USAID. The least valid one is a bibliographically reviewed Master thesis from Stockholm 

University. It is presented despite it’s low validity as it shows a male angle on female 

educational obstacles.  

 

There are three evaluations of interventions aiming to raise the educational chances of school 

girls in Sub Saharan Africa one is peer reviewed, one is conducted by the department of 

Evaluation of the United Nation’s World Food Programme. The third by the NGO Save the 

Children. The validity of the two last evaluations is decreased as they are presenting the results 

of their own interventions, which makes it beneficial for them to show positive results. On the 

other hand both organizations are large and international. That probably means that they have 

more people/donors monitoring them then small organisations do. These evaluations are 

presented to show the practical outcome of interventions.  

 

4.6.2 Reliability 
Kvale & Brinkman (2009) states reliability to be a question about whether a study could be 

reproduced by other researchers and then come to the same findings. Transparency in the study 

procedures is needed for the reader to be able relate to the material in a critical way (Hiles, 

2008). There are several Swedish sources in the references of this paper. This would 

compromise the possibility for a non-Swedish to go to those specific sources.  

 

4.6.3 Generalizability 
An analytical generalization is according to Kvale & Brinkman (2009) an assessment of 

whether the research result of a study can be used indicative for other groups. In Ethiopia 

impoverished women have more children than better of ones (CSA, 2012), and poverty in itself 

is a major obstacle for girls educational chances (Frost & Rollestone, 2011). This means that 

there is a cycle of female poverty, going from generation to generation and that there always 

will be more women who are socio- economically constraint than those who are not. This is 

however not only a problem in Ethiopia but a general problem in most part of the developing 

world. The results in this study could be used and reproduced for other urban areas in Sub 

Saharan Africa, if there first is an assessment of similarities and distinctions between the sample 

and those one aims to generalize the study to (Kvale & Brinkman, 2009).  
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4.7 Ethical considerations 
Many respondents were suffering the consequences of themselves not having a proper 

education and/or being unable to support their own children’s schooling. This vulnearbility was 

of prime priority and discussed in all methodological decisions. At the interview try-out there 

was a situation where a personal trauma were brought up and led to despair. Measures were 

taken for that not to happen again and it did not. Billinger (2005) argues that private matters are 

inappropriate for focus group discussions due to low confidentiality. Instead of trying to obtain 

confidentiality the interview guide was written in order for no private/personal information to 

be needed. The respondents were continuously reminded that the study was not about their own 

problems but how to make the prerequisites better for the next generation of girls.  

 

As they were struggling in their everyday lives and in order to show respect for their status as 

experts on their own situation they were paid 100 Ethiopian Birr or, 5 USD (2015-01-21). Being 

extremely poor means in this study to earn less than 1.25 USD a day, this is the international 

figure of the World Bank. 5 USDs is hereby a proportionately large amount for the respondent 

group. The interviews were scheduled in accordance to the recommendation of Wibeck (2010) 

of 1-1.5 hour but the Ethiopian culture also demands time for small talk. It turned out that it 

took extra time for the respondents to become (relatively) talkative in the interview situation. 

The interviews were often 2-2.5 hours long with a break in the middle. This longer time could 

be unethical. The respondents were informed that they were allowed to leave at any time, this 

right may how ever have been compromised in practice by the economic compensation. 

 

4.7.1 Informed consent 

Preparing an informed consent can be valuable in order to make sure that the respondents have 

the information needed for them to make an informed decision on whether to participate or not. 

Having an informed consent is especially preferable in focus group interviews when discussing 

sensitive topics (Wibeck, 2010). The consent of this paper is attached as ”Appendix 2”. After 

the moderator had read the consent out loud and those who could had read it the informed 

consent was signed by the respondents.  
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5. Results and analysis 

The material from the focus group interviews has been divided into 6 major themes for better 

comprehensibility. These are: Meaningfulness of education, Poverty reduction, Early marriages 

and early pregnancies, Gender equity, Adolescent domestic workers and The importance of 

social support. Following the objective of this study the result is covering both problem 

statement of what is hindering school girls’ access and utilization to primary education but also 

solutions for the same.  

 

As the material is taken from a rather large number of respondents (n=36) there has been an 

extensive thinning. The quotes are chosen to represent the meaning of the groups or to highlight 

angles/perspectives that can be contributing to the area of research. Even though the last “extra” 

interview closed the circle the presented quotes are equally spread throughout the material.   

 

The theoretical framework of this study has been a Social Constructivist, Feminist perspective 

where what is individually true is created in a collective process. The respondents’ statements 

for how to approach a successful outcome is presented in terms of “Whom can assist girls’ 

educational conditions, with what?” Which can also be said to be a Feminist approach aiming 

to shift focus from individual school girls to a greater political context with parents, schools, 

the society, the government, NGO’s and religious leaders being involved in creating the 

Ethiopian society and the possibilities for those living in it.  

 

5.1 Meaningfulness of education 
For something to be worth investing in despite small resources it has to be perceived as 

meaningful (Antonovsky, 1991). The topic of girls’ education was emotionally sensitive for the 

respondent group. They stated not being educated as the core of many of their own problems. 

When asked who will benefit from the next generation of daughters completing primary 

education the respondents stated that it would mostly be themselves. Secondly the whole 

country, increased tax income will make all of Ethiopia richer.  The interview result concerning 

meaningfulness of educating daughters’ can be summarized as the following:  

 

“I don’t think that an illiterate person is worthy in this country at this time, for her parents, 

the society or herself.” 
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“[…] we girls, mostly we are dependent to rich men and they benefit from our labour but if 

we can guide ourselves we can cope with our problems and benefit from our labour 

ourselves.” 

