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Abstract 

The following essay was written in Stockholm, Sweden in the autumn of 2015 at Stockholm 
University. The purpose of this study is to explore the forms of multimodal communication that 
are used in the classroom as meaning making prompts. The study is from a multimodal and 
design theoretical perspective and uses the model Learning Design Sequence as a framework for 
collecting and analysing data. A qualitative method is being used for collecting data from video 
observation, from two eighth grade History classes. Video Observation and multimodal 
transcription produce rich data from a multimodal perspective, for seeing what modes of 
communication are being used. However, to observe what modes of communication functioned 
as meaning making prompts, other methods could be employed. The results show that speech, 
gesture and tone of voice are used in the foreground as modes of communication. Gaze, image, 
text, posture and movement can fluctuate between the background and foreground depending on 
their use. Social practices such as turning the lights off, or turning the overhead projector on can 
function as meaning making prompts, as can hand gestures such as pointing, clapping and 
enacting. Speech, gesture, tone of voice, movement, image and sound can all work as a meaning 
making prompts individually or combined together. 
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Chapter 1 Background  

Introduction  
Devoting time to the screen of your smartphone is an increasing trend in today’s society. The 
sound from the headphones going directly into the ears, with pictures and images flicking across 
the screen, supply a bombardment of quick information in many different formats. These new 
social trends have changed the landscape of how we communicate in the twenty-first century 
(Jewitt, 2009). In the school environment, in contrast, pupils are asked to sit quietly, put their 
devices away, and, for the most part, listen to someone older and supposedly wiser talk to them. 
These methods are age old and dominant in today's classrooms. For some pupils it is enough for 
them to grasp the spoken information, make it their own and develop it. For others the words 
drift past their ears and vanish into thin air.  
 
It could be argued that education has been stagnant for some time, with the main advance of 
moving from blackboard to whiteboard. However, over recent years more and more technology 
is creeping its way into the classroom. Many schools have overhead projectors to project 
different types of media onto the board. Textbooks are now littered with images and have links 
to computer based media for another explanation or example. The limits of teaching now stretch 
far beyond the traditional paper and pen (Öman & Hashemi, 2015). This shift in technology and 
approach is giving children the chance to make their own films, podcasts or websites as forms 
of assessment. Many wish to embrace new technologies and experiment with multi-media to 
help connect with the children of today. Åkerfeldt (2014) suggests that despite the acceptance 
that new media helps shape learning and teaching; there is often little discussion about how to 
use it. Looking at how pupils and teachers communicate and use these new sources of media is 
topical in today’s society.  
 
Multimodality is the use of several modes of communication such as image, writing, gesture, 
gaze, speech and posture that extend beyond language for us to make meaning (Jewitt, 2009). 
The modes of communication are increasing in today’s society with the advances in technology. 
Öman & Hashemi (2015) suggest that, “pupils also engage in digital and multimodal activities 
outside of the task the teacher has assigned” (p. 141), demonstrating a natural interest in 
learning from today’s pupil. Embracing these modes of communication and using them in the 
design of teaching, should serve to capture the interest of today’s learners. Material should be 
modern in preparation for a rapidly changing society. Understanding how the children make 
meaning from these different forms of media is of interest and there is still debate as to whether 
new technologies and approaches are beneficial to learning (Jewitt, 2009). However, if we 
assume there are many different types of learner, then we can only assume that each learner 
interprets what is communicated in an individual way. I believe that teacher awareness of the 
various modes of communication can impact the meaning potential of the taught material. This 
is what drew me to explore multimodal communication and how teachers design their teaching 
to incorporate modes and media into the classroom. 
 
Semiotics is the study of signs and sign making (Semetsky, 2011). Signs are made by 
individuals and have individual meaning, these meanings are realized using semiotic resources 
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that are socially and culturally shaped, and therefore translate across modes of communication 
(Kress, 2010). Through these signs we make connections to other information we have already 
accumulated, and in theory, this is how we build knowledge. For example, I am sitting in the 
library surrounded by books. If I look to my right I see “Tony Blair. My Life, My Journey.” I 
immediately think of the Iraq War and the implementation of university tuition fees in Great 
Britain. To my left I see the children’s section and a Pippi Långstrump book and think of my 
daughters. The signs I receive from the words and images on the book, account for more that 
what I simply see. A process of meaning making is activated due to my experiences and 
interpretation of the signs. This meaning making process can be very individual, however, it is 
the complicated role of the teacher to teach a common subject to a common standard. The 
modes of communication used by the teacher can contain meaning making prompts. “A Prompt 
directs someone’s attention to something… and can be seen as an invitation to interaction” 
(Kjällander, 2011, p. 66). What modes of communication are used in the classroom and how 
these modes function as meaning making prompts is what this study wishes to investigate. 

Background & Knowledge Area 
Theories in Multimodality arose due to the study of Semiotics. According to Semetsky (2010), 
“The word semiotics derives from the ancient Greek word for sign and signal,” and therefore 
studies signs, sign behaviour, sign creation and sign functions (p. vii). Semetsky (2010) 
attributes the Swiss philologist Saussure (1857-1913) with defining semiotics saying he defined 
it as a science that was further studied throughout the mid part of the twentieth century. Jewitt 
(2006) accredits Halliday’s social-semiotic theory of communication as one of the founders of 
multimodality, in which all modes of communication were explored as a part of meaning 
making. Kress (2010) states, “Social Semiotics is a theory that deals with meaning across all 
occasions and all cultural sites” (p. 2). This suggests we pick up signs from a multitude of 
resources and sources, then from these signs we make meaning. Theories in semiotics help pave 
the way for theories in multimodal communication and the two share common ground. 
 
From a teaching perspective according to Rowsell (2013), there is little research into how 
multimodality is applied by professionals in a school context. However, it is clear to see that 
teachers use multimodal communication on a daily basis, in the attempt impart knowledge. In 
the 1930s, Vygotsky collaborates the making of signs with learning theory (Semetsky, 2010). 
Vygotsky (1978) inquires into language, gesture, colour, drawing, symbols and signs. He states 
that his research found that, “sign operations appear as a result of a complex and prolonged 
process, subject to all the basic laws of psychological evolution” (Vygotsky, 1978, p. 45). The 
marriage of education and semiotics is know as edusemiotics and is a relatively new field that 
has been scattered (Semetsky, 2010). The theories of multimodality, social semiotics, and 
design perspective in education are current due to the questioning of the beneficial impact of 
technology, and new approaches to education that question the methods of the past.   
 
Changes in approaches and responsibilities of teachers have provided teachers with more 
freedom to design their own teaching (Selander, 2008). A design theoretical perspective focuses 
on how both teacher and student design a learning path, and how they can use modes and media 
to transform and form signs to create new meaning (Selander (2008). Kress (2010) suggests, 
“Design is at issue in the shaping of all environments of communication and through that in the 
shaping of social relations everywhere”  (p. 137). Within a design theoretical perspective is the 
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model Learning Design Sequence (LDS). This model is, “a theoretical map for the purpose of 
analysing critical incidents in a learning process” (Selander, 2008, p. 14). The LDS can be used 
as a tool for collecting and analysing data and as a structure for designing lessons. 
 
Multimodality can be considered new terminology, however, multimodality is not in itself new. 
Jewitt (2006) highlights that, “Although multimodality is an underdeveloped theory, educational 
researchers have actively taken it up” (p. 3). In comparison to language that has been at the 
centre of academic focus for millennia, it’s only within the past decade that multimodality has 
developed as a new term and has attracted intellectual interest (Scollon & Scollon, 2009). Kress 
(2010) suggests that recently interest has arisen in multimodality, however, image has been 
around longer than script, and gesture has been present in all cultures throughout time. 
“Thinking about literacy as a multimodal process rather than a competency lead to a shift in 
thinking about literacy from a perspective of multimodal design” (Jewitt, 2006, p. 7).  
 
We can consider multimodality to be a combination of modes such as writing, images, sound, 
music, gesture and so on, from which we communicate and form meaning (Jewitt, 2006). Kress 
(2003) states that, “The world told is different from the world shown” (p. 1), highlighting the 
shift from the dominance of the mode of writing, to the mode of image. This emphasises that 
multimodality has a broader sphere than that of literacy and it is becoming accepted that literacy 
is just a part of communication within this broad sphere (Kress, 2010). 
 
Kress (2003) highlights that the theory of linguistics looks at language alone, whereas semiotics 
accounts for many modes that are available to create representations. Literacy has played a 
dominant role in defining intelligence and has been a major focus of education. Multimodal 
communication is a relatively new phenomenon that encompasses literacy as a single part in the 
process of how we make meaning (Kress, 2010). There is still an unbalanced focus on literacy 
and how we assess competency in today’s education system. Incorporating more modes of 
communication from an educational perspective could possibly open the door to more learners. 
It is with these thoughts in mind that this study was conducted. 

Purpose & Problem  
The purpose of this study is to explore the forms of multimodal communication that are used in 
the classroom as meaning making prompts. The problem I wish to investigate is how 
multimodal communication transforms into prompts for meaning making. From a design 
theoretical perspective I wish to explore how the teacher designs the lesson in relation to the 
Learning Design Sequence. Through observation, I wish to investigate what modes of 
communication are in the foreground and background of the classroom, and how these modes of 
communication function as meaning making prompts for the pupils.  
 
Research Questions 
 

1. How do teachers design their teaching to adopt a multimodal environment? 
2. What modes do the teacher and pupils in the eighth grade history class use?  
3. What modes or resources in multimodal communication function as meaning making 

prompts for the pupils?  
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Chapter 2 Theoretical 
Perspectives  

The theories of multimodality and social semiotics are concerned with the resources that make 
signs. A Social-Semiotic theory focuses on meaning making and how it emerges in social 
environments and through social interactions (Kress, 2010). Signs are one of the underlying 
concepts of social-semiotics (Van Leeuwen, 2005). The resources that make signs are known as 
modes. It is through signs that we make meaning or create knowledge. How we transfer this 
knowledge and make it visible in different sign systems is called a representation (Selander & 
Kress, 2010). A multimodal perspective incorporates sign making activity in relation to modes 
of communication. A design theoretical perspective focuses on the design of the education, and 
shares common ground with a multimodal perspective, in that it incorporates how modes and 
media transform knowledge into sign systems that form representations. This section will 
elaborate on the perspectives from which, this study will be conducted and the various concepts 
and terminology incorporated into these theoretical perspectives. 
 