 

With the above point of view the respondents seems to be willing to work hard for their 

(possible) future daughters to be able to complete primary education. The respondents implicate 

a great stigma in being uneducated. Stigma/shame is according to Starrin (2007) something that 

passivates people and takes away their possibility of self-determination. A society that 

encourages all of its individuals to participate in societal development can alternate this state of 

shame (Askheim & Starrin, 2007).  

 

The first quote shows that if a girl is unable to access and utilize school there is a great stigma 

in that. The second quote shows how this passivated group is exploited by “rich men” because 

they don’t know what do in order to be benefit more from their labour. This lack of 

comprehensibility of their own situation is a risk factor for girls’ success as it effects the 

meaningfulness of taking own initiatives and making an effort (Antonovsky, 1991). The 

respondents own solution for this lack of comprehensibility is being guided. Guidance and 

advice concerning how to manage obstacles in life was especially requested for from mothers 

and teachers.   

 

5.2 Poverty reduction 
The shared understanding in the focus group interviews about food insufficiency among school 

girls is shown in this quote:   

 

“The major reason for food insufficiency for school girls is poverty. If the parents have 

something to give… more or less they give it to their children, even if it means they don’t have 

for themselves” inequality is the current culture. If the parents have one boy and one girl the 

different in treatment is visible, they will feed the boy more and if they can only afford to send 

one child to school it will be the boy. If it is food, the boy will eat first, then the girl will be 

next. In our population parents desire a son. With that said I want to underline that the major 

obstacle when it comes to food is poverty.” 
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The school related costs seems to be a bigger obstacle than unwillingness among the urban 

parents. Inequality seems to be introduced in the school girls lives early as it is more a rule than 

an exception to be discriminated within the household. The parents’ poverty (lack of 

manageability) seems to be the frame problem but the girl child is also taught to stand back 

when the resources are shared. This teaches her that she, because of her sex is less valuable to 

invest in. The respondents have mentioned throughout the interviews that the confidence of a 

girl child is created within the family. The parents view becomes her view on herself. With this 

starting point assistance making it possible for school girls to utilize their conditions in the best 

possible way (Braye & Preston-Shoot (1995) will not be functional if the assistance is merely 

directed to individual girls. This because they are a part of a greater context and highly effected 

by the influence of their families. For long-term results it is the conditions surrounding the girls 

that has to improve. 

 

“Ok the solutions for the girls will be to help their mothers.” 

 

Speaking of income generating for families the focus was never on men/fathers, this could be 

because the respondents could better relate to women as they themselves are females. It could 

also be because of what is previously mentioned in a quote: “Gender inequality is the current 

culture”. As women are perceived to be discriminated on the labour market raising their income 

would make them more empowered to strengthen their daughters’ educational chances. A first 

step would according to the respondents be to allocate the poorest ones and divide them in who 

wants/needs what assistance. This is in line with the Salutogenic theory stating that solutions 

are different even if the obstacles are the same (Andershed & Andershed, 2005). 

 

According to the Salutogenic theory a protective factor doesn’t have to be a factor that directly 

leads to improved conditions (Anderhed & Andershed, 2005). It can also be a factor that eases 

the effects of a risk factor. In this case the respondents promotes interventions for income 

generating among mothers as the best way of managing the educational risk factor of poverty. 

Single mothers not being able to fill the families’ basic was said to put a great responsibility of 

income generating activities/domestic labour on the school girls  

 

“The ones with single mothers are expected to support rather than to be supported.” 
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This disadvantage of having a too large burden of having to support was an analogy shared with 

adolescent domestic workers originated from the rural areas. Because of poverty girls needs to 

focus on taking care of the household while the mother is working or contributing economically. 

According to the Salutogenic theory all people are on a scale between failure and success where 

we both have things working for and against us (Antonovsky, 1991). A well-perceived provider 

of assistance was a Christian church providing poor families with additional food products. The 

respondents could mention several girls who were now able to go to school because of the eased 

work load that the free food meant. 

 

The manageability of education seems to be greatly disadvantaged by not having a present 

father, or at least a father covering some of the expenses. Translating the above quote into 

Salutogenic terms one could say that “be supported” means to receive support outside of the 

home as single mothers tend to be unable to provide enough support. One example of who can 

assist this group is neighbours/the society taking responsibility for all daughters not just their 

own: 

 

“The society can ask the school administration: “How is it going, is this school good enough 

for our daughters? What do we need to do so that the school can be good?” And then they 

need to follow through, assisting the schools.” 

 

The respondents request a higher sense of ownership over the schools from the society’s side. 

It seems to be a shared understanding among the respondents that the society should support 

poor school children in any way they can. This would also be meaningful as the respondents 

stated that the society will benefit from girls completing their education because of raised tax 

revenue. Examples of how the society can support the schools in their area is to help maintain 

the schools. In the discussions the respondents argued that since the society is paying for the 

schools through taxes they own them. Therefor they should not allow them to be so worn down 

and dirty. It was continuously mentioned that in an ideal state girls who are very poor, maybe 

lacking clean water and a latrine around her home, should be able to have her school as a haven. 

 

Financial assistance was never mentioned by the respondents themselves but on the direct 

question of how big a child benefit for single mothers should be the figure differentiated 
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between 500-1000 Ethiopian Birr, 24 USD-48 USD (in the monetary value of 2015-05-21). 

1000 Ethiopian Birr when the rent of a house, food and school materials was included.  

 

5.2.1 Solutions and protective factors 
The proposed solution for poverty reduction was mainly to raise the income of impoverished 

mothers. Suggested support in income generating activities was allocating jobs, education in 

how to start/run businesses, the creating of business clusters or having a place to sell 

merchandise. On the question of who was suitable to carry out such assistance it was the 

Government. Having a present father sharing the house hold expenses was said to be the most 

powerful protective factors altering poverty.  In order to decrease the number of school girls 

growing up with single mothers the respondents requested for the police to arrest men who 

depart from the financial responsibility of their children. This in order set examples for other 

men. Caring neighbours involving to make parents stay together for their children’s sake is 

perceived as a protective factor.   

 

A proposed solution for reducing hunger in the schools was to allocate money and training to 

the school clubs. The respondents stated that if the clubs were guided and followed up 

continuously they would perhaps be able to make simple foods for the poorest children.  

 

5.3 Early marriage and early pregnancy  
Early marriages did not seem to be a general educational obstacle in Bahir Dar today:   

 

“More or less the problem [of early marriage1] exists, but compared with previous years, 5-7 

years or so there is great improvement. When we see it, it is Muslim girls who are the victims 

of this kind of problem, for Christians it is not a problem as this is a city and people here are 

more civilized than countryside people.” 

 

Protective factors for avoiding early marriage is here claimed to be to live in a town and people 

being relatively more educated. A risk factor was poverty. The respondents stated in unison that 

early marriages and early pregnancies prevents girls from completing their education. Marriage 

and child bearing is perceived as hindering for girls to get to know themselves as individuals. 

It lowers their chances of earning a decent income and preventing them from having gender 

                                                 
1 Addition by author  
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equality with their husbands. The respondents’ requests mothers of the next generation of girls 

to share their own experiences with their daughters. The respondents continuously refer to 

information about menstruation, sex and pregnancy as something that is today hidden to girls.  

 

“Countryside girls lack knowledge about sexual touch, it is easy for men to make them do 

whatever they want […]. They may not know who has fathered the child. A pregnancy is 9 

months, the girls will have had multiple partners in that time span.” 

 

 “If the girl knows what is ahead of her she will have no fear. So, for a girls to be confident 

and able to use her full capacity she should be given advice in accordance to what is 

appropriate for her age. The advice should also be in line with the contemporary.” 

 

Connecting these quotes to empowerment theory and the Salutogenic theory/the theory of SOC 

information is perceived as empowering. The threatening factors (risk factors) are still there but 

information about what can happen and how to act, would give the school girls 

comprehensibility and thereby manageability. Here the respondents often mention the word 

confidence. That the confidence of having access to knowledge about what is ahead would 

increase the chances of girls’ primary school completion. The task of providing girls this type 

of information is mainly perceived to be their mothers. Fathers are mentioned but to a much 

lesser extent. When mentioned fathers are requested to explain to their daughters how boys can 

function for them not to become fooled into sexual activities. Teachers are asked to teach 

reproductive information that is up to date with current research. Comprehensibility is central 

for ones experience of having control over ones’ life-situation (Antonovsky, 1991). According 

to Starrin (2007) being empowered means to be able to make active decisions. Not having 

information about sex puts school girls at risk of becoming pregnant, it also makes them scared 

of “everything” as things just happen. One example of this is menstruation, if girls are unaware 

of menstruation they are not prepared. To suddenly start bleeding, not knowing where to turn 

for advice/support was said to have caused traumas among the respondents themselves.  

 

5.3.1 The importance of being prepared 
A shared understanding among the respondents was that one should wait with having children 

until having savings and “a plan”. The responsibility of teaching girls about the expenses of 

having children is put on the schools and is to be included in the existing sex education.  
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“Women better not give birth if they don’t have a sufficient income. The schools should teach 

about the costs of having children. How much is needed each month for different stages of 

their childhood. Show them the calculations, this can help them make informed decisions”. 

 

The respondents often refer to schools as solution-makers for information. All respondents 

agreed to that it was meaningful to attend school merely for the information that is provided 

there. The ability to read and thereby to find information in literature means for the respondents 

that girls can obtain crucial information about sex without having to ask someone and thereby 

risk being fooled.  In the discussions about early marriages the risk factors that was brought up 

by the respondents were poverty and having migrant parents who had come to Bahir Dar from 

the rural area. 

 

5.3.2 Solutions and protective factors 
Solutions stated by the respondents in how to prevent early- marriages and pregnancies was for 

teachers to provide contemporary information. It was also stated to be central to keep girls in 

school so that they can learn to read and thereby access information themselves even if they 

don’t have anyone to talk to in these matters. As the main risk factor for early marriages was 

solely stated to be poverty a protective factor would relative household wealth. Another 

protective factor would be for mothers to inform and guide their daughters about sex. 

 

5.4 Gender Equity 
The stakeholders who were perceived by the respondents as the greatest obstacle for equal 

educational possibilities were parents originated from the rural areas. This because the 

discussion of equity have today only reached the urban areas. Issues that are discussed in urban 

areas might not problematized in rural ones. Here it is interesting to again bring up the Social 

Constructivist standpoint that there are no objective truths, only subjective ones (Larsson, 

2005). Religious leaders and teachers were requested by the respondents to try and 

influence/advocate the parents of the next generation to acknowledge and invest more in the 

educational possibilities of girls.  