Design Theoretical Perspective 
According to Selander & Svärdemo-Åberg (2009) an aspect of design theoretical perspective is 
that teachers now have to shape the school community in all its different parts and that students 
have a more active role in their own education. There are no given guidelines or clear rules as to 
how learning should be organized in today's schools (Kjällander, 2011). Therefore much lies in 
the hands of the teachers to design the learning of their pupils. Selander & Svärdemo-Åberg 
(2009) underline that from a design theoretical perspective, it is important to understand 
learning as meaning making, through communication and signs in the social environment. A 
teacher’s design should consider the modes of communication and social environment they are 
communicating in. Laurillard (2012) emphasises that, “student learning is dependent on student 
perceptions of the learning environment designed by the teacher” (p. 44). Embedded in a design 
theoretical perspective, is the perspective Designs for Learning that was developed by the 
research group DidaktikDesign (Kjällander, 2011). According to Selander (2008), 

 
The concept of “designs for learning” highlights the material and temporal conditions 
for learning as well as the learning activity itself. The use of modes and media in 
processes of interpretation and identity construction is here central for the 
understanding of learning activities (p. 12).  

 
Design theoretical perspective therefore, has an association to a multimodal perspective in 
relation to meaning making activities. The model Design Learning Sequence has been formed 
from a design theoretical perspective. 
 
Design Learning Sequence 
The model Learning Design Sequence (LDS) is a learning sequence, where the learning 
designed is a road for how information combines and transforms and then forms into a 
representation (Selander & Svärdemo-Åberg, 2009, p. 29). The model Learning Design 
Sequence can be used as a guideline for designing a teacher’s education and can also be used by 
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the researcher to provide an image of how learning is organised in a school (Kjällander, 2011). 
According to Selander (2008), 
 

The aim of this model “Learning Design Sequences” is to analyse the design activity 
in learning sequences, the formation and transformation of knowledge when people 
engage in different processes of problem solving, information-seeking and sign-
producing activities (p. 17). 

 

 

(Figure: 1. The Model Learning Design Sequence: Selander, 2008, p. 17) 

The Learning Design Sequence (Selander, 2008) helps give a structure for the teacher to follow 
and understand the semiotic processes happening that create learning. In the first phase, the 
teacher is introducing the theme or assignment for the lesson. This can include the setting, rules 
and goals for the lesson. During the primary transformation unit, the pupils are transforming and 
forming meaning, from various modes of communication and the media resources available. 
The teacher and the pupils interact with each other and the resources, and the teacher intervenes 
where necessary. In the second transformation unit, pupils create representations such as in 
texts, pictures or film, and transform this information to represent something to them. Through 
reflection and discussion the teacher can identify signs of learning, from which the pupils can 
use for their presentation or assessment (Engström, 2006). The model LDS can be used as a tool 
for collecting and analysing data (Kjällander, 2011). The model LDS will be used in this study 
for this purpose.  

Design 
Design in a learning context refers to how someone uses resources to create the conditions for a 
learning environment (Kempe & Selander, 2010). Kress (2010) suggests that, “design has 
always been invisibly present” (p. 142). By this it is meant that design is now more recognised 
and considered, in the shaping of learning, meaning and social relations. “From a social 
semiotic point of view, design is a way to configure both communicative resources and social 
interaction” (Kress & van Leeuwen, 2001, as cited in Selander, 2008, p. 12). Design therefore, 
affects how individuals use the resources that are made available to them within a social context 
such as the school. Teachers should pay close attention to the design of their learning 
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environment and its association to learning, they should also consider the pupil as a designer of 
their own learning path  (Selander, 2008). According to Kress (2010), “design is forward 
looking, focusing on the individual's interest in the present, with regards to the future effects” 
(p. 6). Design can function for the benefit, or detriment of learning in the classroom and is 
therefore worthy of consideration. 
 
 

Multimodal Perspective 
A multimodal perspective challenges the notion that school learning has been perceived to occur 
through language, and that all our thoughts are thought through language (Jewitt, 2006). A 
multimodal perspective outlines an alternative view of how we learn and make meaning. 
According to Jewitt (2006), “Multimodal theory has also focused on the ways in which modes 
are combined and designed to make meaning” (p. 3). Therefore, a multimodal perspective takes 
interest in all the various modes of communication used to communicate, with language 
functioning only as one of these. Kress (2010) states that, “Multimodality is the normal state of 
the human condition” (p. 1). In everything we do we are influenced by many different modes of 
communication such as speech, image, writing, sound and gesture (Jewitt, 2006). Multimodality 
recognises new arrangements aside from language that are significant for creativity and learning 
(Laurillard, 2012). Kress (2003) suggests that meaning can be spread across several modes, that 
all play different roles in making meaning. Multimodality is based around the various resources 
available to understand and interpret the world (Selander & Kress, 2010). Central to the concept 
of multimodality and a multimodal perspective is mode. 
 
Mode 
“Mode is a socially shaped and a culturally given semiotic resource for making meaning. 
Images, writing, music and 3D objects are all examples of modes” (Kress 2010, p. 80). Jewitt 
(2006) highlights the semiotic resources of speech, voice, movement, gesture and gaze, and 
suggests that modes interact in a communicative event. Kress (2010) highlights that different 
modes offer different potentials for meaning making, and that modes as a resource can organize 
and shape the meaning making process. Modes can function in the foreground or background as 
modes of communication, depending on their influence and how noticeable they are. This study 
explores the different modes of communication used by the teacher and considers whether they 
function in the foreground or background. Modes of communication carry different signs for the 
receiver. 
 
Signs 
According to Kress (2010) meaning is what we make from our interpretation of signs, coupled 
with our past knowledge, so that a new realization is established. Therefore, prior knowledge 
that is meaningful, serves as a foundation on which further knowledge is built. Kress (2010) 
suggests meanings can only be made from the signs from which they are formed. Selander 
(2008) attributes learning to someone's capacity to interpret and produce signs. Unsworth (2008) 
suggests that, “signs appear as meaning potential…available for people’s potential use in 
particular situations” (p. 240). Therefore, a teacher's ability to create signs will provide the 
potential for the pupil to produce and interpret their own signs for learning. Signs are 
transformed to form knowledge, this is known as a representation. 
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Representations 
“A representation is made up of signs that are formed in a predetermined order” (Selander & 
Kress, 2010, p. 33). A representation is the term used to describe the actions and attitude that are 
represented through the different signs we receive and how we internalize, reflect and perceive 
these signs (Selander & Svärdemo-Åberg, 2009). Representations are created when we 
transform knowledge to make meaning (Selander & Kress 2010). We create representations 
from various experiences or exposure to modes, these representations then function somewhat 
as building blocks that piece together to form meaning. According to Selander and Kress 
(2010), 
 

When someone creates new representations from communicated resources that already 
exist from the way we order and classify the world, these representations can then be 
expressed in different forms, such as in speech, written accounts, filmed performance, 
theoretical models or symbols (p. 97). 

 
It can be taken that from the exposure of various modes and signs we create representations. 
Selander (2008) suggests, “Students finally, configure their representations in a form that 
reflects their understanding of the task” (p. 18). Therefore, being observant of how and what 
representations pupils are creating, should impact the teachers’ ability to communicate with the 
individual. 
 
Affordances 
“An affordance is the question of potential and limitation of a mode” (Kress, 2010, p. 84). An 
affordance refers to the opportunity or a possibility that leads to an interaction from the 
available resources (Van Lier, 2004). According to Gibson, “affordances are the potential uses 
of a given object” (as cited in Van Leeuwen, 2005, p. 4). Kress (2010) highlights that different 
modes have different affordances such as image, which depicts, gesture, which enacts, and 
speech and writing, which name. Therefore, modes or resources can have different meaning 
potentials in their usage, or meaning, depending on an individuals needs and interests (Van 
Leeuwen, 2005). Teachers could benefit from taking into consideration that different modes 
have different affordances for different users. 
 
Prompts 
“A prompt can be seen as an invitation to interaction” (Kjällander, 2011). Prompts act as hints 
or reminders, as triggers or pointers in communication. Kress (2010) suggests that, “At all times 
communication is a response to a prompt” (p. 32). Prompts work in accordance to culture and 
personal experience and transform information into new representations. Prompts influence the 
decision-making processes and assist in deducting what information is interesting to grasp 
(Selander & Kress, 2010). Prompts make us shape signs that are an interpretation from prior 
prompts picked from the resources of social environments (Kress, 2010). Pupils interpret 
teachers’ prompts, therefore the clarity of prompt given, plays a significant role in the 
interpretation made by the pupil. According to Kress (2010), “Interpretation can become the 
basis of a new sign-complex in the making of a new message” (p. 36). Teachers should use 
meaning making prompts as a trigger for transforming signs and for effective communication.  
 
Meaning Making 
According to Säljö (2011), meaning making is the foundation for a clear explanation and 
understanding of the outside world. How someone makes meaning is connected to how one 
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interprets the modes of communication they are exposed to. Kress (2010) suggests that signs are 
brought together in forms that carry meaning, highlighting the connection between meaning 
making and sign making. Signs have different functions and invite different possibilities for 
meaning making (Selander & Svärdemo-Åberg, 2009). According to Selander & Kress (2010), 
meaning making is understood as a creative act which re-designs already existing information. 
Therefore, meaning making is responsive to the signs and the modes of communications we 
encounter. In a school context meaning making is framed by curricula, texts and media 
(Valverde et.al. 2002 cited in Selander, 2008, p. 12). A multimodal and design theoretical 
approach help incorporate these frames so that common goals can be met in education even 
though the meaning making process varies from pupil to pupil. 

Previous Research 
In autumn 2015 I searched my topic in the Stockholm City Library and Stockholm University 
Library using Libris. I also conducted searches using diva portal, avhandlingar.se, Google 
scholar, proquest ebrary, EBSCOhost and ERIC. I have used the search words multimodality, 
multimodal communication, multimodal transcription, design theoretical perspective, semiotics, 
social-semiotics, meaning making, learning, prompts, learning design sequence, design, modes, 
representations, affordances, signs, sign-making, gestures. I searched keyword in both English 
and Swedish. My criterion was to search within educational sciences, pedagogy and didactics. 
In addition I have used the reference lists from thesis’ and books that I found relevant to my 
topic.  
 