 

“Also girls need someone to talk to, to share ideas and experiences. The parents behaviour 

here leads to that girls don’t participate in class, this is the indirect consequence. Females 

don’t participate in class because they have not been taught the skill of communication.” 
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As mentioned in the introduction of this study the Convention of the Right of the Child states 

that children have the right to a family where they can freely express themselves (UN, 2003). 

In the perspective of the respondents in this study that right seems to be compromised. Girls 

not being encouraged to develop verbal skills is perceived by the respondents as a risk factor. 

It could also be said to be a societal problem as it poses a general obstacle for girls utilization 

of their education. In addition to the scarce encouragement of own verbal initiatives for girls 

there also seems to be gender inequality in how parents raise children of different sexes. Boys 

are encouraged to develop communicative skills. This lop-sided condition seems to be a shared 

understanding, and a root of many hazards to female education, for example sexual coercion.  

 

5.4.1 Religious leaders have a profitable position for advocacy 
The respondents find religious leaders as the group best positioned to contribute to better 

educational chances for girls. They can influence parents to invest in and encourrage equally 

among their children, independently of their sex.  

 

“In most homes there are religious fathers visiting. Parents usually tell them almost all their 

secrets, things they don’t tell anyone else. This means that they trust these men very much. 

[…] They can tell the parents to respect their daughters.” 

 

This corresponds with Foucault’s statement that individual opinions are predominantly 

influenced by those in power to spread their standpoints (Winther, Jorgensen & Phillips, 2000). 

Both the parents and the religious leaders are in better positions than the school girls to affect 

the gender equality within the households. Religious leaders are however stated to often be 

originated from the rural areas. This means that they are unlikely to problematize gender 

inequality. The meaningfulness of putting in an effort trying to influence Religious leaders to 

do so seems to be high as the action is anticipated to rapidly change the public opinion among 

parents. The respondents do however foresee it to be problematic to execute. They state 

Religious leaders to be kind men who wants the best for people. At the same time it is 

problematic that they want to pour knowledge into ordinary people but rarely to learn from 

them. The respondents did however think that the Government will be in a position to raise the 

matter of Gender equality with Religious leaders. 
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5.4.2 Solutions and protective factors 
Protective factors for the next generation of daughters to have equal educational possibilities as 

boys was stated to be having urban born parents. For adolescent domestic workers it was to 

have teachers who kept in contact with their foster parents, urging them to not put too much 

labour on the girls and to feed them properly.  

 

The most efficient assistance suggested by the respondents is for Religious leaders to advocate 

girls’ education.  

 

5.5 Adolescent domestic workers  
Adolescent domestic workers are described by the respondents as a group that are extra 

vulnerable educationally because of structuralized exploitation that is implemented by their 

employers. 

 

“When families are poor on the countryside their girls tend to leave their families and 

migrate to the cities. Bahir Dar is experiencing this. The girls want to attend school by 

assisting their relatives parallel. But after they have come their relatives make them work too 

hard or they make them work as prostitutes. These hardships face girls who come from the 

countryside in a much greater extent than girls’ from Bahir Dar”. 

 

Revealing how the big work load of girls is holding them back in school one respondent stated 

that in spite of the exploitation there is a need for practical solutions to the time consuming 

tasks of school girls. There seems to be a dilemma in rural girls being exploited and the poor 

urban population profiting in it: 

 

“On the other hand, girls who were born here, growing up in low income families, if their 

families take in a girl [for domestic work2] from the countryside into their household, for their 

own daughters, that may balance their workload. Make it easier for them to go to school, 

those girls are safe to complete primary school.” 

 

The respondent being a young woman, she can see two sides of the phenomenon of adolescent 

domestic workers. She can both identify with the girl and with the adult taking her in to her 

                                                 
2 Addition by author 
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household. A conflict emerges between these groups. Healy (2014) stated that this is common 

in Social Work as there is no objective truth in who gets to decide who shall have what 

assistance. In addition dilemma takes place in a societal structure built on hierarchy (Orme, 

2009). Shall this respondent sympathize with the domestic worker (meaningfulness because of 

comprehensibility) or the Mother taking in a domestic worker, easing the educational 

constraints for her own daughters (meaningfulness because of a raised manageability)? As this 

study is qualitative it does not aim to solve a problem but merely to present how people can 

perceive phenomenons (Billinger, 2005). There was no further discussion so it is not clear if 

this conflict was shared among the others.   

 
In order to make  it easier to complete primary education for the next generation of daughters 

who come to urban areas as domestic workers the respondents recommend for the immigration 

of this group to be stopped or down-sized. The idea is that the lowered access would put the 

domestic workers who are already in town in a better position to negotiate.   This opinion is 

interesting from a Social Constructivist point of view as it shows that the socioeconomically 

constrained respondents (who all are urban) consider it as reasonable to hinder another group 

of socioeconomically constrained females. Only secondarily the respondents argued that there 

should be contracts between employer and employee protecting the rights of the employee. 

Ones again the question of who is in titled to decide how the available resources should be 

divided is current (Healy, 2014), (Winther, Jorgensen & Phillips, 2000). In social status the 

respondent group seems to be in between the migrant employees and the employers. This 

hierarchy is however constructed and not an objective truth (Larsson, 2005). Using another 

construction one could say that the employers are the ones who should “be managed” and not 

the immigrants. This because they are the stakeholders with the biggest discretion due to their 

better socio- economic position.  

 

5.5.1 Solutions and protective factors  
The first solution brought up by the respondents for decreasing exploitation of adolescent 

domestic workers is to manage/stop the rural to urban migration of this group. A proposed 

protective factor is social support from teachers and teachers making house visits to the homes 

of adolescent domestic workers. Teachers can also call the foster parents’ and offer advice in 

how to ease the conditions of the girls.  
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5.6 The importance of social support   
Access to female counsellors at the primary schools are stated of all respondents as “necessary” 

when the subject of problems within the families have been under discussion. This because 

counsellors would provide school girls stress management and a heightened comprehensibility 

of their situation. This is an example of empowerment, where the conditions are not changed 

but where a vulnerable group is helped to manage their conditions (Healy, 2014). The 

respondents are requesting that the current cultural norm of silence being gold to be altered.  An 

example is the proposed course of action to paternal addiction: 1. The community should openly 

talk about problems related to paternal addiction. 2. If the fathers are acknowledging the 

problem the respondents states it as viable for the wife to hand out proportions. 3. If they cannot 

talk to their husbands the respondents recommends for the mothers of the next generation to 

turn to community representatives or religious leaders for help and advice.  

 

The respondents stated that children of single mothers were given additional strain through 

commonly spread proverbs describing their misfortune. In order to stop this unfair labelling 

religious leaders were suggested to preach that there was nothing wrong with this group. This 

in order for the society to appreciate there capacities better and encourage them more.  

 

The respondents suggest that the teachers’ of the next generation continuously work to alter 

educational barriers among their students. The most important support is however stated to 

come from the school girls’ families.  

 

 “[…] from the start the families shape their girls and the idea of education must be there, 

within the family.” 

  

It is a shared understanding in the interview material that a kind culture in the close sphere will 

be a leverage for resilience among the daughters of the next generation. They will benefit from 

having mothers who guides their daughter in life’s difficulties and encouraging neighbours who 

point out female role models’. The respondents request for young women and educated girls of 

the same age to actively support weaker ones. This indicates a longing for fellowship that they 

themselves might have experienced when they were in school. It is corresponding with the 

Kauaii study showing that one protective factor for the children growing up with 

disadvantageous conditions was having a role model outside their close family (Werner, 2006).  
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Paternal alcohol addiction- and/or khat addiction is perceived among the respondents as a 

common problem and an extensive educational barrier. Paternal addiction is perceived as the 

main reason of domestic violence and a risk factor leading to a worsened poverty.  

 

“Now we are talking about sending their children to school even if they are drunks. But there 

are also men who finish their money on alcohol, leaving their families broke or with less 

money to spend on basic expenses, those families suffer.” 

 

The ability to manage school decreases for girls living with alcoholic fathers but seeing the 

deficient conditions of a single mother (discussed in the second theme of this chapter) might be 

worse. Khat is not stated to be as big of a problem as alcohol. The respondents accounted for 

several residential areas in Bahir Dar where many impoverished families have alcoholic fathers. 

The respondents stated that this effects not only the individual families but all girls growing up 

in those areas. It puts them in a constant fear of being raped by drunk adult men.  

 

Stress caused directly or indirectly in school girls because of the addicted father is perceived 

among the respondents as an educational risk factor. The respondents in one interview agree to 

that:  

 

“Children of alcoholics mostly leave their homes before their parents gets divorced, that is 

due to the stress.” 

 

When leaving their homes the girls need to become economically self-sufficient, sometimes the 

only ways for school aged girls to do so is turning to prostitution as they often don’t have 

anything to sell. The homelessness can also be a risk factor as there is no shelter provided by 

the government.  

 

5.6.1 Solutions and protective factors 
A protective factor for fathers not to become addicted is continuously stated to be having an 

occupation. The Government could work actively in creating simple jobs for addicted men. 

There is also need for a shift in culture when it comes to how silence is perceived. The 

respondents suggest the society to talk more about the problems that people face in order to 

make it possible to solve them.  
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The respondents suggests for the communities to socially exclude men who are abusing 

substances and treat their families bad. As mentioned earlier, the Government could set 

examples by arresting all violent husbands.  
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6. Discussion 
In this chapter the study result is discussed from different angles, it is divided in three subheads. 

Discussion about method, Discussion about the result and Suggestions for further research. 

“Asking Mothers of the Next Generation what to do” have aimed to investigate what 

socioeconomically constrained young women can perceive as needed so that all girls in urban 

Ethiopia can access and utilize primary education. In order to investigate this the following 

research questions have been stated: What obstacles do the respondents see as hindering to 

urban girls completion of primary education today? And What would according to the 

respondents be the most efficient course of action to assist the next generation of girls, if held 

back by those obstacles? The interview result has been put together from 8 focus group 

discussions carried out in Bahir Dar, Ethiopia in the autumn of 2014.  

 

The interviews were executed in Amaharic (local language) by a local staff. This 

methodological decision was undertaken because of linguistic and cultural reasons. Main 

findings are that household poverty and stigma connected to being female is hindering to girls 

education today. The best ways to go about these problems would according to the respondents 

be for the government to allocate the poorest mothers and assist them in income generating 

activities and for religious leaders to promote equality and investments in girls’ educational 

conditions to parents.  