When searching design theoretical perspective, Learning Design Sequence and LDS, I had 
relatively poor results in terms of quantity of research from 2010. The search broadened when I 
increased the date range to 2005. Many of the studies were conducted from the perspective of 
the digital classroom. I didn’t exclude these from my criteria as the classroom I observed 
accommodated a digital modern environment. Diva Porthole produced the best results when 
searched in Swedish and although Stockholm University Library search engine produced few 
results there was literature on the perspective when you searched certain authors. 
 
Searches on a multimodal perspective and multimodal communication produced more results 
than a design theoretical perspective. Most of the research has been conducted in recent years 
since 2005, increasing with time. All the databases produced results on multimodality, but ERIC 
and Diva Portal gave the most precise results. Stockholm City Library and Stockholm 
University Library also had adequate resources. The results from my search suggest that 
multimodal and design theoretical perspectives are still a developing field that need more 
exposure within education. 
 
The literature of Kress (2010), Selander & Kress (2010), Jewitt (2006, 2009), Van Leeuwen 
(2005) and Selander & Svärdemo-Åberg (2009) have been helpful in forming my background in 
the areas of multimodal communication, social-semiotics and design theoretical perspective and 
form the base of this study. 
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Studies from a Design Theoretical Perspective 

Susanne Kjällander (2011), Designs for Learning in an Extended Digital Environment, studies 
design for learning in a digital environment of the social science classroom, uses a multimodal 
design theoretical perspective from which to approach her study. The study investigates that 
learning is represented in modes and how affordances guide student’s interests. Kjällander 
(2011) explores multimodal interaction, design of learning and meaning making activities. The 
results conclude that pupil interactions and learning is multimodal and that pupils design their 
own paths to learning in the digital environment. The research was inspirational as it used the 
Learning Design Sequence as a framework for data collection and analysis. The study used 
video observation and a multimodal transcription. The study differed from mine as it focused on 
the digital environment, whereas my study focused on multimodal communication, design 
theory and meaning making prompts. The students did however have access to a laptop and 
other digital resources in my study. The method of data collection and analysis, and the 
perspective of multimodality, guided me throughout my study.  

 
Eva Svärdemo-Åberg’s (2009), Elever skapar tecken om moln i digital lärmiljö or Students 
create signs of clouds in the digital learning environment, used the model Learning Design 
Sequence (Selander, 2008) as a framework for analysis and data collection. The chapter uses a 
design theoretical perspective to see how students create signs and transfer knowledge through a 
Learning Design Cycle. It also incorporates how media and modes function within the cycles. 
The results show how pupils create signs in a digital learning environment, and gives examples 
of media and sign systems that can be used as resources for learning. This study illustrates how 
to use the model LDS to analyse and collect data, through breaking the study down into the 
different cycles.  
 
Staffan Selander’s (2008) article, Designs for Learning a Theoretical Perspective discusses a 
design theoretical perspective and outlines how the Learning Design Sequence functions in 
various settings. The article explains how the LDS can be used as an approach to learning, and 
how different modes and media influence the process of transforming and forming of signs. 
 
Susanne Engström’s (2006), The digital learning resource – a tool, content, or peer? 
Investigates patterns in pupils’ interaction and learning with digital resources. The study is from 
a design theoretical and multimodal perspective, and uses the model Learning Design Sequence 
for research and analysis. The results categorize that pupils use digital resources for searching, 
documenting, processing and presenting information. 
 
Studies in Sign and Meaning Making 

Marie Leijon (2010) To trace signs of learning. Media as an educational form of multimodal 
meaning making over time explores the potential and limitations of meaning making and how 
semiotic resources and sign systems are used in this process. Her study is from a design theory 
perspective and uses multimodal analysis to interpret the data. The thesis also uses the Learning 
Design Sequence in its theoretical frame. It explores forms of interaction, with the use of new 
media as a resource for meaning making in the classroom. Her research points out that media 
enriches meaning making and media carries different affordances that can be used as meaning 
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making resources. The study uses film as an observation method. The study differs from this 
study in that it focuses on student teachers and their texts.  

Studies on Social-Semiotic Resources and Multimodality in Schools 

Anna Åkerfeldt’s (2014) thesis, Didactic design with digital resources. A study of knowledge 
representations in a digitalised school explores how the semiotic resources used in school 
practice shape conditions for students opportunities to showcase different knowledge 
representations. She highlights that individuals cooperate and create meaning jointly through 
signs and different modes. Åkerfeldt (2014) suggests that social semiotic and multimodal 
research gives the researcher the tools to analyse and understand communication and meaning 
in its entire depth. Åkerfeldt (2014) also gives consideration to design theory and a multimodal 
approach and goes into the concept of meaning potential and its usefulness for design used by 
teachers. Once again this study focuses on the digital environment, however, the age group of 
the study is aligned with my research group.  

Anne Öman & Sylvana Sofkova Hashemi’s (2015) article: Design and redesign of a multimodal 
classroom task – Implications for teaching and learning, analyses how screen based practices 
open up new opportunities for pupils to form representations, more so than reading and writing 
skills in a globalized society. The study uses video observation, to analyse from a multimodal 
perspective, how pupils make meaning from various designs (Öman & Hashemi, 2015). Öman 
& Hashemi (2015) highlight that, “The pupils also explored the modal affordances during the 
design process and the redesigned outcome included different modes integrated with each other” 
(p. 154). These aspects are of interest to my study. 

Studies on Meaning Making in Informal and Formal Settings 

Eva Insulander (2010), Things, Rooms, Visitors. On Meaning Making in a Museum explores 
how people communicate and create meaning in the learning arenas of a museum. The research 
into individual meaning making is what attracted me to this study. Insulander (2010) raises the 
question of how the design of the exhibition is interpreted and understood in terms of learning. 
Multimodal communication and design perspectives are explored in this study. How the 
individual interprets signs and the influence on meaning making is also investigated. In addition 
the use of video recording as an observational tool for analysis is relevant. The study-taking 
place in a museum is why I excluded this material.   

Isak Benyamine (2015), Assessment as a meaning-making resource in the supervision of 
students: Multimodal and qualitative discourse in higher education of the aesthetic field. This 
study aims to describe assessment as a meaning making process. The study focuses on the 
teacher and students speech, body movements, gaze and gestures (Benyamine, 2015). 
Benyamine’s (2015) study shows that meaning making is linked to a pupil’s previous 
experience. The method of how to transcribe gesture, movement and gaze was helpful, however 
the setting of higher education is what made me exclude this study. 
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Chapter 3 Method 

The following chapter describes the selection of participants, methods and location of study. I 
will describe how the empirical data was collected, analysed and interpreted, and discuss the 
strengths and weaknesses of my choices. I explain how I used the Learning Design Sequence as 
a tool for data collection and analysis, and look at the ethical considerations and my role as a 
researcher. 
 

The purpose of this study is to explore the forms of multimodal communication that are used in 
the classroom, how teachers design this environment and what modes are used as meaning 
making prompts. In order to explore these areas, multimodal and design theoretical perspectives 
are used. The model Learning Design Sequence (Selander, 2008, Selander & Kress, 2010, 
Selander & Svärdemo-Åberg, 2009) has been used as a framework for collecting and analysing 
data. To explore the many different modes of communication in the classroom, a multimodal 
approach has been adopted.  
 
Selander & Svärdemo-Åberg (2009) state that, “A design theoretical perspective underlines the 
importance to understand learning as meaning making through communication and signs in the 
social environment” (p. 36). A design theoretical perspective gives me the tools through the 
LDS to investigate what modes teachers use, how teachers incorporate modes into the design of 
their teaching and how these modes develop into representations as meaning making prompts. 
To observe multimodal communication and meaning-making prompts I had to look beyond 
language and focus on all modes of communication in the analysis (Jewitt, 2006). To capture 
modes of communication and meaning making prompts, video observation gave the opportunity 
to capture movement, sound, gaze, gesture and other modes. 
 

Methodology 
Through a qualitative research method I could categorise and explore interaction and 
reality from the theoretical perspectives (Fejes & Thornberg, 2015). Holme & Solvang 
(2012) suggest that a quantitative method is flexible and gives a relative interpretation 
of information. A qualitative method should complement research from a multimodal 
perspective as I am exploring the use of many different modes and how they influence 
meaning making.  From a design theoretical perspective a qualitative method works in 
connection to the categories and interaction within the framework of the Learning 
Design Sequence.  

Selection  
Environment and Subjects 

I selected an International Middle School in Stockholm, Sweden as my environment as it was 
the middle school to the high school that I was employed at. I selected this environment as the 
spoken language was English and I was familiar with the educational programme that the school 
followed. The school follows the International Baccalaureate curriculum, Middle Years 
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Programme (MYP). I emailed the Humanities Department and the English Department for 
possible teachers as candidates. I chose these subjects, as I felt comfortable with the content of 
the lessons from which, I could collect data without confusion. I selected a Humanities teacher 
who was willing to be observed in his Grade Eight History class. I met with the teacher and he 
suggested that I begin my observation when the class begins a new topic of study. I observed 
two 50-minute History lessons. The topic of the lessons was Political Ideologies in Europe 
during World War II. The Origin of Fascism in Europe was the focal point of the lessons. The 
class was made up of 19 pupils. The Humanities teacher was a native English speaker with over 
ten years teaching experience. This was the third year he had taught this same class.  

 

Video Observation 

“If you want to know anything about reality, so you should go out and look at it” (Backman, 
2008, p. 59). In the case of observing multimodal communication, teachers design and meaning 
making prompts; video observations offers the best opportunity to get as much information from 
a pedagogical event as possible (Bjørndal, 2011). The advantage of video is that it captures a 
multitude of movements and sound, which provides rich data. The possibilities for searching 
modes of communication and the transfer of knowledge in meaning making prompts, is 
heightened by the playback features of fast forward, rewind and slow-motion (Bjørndal, 2011). 
Having control of the camera as a researcher also gives the opportunity to zoom in to focus on 
certain participants, or facial expressions, or to record texts from the whiteboard. “Video offers 
a method for recording classroom interaction given the speed and complexity of recording, body 
posture, speech and other modes” (Lomax & Casey, 1998, cited in Jewitt, 2006, p. 34). The 
model LDS requires observation of the setting and the modes and media that are transformed 
into representations through meta-reflection and discussion, video observation outweighs any 
other method for researching this. 