 

6.1 Discussion about method 
The idea of qualitative research is to show how people can perceive a phenomenon, it does not 

claim to show an objective reality but a subjective one (Kvale & Brinkmann, 2009).Choosing 

to interview young women and not school girls made it possible to have a sample with potential 

to combine own experiences as children with the perspective of a prospective mother. This has, 

in my opinion, led to interesting angles on the phenomena of research. A non-Amaharic speaker 

could not have interviewed the respondents who have been interviewed in this study. Possible 

respondents would then have been educated, officials and- often men. These are all 

characteristics that have little in common with school girls growing up in socio- economically 

constrained homes. Focus group interviews are stated by Wibeck (2010) to be suitable for 

investigating the perception of a phenomenon as groups can be observed as they create meaning 

around a topic. Participants in this study have raised interesting aspects of the discussed topics 

but not been encouraged to follow those trails. The process of collecting information could have 
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been more efficient if I, the study initiator would have been able to shape the interviews more. 

On the other hand, other follow up questions have been asked and there is an ethical aspect in 

protecting a socially vulnerable group from being hurt by the cultural insensitivity of a non-

East African moderator. Creating an atmosphere of safety is necessary in order to break the 

isolation under which discriminated people live and make them willing to share their opinions 

(Starrin, 2007). Ms Worku, the study assistant was present during all interviews with the 

responsibility of representing the interest of the group. The idea was that equilibrium would 

arise, where the Moderator represented the interest of the research project and Ms Worku the 

interest of the respondents.  

 

Power imbalance between men and women can be a reliability problem (Kvale & Brinkmann, 

2009), to which extent is hard to say. There could also have been power imbalance between a 

more educated woman, raised in a better off home and this group. In my opinion Mr Balew, the 

moderator/transcriptor/translator of this study was personally suitable for the task. He has been 

working as a primary school teacher in the poor countryside of Ethiopia and there gained both 

knowledge in the conditions of school girls and a commitment for their cause. When the 

interviews were carried out he was simultaneously working as a head of reception in a hotel in 

Bahir Dar. This means that he had insight in the topic of the study and was speaking and writing 

in English every day. One way of triangulating qualitative interviews is to “triangulate the 

investigator” by letting another person analyse the same data (Larsson, 2005). Doing a similar 

study again it would be favourable for the reliability to have third party triangulate/cross-check 

at least one interview recording with its English translation.   

 

I, the study initiator was new to conducting research, this can have made the instructions less 

stringent. Being new to research and having different native languages complicated the process. 

When discussing the course of action, it meant different things for us. This was, in my opinion, 

partly possible to compensate by doing more interviews and one last interview where the most 

talkative girls were interviewed by me, the study initiator. The larger material had both positive 

and challenging consequences.  Billinger (2005) states that it takes more time to work with a 

greater material which I find to be true. This has however been in one part compensated as the 

interviews was transcribed and translated into English by the study moderator. The time 

consuming task of transcribing has not been mine.  
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6.2 Discussion about the result 
This study aims to contribute to the Social Work field of knowledge and function as a natural 

resource when any individual, organization or state agency wishes to optimize their aid for 

school girls through accessing a grassroots perspective.  

 

6.2.1 The obstacles are general problems  
The findings of obstacles, as they are perceived by the respondents has been focusing on 

generality. It is general problems that Ethiopian school girl are hungry, that they have long 

working hours, menstruation and that they risk becoming pregnant if they don´t get accurate 

information about sex. During the interviews it has appeared to be a general educational 

obstacle that school girls don’t have someone to talk to about personal matters. This is perceived 

as necessary to change for all girls to be able to complete primary education. This because of 

the large amount of problems and the serious nature of them that face poor girls both at home 

and in school. By not giving girls enough information their power to decide for themselves is 

compromised.  

 

6.2.2 Social support matters 

The Salutogenic approach to a person’s wellbeing/success indicates that there are no collective 

solutions, people react differently both to their obstacles and to assistance (Andershed & 

Andershed, 2005). This has led me to the conclusion that all socioeconomically constrained 

school girls should be asked: “What do you need to be able to complete primary education?”  

 

Askheim & Starrin (2007) states inclusion as a constructive way of empowering vulnerable 

groups. The respondents request for neighbours to stop using proverbs about the misfortune of 

those growing up with a single mother. Instead they should focus on encouraging school girls, 

point out positive role models for them, involve in their social problems and invest their time 

in improving the local school. In the respondents perspective resilience seems to be built from 

hope. And hope seems to be built on social support. This prevails with the theory of SOC stating 

that it is not the obstacles we have but how we perceive our obstacles that matters (Antonovsky, 

1991).  

 



39 

 

6.2.3 The creation of a cycle of wealth 
Conclusions I draw from doing this research is that the best leverage of making it possible for 

all girls to be able to complete primary education is to improve the prerequisites of becoming 

and being a mother. This can be done through preventing early pregnancy, using the tool of 

information and preventing men from abandoning the responsibility of their children. This 

would make the conditions for the next generation better as it would affect the protective factor 

that is both represented in previous research (Frost & Rollestone, 2011) and in this study: 

Relative household wealth.  

 

When early pregnancies and single motherhood occurs the poorest mothers should be allocated 

and assisted in income generating activities. This would change the warped gender hierarchy 

that comes with men and women having so different levels of income (Kolev & Suárez Robles, 

2010) and strengthen poor mothers’ possibilities of providing for their daughters. As Starrin 

(2007) stated, things will not just happen. They will be actively operating their own and their 

children’s lives. In the interview result this advantageous condition is explained by the 

respondents as being able to benefit from one’s own labour.  

 

This study concludes that discrimination of girls’ starts when they are very small in the amount 

of food and training in communication they receive by their parents. This is confirmed in 

previous research by Degefie, Demissie, Hall, Kassa & Lee (2008) who found more girls to be 

stunted than boys and by Abede (2007) who found that girls’ homework was considered as less 

important by their parents than the ones of boys. Investing in females educational possibilities 

creates more role models for the next generation. Role models were found to be a strong 

protective factor in the Salutogenic study on the Kauaii island (Werner, 2006). It is also more 

efficient than investment in boys’ education when it comes to prospective tax revenue (Schultz, 

2002). Schultz study is relatively old but the conclusion he draws is built on extensive income 

gaps in the countries where the study was carried out. This is consistent with the situation in 

Ethiopia today (Kolev & Suárez Robles, 2010).  

 

Boys and men behaving in ways that damages the chances of females (abandoning children, 

heavy drinking and sexual coercion) could be a result of suppressive structures. When boys in 

Zanzibar declared that real men do not accept sexual rejection it can be connected to that the 

respondents in this study states that boys are more frequently taught how to express themselves. 

Because of their communication skills they have a more self-evident place in the society. 
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According to the respondents this difference between the sexes becomes evident in the 

classrooms as girls are not taught the skill of communication within their respective households. 

The self-determination of men and boys can in combination with gender inequality at home and 

girls’ lack of information create a stigma in the mere fact of being female. Stigma often lead to 

isolation/passivation (Starrin, 2007).  

 

The interview result show that economic dependency to males is a central part of impoverished 

girls’ lives, to a parents (especially the father) and later a husband and/or male employer. The 

respondents have also discussed the risk factor of being tricked by boys into having sex and the 

consequences in poverty that can lead to. As there are no objective truths according to the theory 

of Social Construction (Larsson, 2005) males being more self-evident in the society is merely 

a construction. Using feministic theory this construction is built on patriarch politics that effects 

individual choices (Orme, 2009). It is upheld as those in power to effect the public opinion 

chooses not to do so (Winther, Jorgensen & Phillips, 2000).  

 

6.2.4 How influence those in power to affect the public opinion? 
When the respondents were asked about the meaningfulness of girls’ education they concluded 

that an illiterate person is unworthy to take part in the society. This means that the most 

powerful keystone in SOC is fulfilled. If something is perceived as meaningful it is worth 

fighting for. One can however not reach a successful outcome without perceiving to have the 

other keystones; manageability and comprehensibility (Andershed & Andershed, 2005). 

Applying a Social Constructivist perspective, talking about how to effects those in power to 

effect the many it is central to ask oneself: who benefits from school girls being supressed? In 

this study it became evident that impoverished urban families can benefit a lot from the labour 

of their own daughters and/or migrant domestic workers. Admassie & Bedi (2008) found that 

60% of their 2227 school aged respondents worked 16-22 hours per week. One added year of 

age meant three hours more work per week. This level of time spent working was damaging 

their educational chances. So how effect those who benefit from school girls labour to ease their 

conditions?  

 

Empowering the mother of the household economically is not the answer to how to make school 

girls work less, as it would rather defeat the purpose. The more the mother works the less time 

she has to take care of the household. Woldehanna, Mekonnen & Jones (2008) found that while 

many Ethiopian women engage in paid work this is not compensated by men or boys taking a 
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bigger responsibility at home. The issue is hereby very complex and again it comes to mind 

what Foucault stated about what is individually true being strongly affected by those in power 

to spread their opinion (Winther, Jorgensen & Phillips, 2000). Males in Ethiopian households 

are likely to be in a better position to refrain from domestic labour than females and/or migrant 

domestic workers are to demand sufficient conditions for them to access and utilize primary 

education. This is an example where individual choices within families in fact could be 

patriarch/feministic politics (Orme, 2009). As girls seem to be discriminated from an early age 

they are in a bad position to affect their parents. But the respondents states that: 

 

 Parents listen to religious leaders 

 Religious leaders listens to Governmental representatives 

=The Ethiopian Government hereby has access to a leverage for the educational chances of the 

next generation of daughters. Using advocacy they can affect the meaning parents put into the 

concept of being a girl.  

 

6.3 Suggestions for further research 
There is a jungle of NGOs stating to have solutions to educational obstacles for Sub Saharan 

girls. In my opinion the basis to their solutions (and the solutions themselves) are often more 

cliché-like than built on a profound basis of research. I suggest for there to be a change of focus 

from richer countries/professionals being the helpers and poorer ones being helped. Instead 

those with poor educational possibilities can be asked by governmental programs and NGO’s 

in how they be assisted most efficiently. For one to be able to work in a field one should have 

a holistic picture of who is having a strong position in the hierarchy of being able to state what 

is and what is not a solution. In order to build this image I recommend Abric (1995) to be 

followed in an experiment unravelling underlying structures of power: 

 

1. Mapping of the opinions/arguments of the different stake holders 

2. Examination of the relationships between the stakeholders, their relative importance 

and hierarchic order 

3. Determining and verifying the central core 

 

(Abric 1995, p. 98) 
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That information can be valuable for a long-term impact when the Ethiopian government or 

organizations wants to invest in educational assistance. Knowing where the stakeholders agree 

and disagree and where to turn for optimized effect of advocacy. A second step (or another one) 

could be to do conduct focus group interviews gathering representatives from different areas 

such as religious leaders, government officials and representatives for NGO’s and let them 

discuss case studies of educationally constrained girls together with girls/young women. After 

the focus group interviews the participants could be interviewed one by one in what they have 

learned from the other participants.  
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Note: The documents that was shared with the respondents were translated into to local 

language.  