 

Still Camera and Field Notes 

I used a phone camera for taking still pictures and kept field notes during the observation. I used 
the camera to take close ups of the white board and the pupils work in their notebooks. The field 
notes helped make notes of potential data in correspondence with the time on the video footage. 
Holme & Solvang (2012) suggest that taking notes can help the observer remember and provide 
meaningful analysis.  

Planning and Implementation 
Collection of Data 
I collected 120 minutes of video recording form two class observations and took around ten still 
pictures. While performing the observations I took field notes, noting modes of communication, 
media, meaning making prompts, representations, discussions and meta-reflection. I marked the 
field notes with the time of the video recording for reference.  
 
I performed a trial run with my camera in the classroom several days before and checked the 
lighting, sound and the best angle for the observation. Jewitt (2006) suggests to take time and 
plan setting up so that you increase the chances of what is missed being less important. I 
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positioned the camera on the side of the classroom high up to avoid visibility and distraction. I 
chose the side angle as I wished to capture facial expressions from both pupil and teacher.  
 
I used a digital Logitech video camera with an external microphone that had movement and 
zoom functions. During the observation I used the zoom and movement functions to film 
individuals and get close ups of the whiteboard. The advantage of this was I could discreetly 
focus on individuals’ gestures, gaze and movement, and capture parallel events in the 
participants’ interaction (Leijon, 2010). I could also capture text and images from the 
whiteboard without moving. Moving to use a handheld camera to capture images and texts from 
the board would have disturbed the observation. There was difficulty-capturing gesture and gaze 
from individual pupils because of the unpredictability of who would participate. Therefore, for 
the majority of the observation I used a wide shot of the whole classroom. It was advantageous 
using a small digital camera, set up discreetly, as this aided the authenticity of the observation, 
as it did not attract the pupils’ attention. I used the program QuickTime to make the recording. 
 
The LDS as a tool for the collection of data 
During the observation I made field notes. I aligned my field notes with the time they were 
made for reference when played back. I noted when modes of communication were used and 
when a prompt was made. I used the cycles of the LDS to note setting, uses of media, teacher 
interventions, transformation of knowledge, social interaction and possible representations to 
categorize my data. The notes were rushed and better preparation of a system of coding, or the 
creation of a matrix for each of the areas in the cycle would have made the notes more 
comprehensible, complete and useful.  
 
Analysis Data 
This section first addresses analysing the data from a multimodal perspective, then takes up the 
analysis from a design theoretical perspective using the Learning Design Sequence (Selander, 
2008) as a tool for analysis. 
 
To analyse the empirical data from a multimodal perspective, a multimodal transcription is 
employed. Multimodal transcriptions help us understand specific instances in genre (Baldry & 
Thibault, 2006) and contribute meaning to communication exchanges during the silences 
between spoken turns (Flewitt, et al, 2009). Multimodal transcription produces rich data, 
however, it is very time consuming to transcribe. Therefore, I sampled the video data required 
for analysis (Jewitt, 2006). There are 18 sections of data selected. Each section of data has a 
picture attached to it. The pictures are marked from 1-18 in the sequence they appear in the 
observation. The time in which it appeared is marked in brackets with minutes and seconds. All 
modes of communication seen were listed and categorized into what was in the foreground or 
background. The picture in the section of data is labelled with the mode or prompt that is 
predominantly in the foreground. The activity that is happening in that sequence is then 
described and finally I transcribed the speech. Through analysing the modes, activity and speech 
it is my purpose to find what modes became meaning making prompts for the pupils. I put 
together a table in which I could organize the data into categories (Figure, 2). 
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(Figure: 2) 
 
According to Flewitt, et al (2009) modes interconnect to make meaning, therefore they should 
be analysed together and not individually. As the table categorised the activity, modes and 
speech, it tended to group all modes and not signify which were being predominantly used. To 
solve this I present my analysis in the next chapter in the form of a narrative. I analyse the data 
in the order that the pictures were taken, and where necessary, pictures are grouped together if 
they are an example of similar data. This method allows me to describe when speech interacts 
with other modes and activity to create meaning making prompts in line with the LDS.  
 
The LDS Model as a Tool for Data Analysis 
From a design theoretical perspective I apply the model Learning Design Sequence (Selander, 
2008) as a framework to analyse how the teacher designs the teaching environment to 
incorporate a multimodal approach. “The LDS model serves as a framework for the empirical 
material, providing an image of how learning in school can be organized” (Kjällander, 2011, p. 
62). I use the different cycles of the LDS to categorize my data. The initial stage focuses on the 
setting, where it is possible to categorize the teacher’s interventions, interests and social 
interactions, and the designing of environment to accommodate learning resources. In the 
primary transition unit I categorize modes and media that aid the transferring and forming of 
knowledge. Finally in the second transition unit I categorize discussion and meta-reflection that 
transform representations that can be seen through assessment of pupils’ presentations. The 
LDS gives the researcher a structure from which they can analyse patterns in a learning 
situation. 
 
Discussion  
The method for collecting the data allows me to explore what modes of communication the 
teacher is using. Using video camera helps document movement, gesture, speech and gaze. The 
weakness of video observation is that one is bound by the quality of equipment available. The 
quality and amount of equipment available affects the quality of the investigation. To have more 
cameras and microphones, set up in the correct areas would produce richer data. The presence 
of the video camera and myself as researcher had an affect on student and teacher behaviour. 
This can be seen and heard in the observation. Jewitt (2006) emphasises that data from video is 
affected by the presence of the camera, however, it is not so contaminated that it is invalid. 

 

Picture Activity Modes Speech 

 
1. Gesture (2.00) 
 

The teacher 
wishes to move 
the desks. Both 
the teacher and 
a pupil clap and 
raise voices to 
get the other 
pupils attention.  

Gesture 
Sound 
Speech 
Movement 
Gaze 
Tone 

 

Mr Jones: GUYS 
remember how 
we had the room 
before? 
Pupils: Yeah! 
Mr Jones: Can 
we do something 
like that again? 
GUYS lets get 
this room SET 
UP. 
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A multimodal approach was used to categorize the different modes of communication. 
According to Baldry & Thibault (2006) multimodal transcription seeks to describe the different 
semiotic systems entailed in meaning making. According to Jewitt (2006), “A multimodal 
approach to learning needs a method of data collection that enables a focus on all modes of 
representation and communication that are being used in the classroom during learning” (p. 32). 
By using pictures set to time it was possible to analyse how the observation was moving 
through the LDS. Using the research questions as a guide, it was possible to categorize modes of 
communication, and the transcription of speech assisted in exploring meaning making prompts. 
The problem with this approach is that it was good for observing the modes of communication 
and the reactions of the pupils and teacher to the various prompts. However, to interpret the 
meaning behind the modes of communication and prompts for the individual pupils, or the 
group, is more difficult to qualify from this method.  

 
Using the LDS was effective for categorising the opening and closing of transcribed sequences, 
which Norris (2009) relates to the notion of ‘modal configuration’ (p. 78). The concept of 
‘modal configuration’ enables the researcher to investigate the hierarchical position of various 
modes, investigating how modes are structured in relationship to one another (Norris, 2009). 
The LDS enabled me to explore the use of mode and media in the primary transition unit, and 
qualify whether that mode was in the foreground or the background as a prompt for meaning 
making. In the secondary transformation unit I could analyse whether the mode that was used by 
the teacher created representations. This research method was selected in accordance with a 
design theory perspective, which focuses on the symbolic world that an individual uses to create 
representations and change their understanding (Selander & Kress, 2010).  

 

The concept of design and the LDS gave the method structure to explore how teachers designed 
their teaching to adopt a multimodal environment. The concept of mode was effective for 
singling out what modes of communication were being used in the foreground and background. 
The concepts of prompts, affordance, representation and meaning making guided the study to 
explore what modes of communication functioned as meaning making prompts for the pupils.  

 
Reliability  
The guidance from an experienced advisor within the institute of pedagogic and didactic 
department of Stockholm University increased the reliability and validity of this study. Working 
within a selected writing structure and research framework helped validity. With the appropriate 
method literature my method of analysis became more congruent. In addition, the thesis was 
peer reviewed and assessed at Stockholm University.  
 
Using a multimodal approach to collecting the data assisted the reliability of the study, as it 
provided different types of data of which could be analyse side by side. Through collecting 
video data the multimodal transcripts were as Bezemer & Mavers (2011) state, “edited 
representations through which analytical insights can be gained and certain details are lost” (p. 
196). The video footage increased the validity of my study as it captured sound, movement, 
gesture, tone and colour and was watched many times for analysis.   
 
Following the LDS improved reliability as it gave me a framework to work with. The LDS 
worked in conjunction with the qualitative method as it helped categorise (Fejes & Thornberg, 
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2015) phases in the learning cycle, to help identify how multimodal communication, teaching 
design and social semiotic processes were working. 
 
Ethical Considerations 
Bjørndal (2011) points out from an ethical perspective that the researcher should ‘take heed’ and 
have respect for the learning, pupils, parents, colleagues, as well as the organization and society 
when conducting observations in a school environment. I consulted The Swedish Research 
Council and HSFR’s rules and guidelines for research and professional ethics. These state that 
the researcher must follow the four main requirements; the requirements of information, 
consent, confidentiality, and utilization, all of which, have all been adhered to in this study 
(Vetenskapsrådet, 2002).  
 
In accordance with rule 1 of the information requirements (Vetenskapsrådet, 2002) I informed 
the participants of their role and conditions of their participation in the study. In accordance 
with rules 3 & 4 of the consent requirements, I obtained the participants consent. As I was using 
participants under the age of 15, I obtained the consent of the children’s parents or guardians. In 
addition, I gave the pupils the opportunity not to participate in the study at the beginning of each 
observation. I also asked for permission from the school to carry out the study. In accordance 
with rules 5 & 6 of the confidentiality requirements, I ensured the participants and parents that 
all participants would remain anonymous in both name and appearance. I have changed all 
names and obscured facial features. I also ensured the confidentiality of the institution. I have 
the data stored on an external hard disk in my possession. In accordance with rules 7 & 8 of the 
utilization requirements, I informed all parties that no details of the participants would be shared 
or shown, and that all data collected would only be used for the purpose of this study 
(Vetenskapsrådet, 2002). 
 
From an ethical perspective I have adhered with the ethical requirements as mentioned above. I 
have given my interpretation of the observation from the theoretical perspectives and have not 
added any bias. The impact of this study could serve to assist future students who wish to study 
from a multimodal and design theoretical perspective, or help teachers gain some insight into 
various modes, sign making activity and using the LDS as a model.  
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Chapter 4 Results  

Description of the Data  
The results use the model Learning Design Sequence (Selander, 2008) as a tool for analysing 
empirical data. Following the LDS, Excerpt 1 focuses on Setting, Excerpt 2 & 3 Transition and 
forming and Excerpt 4 Representation. The results are presented in the form of a narrative and 
each excerpt will be followed by its analysis. 
 
The lesson is an eighth grade History lesson. The students are 13-14 years old. There are 17 
pupils, a teacher and myself in the classroom. The pupils are studying political ideologies at the 
outbreak of World War II. They are discussing Fascism during this observation. The class is 
working towards their summative assessment for the term, which is an in-class essay that they 
will write in three weeks.  
 
Excerpt 1 Setting  
In the LDS, the setting is the first stage. Here the teacher’s objective is to create the right 
environment for his teaching. The classroom is a shared classroom. The desks are set in three 
islands possibly for group work. The teacher's objectives are to show an overhead PowerPoint 
projection, a film and work from the white board. He re-designs the classroom to suit his 
learning resources. The pictures are titled with the mode that is in the foreground and the time.  
 
1. Movement (2:00) 

 
Activity 
The teacher wishes to move the desks. He asks for the desks to be moved, the pupils do not 
react. Both the teacher and a pupil clap and raise voices to get the other pupils’ attention. 
 
Speech 
Mr Jones: GUYS remember how we had the room? 
Pupils: Yeah! 
Mr Jones: Can we maybe do something like that again? GUYS lets get this room SET UP. 
 
 
 
 
 
 



18 
 

2. Gesture (2:31) 

 
Activity 
The class is moving the tables and chairs together. 
 
Speech 
Jane: Move that one to the middle and that one there 
Vanessa: Mine’s supposed to be at the back and those are on the sides 
Mr Jones: Someone take charge, WHO IS IN CHARGE? 
Vanessa: I’m in charge. MOVE THAT THERE, this one in the middle... 
 
3. PowerPoint Prompt (14.03) 

 
Activity 
The teacher puts a PowerPoint onto the board. Pupil instructs a classmate to turn off the lights 
 
Speech 
Kim: Hit the lights 
Mr Jones: You don’t need to turn off the lights. This is not movie time this is writing time. 
 
Analysis 1 Setting 
In picture 1, the teacher re-designs the room to complement the learning resources he 
wishes to use. The teacher draws on previous signs from the pupils to design the setting, 
referring back to how the room was set up in a previous lesson. The teacher recognises 
that the room is not right for the design of his lesson so he makes the decision to re-
design the environment. Due to the lesson using the whiteboard for an overhead and a 
film, he re-designs the room so the pupils face the front of the class. From a design 
theoretical perspective, the teacher’s classroom design focuses on sign making, and the 
sign receiver's role in how the meaning is interpreted, within the educational setting 
(Svärdemo-Åberg, 2009). By re-designing the room the teacher increases the possibility 
for the signs he wishes to communicate to be received and interpreted by the pupils. 
 
The pupils begin to move the chairs and desks and use multimodal communications to 
perform this task. In picture 1, the movement of clapping, coupled with the sharp sound, 
complemented with a louder tone of voice act as modes that have the affordance to 
begin work or to react. “Signs are made in response to prompts on the sign-maker’s 
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interest...with characteristics of the prompt” (Kress, 2010, p. 183). The gesture and 
prompt of clapping was reciprocated by two of the students to organise the moving of 
the desks. In picture 2, the gesture of pointing was in the foreground as a mode of 
communication. There were 37 different points. Eight out of the 17 people in the 
classroom used pointing as a form of communication to move the furniture. Speech 
became more direct and with an increased volume between the pupils. More orders were 
given by pupils and teacher than there were people asking what to do. In picture 2, 
instructions were also given with a gaze at the person who they were intended for. The 
gaze was sometimes returned, but the orders were only occasionally followed. Jewitt 
(2006) confirms that, “Gaze is interpreted as a sign of attention or lack of it” (p. 50). 
The modes of communication that were in the foreground were speech, gesture, and tone 
of voice. Gaze, movement and sounds were in the background.  
 
In picture 3, the PowerPoint being projected onto the board afforded the prompt for the 
pupils to ask for the lights to be turned off. On this occasion the teacher wanted the 
lights on to keep the pupils focused on taking notes. According to Kress (2010) a 
prompt can be denied due to the social environment and only function if another 
participant takes them on. The teacher changed the meaning potential behind the prompt 
in this instance. Meaning that the teacher did not comply with the prompt and refused to 
engage in the meaning (Kress, 2010). The pupils made a simple adjustment, but putting 
an overhead projection onto the whiteboard functioned as a meaning making prompt to 
turn the lights off. Clapping also functioned as a meaning making prompt signifying to 
start.  
 
Excerpt 2 Transforming and Forming  
In the Primary Transformation Unit of the LDS the pupils and teacher are transforming and 
forming representations through the use of various modes and media. Here they trial and test 
ideas and the individuals orientate themselves with the given signs that will lead to a 
representation (Selander & Svärdemo-Åberg, 2008). The teacher begins to explain the 
instructions from the PowerPoint about how to write the in-class essay for their summative 
assessment on Fascism. He begins with how to write a thesis statement and continues to go over 
what the requirements are for the in-class essay. The teacher uses a question and answer style 
debate with the students, while working from the PowerPoint on the whiteboard. 
 
4. Gesture (15.11) 

 
Activity 
Teacher asks a question, the students raise their hands, the teacher points at who should answer. 
 
 



20 
 

Speech 
Mr Jones: What’s a thesis statement? 
Vanessa: It’s what you’re going to talk about. 
Mr Jones: Kind of. 
Jane: It’s to tell the readers what your essay is about. 
Mr Jones: <You’re getting closer>A thesis statement is a simple and strong answer to the 
question. 
 
5. Text/Image (15.40)  

 
Activity 
The teacher uses a marker to write upon the PowerPoint while it is paused on the whiteboard. 
He underlines the title Thesis Statement. 
 
Speech 
Mr Jones: We must write clear thesis statements. What’s a thesis statement? 
Vanessa: It’s what you’re going to talk about. 
Mr Jones: Kind of. 
 
6. Gesture/Mimic (16.19) 

 
Activity 
The teacher is explaining what a thesis statement is. 
 
Speech 
Mr Jones: The thesis statement should be simple and strong. It’s the ROOF over what you build 
your essay. 
 
7. Object (18.53) 
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Activity 
Teacher is explaining about time budgeting for the in-class essay. He points to his watch to 
indicate to plan your time. 
 
Speech 
Mr Jones: Who wears a watch? (No one answers) WOW phones have killed it. You can’t have 
your phones during the essay, so you will have to trust the clock in the classroom. 
Sally: All the clocks in this school are wrong. 
 
 
8. Image (21.23) 

 
Activity 
The teacher draws a page with lines on the board. 
 
Speech 
Mr Jones: How do you budget your time? 
Sabu: You decide what to do. 
Mr Jones: Yes. How do you know when to move on? 
Sabu: You make it clear. 
Mr Jones: But how do you know? ---You write it down. 
 
9. Image (27:40)  

 
Activity 
The teacher gives a hint of what the question for the essay on the final summative assessment is. 
He calls this a Hint Bomb, i.e. dropping a hint. The teacher draws a comic bomb on the board. 
 
Speech 
Mr Jones: Compare and contrast key ideas. This is a HINT BOMB, of which I will be dropping 
in the next 2 weeks. Have you heard of a HINT BOMB? 
Pupils: Yes 
Emma: Can I take a picture of that? 
Mr Jones: NO you can use a paper and pen when I talk. 
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10. Gesture (29:03) 

 
Activity 
The teacher is explaining that the pupils need to write a brainstorming sheet before they start the 
essay. He raises his finger to his head and does a circular motion. 
 
Speech 
Mr Jones: When you come into the test get it all down onto a piece of paper. DUMP it out there, 
so you can move onto the structure 
 
11. Countdown Prompt (32:45) 

 
Activity 
The teacher is gesturing that 3 things need to be remembered. He has already counted off two 
things with a similar gesture.  
Speech 
Mr Jones: Before you start your essay you will have 3 pieces of paper. What are those 3 pieces 
of paper? 
Sipra: Your brainstorm. 
Mr Jones: Your brainstorm. GOOD. What’s your second piece of paper? 
Kim: Time budget. 
Mr Jones: GOOD. What’s the third? 
Jane: Scratch outline. 
 
Analysis 2 Transforming and Forming  
Here the teacher uses modes and media in discussion to help form the representations that the 
students have to remember in order to write a thesis statement. They also have to remember to 
have three pieces of paper one with a time budget, a second with a brainstorm and a third with 
an essay outline.  
 
In the Learning Design Sequence primary transformation unit the teacher intervenes by using 
the modes of speech, image, gesture, text, showing artefacts and an overhead projected image. 
The students have pen and paper to make notes and communicate through speech, gesture, gaze 
and tone of voice. In picture 4, the teacher’s tone of speech went up and down in this section. 
He repeated questions he had asked in the past, so he asked these in a quieter tone as if to 
suggest to the students that they should know the answer. When the student answered he 
responded with a loud response. The teacher did not use speech as the primary form of 
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communication when asking questions and selecting who should answer. The pupils raised their 
hands and he pointed at them. He asked the question to five students and only used one name. In 
this instance gesture and gaze were in the foreground as modes of communication. Pointing is a 
meaning making prompt that gives the affordance that it is my turn to speak. These prompts and 
gestures give the modes different status, which can change due to how the sign receiver 
interprets the given signs and choses to use them (Svärdemo-Åberg, 2009). 
 