 

Appendix 1 Interview guide 
for the research study ”Asking Mothers of The next generation what to do” 

 

Welcome 
Introduce moderator, assistant and participants, their respective roles in the interview 

situation: 

 

Moderator 

 Explains the Informed Consent and asks the participants to sign it 

 Guides the discussion 

 

Assistant 

 Records the interview 

 Will be there to support you and answer any questions  

 Will not take part in the discussion 

 Hands out payment if you have been active and have stayed the whole interview 

 

Participants 

 Expected to talk to each other in the group, exchange experiences and ideas. Come up 

with solutions. What should be done in Bahir Dar to assist girls? Who can provide that 

help? 

 

 

Guidelines 
 The questions are not directed to your own circumstances. They apply to girls in 

general.  

 There are no right or wrong answers 

 We're tape recording, one person speaking at the time 

 The more you share your experiences, opinions and ideas the more you will contribute 

 You are not allowed to have your mobile phones on 

 

Interview Questions 

The respondents shall be asked to answer in terms of solution that can be provided to girls of 

the next generation as assistance from other parties such as: parents, teachers, schools, the 

society and the government. 

 

 Who will benefit from the next generation of daughters completing primary education? In 

what way they benefit? 

 Would you tell me about the obstacles are hindering to girls’ primary school completion 

today?  
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 I perceive that you mentioned … to be an obstacle, in what way is it an obstacle? 

 How would you recommend the mentioned obstacle to be altered so that those girls 

effected by it can complete primary school?  

 Who could provide that assistance?  

 

Conclusion of interview 

 Thank you! 

 Is there any questions? 
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Appendix 2 Confidentiality Agreement 
for the research study ”Asking Mothers of The next generation what to do” 

 

We hereby confirm our respect for the privacy of the participants/respondents. We shall not 

discuss what is said during the interviews with anyone outside of the working group, and 

within the working group only discretely. 

 

This Confidentiality Agreement is final and will continuously be valid until other information 

is given. 

 

 

 

 

 

Helena Reisdahl, Study initiator 

 

 

 

Demeke Balew, Moderator 

 

 

 

Embet Worku, Study assistant 
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Appendix 3 Informed Consent for Research Participants 
for the research study ”Asking Mothers of The next generation what to do” 

 

 

Purpose of the study 

The purpose of this study is to: 

Present the ideas of young women in Bahir Dar age 18-25 in how to improve the access and 

utilization of the primary schools so that all girls growing up in Bahir Dar in the next 

generation can complete their primary education. 

 

Study Procedures 

If you take part in this study, you will be asked to: 

• Discuss with 3-5 other people in your age about what materialistic and social 

conditions the next generation of daughters will need to complete primary education. 

You will also be asked to give your ideas and opinions on how the presented needs 

should be met by different parties such as parents, the schools, the society, and the 

government. 

• The group interview will approximately take 1.5 hours but it could take more time, 

you are always free to leave at any time you want. 

• The interview will be recorded in order for us to be able to write it down afterwards. If 

you agree to take part in this study you also agree for us to use the material. Your 

name will not be in the final report. The recording will be deleted after the final report 

is finalized. 

Benefits 

The potential benefits of participating in this research study include: 

• Being able to tell affect those in power over improvements in the school system 

through providing them with the opinions of young women.  

Risks or Discomfort 

Please feel free to discuss any problems you might have from participating. This could be 

anything. The research team will not take responsibility for any risk or discomfort you face as 

a result of the study. 

Compensation 

You will be paid 100birr + money for taxi if you participate in the study.  

 

Authorization to Use what is said during the interview 

Who will see your opinions and ideas? 

In this research study, we will share your opinions and ideas in a report that will be shared 

with Governmental institutions, NGOs and schools. It will also be published on the internet.  

 

How will my information be used?   

By signing this form, you are giving your permission to use and/or share your opinions and 

ideas as described in this document for any and all related purposes. 
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Your Rights: 

You can chose not to participate in the study. 

 

How Do I Withdraw Permission to Use My Information? 

You can revoke this form at any time by contacting Ms Worku stating that you wish to 

withdraw your authorization to use of your information in the research. 

 

Privacy and Confidentiality 

We will keep your identity private and confidential for anyone outside the team of the 

moderator, Mr Balew, the study assistant, Ms Worku and the study initiator Ms. Reisdahl.  

We may publish what we learn from this study.  If we do, we will not include your name.  We 

will not publish anything that would let people know who you are.   

 
Consent to Take Part in this Research Study 

[and Authorization to Collect, Use and Share Your opinions and ideas] 

It is up to you to decide whether you want to take part in this study.  If you want to take part, 

please sign the form, if the following statements are true. 

I freely give my consent to take part in this study as agreed above, be collected/disclosed 

in this study.  I understand that by signing this form I am agreeing to take part in research.  I 

have received a copy of this form to take with me. 

 

 

____________________________________________ ____________ 

Name, town Date 

 

 

_____________________________________________ 

Name, town 

 

 

_____________________________________________ 

Name, town 

 

 

_____________________________________________ 

Name, town 

 

 

_____________________________________________ 

Name, town 

 

 

_____________________________________________ 

Name, town 

 

 

_____________________________________________ 

Name, town 