In pictures 5, 8 & 9, image is in the foreground as a mode of communication. The PowerPoint 
being projected onto the whiteboard lends itself to multimodal communication. The teacher is 
able to write directly upon the image, or highlight texts. This combines the modes of text, image 
and speech. The image drawn of the hint bomb on the board was an image that had the 
affordance that hint was being given as to what the question for the summative assessment 
would be. This image was explained with speech. The meaning potential behind the image 
should serve as a sign to the receiver, that attention should be paid to the specific information 
that was being given at that time. The pupils were all familiar with this term from previous 
lessons and the intentions behind the sign and the image contributed to form and transform 
representations. According to Jewitt (2006), through image, people visually represent and 
establish what they perceive to be going on in the world around them. In these instances image 
coupled with speech and gesture was in the foreground.  
 
In picture 6, 10 & 11, gesture is in the foreground. The teacher uses gesture to depict a roof, 
adding a visual image to the mode of speech. The affordance of the gesture of a roof in this 
case, is to emphasize that everything is under the roof. Here the teacher wanted to emphasis that 
the thesis sentence should come at the start of the essay, and then all the other information 
comes under the thesis statement. He wishes to get over three points that the pupils need to 
remember to do at the start of the summative assessment. He uses repetition to transform and 
form the representation that the pupils need to write down a time budget, a brainstorm and an 
outline at the start of the summative assessment. According to O’Halloran (2004), people tend 
not to miss or forget products when there is a repetition of themes. In picture 10, he uses the 
gesture of twisting his finger to his forehead to create the affordance of thinking, so they can 
remember to write a brainstorm. According to Kress et al., (2001), “Modes such as images and 
gestures are seen as illustrative supports to language” (as cited in Kjällander, 2011). In picture 
11, giving the sheets numbers and attaching the gesture of counting down using his fingers puts 
gesture in the foreground to aid transformation of knowledge that three thing must be done. The 
affordance of the gesture helps enact the information (Kress, 2010), which should work as a 
meaning making prompt for the users. These modes are assisting the transformation and 
forming of representations. Gesture and speech together bring the information into the 
foreground of the lesson.  
 
In picture 7, the teacher used the watch on his wrist to signify to budget your time. A watch or 
clock has the affordance of time. However, none of the pupils had a watch, but the watch still 
gave the affordance of time to these pupils. The gesture to the artefact should have been in the 
background forming meaning, however, due to the obscurity of no one having a watch the 
artefact was brought to the foreground and possibly overshadowed the intention of showing an 
object to signify to budget your time. 
 
Speech, gesture and image are in the foreground as modes of communication in the primary 
transformation unit. Gestures and images coupled with speech and objects/artefacts are used as 
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meaning making prompts and a PowerPoint is used as the primary form of media in this cycle. 
Through the modes and media, the pupils should begin to transform this information to begin to 
create representations, to lead them into the second transformation cycle of the Learning Design 
Sequence. 
 
 
Excerpt 3 Transformation and Forming from a Documentary Film 
The class now watch a BBC Documentary by David Reynolds about Fascism. The teacher gives 
the students two guiding questions to think about when watching the documentary. The first 
question is: How important is charisma in the rise of fascism? The second question is: What is 
the link between WW1 and fascism in Italy? The class discuss the questions before the 
documentary begins. The discussion revolves around the two guiding questions. 
 
12. Movement (48:11) 

 
Activity 
The discussion is about what is charisma? A pupil answers a question correctly. The teacher 
runs towards the student smiling widely with his arms out and palms up. 
 
Speech 
Mr Jones: Who in the modern world is charismatic? 
Felix: Obama 
Mr Jones: YES. But what drives his charisma? 
Sanjay: His voice 
Mr Jones: HIS VOICE. YOUR RIGHT! It’s his voice isn’t it? 
 
13. Text (67:20) 

 
Activity 
The teacher has asked for the lights to be turned off. The class watch a section of the film then 
the teacher pauses to highlight information about Mussolini by writing it on the board next to 
the film 
 
Speech 
Mr Jones: The character (Mussolini) is called ‘IL DUCE.’ 
Kim: It means the leader. 
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14. Mimic/Film (69:58) 

 
Activity 
Teacher imitates body language of Mussolini. 
Speech 
Mr Jones: Look at his body language. 
 
15. Image (70:04) 

 
Activity 
The teacher pauses on this image of Mussolini and the Emperor Octavian for discussion 
 
Speech 
Mr Jones: This is who ‘Il Duce’ fashioned himself after, a classic Roman idea of a single, 
strong leader. 
Adam: Is that actually what Hitler does? 
Mr Jones: We are going to get onto Germany soon. That’s a Roman salute, but yeah Hitler 
nicked it. It’s a singular salute, a fascist salute. 
 
Analysis 3 Transformation and Forming from a Documentary Film 
In picture 12, the teacher begins the pre-documentary discussion by trying to define charisma. 
He asks the pupils to name some real life people from today that have charisma. A pupil 
suggests Obama and the class discuss his traits. The teacher uses the mode of movement by 
running toward the pupil to show he is pleased with the answer. His gaze is locked on the 
student who answered correctly and his facial expression is a big smile. The student, (Sanjay) 
however, does not respond with a big smile and is still unsure of his response. It is only when 
the teacher verbally explains that he is correct, that Sanjay understands the prompt and smiles. 
The movement afforded excitement, created a natural energy and brought this mode of 
movement to the foreground. The teacher's voice also got higher and louder showing that this 
piece of information is important, thus giving it meaning potential. Kress (2010) suggests that in 
the mode of speech, volume can be used to create meaning. The class went on to list more 
people they thought were charismatic. Using mental images of real live people to give 
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understanding of historical characters was enjoyable for the students and therefore a valuable 
exercise. 
 
In picture 13, the teacher begins the film by telling a pupil to turn the lights off. Turning the 
lights off as a meaning making prompt made the pupils’ calmer and concentrated on the screen. 
They became less talkative and got ready to watch the film. This reaction is the affordance to 
the start of a film. The teacher uses the pause function to stop the film and discuss any relative 
points. He uses text on the whiteboard to communicate and highlight points of interest. 
According to Kress & Van Leeuwen (2006) text can give a visual weight to create importance 
and draw attention to certain elements than others. The text was also a prompt that the 
information was important and made it easy for the pupils to copy and enhance their notes. The 
communication from the film to the pupil is different from between pupil and teacher as the 
communication is in one direction; the pupils don’t communicate back to the media. The modes 
of communication in the foreground are film, image and sound. In the background the modes of 
text, movement and gesture are present.  
 
In picture 14, the teacher impersonates or mimics Mussolini's body language. This helps 
maintain focus as it is received with humour from the pupils. These gestures guide the pupils to 
understand the body language that defines Mussolini’s charisma. According to Kress (2010),  
“Children mimic the physical attributes or practices of parents or others close to them” (p. 77). 
The impersonations add to the visual signs and communication of the film, these gestures hold 
meaning potential and enrich the media resource. Gesture, speech and moving image (film) are 
in the foreground as the mode of communication.  
 
In picture 15, the teacher pauses on a picture of Mussolini’s salute and studies the image with 
the pupils. The still image is an additional resource to the previous signs given by the teachers’ 
gesture of impersonation. The pupil (Adam) demonstrates the foundations of his representations 
by linking the signs from the Italian salute to Hitler’s Germany that the class have not studied 
yet. According to Selander & Svärdemo-Åberg (2009), “Teachers and students understanding 
and knowledge of the world, is portrayed in a multimodal representation of different semiotic 
resources, which are central to how we make meaning from different situations” (p. 74). Here is 
evidence of Adam ordering sign processes, while transforming knowledge to form meaning 
from previous representations (Selander & Svärdemo-Åberg, 2009). This image functioned as a 
multimodal form of communication that was a meaning making prompt for the pupil, assisting 
him in drawing on past representations from his general knowledge to form new representations. 
Image and film as modes of communication are in the foreground here and function to assist the 
pupils in transforming and forming knowledge in the primary transition unit of the LDS.  
 
Excerpt 4 Representation 
The teacher begins a discussion from the guiding questions for the documentary. He creates a 
matrix on the board to give the pupils guidance and structure. He then gives them time to 
research the questions using their notes from the film and their computers. At the end of the 
lesson he collates the answers on the board so everyone can get complete notes. 
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16. Text (87:40) 

 
 
Activity 
The teacher gives the class 15 minutes to answer the questions after the film was watched. The 
pupils are allowed to use their computers and notes as resources. He sections the two questions 
on the board into a matrix and begins a discussion. He chooses someone to answer the first 
question ignoring all the hands up. 
 
Speech 
Mr Jones: So First question. How important was charisma to the rise of fascism? Annie? 
Annie: It shows confidence. I think it’s important because it make people believe in you and 
have confidence in you. 
Mr Jones: Ok, so a definite link to confidence. What other aspects of charisma are essential? 
Ellen: The way you walk, the way you carry yourself makes people believe you are a person 
they can trust. 
 
17. Resources (102:07) 

 
Activity 
The pupils are allowed to use their computers to research the question. 
 
Speech 
Pupils discuss amongst themselves 
 
18. Text (112:04) 

 
Activity 
Pupils write the answers to the questions and notes in their notebook. 
 
Analysis 4 Representation 
In picture 16, the matrix drawn on the board is a resource for meaning making and gives the 
questions a visual structure and organization. Kress (2010) suggests, “Meaning cannot be 
discussed without a sense of shape - the organisation - of the social environments from which it 
is produced” (p. 147). The matrix provides shape and structure, and provides a visual boundary 
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for the questions. The class discuss and reflect on the information gained from the film, they use 
previous knowledge combined with new representations, to make new meanings in preparation 
for the final presentation. This discussion reshapes the design of meaning making for the 
participants due to their interpretation (Leijon, 2010). The pupil who answers the first question 
(Annie) refers back to the previous conversation about charisma before the film was watched. 
The second pupil (Ellen) continues with information from the media resource (Film) and the 
gestures of the teacher, adding that charisma is linked to body position and how someone acts to 
exude confidence. These examples show that the media and gestures of the teacher as modes of 
communication have functioned together to aid the creation of representations. The pupils are 
now in the Secondary Transformation Unit of the Learning Design Sequence (Selander, 2008). 
 
In picture 17, the teacher allows the pupils to develop their answers using their notes and using 
their computers as a resource. He posts the link to the film for anyone to watch in their own 
time. Åkerfeldt (2014) suggests that pupils who have access to digital resources in the second 
transformation cycle can transform and form knowledge as they do in the first transition cycle, 
showing coherence between the phases and thus increasing the pupil’s opportunity to represent 
their knowledge. It is also seen here that the pupils use modes and media in the Second 
Transformation Unit. It was observed that pupils could combine modes; easily adapting to using 
the computer as a resource and showing ability of working from screen to paper while 
discussing their answers. According to Öman & Hashemi (2015), “The semiotic resources of 
different modes opened up a space for the pupils’ communication of meaning and learning” (p. 
154). The pupils use speech and digital image in the foreground during this excerpt. Gaze and 
gesture are in the background as the computer screen attracts the attention of most pupils as seen 
in picture 17.  
 
In picture 18, the teacher maintains that the answers need to be written by hand in their 
notebooks. There is a vast variation in the design of pupils’ workbooks. Some pupils are neat 
and use the mode of colour to identify headings, underline key words, to number and make page 
breaks. Others have a more rustic appearance, and the amount and quality of information on the 
page varies. These techniques in terms of the mode ‘layout’ create meaning potential and aid 
visually in transferring and forming knowledge (Kress, 2010). According to Kjällander (2011), 
“Pupils’ engagement with images, photos, colours and layout is not recognized as learning, 
although this is something that the pupils deeply engage in” (p. 120). The addition of the 
computer as a digital resource in the second transformation unit assisted the pupils’ discussion 
and reflection, providing support and confirmation of previously acquired representations.  
 
The pupils have created representations at this point, which can be seen in their notebooks. They 
are discussing and reflecting over the information they have, where meaning making processes 
will develop towards the summative assessment. Through their notes the pupils show 
development in the knowledge area of the importance of charisma to the rise of Fascism, and 
the link between World War One and the rise of Fascism in Italy. The pupils are in the 
discussion and meta-reflection process in the secondary transformation cycle of the Learning 
Design Sequence. The pupils’ notebooks could be considered as the presentation, however it is 
not a summative assessment. 
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Chapter 5 Conclusion 

In this section I discuss my results and how they answer my initial research questions in relation 
to the purpose. I mention the significance of the study and reflect over the research process. 
Finally, I raise new questions for future research.  

Conclusion 
Initial Research Questions 

1. How do teachers design their teaching to adopt a multimodal environment? 
2. What modes do the teacher and pupils in the eighth grade history class use?  
3. What modes or resources in multimodal communication function as meaning making 

prompts for the pupils?  
4. Does a multimodal approach introduce education to a wider range of learners? 

 

In line with the Learning Design Sequence (Selander, 2008), the observed teacher first dealt 
with the setting of the classroom to accommodate the learning resources to fit the type of lesson 
he wished to present. He set the class up to face the whiteboard, so that he could work with texts 
and media from the front of the class that accommodates his chosen learning resources. In the 
Primary Transformation Unit, the teacher intervened to introduce modes of communication and 
media to help transform and form representations. The media he introduced was in the form of a 
PowerPoint presentation and a documentary film, which incorporated image, sound, movement 
gesture, colour and speech in the foreground. In addition he used text on the side of the 
PowerPoint and allowed the use of computers as a resource for research, where the pupils had 
the freedom to search a vast array of media. It was noted that the introduction of the media from 
the computer was in the Second Transformation Unit, which is contrary to the LDS. However, 
Åkerfeldt (2014) confirmed that there can be a coherence between the phases and can work for 
the benefit of the students acquisition of knowledge representations.  

 

In the Second Transformation Unit, the teacher interacted with the class to initiate discussion 
and reflection. During this stage the teacher took control for the majority of the discussion with 
his intervention. Öman & Hashemi (2015) suggest that linguistic design can dominate 
instruction over other design methods. The teacher did however give time for the pupils to 
continue the process of discussion and reflection independently, and with the use of the 
computer resource. During this time the pupils communicated with each other with speech and 
digital image in the foreground. The computers as a resource had image, colour and text as the 
modes in the foreground. The pupils’ gaze however, was focused on the screen and gesture was 
minimized due to the use of the computer. The teacher purposely maintained the traditional 
practice of using pen and paper, however, he interwove these practices with modern technology 
making the design of the environment adhere to multimodality.  
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The teacher in my study designed his teaching to incorporate an array of modes of 
communication into the classroom environment. The modes of speech, gesture and tone of voice 
were consistently in the foreground and used by both teacher and pupil. Speech and its various 
tones and speed as a mode of communication are always in the foreground when being used. 
Gesture however, can be both in the foreground or the background depending on its use. In the 
case of pointing it can be used independently, without the combination of speech as a mode of 
communication. Tone of voice tends to get louder when expressing excitement or to attract 
attention. It becomes quieter when expressing concentration or importance. Kress (2010) 
confirms that intonation in speech such as loudness, softness, pace and tone of voice can be as 
important as the words said. Modes such as image, sound, colour, movement, text, and the use 
of objects, fluctuate form being in the background to the foreground depending on their use. 
Modes such as image, text and movement are brought into the foreground when used in 
combination with speech, gesture and tone of voice. Image was seen to assist in creating 
representations and can be used in conjunction with texts, speech and gesture.  

 

Film, computers, notebooks, PowerPoint presentations, texts and image are all resources that 
can function as meaning making prompts. Social practices such as turning the lights off, or 
turning the overhead projector on can function as meaning making prompts, as can hand 
gestures such as pointing, clapping and enacting. Speech, gesture, tone of voice, movement, 
image and sound can all work as meaning making prompts individually or combined together. 
However, to determine what meaning has been made for the individual from the various 
prompts is more difficult to qualify from such a short observation. Observation over a longer 
period of time could have better determined what modes or resources functioned as meaning 
making prompts for the individual. Methods such as interviews or text analysis could have been 
an approach to incorporate into the study to determine what modes or resources functioned as 
meaning making prompts. According to Cohen, et al (2007) single observations only provide a 
limited view of human behaviour, triangulation is a powerful tool for data collection where two 
or more methods are used.  
 
From the study it was shown that a multimodal approach introduced the education or teaching to 
a wider range of learners. The lecture style accompanied with a PowerPoint supplies a visual 
element that aids the creation of representation and communication. Using text on the board in 
collaboration with digital and hand drawn image provides options for clarity and understanding. 
The pupils were concentrated during the film, showing that film can function in the foreground. 
The pupils demonstrated understanding, through verbal and written comments in response to the 
resource. Using still images, text on the board and mimicking of body language, also proved to 
be techniques that introduced the topic to the pupils. It could be beneficial for a variety of 
learners for teachers to incorporate a variety of modes of communication into their teaching. 

Significance of the Study 

This study could be of use to teachers through exposure to the Learning Design Sequence and 
its functions within learning. Knowledge of multimodal communication could also help teachers 
be considerate of how they communicate with their students and pay added attention to what 
modes of communication are most productive for the array of different learners. The 
consequence of this study could be that teachers try to incorporate more modes of 
communication into their teaching, experiment with different types of media, or implement the 
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LDS into their teaching and planning. The consequence for pupils could be that their teacher 
moves away from a verbal approach, and tries other methods of communication and fresh media 
resources. This knowledge could influence individuals, groups and business by improving 
communications and ways of analysing how sequences function.  

Reflection of the Research Process 

Video observation and multimodal transcription give rich results, and due to the multiple 
playback features are a technique that could be used in many different ways to benefit teaching 
and research. Researching the various databases for relevant literature is also a skill that one 
develops throughout the research process and proficiency in this area would lead to a deeper, 
theoretically proven study.  

 

Following the class for a longer period of time and attributing the Learning Design Sequence to 
the conclusion of the unit of study would have enabled me to analyse the various formative 
assessments, and finally the summative assessment. This would have given me more accurate 
data of how the modes of communication contributed to the creation of representations and 
meaning making prompts. Conducting interviews with the pupils could have been employed as 
a method to gain a better understanding of the pupils meaning making processes. 

 

From this process I have learned to use video observation and how to conduct a multimodal 
transcription. I have been introduced to the phenomenon of multimodal communication and 
been enlightened by the shift from word to image, from the page to screen. From a design 
theoretical perspective the LDS is a valuable tool for collecting and analysing data. From a 
teacher’s perspective, the value of the LDS lies in its ability to structure teaching and as a 
structure for lesson planning. If anything, this paper was too broad and in the next I would focus 
more on certain modes of communication and their affect on the individual. Hopefully this paper 
helps teachers form strategies to assist teaching certain types of learners and differentiate from 
treating the group as a whole. 

 

I affected the study as the author in that I was, to large extent in agreement with the literature I 
read about multimodality. It made complete sense to me that we communicate by using many 
different modes. As a result I was not critical or questioning of this perspective. Having a 
contrary perspective could have directed me to disprove the theories, which would have 
produced different results. Being a teacher in the classroom would have also affected results, as 
I am experienced in talking and interacting with children in the classroom. I hoped this made for 
a more authentic observation, however, being more secluded or less visible, could have given 
different results. 

New Questions for Further Research 

• How can a teacher differentiate different forms of multimodal communication to suit an 
individual learner? 

• How are modes used in digital communication between teacher and student? 
• How do you adapt the multimodal communication of social media platforms in an 

educational setting? 
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Appendix 1 

Letters for Permission  

Letter 1 

Dear Parents of 8v, 

 
My name is Michael Parry. I am currently writing my bachelors thesis at Stockholm 
University to complete my teaching qualifications. For this I need to observe a 
learning/didactic situation for the purpose of my study. Mr Jones has willingly agreed to 
be observed in a video recording, during 8v Individuals and Societies.  

 
The observation is focused on the modes of communication used by the teacher to help 
make meaning for the individual student. All information will only be used for the 
purpose of this study. No names will be used in the transcribing of the observation and 
all information of the school will be kept confidential. All records of recorded material 
will be deleted after completion of the course.  

 
If you wish for you child to opt out, I can ensure your child will sit off camera.  

 
Please contact me if you have any questions. 

 
Yours faithfully 

 
Michael Parry 
 
Letter 2 
To The Students of 8v, 
 
 
My name is Michael Parry. I am currently writing an essay at Stockholm University to 
complete my teaching qualifications. For this I need to observe a learning/didactic 
situation for the purpose of my study. Mr Jones has willingly agreed to be observed in a 
video recording, during 8v Individuals and Societies. I  
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The observation is focused on the modes of communication used by the teacher to help 
make meaning for the individual student. All information will only be used for the 
purpose of this study. No names will be used in the transcribing of the observation and 
all information of the school will be kept confidential. All records of recorded material 
will be deleted after completion of the course.  

 
If you don’t want to be in the observation please email me and let me know. At any 
point you don’t feel like being part of the observation just say and you can opt out. 

 
Please contact me if you have any questions. 

 

Yours faithfully, 

 

Michael Parry 

 

Letter 3 

Dear Teachers, 

My name is Michael Parry. I am currently writing my bachelors thesis at Stockholm 
University to complete my teaching qualifications. For this I need to observe a 
learning/didactic situation for the purpose of my study. I am looking for a teacher who 
is willing to participate in a video observation for research purposes. 

 
The observation is focused on the modes of communication used by the teacher to help 
make meaning for the individual student. All information will only be used for the 
purpose of this study. No names will be used in the transcribing of the observation and 
all information of the school will be kept confidential. All records of recorded material 
will be deleted after completion of the course.  

Yours Faithfully,  

 

Michael Parry 
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Appendix 2 
Multimodal Transcription 
Excerpt 1:  
Picture Activity Modes Speech 

 

1. Hand Clapping 
 

The teacher wishes 
to move the desks. 
He asks for the 
desks to be moved, 
the pupils don’t 
react. Both the 
teacher and a pupil 
clap and raise 
voices to get the 
other pupils 
attention.  

Gesture 
Sound 
Speech 
Movement 
Gaze 
Tone 

 

Mr Jones: GUYS 
remember how 
we had the room 
so our backs 
aren’t facing each 
other? 
Pupils: Yeah! 
Mr Jones: Can 
we maybe do 
something like 
that again? 
GUYS lets get 
this room SET 
UP. 

 

2. Pointing 
 

The class are 
moving the tables 
and chairs 
together. 
 

Gesture 
Speech 
Sound 
Gaze 
Tone 
 

Jane: Move that 
one to the middle 
and that one there 
Vanessa: Mine’s 
supposed to be at 
the back and 
those are on the 
sides 
Mr Jones: 
Someone take 
charge, WHO’S 
IN CHARGE? 
Vanessa: I’m in 
charge. MOVE 
THAT THERE, 
this one in the 
middle... 

 

3: Hit the Lights 

The teacher puts a 
PowerPoint onto 
the board. Pupil 
instructs a 
classmate to turn 
off the lights 
 

Speech 
Image 
Colour 
Gesture 
PowerPoint 
 

Kim: Hit the 
lights 
Mr Jones: You 
don’t need to turn 
off the lights. 
This is not movie 
time this is 
writing time. 
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Excerpt 2:  
 
Picture Activity Modes Speech 

 
4: Hands Up. Point and Pick. 

Teacher asks a 
question, the 
students raise 
their hands, the 
teacher points at 
who should 
answer. 
 

Gesture 
Speech 
Image 
 

Mr Jones: 
What’s a thesis 
statement? 
Vanessa: It’s 
what you’re 
going to talk 
about. 
Mr Jones: Kind 
of. 
Jane: It’s to tell 
the readers what 
your essay is 
about. 
Mr Jones: 
You’re getting 
closer. A thesis 
statement is a 
simple and 
strong answer to 
the question. 

 

5. Writing on PowerPoint 

The teacher 
introduces the 
last summative 
task of the unit. 
It’s an in-class 
essay. The 
teacher uses a 
marker to write 
upon the 
PowerPoint while 
it is paused. He 
underlines the 
title Thesis 
Statement. 
 
 

Speech 
Gesture 
Text 
Projection/Image 

Mr Jones: We 
must write clear 
thesis 
statements. 
What’s a thesis 
statement? 
Vanessa: Its 
what you’re 
going to talk 
about. 
Mr Jones: Kind 
of. 
Jane: It’s to tell 
the readers what 
your essay is 
about. 
Mr Jones: 
You’re getting 
closer. A thesis 
statement is a 
simple and 
strong answer to 
the question. 
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6. Under the Roof 
 

The teacher is 
explaining what a 
thesis statement 
is. 
 

Speech 
Gesture 
Metaphor 
 

Mr Jones: The 
thesis statement 
should be simple 
and strong. It’s 
the ROOF over 
what you build 
your essay. 

 
 
Picture Activity Modes Speech 

 

7. Who Wears a Watch? 
 

Teacher is 
explaining about 
time budgeting for 
the in-class essay. 
He points to his 
watch to indicate 
watching the time. 
 

Gesture 
Speech 
Object/Artefact 
 

Mr Jones: Who 
wears a watch? 
(No one 
answers) WOW 
phones have 
killed it. You 
can’t have your 
phones during 
the essay, so you 
will have to trust 
the clock in the 
classroom. 
Sally: All the 
clocks in this 
school are 
wrong. 

 

 

8. You Write it Down 
 
 

The teacher draws 
a page with lines 
on the board. 
 

Image 
Speech 
 

Mr Jones: How 
do you budget 
your time? 
Sabu: You 
decide what to 
do. 
Mr Jones: Yes. 
How do you 
know when to 
move on? 
Sabu: You make 
it clear. 
Mr Jones: Yes. 
And how do you 
make it clear? 
Jane: You spend 
some time on 
something then 
move on 
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Mr Jones: But 
how do you 
know? ---You 
write it down. 

 

9: Hint Bomb 
 

Teacher gives a 
hint of what the 
question on the 
final summative 
assessment is. He 
calls this a Hint 
Bomb i.e. 
dropping a hint. 
The teacher draws 
a comic bomb on 
the board. 
 

Image 
Speech 
 

Mr Jones: 
Compare and 
contrast key 
ideas. This is a 
HINT BOMB, of 
which I will be 
dropping in the 
next 2 weeks. 
Have you heard 
of a HINT 
BOMB 
Pupils: Yes 
Emma: Can I 
take a picture of 
that? 
Mr Jones: NO 
you can use a 
paper and pen 
when I talk. 

 

10. Brainstorm 

The teacher is 
explaining that the 
pupils need to 
write a 
brainstorming 
sheet before they 
start the essay. He 
raises his finger to 
his head and does 
a circular motion. 

Gesture 
Speech 
Movement 

Mr Jones: When 
you come into 
the test get it all 
down onto a 
piece of paper. 
DUMP it out 
there, so you can 
move onto the 
structure 

 

11. Finger Count 
 
 

The teacher is 
gesturing that 3 
things need to be 
remembered. He 
has already 
counted off two 
things with a 
similar gesture.  
 

Gesture  
Speech 
Movement 

Mr Jones: Before 
you start your 
essay you will 
have 3 pieces of 
paper. What are 
those 3 pieces of 
paper? 
Sipra: Your 
brainstorm. 
Mr Jones: Your 
brainstorm. 
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GOOD. What’s 
your second 
piece of paper 
Kim: Time 
budget. 
Mr Jones: 
GOOD. What’s 
the third? 
Jane: Scratch 
outline. 

 

Excerpt 3: 
 
Picture Activity Modes Speech 

 

13. Running 
 

The discussion is 
about what is 
charisma? A pupil 
answers a question 
correctly. The 
teacher runs 
towards the student 
smiling with his 
arms out and palms 
up. 
 

Movement 
Gaze 
Tone of voice 
 

Mr Jones: Who in 
the modern world 
is charismatic? 
Felix: Obama 
Mr Jones: YES. 
But what drives 
his charisma? 
Sabu: His voice 
Mr Jones: HIS 
VOICE. YOUR 
RIGHT! It’s his 
voice isn’t it? 

 

 
14. Quick Pause 
 

The teacher has 
asked for the lights 
to be turned off. 
The class watch a 
section of the film 
then the teacher 
pause to highlight 
information about 
Mussolini by 
writing it on the 
board next to the 
film 
 

Film 
Text 
Sound 
 

Mr Jones: The 
character and it is 
a character is 
called ‘IL 
DUCE.’ 
Kim: It means the 
leader. 
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15. Salute and Body Language 

Teacher imitates 
body language of 
Mussolini. 

Film 
Sound 
Gesture 

Mr Jones: Look at 
his body 
language. 
 

 

16. Mussolini & Octavian 

The teacher pauses 
on this image of 
Mussolini and the 
Emperor Octavian 
for discussion 
 

Image 
Speech 
 

Mr Jones: This is 
who ‘Il Duce’ 
fashioned himself 
after. A classic 
Roman idea of a 
single, strong 
leader. 
Adam. Is that 
actually what 
Hitler does? 
Mr Jones: We are 
going to get onto 
Germany soon. 
That’s a Roman 
salute, but yeah 
Hitler nicked it. 
It’s a singular 
salute, a fascist 
salute. 
 

 

Excerpt 4 
 

 

17. Matrix 

Teacher gives the 
class 15 minutes to 
answer the 
questions after the 
film was watched. 
He sections the 
two questions on 
the board into a 

Image 
Text 
Speech 
 

Mr Jones: So 
First question. 
How important 
was charisma to 
the rise of 
fascism? Annie? 
Annie: It shows 
confidence. I 



43 
 

matrix and begins 
a discussion. He 
chooses someone 
to answer the first 
question ignoring 
all the hands up. 
 

think it’s 
important because 
it make people 
believe in you 
and have 
confidence in 
you. 
Mr Jones: Ok, so 
a definite link to 
confidence. What 
other aspects of 
charisma are 
essential? 
Ellen: The way 
you walk, the 
way you carry 
yourself makes 
people believe 
you are a person 
they can trust. 
 

 

18. Computer as a Resource 

The pupils are 
allowed to use 
their computers to 
research the 
question. 

Image 
Film 
Sound 
Text 
Speech 

Pupils discuss 
amongst 
themselves 

 

 

19. Pupils Answers in Notebook 

Pupils’ writes the 
answers to the 
questions and 
notes in their 
notebook. 
 

Text 
Colour 
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